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Abstract 
 

This study investigated university student activism from both a theoretical and applied perspective. 

The aim was to discover (i) some of the contemporary social, political, economic and environmental 

issues about which students were most concerned, (ii) the extent to which they were acting or would 

act to resolve those issues, and (iii) the elements that might enable or constrain student activism. 

Students were also asked what role a teacher can play in making such action effective. This was done 

to help potentiate studentsô participation in a democratic society.  

 

A number of elements enabling or constraining studentsô activism were reviewed in the literature and 

used as a framework to gather the data which was completed in three phases: a questionnaire, 

interviews, and an action research project. Results from the questionnaire indicated that the students 

were most concerned about environmental issues with the most common concern being animal rights 

followed by climate change. The extent to which students were acting on the issues which concerned 

them varied widely, but most of the students were quite passive in their activism, only signing 

petitions or doing nothing at all. The results from the interviews and action research project indicated 

that the elements of grievances, self-efficacy, responsibility and emotions had less of an effect on 

studentsô activism than did time, group work, and previous activist experience.  

 

The philosophy of critical realism proved useful in interpreting these results, as an application of 

Bhaskarôs stratified reality would seem to indicate that the first four elements exist in the empirical 

domain whereas the latter three could be considered to reside in the deeper domain of the actual. Two 

other important results which emerged from this study were that the students were far too time poor 

and the student body much too fragmented to mobilize for social change in the tradition with which 

university students have often been associated. Some tentative suggestions are offered for teachers to 

make studentsô activism effective. 

 

 

 

 



i 

 

Table of Contents 
 

Chapter 1 ï Introduction  .................................................................................... 1 

1.1 ï Introduction ................................................................................................................... 1 

1.2 ï Overview of Student Activist Research ........................................................................ 1 

1.3 ï Questions about Student Activism Guiding this Study ................................................. 1 

1.4 ï Personal Context of the Study ....................................................................................... 2 

1.5 ï Rationale........................................................................................................................ 3 

1.6 ï Significance of Studying Student Activism .................................................................. 3 

Chapter 2 ï Review of the Literature on Student Activism ........................... 4 

2.1 ï Defining Activism ......................................................................................................... 4 

2.2 ï A Brief History of Student Activism............................................................................. 4 

2.3 ï Student Activism Today ................................................................................................ 6 

2.3.1 ï Issues Internal to Universities ............................................................................................. 6 

2.3.2 ï Issues External to Universities ............................................................................................ 7 

2.4 ï Enabling and Constraining Elements for Students ........................................................ 8 

2.4.1 ï Grievances ........................................................................................................................... 9 

2.4.2 ï Self-efficacy ........................................................................................................................ 9 

2.4.3 ï Emotions ........................................................................................................................... 10 

2.4.4 ï Responsibility ................................................................................................................... 11 

2.4.5 ï Time .................................................................................................................................. 11 

2.4.6 ï Group Work ...................................................................................................................... 12 

2.4.7 ï Previous Activist Experience ............................................................................................ 12 

2.5 ï Enabling and Constraining Elements for Teachers ..................................................... 13 

2.5.1 ï Joining Politics and Pedagogy .......................................................................................... 13 

2.5.2 ï Praxis ................................................................................................................................. 14 

2.5.3 ï Leading by Example ......................................................................................................... 14 

2.5.4 ï Care ................................................................................................................................... 15 

2.5.5 ï Critical Pedagogy for Emancipatory Education ................................................................ 15 

2.6 ï Threats to Activist Academics and their Prevention ................................................... 16 

Chapter 3 ï Research Design & Methodology ............................................... 18 

3.1 ï Epistemology ............................................................................................................... 18 

3.2 ï Theoretical Position..................................................................................................... 19 

3.3 ï Methodology ............................................................................................................... 19 



ii  

 

3.4 ï Delimitations ............................................................................................................... 21 

3.5 ï Data Collection and Sampling Methods...................................................................... 22 

3.5.1 ï Phase One: Questionnaire ................................................................................................. 23 

3.5.2 ï Phase Two: Interviews ...................................................................................................... 24 

3.5.3 ï Phase Three: Action Research Journal and Records of Communication .......................... 26 

3.6 ï Data Analysis Methods ............................................................................................... 26 

3.7 ï Trustworthiness Issues ................................................................................................ 28 

3.8 ï Ethical Considerations................................................................................................. 30 

Chapter 4 ï Results & Discussions .................................................................. 32 

4.1 ï Results for Research Questions One and Two ............................................................ 32 

4.2 ï Results for Research Question Three .......................................................................... 38 

4.2.1 ï Grievances ......................................................................................................................... 38 

4.2.2 ï Self-efficacy ...................................................................................................................... 40 

4.2.3 ï Emotions ........................................................................................................................... 42 

4.2.4 ï Responsibility ................................................................................................................... 43 

4.2.5 ï Time .................................................................................................................................. 45 

4.2.6 ï Group Work ...................................................................................................................... 47 

4.2.7 ï Previous Activist Experience ............................................................................................ 48 

4.3 ï Results for Research Question Four ............................................................................ 50 

Chapter 5 ï Theoretical Development ............................................................ 55 

Chapter 6 ï Limitations & Recommendations .............................................. 57 

6.1 ï Limitations of the Project ............................................................................................ 57 

6.2 ï Suggestions for Future Research ................................................................................. 58 

Chapter 7 ï Conclusion .................................................................................... 60 

References ............................................................................................................................ 61 

Appendix A ï Information Sheet ......................................................................................... 68 

Appendix B ï Consent Form ................................................................................................ 70 

Appendix C ï Questionnaire ................................................................................................ 72 

Appendix D ï Interview Question Sheet.............................................................................. 77 

Appendix E ï Action Research Journal ............................................................................... 79 

Appendix F ï Records of Communication ........................................................................... 87 

Appendix G ï Proposed Timeline ...................................................................................... 117 

Appendix H ï Ethics Approvals......................................................................................... 118 



iii  

 

Appendix I ï Interview Transcriptions .............................................................................. 120 

Appendix J ï Case-sampled Student Profiles .................................................................... 180 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



iv 

 

List of Figures 
 

Figure 1: Sampling Schematic .............................................................................................................. 23 

Figure 2: The researcher and Hayley on the day of action for óCommunity is Everythingô ................. 50 

 

List of Tables 
 

Table 1: Results from Questionnaire, Part A ........................................................................................ 32 

Table 2: Results from Questionnaire, Question Two of Part B ............................................................ 33 

Table 3: Results from Questionnaire, Part C ........................................................................................ 36 

figure: Bhaskarôs Stratified Reality....................................................................................................... 55 

 

List of Abbreviations 
 

HSIE  Human Society and its Environments 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1 

 

Chapter 1 ï Introductio n 

ñSo, why isnôt any of this happening?ò 

 - HSIE studentôs response upon reading the Universal Declaration of Human Rights. 

1.1 ï Introdu ction 

This chapter begins by giving a broad overview of student activism and some previous research that 

has examined this topic. Following this, the specific research questions for the study are articulated, 

along with a description of the personal context in which the researcher undertook this project. 

Chapter 1 concludes by describing the reasons the study was done and finally its potential importance. 

1.2 ï Overview of Student Activist Research 

Student activism has occurred for as long as universities have existed. Since the beginning of the 

oldest Western universities at Bologna and Paris more than 700 years ago students have been 

mobilizing around social and political issues (Haskins, 1923). This phenomenon spans myriad issues, 

both internal and external to universities, is backed by a host of ideologies, and occurs around the 

world. While much research has been conducted on activism in general, and to a lesser degree student 

activism in particular, much of it is descriptive in nature. Less research exists that specifically 

investigates the elements enabling or constraining student activism. The field of social psychology has 

a robust research tradition on the causes and conditions of protest by the general populace as opposed 

to the broader conception of activism and there could be many students who might never protest, but 

would engage in activist behaviour. Nevertheless, some of that research has informed a number of the 

elements considered to enable or constrain student activism in this study. 

1.3 ï Questions about Student Activism Guiding this Study 

The aim of this research was to discover some of the elements which enable or constrain student 

activism and to explore the role the teacher can have in enabling studentsô activism as a way of 

participating in a democratic society. As such, the study set out to investigate the following four 

research questions: 

 

1. What social, political, economic or environmental issues are students most concerned about 

today? 
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2. To what extent are students acting upon the issues which concern them, by what means and 

why? 

3. What are some of the elements that enable or constrain studentsô activism? 

4. How can teachers enable and remove limitations from studentsô activism? 

 

Question one above carried with it the assumption that students were interested in any such issues at 

all with this having implications for question two, such that it could have been entirely possible that 

students were not engaging in any action whatsoever. As for question number three, the researcher 

assumed at least some elements would be discernible and ideally, able to be applied to question four. 

Thus, question four carried with it the embedded assumption that it would be possible, at least to some 

degree, for the researcher to help enable or further his studentsô activism. 

1.4 ï Personal Context of the Study 

I
1
 have always been an avid reader. Most of what I read is non-fiction and I enjoy learning about the 

world, its people, their history and culture. I have augmented my reading with fairly extensive travel, 

having been to about forty countries, four of which I have lived in for at least a year. From my 

experience and understanding of the world, people today live in a very unique time and one with 

unprecedented opportunities and freedoms. At the same time however, our liberties and wealth are not 

evenly distributed, nor are they without their consequences. Vast numbers of people live in abject 

poverty and under brutal repression and many of the lifestyle choices we in the industrialized world 

have made are wreaking havoc on the environment.  

 

Last year, after having taught the undergraduate pre-service teacher unit Human Society and its 

Environments (HSIE) 1 and 2, I wanted to move beyond mere talk of such subjects as those 

mentioned above. For this reason I began convening the local action group of Amnesty International. 

This was the beginning of my activist experience and I have already learned and grown significantly 

because of it. I am also a part of the Ngara Institute which works to provide a counter-narrative to 

views and opinions of many conservative think tanks such as the Institute of Public Affairs. In 

addition, I regularly keep abreast of the work done by or donate to Oxfam, the United Nations High 

Commissioner for Refugees and GetUp. Perhaps the most important aspect in which I have grown 

however has been in my sense of empowerment and causal efficacy. Years ago I was aware of various 

human rights abuses and environmental degradation but I felt rather powerless to make a change. This 

is no longer the case and as a teacher I want to empower my students to actively create the world they 

want to live in, and one based on social justice and ecological sustainability. 

                                                      
1
 This section and the one following have been written in the first person for aesthetic reasons when dealing with 

my personal context and motivations.  
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1.5 ï Rationale 

I undertook this study because democratic participation and active citizenship is a primary goal of 

education in Australia according to both the Melbourne Declaration on Educational Goals for Young 

Australians (2008, p. 9)  and the national Australian Curriculum: Civics and Citizenship (Australian 

Curriculum Assessment and Reporting Authority, 2012, pp. 5-7), in both primary and secondary 

schools. My participants were pre-service teachers, who will be expected to frame and guide 

democratic learning experiences for their own students, yet their personal involvement and 

preparedness for such democratic participation themselves is minimal. By conducting this study I 

hoped to awaken my students to the possibilities of activism as an expression of their citizenship. In 

order to achieve this I aimed to discover some of the elements which enable or limit studentsô 

activism and apply them to the issues about which they care most and to determine the reasons 

students have for being active, or not, about those issues.  

1.6 ï Significance of Studying Student Activism 

This study was important since it indicated a way to begin improving the issues the students chose and 

from which many people can benefit. In addition, the study hoped to shed light on methods which best 

foster democratic participation and as such, point the way to a more equitable and potentially 

sustainable society. This study naturally had pedagogical implications in that addressing the elements 

which enable or limit studentsô activism may be used as a goal toward which any teacher who is 

interested in emancipatory pedagogy can work.  

 

As the researcher planned to implement whatever elements he discovered for enabling studentsô 

activism this study had an inherently applied component. As far as the researcher is aware, few 

studies have attempted this two-pronged theory and practice investigation of student activism and as 

such, this helped to fill a substantial knowledge gap while moving toward a resolution of the studentsô 

chosen issues. This research also helped to augment the literature, in a very direct and practical way, 

on methods to increase studentsô democratic participation in a country which is sometimes considered 

too politically quiet and aloof (Byrne, 2006), and one in which only 42% of 18 to 29 year-olds believe 

that democracy is preferable to any other form of government (Oliver, 2014, p. 12). 
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Chapter 2 ï Review of the Literature on 

Student Activism  

This chapter will offer an operational definition of activism and a brief history of student activism. 

Following this is a review of some of the issues about which students have recently been active, the 

extent to which they are mobilizing for change, by what means, and why. The remaining part of the 

chapter is dedicated to reviewing some of the elements which enable or constrain studentsô activism, 

as well as those which apply to teachers interested in enabling their studentsô activism. 

2.1 ï Defining Activism 

 The Collins English Dictionary (1982) defines óactivismô as ña policy of taking direct and often 

militant action to achieve an end, esp[ecially] a political or social one.ò  Similarly, Merriam-Webster 

(2015) states that óactivismô is: ña doctrine or practice that emphasizes direct vigorous action 

especially in support of or opposition to one side of a controversial issue.ò The combination of these 

definitions can provide a broad guide for what might constitute activism. The second definition, 

which does not specify the spheres in which activism usually takes place leaves considerable room for 

interpretation and allows for environmental and economic issues as well as political and social ones to 

be considered. These four descriptors provided the broad categories within which the researcher asked 

the students about the issues that are most important to them, and by extension, those about which 

they are most interested in being active. 

2.2 ï A Brief History of Student Activism 

Student activism is far from a contemporary phenomenon. Rather, students have been active in 

promoting certain social or political issues since the earliest days of universities. The first universities 

in Western civilization were those at Bologna and Paris, and though the exact date of their 

inauguration is unclear, by the end of the 12
th
 century AD we know such institutions existed (Haskins, 

1923, pp. 7-15). However, these early universities had no buildings, libraries, deans, or any of the 

other facilities which we associate with modern universities. In fact, the word óuniversityô originally 

meant the totality of a given group ï whether they were carpenters, masons, or students. Only much 

later did the word come to mean the specific group of masters and students. The motivation for this 

student university was inherently political. The students in Bologna, many of whom were far from 

home, united to protect themselves from price gouging on rent and books. In 1229 in Paris, after an 

altercation at a local bar which left many students injured by university officials, the students moved 
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to collective action by striking for two years which resulted in the first papal privilege, the Parens 

scientiarum which described the special rights and duties of the universities of students and masters 

(Haskins, 1923, pp. 15-16). 

 

More than 700 years later, in 1968, Paris was again a hotbed of student unrest, this time for quite 

different reasons. There was extreme discontent with the traditional system of higher education which 

was "centralized and inflexible" and of the teaching which was "impersonal and authoritarian" 

(Newman, 2006, p. 26). On May 3 students gathered in the Latin quarter of Paris for peaceful 

discussions about protests in the outlying campus at Nanterre, but when their numbers grew university 

authorities called the police and arrests were made. This event set off a chain of further clashes 

between students and police with student numbers growing into the thousands, and then tens of 

thousands. During the standoff many students and police were injured and hundreds of people were 

arrested. Shortly after this workers' unions joined the student strike which grew to hundreds of 

thousands of protesters, and by May 20 up to ten million workers were on strike across France 

(Newman, 2006, pp. 26-27). France however was far from unique in seeing student uprisings in 1968. 

Time magazine referred to it as ñéa year of student-led revolution in Europeò (as cited in York, 1989, 

p. 38), though even that description is too narrow as there were substantial student revolts in North 

and Latin American, the Middle East, Africa, and Asia, as well as those throughout many European 

countries. 

 

Of course, American students also protested vigorously in the sixties (Altbach & Cohen, 1990), and 

the early sixties sowed the seeds of Australian studentsô political mobilization which had hitherto 

been practically non-existent (York, 1989, p. 39). The year of 1968 saw the beginning of sustained 

political activism by students in Australia, with Monash being the most radical, but with significant 

participation also coming from the students of, among others, La Trobe, Flinders, and the University 

of Melbourne (Beer, 1996, p. 35; York, 1989). There was great variation in the causes around which 

these students organized themselves, from the Vietnam War and conscription, to racism, capitalism 

and the structure of the university itself. The ideologies backing these movements were equally as 

varied, from Labor to Marxist and Maoist to New Leftist (Beer, 1996, p. 35). And while the most 

substantial student movements took place on urban campuses, the University of New England (UNE), 

Australiaôs first and until 1965 only rural university, also witnessed significant student activism which 

has historical implications for this study since Southern Cross University emerged from UNE 

(Southern Cross University, 2015a). The biggest issue at UNE, though certainly not the only one, was 

the policy of in loco parentis, which regulated student relations, primarily through limiting room 

visitations. This was important since in 1967 UNE was the most collegiate campus in Australia with 

87% of full-time students living on campus (Beer, 1996, p. 36). In the end, after years of sustained 

collective action the student body succeeded in having the policy abolished. 
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This cursory treatment of the history of student activism demonstrates that it has been happening for a 

very long time, has occurred around the world, and involves countless issues both internal and 

external to the university.  

2.3 ï Student Activism Today 

In trying to identify the issues around which students would be willing to mobilize, Saha (2004) found 

that Australian high school students would be most willing to support the peace and environmental 

movements, with lesser interest in the anti-apartheid and Aboriginal rights movements, and were least 

willing to support the gay rights and pro- and anti-abortion movements. These students were not 

asked why they were or were not supportive of a given movement, though Saha does make some 

inferences based on the studentsô views of human rights, their religiosity, and their socio-economic 

backgrounds. We now consider some contemporary issues around which university students have 

actually been mobilizing. 

2.3.1 ï Issues Internal to Universities 

As indicated above, student movements across the world have organized around a variety of issues 

and in recent years this trend has continued. Some of these issues have been about universities and 

schools themselves, the most demonstrable of which have been the Quebec student protests which 

began in 2011 and continued into 2012 (Kennelly, 2014), and the Chile student protests which also 

began in 2011 (Guzman-Concha, 2012). In both cases more than 100,000 people were involved in 

demonstrations and both were motivated primarily in opposition to the neoliberal effects of 

privatization of and inequitable access to education (Green, 2012; Guzman-Concha, 2012). In the 

Quebec case, the sustained opposition to the provincial governmentôs proposal to raise tuition fees 

eventually resulted in the then premier, Jean Charest, being voted out of office and the Parti 

Quebecois and its leader Pauline Marois, stepping in. Marois abandoned the Charest governmentôs 

proposed 75% tuition increase, but eventually imposed a 3% increase to match the rate of inflation 

(CBC, 2013; Michael, 2013). These examples suggest that although student mobilization is not as 

vigorous as it was in the sixties, students are still willing to demonstrate about issues which are 

important to them, and provided the issue is important enough, in very large numbers. 

 

In a similar fashion to the cases just considered, in May 2014, thousands of Australian students took 

to the streets in opposition to the governmentôs plan to cut funding to higher education and deregulate 

university tuition fees, arguing that universities should be financed by public, rather than private 

funding (ABC, 2014). The proposed bill was eventually rejected by the senate 33 to 31 (Borrello & 

Gul, 2014), after which the then Minister of Education Christopher Pyne reformed the bill by 

removing a proposed cut of $1.9 billion from course fee funding, leaving it for future consideration. 
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He also reneged on the proposal to cut $150 million from research. However, the bill was defeated 

again in the senate, that time by an even larger margin of 34 to 30 (Clarke, 2015).
2
  

2.3.2 ï Issues External to Universities 

Issues external to universities are also the subject of student mobilization. The Network of Women 

Students Australia (NOWSA) holds a conference every year dedicated to women's activism. In 2014, 

160 students gathered in Perth for the annual event making it the largest in many years. The 

conference focussed on 'intersectionality', which describes the various formations other than gender 

which define women: race, ethnicity, and sexual orientation, among others. As such, women who 

identified as Aboriginal, Muslim, trans and others, all discussed some form of discrimination or 

repression they had experienced (Woodleigh, 2014). This diversity of womenôs concerns would be 

welcome by feminists such as bell hooks
3
 (1994) who has long been struggling for a more inclusive 

womenôs movement as compared to so-called second-wave feminism which hooks argues represented 

only white, middle-class, straight women. Within the classroom, a study by Stake (2007) found that a 

womenôs and gender studies class helped to increase studentsô activism with regard to, among other 

actions, confronting someone about sexist behaviour, attending a meeting for womenôs rights, and 

contributing time to a womenôs rights cause. 

 

In terms of environmental activism, climate change is probably one of the biggest issues we face 

today. Anna Rose, co-founder of the Australian Youth Climate Coalition (AYCC), has spoken about 

her successful campaign while in high school against a nearby BHP mine. This taught her that 

"change can come from the bottom up ï we donôt have to wait for change to come from the top downò, 

and ñthat young people can make a differenceò (Nicol, 2013, p. 7). The AYCC is indeed making a 

difference; what began with a handful of students concerned about climate change has grown into one 

of Australiaôs largest youth organizations with more than 120,000 members (AYCC, 2015). Their 

actions have included empowering over one thousand high school students to lead sustainability 

                                                      
2
 Australian students have good reason to oppose such reforms. For instance, the financial savings that will come from 

cutting funding to universities can be made up elsewhereïïby raising corporate taxes for example. Commonwealth 

Securities, Australiaôs leading online broker, recently produced a report stating that aggregate corporate profits for the 

six-month period ending December 2014 was $25.7 billion (CommSec, 2015), which would allow ample funding 

even for the governmentôs originally proposed $4 billion savings over a four year period. But perhaps more 

importantly, a joint report by United Voice and the Tax Justice Network asserts that corporate tax evasion is rife and 

that if the largest companies paid tax at the statutory rate of 30%, an additional $8.4 billion could be produced, but 

almost a third of such companies do not, having an average effective tax rate of 10% or less (United Voice & Tax 

Justice Network - Australia, 2014). Corporations are private institutions, whereas government and most universities 

are public. As such, the government has the responsibility to fund such public institutions, yet part of Pyneôs reforms 

called not only for a decrease in funding to public universities, but for increased funding to private colleges. 

Overarching all of this, the International Covenant on Economic, Social and Cultural Rights, which Australia has 

signed and ratified, states that ñ[h]igher education shall be made equally accessible to all, on the basis of capacity, by 

every appropriate means, and in particular by the progressive introduction of free educationò (United Nations, 1966, 

art. 13). Pyneôs proposal moved away from rather than toward this goal. In September 2015, a Liberal Party leadership 

spill saw, amongst other events, Pyne removed as Minister for Education. Another possible source of funding might 

come from cutting military expenditure, which for 2014-15 is $29.2 billion (Department of Defence, 2014), which 

also would easily cover the proposed cuts to higher education. 
3
 ñbell hooksò is Gloria Watkinsô pen name which she spells in the lower case. 
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campaigns in their schools and mobilizing young people to act as ñrenewable energy studentsò who 

specifically target politicians to meet the Renewable Energy Target set by government (AYCC, 2015, 

p. 13). 

 

A further source of understanding of what students are active about comes from simply considering 

the university clubs and societies from a cross-section of Australian universities. The University of 

Sydney has, among others, the Greens on Campus, which promotes a number of social and 

environmental causes, the Resistance Club, which ñcampaigns to change the systemò by ñbuilding a 

movement of socialist youth,ò and the Sydney University Libertarian Society which is dedicated to 

furthering libertarian ideas (University of Sydney). The University of Melbourne has, among many 

others, the Campus Refugee Rights Club which works to grow awareness of and change policy with 

respect to refugees, Students for Palestine which, although its descriptor field is left blank, is probably 

self-explanatory, and the Republic Club which campaigns for an Australian republic (University of 

Melbourne, 2015). Finally, Southern Cross University has a number of clubs including the SCU 

Womenôs Collective, the SCU Indigenous Student Network, and the SCU Mature Age Student 

Society (Southern Cross University, 2015b). Although the numbers in each of these individual clubs 

may be small, their diversity goes a long way to demonstrating the great variety of interests students 

have and in which they are willing to actively participate. 

 

This section has outlined a small sample of the recent issues about which students have been active, 

both within Australia and internationally. The myriad issues about which students might be concerned 

informed an important part of this study; namely, that in order to make this study most authentic, 

rather than giving the students a small number of pre-selected issues around which to mobilize, the 

researcher asked each of them to name the issues about which they are most concerned from the broad 

categories of environmental, economic, political or social descriptors. In the next section we will 

consider some of the enabling or constraining elements of student activism.  

2.4 ï Enabling and Constraining Elements for Students 

Within the discipline of social psychology there is a significant body of literature on the elements 

which cause people to protest (see for example, Stryker, Owens, & White, 2000; van Stekelenburg & 

Klandermans, 2013). While protesting is not the only form of activism, it is one of the most visible 

and direct forms. Hence literature from this field informed, to a significant degree, the elements which 

enable or constrain student activism in general. The elements which emerged from the literature 

review are: grievances, self-efficacy, emotions, responsibility, time, group work, and previous activist 

experience.  
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These elements have a large degree of overlap, nesting and intersection and importantly, are not 

meant to be exhaustive. Other elements could have been considered which, for the purposes of this 

study, there was neither time nor space. 

2.4.1 ï Grievances 

In reviewing the early literature on social movements from the late 19th century to the late 60's, 

Stryker, Owens and White (2000, p. 2) conclude that the presiding view of participation in social 

movements was one of irrationality and unrestrained sentimentality rather than well-reasoned 

opposition to political forces. They go on to say that this view of the "irrational actor" who joins a 

social movement to accommodate for their lack of self-esteem has been overridden by more recent 

literature on social movements (p. 7). Van Stekelenburg and Klandermans (2013) concur when they 

state ñ[a]t the heart of every protest are grievancesò (p. 888), by which they mean legitimate political 

and social grievances. This statement can reasonably be extrapolated to other forms of activism. If 

people are completely satisfied and see no problems with an apparent issue, they will have no reason, 

nor a likely motivation to enact change. This element in enabling studentsô activism is linked with a 

couple of the elements described in the section below for teachers working toward this end. 

2.4.2 ï Self-efficacy 

Grievances alone cannot explain why people are moved to protest or engage in other forms of 

activism. As van Stekelenburg and Klandermans (2013) put it: ñgrievances abound while protest does 

notò (pp. 888-889). The concept of self-efficacy plays an important role in helping to explain why 

people engage in activism and also features prominently in critical realism which underpins the 

theoretical position of this project. Gamson refers to self-efficacy as an individualôs expectation that 

effecting change through protest is possible (as cited in van Stekelenburg & Klandermans, 2013, p. 

889). Moyer (2001, p. 87) provides a corollary to this definition of self-efficacy by negating its 

opposite, saying, activists need to believe in their own power to create change and thus need to 

overcome ñlogicalò reasons for failure, social movementsô general culture of failure, and aversion to 

success. A study of seventy pre-service primary school teachers in South-East Queensland ï a 

demographic identical to the one upon which this study is based ï found that 77% agreed that they are 

change agents in society, and 84% agreed that they are important contributors to society and 

personally make a difference (Donnison, 2009). However, this same group had very different views 

about their sense of responsibility, which is discussed below.  

 

Although Ricketts (2012, ch. 12) refers to a sense of empowerment as being vital for effective 

activism, he goes on to say that once an individual believes in himself, he needs to be careful to avoid 

getting burned out by maintaining a healthy balance to life ï physically, mentally, emotionally and 

spiritually. Without such a balance, the individual can be so ómarriedô to his cause or campaign that he 

forgoes many other aspects of his life and in the long run, this actually decreases his self-efficacy. 
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Ricketts also describes the depths of social understanding that growing into activism can produce. 

One might discover that the world is even more inequitable and destructive than was originally 

perceived. However, despairing at such an understanding does no good. Instead, he suggests thinking 

deeply about what core values should be committed to, but then, while working passionately toward a 

specific cause, not becoming attached to the end result. This idea is subsumed under what he calls the 

ñspirituality of activismò (pp. 255-259) which has a definite Eastern philosophical tone and one which 

he acknowledges. Indeed, one important lesson in the Bhagavad Gita, one of the most important 

Hindu scriptures, is ñ[t]hy right is to work only, but never with its fruits; let not the fruits of action be 

thy motive, nor let thy attachment be to inactionò (Bhagavad Gita, 2012, p. 42). These considerations 

can help to maximize the researcherôs and studentsô sense of self-efficacy, while maintaining a 

balance of what they might hope to achieve with other aspects of their lives. 

2.4.3 ï Emotions 

Emotions also play an important role in determining activist behaviour. Two will be considered here: 

anger and empathy. Anger is an important emotion in activist work in that it can provide the impetus 

to action. Indeed, van Stekelenburg and Klandermans write ñ[a]nger is seen as the prototypical protest 

emotionò (2013, p. 893, emphasis in original). Newman (2006, ch. 3) describes at length the way 

different levels of anger, from frustration to rage, can be developed and channelled toward social 

change. His view is that anger can be an effective agent for compelling people to act at a time when 

too often adult education ñis simply too nice, too self-centered, or too concerned with maintaining the 

status quoò (p. 58). Amnesty International also makes use of anger. Their general strategy for rallying 

people to action is described succinctly as ñoutrage, hope, actionò (Amnesty International), and David 

Barrow, former president of the National Union of Students in Australia also refers to such a tripartite 

model when he writes:  

 

Anger is hard to conjure when you have nothing to compare your sub-standard university 

experience to. We arenôt so used to action since social protest is a little out of styleé. Hope is 

back in vogue though. We are all enjoying that. (Spring 2010, p. 26) 

 

However, Stake (2007) found from teaching her class on womenôs and gender studies that 

empowerment was effective in bringing about greater levels of activism from students, but not anger 

nor distress. Yet, the use of a quantitative methodology, which Stake employs, gives rise to the 

question of how accurately one can measure such emotions and their effects (Collier, 1994, pp. 251-

253). Also, her study focuses on how emotions bear on feminist activism in particular from classes of 

mostly female students, so caution is needed to extrapolate her results to conclude that anger has little 

effect in mobilizing people to action in general. Some important thoughts on this topic are provided 

by Gandhi when he wrote ñI have learnt through bitter experience the one supreme lesson to conserve 
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my anger, and as heat conserved is transmuted into energy, even so, our anger controlled can be 

transmuted into power, which can move the worldò (as cited in Tandon & Singh, 2013, p. S232). 

 

While anger might be a useful emotion for those who are personally affected by a certain issue, 

empathy is a vital emotion in mobilizing around a cause which does not directly compromise oneôs 

own interests or wellbeing. What compels people to get involved in this case is what psychologist 

Robert Jay Lifton calls their ñmoral imaginationò (as cited in Loeb, 1994, p. 157), the inspiration of 

which Loeb credits to story-telling. Stories have the capacity to make people feel personally 

connected to those whom they have never met and using them to call people to action is a technique 

which is highly touted by Newman (2006). In addition to social issues however, appealing to our 

human sense of empathy is crucial for engaging in, for example, environmental or animal rights issues 

which have no direct bearing on us as a species.  

2.4.4 ï Responsibility 

While empathy or anger may be the emotions elicited when people become aware of a specific issue, 

a call to action may not occur unless those people feel a sense of responsibility to do something about 

it. Worryingly, when a cohort of pre-service primary school teachers in South-East Queensland ï the 

same group as mentioned above ï were surveyed about their sense of responsibility with regard to 

social problems, 65% disagreed that they are responsible for current social problems, while only 42% 

agreed that they are responsible for the future and will take responsibility in the future and a mere 

35% said that they should fix existing social problems (Donnison, 2009). This is particularly 

problematic as it is juxtaposed in the same study (see 2.4.2 ï Self-efficacy above) with very high 

numbers of students who reported a strong sense of self-efficacy. In other words, the students believed 

they could make a difference in society, they just did not feel the responsibility to do so. A study 

across sixteen nations by the International Association for the Evaluation of Educational Studies 

suggests that the development of a sense of civic responsibility in adults is related to their prior civic 

participation as adolescents both in and outside of school (Amadeo, Torney-Purta, Lehmann, Husfeldt, 

& Nikolova, 2002, p. 126). Perhaps those undergraduate students in the Donnison study were not 

given many opportunities for civic participation before coming to university. Whatever the reason, for 

the purposes of this study, a primary aim will be to initiate and extend any civic participation in order 

to potentiate further social engagement in future. This is described below and elaborated on in the 

research methodology (see Chapter 3 ï Research Design & Methodology).  

2.4.5 ï Time 

In the physical sciences the universal independent variable is time. So pervasive is it that we might 

easily overlook or understate its importance in the social sphere, so exploring its influence on this 

topic is worthwhile. That time is needed to do anything is obvious, and no less so for a student, 

teacher, or any responsible and engaged citizen to actively involve themselves in a political, social or 
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environmental issue. Yet, university students and staff alike are becoming decreasingly able to 

mobilize to change society due to lack of time; academics who are underpaid need to find external 

income streams and students with increasing debt levels also need to find ways to create an income 

(Nicholas, 2003). In fact, a report by the Australian Commonwealth Department of Education, 

Science and Training found that undergraduate students work an average of fifteen hours a week, with 

almost 40% working sixteen hours or more, and almost a fifth working twenty-one hours or more 

(McInnis & Hartley, 2002, p. xi). Perhaps not surprisingly, 63% reported that they were often 

overwhelmed by everything they had to do. From this we might conclude that students will be hard 

pressed to find the time to engage in any sort of activism, and if they do, to only a limited degree. 

2.4.6 ï Group Work  

An important and overarching element of effective activism is one which can simply be called ógroup 

workô. In short, social change cannot come from individuals, but only by groups of like-minded 

people working together. In writing about how to understand the world and stay informed, world 

renowned political activist Noam Chomsky writes: ñ[i]t's true that the task is somewhere between 

awfully difficult and utterly hopeless for an isolated individual. But it's feasible for anyone who is part 

of a cooperative communityò (Chomsky, 1999, para. 1). Van Stekelenburg and Klandermans concur 

when they write, citing several studies, that ñthe more people identify with a group the more they are 

inclined to protest on behalf of that groupò (2013, p. 890). The need to band together to create change 

may seem obvious, but laws prohibiting such association are not without precedent. The most recent 

local example is the Queensland governmentôs Vicious Lawless Association Disestablishment Act 

2013, which is meant to target bikie gangs but defines an association quite broadly in Section 3 as, 

among other things, ñany other group of 3 or more persons by whatever name called, whether 

associated formally or informally and whether the group is legal or illegalò. Though there may be 

legitimate circumstances for banning the association of people, such as in wartime, activists must be 

mindful of the need to preserve their right to associate to effect change. This right is enshrined in the 

Universal Declaration of Human Rights: ñEveryone has the right to freedom of peaceful assembly and 

associationò (United Nations, 1948, art. 20.1). This element informed an important element of the way 

the researcher encouraged each student to proceed in this study; namely, by seeking out a group of 

people working on the studentôs chosen issue. 

2.4.7 ï Previous Activist Experience 

Previous activist experience is another important aspect in determining whether or not an individual 

engages in activism. From what has been said already, it should be clear that an individual does not 

become active about an issue in a vacuum, but rather as a confluence of a great number of elements. 

According to Saha (2004, p. 10) ñonce a person has engaged in forms of social and political activism, 

no matter how minimal, they are more prone to engage in activism again in the future,ò and 

furthermore ñby having participated in an earlier form of social and political activism, individuals 
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experience a change in their own self-identity and their sense of self, which includes activism as part 

of oneôs behavioural repertoire.ò This point informed a basic aim of this study since the researcher did 

not expect many students to have prior activist experience, but by encouraging them to cross the 

proverbial line in initiating their activism (Loeb, 1994, ch. 14), he expected that they would be 

predisposed to further social engagement in future. Within the limitations of this study the researcher 

was not able to verify this longitudinally, but if a student happened to have significant prior activist 

experience their propensity to participate in this study, compared to those who have none, should have 

been and in fact was observable (see 4.2.7 ï Previous Activist Experience). 

 

This section has reviewed a number of important elements which enable or constrain students in 

becoming active about a cause. These elements are by no means intended to be exhaustive however, 

and the social sciences in general are complex, open systems that are shaped by countless influences. 

Many other important contributing elements could be investigated and included; hope, for example 

(Teruelle, 2012). Still, a line must be drawn for the purposes of practicality and to fit the scope of this 

project, but each of the elements above can be identified in the literature as contributing significantly 

to the topic at hand, and each of them will in turn inform the research with the students participating. 

2.5 ï Enabling and Constraining Elements for Teachers 

Having considered some important elements enabling or constraining student activism we can now 

look at some direct methods for its promotion by the teacher. Unlike the elements reviewed above for 

students which were heavily influenced by the discipline of social psychology, the aspects considered 

here derive mostly from the field of education. As above however, the elements reviewed here for 

teachersô promotion of student activism are not meant to be exhaustive and many others could have 

been considered which, for the purposes of this study, there was neither time nor space. That being the 

case, the elements reviewed in this section are: joining politics and pedagogy, a commitment to praxis 

ï that is joining theory and practice, leading by example, care, and critical pedagogy for emancipatory 

education. These are followed by a review of some potential threats to teachers engaging in activism 

and how they can be overcome. 

2.5.1 ï Joining Politics and Pedagogy 

Henry Giroux encourages teachers to move away from teaching as a purely technocratic role, or one 

of a pedagogical manager, and toward what he terms a "transformative intellectual" (1988, p. 125). 

According to Giroux, a  transformative intellectual ñhelps to make clear the role teachers play in 

producing and legitimating various political, economic and social interests through pedagogies they 

endorse and utilize" (1988, p. 125). He then goes on to argue that far from being politically neutral 

sites, schools are greatly subjected to politics and power which determine, to a large degree and 

among other areas, the content of classes, the regulation of morals, and the legitimization of specific 

forms of authority. To meet and oppose these forces, Giroux recommends that the transformative 
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intellectual ñmak[e] the pedagogical more political and the political more pedagogical" (1988, p. 127). 

Yet, this view is far from uncontested. For example, in response to a report criticizing the new 

Australian Curriculum, former Education Minister Christopher Pyne stated: ñWe donôt want any 

politics in schools ... we want our children to be focused on learningò (Ferrari, 2014). While politics 

are kept out of schools and students ñfocused on learning,ò such a position would seem to sit directly 

opposite that of the teacher as a transformative intellectual who ñmust speak out against economic, 

political and social injustices both within and outside of schoolsò (H.A. Giroux, 1988, p. 128). 

Fortunately, the Human Society and its Environments (HSIE) classes which the researcher is teaching, 

and from which he invited students to participate in this project, is inherently a social and political 

course and there are abundant opportunities to do just as Giroux has suggested. Topics in HSIE 

include civics and active citizenship, critical thinking, and values education, among many others. 

Joining politics and pedagogy may certainly help in raising studentsô awareness of potential 

grievances ï the first point named in the above section about enabling student activism. 

2.5.2 ï Praxis 

While drawing together politics and pedagogy may help to create the awareness required for change 

to come from within a school setting, another important need for such change is for the teacher and 

students to engage in a combination of theory and practice, or praxis, together. That is to say, there 

should be no thought without action, and no action without thought. In his much renowned and 

influential book, Pedagogy of the Oppressed, Paulo Freire emphasizes this point when he writes: ñThe 

leaders [of a revolution] cannot treat the oppressed as mere activists to be denied the opportunity of 

reflection and allowed merely the illusion of acting, whereas in fact they would continue to be 

manipulatedò (Freire, 2000, p. 126). Here, Freire is using the term activist in a narrow, literal sense of 

someone who simply acts without thinking. In other words, Freire highlights the need for any leader, 

who in the context of a classroom could be considered the teacher, to struggle along with the students, 

rather than sending them forth to wage a battle as a general might command an army, and in doing so, 

work with the students to apply critical thought to any actions taken, and reflection made upon them 

in order to inform the next action. In Freireôs own words: ñthe objective of any true 

revolutionérequires that the people act, as well as reflect, upon the reality to be transformedò (2000, 

p. 130). As will be shown below in the methodology section, the participatory action research method 

chosen for this project involves precisely this element of praxis.  

2.5.3 ï Leading by Example 

As a logical extension to what has been said above about the need for the teacher to engage with and 

alongside the students in a process of informed action and critical self-reflection, the teacher should 

have some activist experience in order to effectively encourage his studentsô activism. This has been 

shown to be an important element for doing so in high schools (Benecze, Sperling, & Carter, 2012, p. 

142), and assuming it would apply equally in universities, or any other educational setting for that 
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matter, seems reasonable. Only in this way will he be able to live an authentic life and be able to 

legitimately suggest that students mobilize in favour of their own emancipatory interests. In short, the 

teacher must lead by example. Hooks concurs when she states, ñ[i]n my classrooms, I do not expect 

students to take any risks that I would not takeò (1994, p. 21). The researcherôs own activist 

experience has been detailed above in 1.4 ï Personal Context of the Study. 

2.5.4 ï Care 
A general principle of effective teaching and means of engaging students, and one of no less but 

perhaps even higher importance in the context of this study, is care. Hooks contends that studentsô 

deepest learning proceeds when teachers care for their souls and believe that a teacherôs work is 

sacred (1994, p. 13). Thus, care is important for teachers to give not only toward their students, but 

toward the content of their lessons as well. Indeed, over the last couple of years during the first class 

of the semester the researcher has begun by asking his students why they want to become teachers or 

to describe a really good teacher they have had. The most common response has been that these pre-

service teachers were inspired by and want to emulate a teacher they once had who really cared about 

them and the subjects they taught or, conversely, want to improve upon and avoid becoming an 

apathetic or mean teacher they had. Though this evidence is anecdotal, support for the argument that 

teachers should care about their students and their work has not gone unmentioned in the literature. 

For example, Di Bartolo (2005) has made an appeal to all teachers interested in social justice to heed 

the growing socio-economic divide in Australia whereby the most disadvantaged students are 

becoming increasingly unable to access private education which receives funding diverted from 

public schools. Similarly, student apathy has been shown to result from teachers being ill-equipped 

and uninformed to teach political and citizenship issues (Watts, 1991). In brief, if teachers want their 

students to care about other people and the world, they need to model it. This element then can be 

considered in conjunction with the one above about leading by example. 

2.5.5 ï Critical Pedagogy for Emancipatory Education 
Drawing together the above named elements we can bear directly on the crux of this research project 

from the teacherôs perspective. While politics and pedagogy need to be joined to raise awareness of 

social and political issues, a commitment to praxis is necessary to effect real change rather than just 

talking about it, the teacher should lead by example in whatever he is teaching to legitimize his 

leadership, and care needs to be given to the students to develop a humane and trustworthy 

relationship, a direct appeal to the value of becoming active about an issue must be based on what is 

called in the literature ócritical pedagogyô (see for example H.A. Giroux, 2008) and óemancipatory 

educationô (see for example Shipway, 2011). The constellation of ideas which surround these terms 

point to the belief that people in general, and students in particular are subject to systems of power 

which benefit most, not themselves, but others, and only by education upholding ñits oldest and most 

important function which is that of inculcating a deep and even raucous skepticism of those who, 
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however plausibly, claim supernatural or even exceptional powers not vouchsafed to lesser menò 

(Galbraith, 1969, p. 187), can students begin to create a more equitable and sustainable world which is 

arranged to benefit the community and public good in general. This must begin by emboldening 

students to ask questions, particularly those which scrutinize systems of power, and to encourage a 

suspension of trust in hierarchies which subordinate, sometimes clandestinely, the common good for 

private and privileged interests. A dialogue must also be developed between the teacher and students 

to imagine the sort of world in which they would like to live (Freire, 2000, pp. 134-135), and by this 

means can the students and teacher begin acting to emancipate themselves from the current system of 

inequity (Hardoon, 2015) and unsustainability (Pachauri et al., 2014). This element will go a long way 

in raising studentsô awareness of potential grievances mentioned in the above section about enabling 

student activism. 

 

Considered next are some of the obstacles that any teacher who combines academia with activism 

might face, and some suggestions for overcoming them. Such obstacles are indirect, though crucial 

elements of enabling studentsô action since, as has been mentioned above, trying to encourage and 

inspire students to mobilize for change, while not doing so oneself, is disingenuous and could 

potentially engender mistrust and accusations of falsehood. 

2.6 ï Threats to Activist Academics and their Prevention 

Flood, Martin and Dreher (2013) have summarized a number of potential obstructions for any 

academic who combines academia and activism. They write specifically in a university context for a 

member of faculty who must meet certain publication requirements, and so the particular threat of the 

ópublish or perishô dictum, whereby an academic must publish in a rather constrained way which is 

often at odds with and discourages activism, is one from which, as a simple tutor, the researcher is 

currently immune. However, some of the other potential obstacles of joining academia with activism 

and strategies for avoiding them are worth exploring here.  

 

The first possible obstacle is simply an attack, by individuals both internal and external to the 

university or school, who view joining academia and activism as inappropriate for political, 

ideological, or personal reasons. Giroux (2007) has written in detail about the attacks academics have 

sustained in recent years from the institutions in which they work, many of whom might not even be 

considered activists per se, but are simply experts in their respective fields who happen to be 

publishing something which goes against a dominant political or corporate interest. Though he is 

writing in a North American context, there are clear examples of such attacks in Australia as well 

(Harris, 2014). In defence of such attacks, Flood, Martin and Dreher recommend building a network 

of support and keeping interactions courteous and respectful, both of which the researcher has always 

done anyway as a natural course in life. 
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The next possible obstacle to those who combine academia and activism is a threat to their job 

security or advancement. This obstacle is particularly important given the trend of casualization which 

has beset universities in the last few decades (Connell, 2014; Klopper & Power, 2014), and which has 

left those with insecure jobs less likely to take a stand on a contentious issue (Rothengatter & Hil, 

2013). To counteract this obstacle, Flood Martin and Dreher advise academics to keep their scholarly 

work separate from their activism and to seek support from a union or other professional organization. 

Although the researcher is a member of the National Tertiary Education Union, for reasons stated 

above and the purposes of this study he did not take the former advice, though in future he may need 

to for sake of prudence. 

 

Another potential hazard for those academics who include activism in their research and teaching is 

the influence that peers can have. Academics whose peers are not involved in activism or who view 

such activity with suspicion might be inclined, even unconsciously, to spend less time on activist 

causes and more time focussed on research and teaching unrelated to them. To counteract this Flood, 

Martin and Dreher suggest using plain will power to resist a change in direction, spending more time 

with like-minded peers, and maintaining relationships with other activists, whether or not they are 

academics. The researcher has taken on all of this advice and as such, is entirely committed to his 

course in life. 
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Chapter 3 ï Research Design & 

Methodology 

3.1 ï Epistemology 

The epistemology which guided this research was a constructivist one, sometimes referred to as 

constructionist. According to Crotty (1989, pp. 8-9), constructivism posits that meaning arises in our 

interaction with reality. Constructivism however, like many branches of philosophy is itself a 

construction, and there is a spectrum of óconstructivismsô, from the individualist-centered, irrealist, 

radical constructivism, often associated with von Glasersfeld, to the group-centered social 

constructivism, often attributed to the work of Vygotsky (Bassot, 2012, p. 7; Read, George, Masters, 

& King, 2005, p. 93). The common thread joining the various interpretations of constructivism is that 

they all hold that learners actively construct their knowledge, rather than passively accept it; the latter 

being the view according to conceptions of the mind as a tabula rasa, or blank slate ï one on which 

the teacher only has to óetchô the lesson (Singh, 2014).  

 

The epistemology drawn on was also a humble one, which was a recognition that our knowledge of 

the world might be wrong (Shipway, 2011, p. 21). This of course implies an ontologically realist point 

of view; the view that objects, mechanisms, and events actually exist independently of humans and 

determine truth as we engage with and continually attempt to understand them. Though some might 

argue that such an ontological realist position is at odds with constructivism (see for example Crotty, 

1989), it could be countered that just because meaning arises out of our interaction with reality does 

not imply that truth cannot exist independently from the mind, since meaning and truth are not 

necessarily the same thing. For example, how else could someone write a book about their 

understanding of the world ï the one which they perceive to be true and which externalizes their 

understanding, and then have someone pick up that book, read and understand it, and then change 

their construction of the world based upon it? In fact, learning regularly proceeds by reading in just 

this way. As a further example, the researcher can confidently claim to be true that if a person falls off 

a twenty-story building onto a concrete slab, they will die. He has every reason to believe this is true 

and no reasons to believe it is false. The radical constructivist who insists that this is not true until 

they engage with reality to verify such meaning is welcome to do so. 
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3.2 ï Theoretical Position 

The theoretical position, or research paradigm as it sometimes called, taken in this study was informed 

by critical theory and critical realism which are very close in their perspectives and perhaps even 

closer when conducting research in the field. The divergence between the two is beyond the scope of 

this paper. The purpose of any critical social science research is to investigate the underlying causes 

of power differences and inequality and to change those social relations in order to bring about a more 

free, fair, and the researcher would hope sustainable, society (Neumann, 2011, pp. 108-109). 

Mackenzie and Knipe agree with this view, though they list critical theory as just one term among 

others, including emancipatory, Freirean, and participatory, of a theoretical framework they call 

ótransformativeô. This framework necessitates research being allied with a political agenda and one 

which seeks to address issues of social justice and improve the lives of the participants, the 

researcherôs life and the institutions in which they and others work (2006, pp. 3-4). 

 

Critical realism holds that people have reasons for any intentional action and that the basis of any 

social scientific research should proceed by investigating those reasons. However, people can have 

incorrect or malformed reasons for understanding and describing reality since they can be unaware of, 

inaccurately describe, or misattribute their reasons (Shipway, 2011, pp. 81-82). In addition, critical 

social science argues that human agency exists, not in a completely open way, but in what can be 

described as óbounded autonomyô, which sets physical and cultural limits on an individualôs volition  

(Neumann, 2011, p. 111). Furthermore, critical realism joins reasons to human agency and posits that 

all intentional human behaviour is caused by reasons (Collier, 1994, pp. 151-155) and thus reasons 

can and should be used as data in the social sciences to elucidate and understand social structures and 

mechanisms, and furthermore, by using such reasons as starting points, to begin exploring the causes 

of peoplesô suffering and to find ways toward their emancipation (Shipway, 2011, p. 82). Hence, the 

participants in this study were asked in the interview phase a number of questions about the reasons 

for their actions and beliefs.
4
 

3.3 ï Methodology  

Action research grew naturally out of critical theory (McNiff & Whitehead, 2006, p. 41). This study 

utilized a participatory action research methodology whereby the students and the researcher engaged 

in this project together, rather than separately with the researcher treating the students as mere 

óparticipantsô and himself as simply the óresearcherô. Nonetheless, the researcherôs values and 

interests had a substantial bearing on the project and he made no attempt to exclude them from it in 

                                                      
4
 Note that critical realism is a complex and nuanced philosophy and the óreasons as causesô component of it 

was the only one which had any impact on the design of this study since at the time it was the only part 

understood by the researcher. However, several months later during the preparation of the final submission the 

researcher learned about some other important aspects of critical realism which were used to interpret the results. 

These have been explained and applied below in Chapter 5 ï Theoretical Development. 
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the name of óobjectivityô ï quite the opposite in fact. As such, these values, how they influenced the 

direction of this project and potentially the studentsô behaviour are vital in determining what the 

underlying worth and ógoodnessô of student activism is. These are described below.  

 

Many of the characteristics of action research appeal to values of the researcher. This is important 

since ñaction research is value ladenò and it ñoften begins by articulating your values and asking 

whether you are being true to themò (McNiff & Whitehead, 2006, p. 23). The values which are most 

important to the researcher and bear directly on this project are perhaps most neatly summed up by 

those which GetUp uses to direct its activities, which are: social justice, economic fairness and 

environmental sustainability (GetUp, 2015), to which, in order to explicitly cover the political 

dimension, he should add democratic participation. Thus, so long as a studentôs chosen issue was 

captured by these values, the researcher whole-heartedly supported them. However, a student may 

have chosen an issue, or one side of an issue that falls outside of or contrary to these values. For 

example, a student might have wanted to side with the previous Abbott governmentôs position on 

asylum seekers; namely, that the boats be stopped and turned back rather than granting the occupants 

refugee status and settling them in Australia in accordance with Australiaôs non-refoulement 

obligations under international law (Amnesty International, 2015, pp. 63-64). If this had been the case, 

he would have engaged the student in a discussion to probe their underlying values and try and see 

their perspective on the issue while he tried to demonstrate his own. He may not have succeeded in 

doing this however, and furthermore, he might have been wrong and come to see the studentôs 

position and change his mind. Hence, if a student had been absolutely set on becoming active on an 

issue which the researcher disagreed with, he would nevertheless have granted tacit support. As it 

turned out such circumstances did not arise, but this would have been the most authentic and 

democratic way, in the researcherôs opinion, to have approached this sort of situation. 

 

Some other key aspects and principles of action research which are well suited to this project are that 

it seeks to not only understand but also improve complex social and political problems for the 

emancipation of those who are exposed to them (Kemmis & McTaggart, 2008, p. 282), it is 

participatory and collaborative between the researcher and the participants (Whitelaw, Beattie, Balogh, 

& Watson, 2003, pp. 9-11), and it is flexible and adaptable in its approach to such complex issues, 

rather than methodologically rigid and dogmatic (Cohen, Manion, & Morrison, 2007, pp. 299-300).  

Its flexibility comes from what is usually depicted as a concatenated series of spirals each of which 

involves planning, implementing, observing, and reflecting (Schmuck, 2006, pp. 33-34). The planning 

stage may be initiated by the researcher alone, but as the research proceeds, it draws in the ideas of 

everyone involved. This is true of the implementation stage too as the researcher and the participants 

work together to find solutions to a practical problem (Kemmis & McTaggart, 2008, pp. 280-283; 

McNiff & Whitehead, 2006, p. 31). The observation and reflection stage are important for gathering 
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data about any attempted changes and to inform the next round of action. However, as Kemmis and 

McTaggart point out, each of these stages may blur together or overlap and the whole process ñis 

likely to be more fluid, open, and responsiveò (2008, p. 277). This combination of theory and practice, 

or reflecting and acting, is what is often referred to in action research as praxis (McCutcheon & Jung, 

1990; Whitelaw et al., 2003) and is a key characteristic of the methodology. 

 

There are a number of varieties of action research which include positivist, interpretivist, critical and 

participatory action research (Kemmis & McTaggart, 2008; Whitelaw et al., 2003). Given what has 

been written above, it should come as no surprise that the researcher used the latter two of these 

strands of action research rather than the former two. Although participation is a key aspect of action 

research as mentioned above, and one which presumably transcends all of its varieties, Kemmis and 

McTaggart (2008, p. 277) suggest that not all practitioners of action research see it as a collaborative 

process, though they espouse this idea and suggest that it is frequently the case, as it was for this 

project. They go on to enumerate the core characteristics of participatory action research which 

include being collaborative, emancipatory, critical and reflexive, among others (pp. 280-283).  

3.4 ï Delimitations 

A major delimitation of this study was the extent to which the researcher expected the students to 

engage in activism. Ideally, the researcher would have liked to collaborate with his students in an 

action research project with as many cycles as needed to fully extend their activism until their chosen 

issues were completely resolved. However, many campaigns take years to come to a full resolution, 

some never getting there at all, and the genuine conceptual change associated with becoming an 

activist also takes significant time (Ricketts, 2012, pp. 1-2, 27). In addition, as indicated in the 

literature review most undergraduate students are time poor to the extent of feeling overwhelmed 

(McInnis & Hartley, 2002, p. xi). Thus, for the purposes of this study the researcher was content with 

simply trying to enable students to take the first step in becoming active about their chosen issues, of 

which Ricketts advises most people vastly underestimate the significance (2012, p. 250). For those 

who were already involved the researcher simply encouraged them to take the next step in advancing 

the resolution of their chosen issue, but he did not pressure or guilt-trip any of the students into doing 

any more than they were willing to. 

 

Also, there was an inherent tension between the authenticity of allowing each individual the freedom 

to choose which political, social or environmental issue about which they were most concerned and, 

by extension, upon which the researcher would try to enable them to act, and the group practice which 

is necessary not only in action research (see 3.3 ï Methodology), but in any effective activism 

(Ricketts, 2012, pp. 269-270; van Stekelenburg & Klandermans, 2013, p. 890). This tension was 
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resolved by allowing the students to choose the issues in which they were most interested, and then 

suggesting existing groups mobilizing for change on their respective issues.  

 

A further delimitation of this project concerned the sample chosen. With one exception, all of the 

students selected for this study were from the HSIE and English classes that the researcher taught 

rather than from the wider population. This choice was made for the sake of simplicity in adhering to 

the collaborative nature of the participatory action research method chosen since the researcher 

perceived his students as those being most available with whom to collaborate. 

 

A final delimitation was as noted in the literature review; namely, that the elements considered in 

enabling student activism ï for both the teacher and the students ï are not exhaustive. The social 

sciences are open-ended, non-deterministic systems and many more elements could have been 

explored other than those for which, for the purposes of this study, there was time.  

3.5 ï Data Collection and Sampling Methods 

This project took place with the researcherôs undergraduate students who were taking either HSIE or 

English. Most of the students were female, and ages ranged from about 19 to those in their 40s. They 

were situated in a medium-sized regional university in Australia which values, among other things, 

advancing human rights, pursuing social, economic, and environmental sustainability, acting in a fair 

and equitable manner, and engaging with the community through scholarship (Council of Southern 

Cross University, 2014, p. 3). As such, the university was well positioned to support this kind of study. 

In addition, this project took place in small- to medium-scale urban Australia, which is a relatively 

free and open democratic society and which allows, and in some cases encourages, its citizens to 

participate in the democratic decision-making process (Barr et al., 2008, p. 9).   

 

The data collection for this study occurred in three sequential phases. These were as follows: 

¶ Phase One: Questionnaire 

¶ Phase Two: Interviews  

¶ Phase Three: Action Research Project  

Figure 1 below shows a schematic of the sampling procedures used. 
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Figure 1: Sampling Schematic 

 

These three phases of data collection allowed for ample opportunity for data, methodological and time 

triangulation (Cohen et al., 2007, p. 142; Flick, 2010, p. 444). This was important in ensuring that the 

ñdepth, richness and scopeò of the data collected optimized its qualitative validity (Cohen et al., 2007, 

p. 133), while still allowing for some quantitative analysis in the form of simple statistics. A 

description of and justification for using each of these methods follows. 

3.5.1 ï Phase One: Questionnaire 

The questionnaire being described can be found by referring to Appendix C. The questionnaires were 

distributed in class and time given for their completion. In some cases students needed more time to 

complete them and returned them in subsequent classes.  

 

Part A of the questionnaire addressed part of question three of this study by considering how much 

time the students spent each week for work, study and leisure. The idea was to probe how much time 

students might have available for activism since the literature reviewed suggested they would not 

have much (see 2.4.5 ï Time). This was also one of the few opportunities in this study for quantitative 

data collection. Part B of the questionnaire directly addressed the first two questions of this study, as 

well as the part of question three which considered previous activist experience as an element 

determining further activist participation. Finally, part C of the questionnaire was taken directly from 

the study by Donnison (2009) for several reasons. First, although it was used by Donnison to 

investigate studentsô perceptions of lifelong learning rather than elements affecting activism, it 

directly addressed studentsô beliefs of their self-efficacy and responsibility which were two of the 

elements reviewed in the literature in relation to question three of this study (see 2.4.2 ï Self-efficacy 

Case Sampling 
Interviews: 

7 students: Winona, 

Mandy, John, Elle, 

Neil, Barbara & Brian 

Action Research  

Cycle Two: 

8 students 

Opportunistic Sampling: 

+ 1 external student: 

Hayley 

Questionnaire:  

60 returned from students in 

HSIE 1 & 2, English 3  

Action Research  

Cycle One: 

7 students from 

above 
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and 2.4.4 ï Responsibility). Second, the critical realist underpinning theory for this project places 

great importance on human agency and causal efficacy (see 3.2 ï Theoretical Position) and thus 

responses to part C in relation to other data could provide for some theoretical analysis. Finally, the 

Donnison study was based on a sample identical to that in this one ï pre-service primary school 

teachers in South-East Queensland, and thus the results of part C could improve the external validity 

of this study by making some comparisons to it (see 3.7 ï Trustworthiness Issues).  

 

The questionnaire was used as a way of case sampling a cross-section of different students to 

interview and then engage in the action research phase as shown in Figure 1 above. A variety of 

students were sought based on the following criteria: 

¶ extent of previous activist experience 

¶ belief or disbelief in their self-efficacy 

¶ interest in a variety of social, political and environmental issues 

The students that were eventually selected using these criteria are described in Appendix J. Cohen, 

Manion and Morrison warn us about the use of complicated contingency questions, the need to use 

simple, straightforward language and on the other hand the importance of not asking overly direct, 

intrusive questions (2007, ch. 15). These points and others were considered when the questionnaire 

was created in order to provide the most honest and insightful feedback from students. The reader is 

invited to form their own judgement on how well this was achieved.  

 

As noted in the section above on delimitations, all but one of the participants selected for this study 

were taken from the classes the researcher taught during the year in which this project was carried out. 

Those classes were Human Society and Its Environments (HSIE) 2 in semester one and HSIE 1 and 

English 3 in semester two. This choice was made for the sake of simplicity in adhering to the 

collaborative nature of the participatory action research method chosen (see 3.3 ï Methodology). 

While students from outside this demographic may have been and one eventually was included, the 

students whom the researcher was either teaching or at least saw on campus from one semester to the 

next were initially perceived as the easiest ones with whom to collaborate. The information sheet and 

consent forms which accompanied the distribution of the questionnaire can be found in Appendices A 

and B respectively.  

3.5.2 ï Phase Two: Interviews 

The questions guiding the interviews being described can be found by referring to Appendix D. All of 

the interviews were audio-recorded and later transcribed. The interviews were conducted on campus 

at a mutually agreed upon time outside of class. Transcriptions of the interviews can be found in 

Appendix I. 
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Punch (2006, p. 51) suggests that in qualitative research the sampling size is normally related to the 

purpose of the study and constrained by practical considerations. This was an important point and one 

about which the researcher was initially quite worried. As much as he would have loved to empower 

all of his students to bring about a full resolution to each of their concerns, practically speaking this 

was impossible. Consequently, case sampling (Flick, 2010, p. 115) was employed to winnow seven 

interviewees from the sixty individuals who returned the questionnaires as shown in Figure 1 above. 

This was based on the criteria described in the preceding section ï degree of previous activist 

experience, belief in oneôs self-efficacy or not, and a variety of causes, as well as of course those who 

gave their consent to participate. 

 

As mentioned above, the reasons people have for acting or not acting a certain way are considered 

essential data in critical realism since they are held to be the basis of causal efficacy; óreasons as 

causesô is the sine qua non to bear in mind here (Collier, 1994, pp. 151-155; Shipway, 2011, pp. 81-

82, 165). Thus, most of the questions asked during the interviews were ówhyô questions to allow 

students to expand on their answers in the questionnaires and uncover the reasons for them. The hope 

was that the reasons the students provided would bear on question three of this study ï those elements 

which enabled or limited their activism ï since this was one of the main concerns of the study. 

 

In addition, the interview questions about the studentsô feelings and their ideas and opinions about a 

teacherôs role in enabling student activism addressed questions three and four of this study 

respectively. The open-endedness of these interview questions capitalized on the interview phase of 

data collection since such questions are not advisable in questionnaires (Cohen et al., 2007, p. 335). 

Furthermore, the interview was a crucial phase in relation to the action research phase since it allowed 

for some direct comparisons between theory ï what they students said, and practice ï what they did. 

This was important since what students say they are willing to do in theory may not be what they 

actually do in practice (van Stekelenburg & Klandermans, 2013, pp. 898-899). As discussed above, 

this theory and practice duality ï or praxis, is an important characteristic of action research (see 3.3 ï 

Methodology). 

 

It was expected that the interviewees would give a great variety of possible reasons for their actions 

and opinions. Hence, an unstructured type of interview was used where the exact content, wording 

and sequence of questions were left open to the interviewer (Cohen et al., 2007, p. 355). The 

questions asked were initially specific, but allowed for open-ended answers and the opportunity for 

students to elaborate on their reasons. This allowed the researcher to eke out the nuances of all the 

possible reasons that the students gave. Students were allowed to clarify the questions to clear up any 

misunderstanding that may have arisen from their wording and in that way helped ensure that their 

reasons and opinions most accurately reflected responses to the intended questions. 
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3.5.3 ï Phase Three: Action Research Journal and Records of Communication 

In this section notes from the action research journal for this study can be found by referring to 

Appendix E. Specific records of communication with each student participant can be found in 

Appendix F. 

 

About one week after the interviews the action research phase of the project began. In describing 

qualitative data generally, Punch advises that ñthe researcher is seen as the primary instrument for 

data collectionò and such data ñare mediated through this human instrumentò (2006, p. 52). Thus, 

during this phase this human instrument, the researcher, kept an action research journal as a means of 

recording events and collecting data (Cohen et al., 2007, p. 300), with particular emphasis on 

questions three and four of the study (see page 2). Mertler (2006, pp. 93-95) recommends dividing 

each page of the action research journal into two columns; one for observations, and one for 

interpretations of those observations so as to retain as much objectivity as possible and to avoid 

conflating the event with its meaning. Cohen, Manion and Morrison (2007, pp. 469-470) also espouse 

separating primary data from their interpretations and while the researcher did use this technique on 

occasion, most often during the action research phase communication with the students was via email, 

phone and sometimes text message. These forms of communication were rather impoverished means 

for óobservingô and usually resulted in little to no room for interpretation of events. In any case these 

digital and telephony forms of data collection were recorded on the researcherôs computer with a 

specific folder recording the date, form and content of communication with each student. In addition 

to these digital records of communication and a journal kept on paper, a separate digital action 

research journal was kept whenever the researcher was near a computer, which turned out to be most 

of the time. 

 

Finally, in the second cycle of the action research phase of the project opportunistic sampling (Punch, 

2006, p. 51) was used, as shown in Figure 1 above, to take advantage of unforeseen circumstances. 

First, the original seven interviewees were unable to participate much, if at all, at that point in the 

project due to their workload and lack of time. Second, the unforeseen opportunity arose of an 

external student contacting the researcher wanting to get involved in activism. As such, this external 

student was included to account for this unanticipated situation and make up for the paucity of activity 

from the original seven interviewees. 

3.6 ï Data Analysis Methods 

An important principle of qualitative research is that the data emerges and is analysed on an ongoing 

basis rather than at the end of the study (Lodico, Spaulding, & Voegtle, 2010, p. 186). This 

characteristic of qualitative data analysis is a central characteristic of action research in general 

(Schmuck, 2006, pp. 33-34; Whitelaw et al., 2003, p. 14), and participatory action research in 
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particular (Kemmis & McTaggart, 2008, pp. 276-278). Consequently, data was analysed on an 

ongoing basis which helped to inform the next phase of research. 

 

Another basic rule of qualitative data analysis is what Cohen, Marion and Morrison term "fitness for 

purpose" (2007, p. 461). As the name suggests fitness for purpose says that there are many ways to 

analyse and report qualitative data, but the one chosen should suit what the researcher wants the data 

analysis to do, which in this study was reflect the nature of the object of knowledge as much as 

possible. Among other purposes of data analysis the authors list: to describe, to summarize, to 

interpret, to discover patterns, and to explore, and all of these were employed in this study. The first 

two research questions of this study lent themselves to a more descriptive analysis, whereas the latter 

two involved more interpretation, evaluation, exploration and summary (see 1.3 ï Questions about 

Student Activism Guiding this Study).  

 

For the purpose of answering the first question of this study, found on page 1, the studentsô issues 

listed in question two of part B of the questionnaire were first coded into four broad categories ï 

economic, environmental, political and social. Responses were then sub-coded as appropriate (Lodico 

et al., 2010, pp. 189-191) and presented in Table 2 on page 33. Some points about the preparation of 

Table 2 should be mentioned here. Some students listed less than three issues, but for those that listed 

more than three, only the first three were considered. Also, a couple of students listed personal issues 

which had no apparent social dimension and ones which would have been better solved by a medical 

approach rather than an activist one, so these too were ignored. When it came to totalling the results 

of the questionnaires, if an issue was listed less than four times it was placed in the ómiscellaneousô 

category to simplify the results. Also, the choice of categories is subjective to some degree since the 

line separating a social issue from an environmental or political one or political from economic is 

often unclear.  

 

For the purposes of answering part of question two of this study ï to what extent are students acting 

upon the issues which concern them and by what means, coding was applied to the results of question 

four of part B of the questionnaire along three basic categories: 

i. Passive, which meant no activist experience or only signing a petition whether on paper or 

 online 

ii. Active, which meant the remaining forms of activist experience other than the last four:  

  ï writing to a local, state or federal politician 

  ï calling a local, state or federal politician 

  ï writing to a newspaper 

  ï calling in to a radio show 

  ï attending a public meeting 
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  ï attending a rally or demonstration 

  ï participating in a march 

  ï joining a lobby or activist group 

  ï participating in a protest or direct action 

iii.  Extreme, which meant the last four forms of activism listed: 

 ï occupying a public space or building 

 ï occupying a private space or building 

 ï participating in a blockade 

 ï vandalism 

This specific gradient of activism was created by the researcher from examples of activism given by 

Ricketts (2012, pp. 156-179) 

 

To answer questions three and four of this study which were more interpretive, the data from all three 

phases ï the questionnaire, interviews and action research project ï were coded initially according to 

those elements surveyed in the literature review, but the analysis was kept open and the researcher 

remained poised for any other emergent elements. 

3.7 ï Trustworthiness Issues 

A number of considerations in this section, for example validity and reliability, are most useful in the 

physical sciences where the process of gathering data is highly controlled, the data most easily 

replicated and thus the claims made from them extended furthest to other researchers (Scaife, 2004, p. 

66). For this reason, great care needs to be taken when making claims of validity or extrapolation in 

the social sciences where few to no such control mechanisms exist, though with appropriate caution 

such claims are not useless. 

 

Two common characteristics of reliability are repetition and consistency of data (Scaife, 2004, p. 65). 

As mentioned above, the data gathered in this study were in response to the research questions shown 

on page 1. For the first two research questions which led to descriptive answers, another group who is 

surveyed and asked the same questions could produce similar responses, but as the interviews in this 

study showed, there a great number of reasons which determine which issues students are most 

concerned about so it is unlikely that these results could be considered reliable given the above 

characteristics of repetition and consistency. However, the answers to questions three and four are 

much more interpretive and for a particular student it is exceedingly unlikely that the exact confluence 

of elements which enabled or constrained them from being active about a specific issue, even more 

circumscribed in their relation to the teacherôs influence, will be able to be replicated with another 

student by another teacher. For example, suppose a student had a great disbelief in human agency and 

their own ability to effect change. From discussing this belief with the student, the teacher might 
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discover that the student had low self-esteem due to some childhood trauma, but by sharing with them 

some success stories of students overcoming adversity and mobilizing for change about a given issue 

the teacher may inspire enough courage in the student to lift their sense of efficacy to the point where 

they join a particular group rallying for change on an issue about which the student is concerned. That 

the precise combination of the specific elements in this scenario might be replicated is highly unlikely. 

However, this does not necessarily completely negate the idea that useful teaching decisions can be 

made on the basis of this data, and ones which could be successful in other classrooms with other 

students. 

 

Other characteristics and definitions of reliability exist ï for instance óprocedural reliabilityô (Flick, 

2010, pp. 386-387), whereby the researcher adheres to certain norms and procedures within their 

chosen methodology. The participatory action research methodology described above and its specific 

procedures that the researcher upheld meant that this study had a significant degree of procedural 

reliability. More can be said however about this projectôs validity which is considered next.  

 

Validity is another common consideration of a research project in both the physical and social 

sciences (Cohen et al., 2007, p. 133). It can be defined as ñthe degree to which a method, a test or a 

research tool actually measures what it is supposed to measureò (Wellington, as cited in Scaife, 2004, 

p. 68). The use of the verb ómeasureô seems better suited to the physical rather than the social sciences, 

but used broadly to include terms like ódescribingô, óinterpretingô, and ósummarizingô, as was intended 

in this study, this definition is appropriate. However, Cohen, Manion and Morrison (2007) report that 

more recent conceptions of validity have expanded the concept to include ñthe depth, richness and 

scope of the dataò (p. 133), among a number of other considerations. Mishler (as cited in Flick, 2010, 

p. 389) reformulates the concept of validity as a process whereby the researcher ñevaluate[s] the 

trustworthiness of reported observations, interpretations, and generalizations.ò This process was 

applied to the interviews with the students via the method of ómember checkingô (Cohen et al., 2007, 

p. 136) or what is sometimes referred to as ócommunicative validationô (Flick, 2010). This involved 

transcribing the interviews and then allowing the students to check the transcription to ensure what 

they had said had been accurately recorded and to give them the opportunity to add to or modify their 

responses. This was an important step in ensuring that the study had internal validity ï that is, that the 

study had drawn accurate conclusions from its particular conditions (Scaife, 2004, p. 70). External 

validity on the other hand greatly increases the interest and use of a study by its ability to extend its 

results beyond its own particular conditions to those of others. Rather than being a binary, all-or-

nothing characteristic, external validity grows by incremental steps (Scaife, 2004, p. 70), and this can 

be said about validity in general (Cohen et al., 2007, p. 133). As far as the external validity of the 

demographic of the participants is concerned, comparisons were made with regard to the studentsô 

opinions of their self-efficacy and responsibility with a study by Donnison (2009), whose participants 
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were also pre-service primary school teachers from South-East Queensland. In fact, the part of the 

questionnaire for this study which asks about studentsô beliefs in self-efficacy and responsibility was 

taken directly from the Donnison study. Numerous other conceptions of validity abound (see for 

example Cohen et al., 2007, p. 133), but investigating all of them is beyond the scope of this study. 

Attention will now be turned briefly to the studyôs credibility.  

 

The trustworthiness of a research project has been proposed by Lincoln and Guba to involve 

credibility, transferability, dependability and confirmability (as cited in Scaife, 2004, p. 71). Scaife 

(2004) focuses on the first of these descriptors ï credibility, listing a number of its characteristics 

including, among others, explaining data-gathering procedures, acknowledging bias, clearly 

expressing the relationship between claims made and supporting evidence and distinguishing 

description from interpretation. Speaking about these characteristics, this last one was implemented 

sparingly in the authorôs action research journal for the reasons described above (see 3.5.3 ï Phase 

Three: Action Research Journal and Records of Communication). Also, bias has been acknowledged 

to a significant degree by the researcher describing his values (see 3.3 ï Methodology). This is 

important since they guided and delimited this project as required by the action research methodology 

chosen (McNiff & Whitehead, 2006, p. 23). Also included in 3.3 ï Methodology is an admission of 

the researcherôs own fallibility as well as a fairly detailed description of how the data for this study 

was gathered (see 3.5 ï Data Collection and Sampling Methods). Finally, as a general comment it 

should be highlighted that the purpose of this study was not to uncover the elements enabling student 

activism, but simply some of the significant elements, as identified by the students themselves. Within 

the bounds of the modest constructivism outlined earlier, while the results of this study may not be 

wholly or exactly transferable to another, this does not mean that the results would not be applicable 

in any way to a study with the same or similar aim in a different context. 

3.8 ï Ethical Considerations 

An expedited ethics application was applied for and approved on 27 April, 2015
5
. During the course 

of the study two amendments to the approval were sought and granted in order to enlarge the number 

of students participating. The original approval and the amendments to it can be found by referring to 

Appendix H. Following is a summary of the ethical considerations in this project. 

 

There was a risk that the students would be emotionally distressed as they voluntarily engaged with 

their chosen political, social or environmental issue. As parts of the study took place on campus 

within normal hours, this risk was attenuated by access to the student union and university counselling 

and support services. There was a very small risk that a student may have, as a result of being exposed 

to various concepts of direct democracy, personally decided to engage with illegal activities of civil 

                                                      
5
 SCU ethics approval number ECN-15-106 
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disobedience. Should it have arisen, this risk would have been directly addressed in the context of the 

project and it would have been made clear to the participants that this project did not support or 

encourage violent or illegal forms of activism that are not part of the normal, mainstream tradition of 

democratic protest. 
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Chapter 4 ï Results & Discussions 

As described above, this study proceeded in three sequential phases: a questionnaire, interviews, and 

an action research project. Though the data was analysed on an ongoing basis in line with qualitative 

research in general and action research in particular (see 3.6 ï Data Analysis Methods) the results and 

associated discussion will be presented in response to each of the research questions for sake of clarity 

and brevity. Generally speaking, the first two research questions were answered from the results of the 

questionnaire, whereas the latter two were answered from the interviews and action research project, 

though there was some overlap. Specific results which are considered important are highlighted by 

placing them in bold and italics.  

4.1 ï Results for Research Questions One and Two 

About 110 questionnaires were distributed and of these, sixty were returned for a response rate of 

about 55%. Of those returned, many of them were either nameless, without an accompanying consent 

form, with a consent form that did not grant consent to participate any further in the study, or 

incomplete in some other way. Nevertheless, all sixty of those that came back had completed Part A, 

the results of which are shown below in Table 1: 

Table 1: Results from Questionnaire, Part A 

Question 1 ï Gender  

 

Gender  Number of Students 

Male  10 

Female  50 

Total:  60 

 

Question 2 ï Age  

 

Years Old Number of Students 

<20  10    

20-24  37     

25-29  6    

30 or more 7    

Total:  60    

* Median is 22 years old 

 

 

Question 3 - Hours Spent Working per Week 

 

Hours  Number of Students 

0  5  

1-4  2  

5-9  9  

10-14  9  

15-19  20  

20 or more 15  

Total:  60  

 

Question 4 ï Hours Spent Studying per Week 

 

Hours  Number of Students 

0  0  

1-4  1  

5-9  9  

10-14  20  

15-19  12  

20 or more 18  

Total:  60  
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* Median is 17 hours per week * Median is 14.5 hours per week 

 

Question 5 ï Leisure Hours per Week 

 

Hours  Number of Students 

0  0  

1-4  7  

5-9  19  

10-14  16  

15-19  7  

20 or more 11  

Total:  60  

* Median is 12 hours per week 

 

 

The fact that the majority of the participants are female is to be expected given the current 

demographics of the Australian primary pre-service teacher cohort from which the participants were 

drawn (McGrath & Sinclair, 2013). The number of hours the median student spent working each week 

supports the findings reviewed in the literature (see 2.4.5 ï Time). What is most striking in these 

results however is that the median student spends more time working each week than studying. 

These students are enrolled in full -time study and yet they work only part-time. That such descriptors 

do not accurately reflect the relative amount of time spent on each activity may belie a change in the 

traditional nature of undergraduate student life. This has other important consequences for this study 

since little to no time was available during the action research phase for students to engage in activism. 

More will be said about this below.  

 

In response to question one of part B: óAre there any environmental, economic, political or social 

issues that you are concerned about today?ô, eighteen of the respondents, or almost a third of them, 

ticked ónoô. Whether this was due to apathy, insufficient time or genuine lack of concern for any such 

issues is uncertain. For the forty-two students who answered óyesô, the contingent responses to 

question two of part B ranged, as one might expect, over a vast number of issues. Some examples 

which express this variety are animal rights, global warming, homelessness, ISIS, refugees, coal seam 

gas, deforestation, the Yulin dog-eating festival in China, gay marriage, Aboriginal rights, terrorism 

and child abuse, amongst many others. The results to question two are shown in Table 2 below. 

Table 2: Results from Questionnaire, Question Two of Part B 

ENVIRONMENTAL ISSUES TALLY 

Miscellaneous (sustainability, littering, pollution, loss of biodiversity, 19 

     Great Barrier Reef dredging, deforestation, coal seam gas)   

Animal rights-related 13 

Climate change / global warming 8 

Total 40 

SOCIAL ISSUES TALLY 

Miscellaneous (breast-feeding, smoking, bullying, inequality, refugees, human rights, 13 
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   social relationships / rudeness, media, homelessness, women's rights)   

Discrimination (racism, religious, sexism, homophobia, marriage inequality) 6 

Poverty and hunger 6 

Education 5 

Aboriginal issues (land rights, equality) 4 

Children's rights / abuse (adoption, surrogacy laws) 4 

Total 38 

POLITICAL ISSUES TALLY 

Miscellaneous (mal-governance, death penalty, terrorism, ISIS) 9 

International issues (AIDs in Africa, lack of funding to third world countries,  5 

     USA gun laws, USA health and education)   

Total 14 

ECONOMIC ISSUES TALLY 

Miscellaneous (interest rates, taxation, corporate greed, consumerism) 4 

Total 4 

 

As Table 2 indicates, given that all but one participant were pre-service teacher students, there was a 

relative paucity of education-related issues ï only five, to be precise. These were as follows: 

óeducation about the real worldô, óeducation worldwideô, óderegulation of university feesô, ócuts to 

educationô and óeducation system in Australiaô. Whether this was due to selflessness on the part of the 

students, ignorance of the recent attempts by the government to pass legislation to deregulate 

university tuition and cut funding, complete satisfaction with the current system of schooling in 

Australia, or some other reason, is unclear. However, what is clear is that the student body is quite 

fragmented in its concerns and interests. The students are politically aware, socially conscious, and 

environmentally concerned, yet they are not interested in, nor do they behave as, an integrated body 

qua students. This fragmentation was perhaps most clearly demonstrated by the studentsô ignorance of 

each otherôs names. The teacher researcher observed, without exception this year that by the end of 

each semester not a single student knew the names of all the other students in their tutorial. This is 

all the more surprising since the teacher-researcher insisted on the students using name tags in class. 

He noted the following exchange in his action research journal on 21 July, 2015: 

 

 JvT:   How come you guys donôt know each otherôs names? 

 

 Student: Because we just come here to class and then leave. Thereôs nowhere else to 

   go and  nothing else going on. 

 

This all has adverse effects on the group work element reviewed in the literature above. This is not to 

say that the students may not be part of other groups which are mobilizing for change on the issues 

about which the students are concerned (see 2.3.2 ï Issues External to Universities), but it seems clear, 

at least from this study, that the óstudentô aspect of the topic, student activism, does not constitute a 
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cohesive group which might be able to mobilize for some collective interest; it is far too disintegrated 

as compared with the groups mobilizing for change on the education-related issues reviewed in the 

literature (see 2.3.1 ï Issues Internal to Universities). 

 

In any case, by referring to Table 2 a tentative answer to the first question posed in this study could be 

that students are most concerned about environmental issues since it received the greatest total 

number of concerns. A more detailed answer might be that students are most concerned about 

animal rights-related issues, and it should be noted that although this category included abuse or 

hunting of several particular animals including whales, sharks and dogs, the general concern of animal 

rights and animal abuse was still listed eight times, equal to climate change. Beyond such particulars 

however, what stands out in Table 2 is the concentration of concern. Environmental issues received 

forty concerns spread across only nine issues, or an average of 4.44 concerns per issue. The next 

highest was social issues which received thirty-eight concerns spread across fifteen issues, for an 

average of 2.53 concerns per issue. The results for political and economic issues were 1.75 and 1.00 

concerns per issue respectively. This sort of argument adds weight to the conclusion that students are 

most concerned about environmental issues. 

 

For those forty-two students who listed at least one issue, twenty-six of them answered in question 

three of part B of the questionnaire that they were doing something to help end the issues they chose. 

These actions varied almost as widely as the issues chosen, and although not all of them would be 

considered strictly activist according to the definitions listed above ï direct, militant or vigorous 

action, they were appropriate to the issue and in some cases, for example signing a petition, were 

listed as a form of activism in question four of part B. Some instances of these actions included 

regularly picking up litter, fostering abused animals, sponsoring a child in a third world country, 

writing letters to departmental ministers to lobby for the welfare of animals, recycling and making 

other lifestyle choices that are eco-friendly, attending a fundraiser to address the issue of rainforest 

destruction in Borneo, and as the above example mentioned, signing petitions for a range of issues 

including same-sex marriage rights, poverty, and coal seam gas mining.  

 

Of the remaining forty-two students who listed an issue, seven ticked ónoô, to indicate they were not 

doing anything to help end it and the other nine did not tick óyesô or ónoô. For those who listed ónoô, 

the reasons for not doing anything about their chosen issues were: ódonôt know where to begin,ô ónot 

much I can doô and ótime poorô, with the remaining reasons being similar to one or a combination of 

these. Worth noting here is that some students may have misperceived, downplayed, or ignored their 

activist experiences since Brian
6
, who revealed the extent of his activist experience in his subsequent 

                                                      
6
 All studentsô names are pseudonyms to protect their identity. 
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interview discussed below (see 4.2.7 ï Previous Activist Experience), neglected to name any of the 

more extreme forms of direct action that he had taken in the questionnaire. Thus some students may 

be more actively involved in social and political life than they indicated. Nonetheless, using the 

categories described above (see 3.6 ï Data Analysis Methods) for question four of part B, thirty-five 

of the sixty respondents were considered passive, indicating that they had either not participated in 

any form of activism, or only signed a petition. Of the remaining twenty-five respondents, twenty-four 

were considered active and only one of them extreme. Thus it may be concluded in response to the 

second question of this study that students are acting to varying degrees on the issues that concern 

them, but only very rarely in an extreme manner and usually in a rather passive form if at all.  

 

Finally, only fifty  of the sixty respondents completed part C of the questionnaire. The results of those 

fifty  respondents are shown in Table 3 below alongside the results from the Donnison (2009) study 

from which part C was taken.  

Table 3: Results from Questionnaire, Part C 

Statement 

  

% Agree 

  
% Disagree 

  
% Unsure 

  

This 

study 
Donnison 

(2009) 

This 

study 
Donnison 

(2009) 

This 

study 
Donnison 

(2009) 

I am a change agent in 

society. 
38 77 6 6 56 16 

I am an important 

contributor to society and I 

personally make a 

difference. 

50 84 6 6 44 10 

I am responsible for the 

future and will take 

responsibility in the future. 

84 42 2 35 14 22 

I should fix existing social 

problems. 
56 35 2 55 42 10 

I am responsible for current 

social problems. 
16 29 40 65 44 6 

 

The first statement seemed to confuse some students, perhaps because of the terminology óchange 

agentô which was not accompanied by any explanation, and because of the relatively large difference 

in responses to the first two questions which are quite similar. For these reasons, in the ensuing 

interviews and data analysis the researcher ignored the responses to the first question and focused on 

the second one for the purposes of investigating studentsô perceptions of self-efficacy. Even so, the 

fact that only half of the students believe that they are an óimportant contributor to societyô and 

ópersonally make a differenceô has worrying consequences for the prospects of activism since if they 

do not believe they can make a difference one might expect that they will not bother trying. This is 

perhaps even more concerning since these students are studying to become teachers and might then, 
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when they step into their occupation, be less inclined to think critically, struggle for social change, 

and more readily accept the status quo, which from some perspectives like that of the environmental 

crisis, needs a major transformation. This seems to accord with the results of the last question in part 

B above insofar as the students most frequently act in the most passive manner possible. Yet, this does 

not necessarily indicate that lack of belief in self-efficacy prohibits students from acting vigorously 

since all three students (6%) who disagreed with the second statement answered that they had 

participated in some form of activism beyond simply signing a petition and conversely, the one 

student who had participated in the most extreme form of activism ï a blockade, answered óunsureô to 

the second statement.  

 

To contrast stil l other results, one student who agreed with the second statement about his self-

efficacy described his activist experience as óI have protested, helped organise protests, I share my 

opinion and knowledge with people who are interested in learningô, which seems to demonstrate, at 

least in this case, a strong link. Yet again, of the twenty-five students who agreed with the second 

statement and thus in their self-efficacy, fourteen indicated the most passive activist experience ï 

signing petitions or nothing at all. Thus, with so many contrasting beliefs and actions it is difficult to 

conclude that self-efficacy, or more specifically oneôs belief in their self-efficacy, is a strong 

enabling element of student activism. 

 

Whereas the first two questions investigated the studentsô beliefs about their self-efficacy, the last 

three were aimed at their sense of responsibility. Here the vast majority of students (84%) agreed that 

they are óresponsible for the future and will take responsibility in the futureô. From the standpoint of 

social change this looks optimistic, but less so when the last two questions are considered. Here, only 

a small majority (56%) agreed that they óshould fix existing social problemsô and only a small 

minority (16%) agreed that they are óresponsible for current social problemsô, with a strong minority 

(40%) disagreeing. Although some students may grow into and eventually enact their beliefs about 

taking responsibility in the future, there is no clear indication when they will, nor given their lack of 

current responsibility that they will. óWhen does future responsibility become present responsibility?ô 

is the question that naturally arises here. Perhaps other studies have investigated this question, but for 

the purposes of this project these results are concerning since, like the first two questions about self-

efficacy, we might expect that if students do not feel responsible for current social problems we might 

conclude that they are not likely to take action to resolve them. 

 

As noted above in the literature review, Donnisonôs students have a relatively high belief in their self-

efficacy but low sense of responsibility. The students in this study on the other hand have a 

comparably low sense of self-efficacy but high (at least for the third and fourth statements) belief in 

their responsibility. Recall also that these cohorts are entirely similar ï pre-service primary school 
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teachers studying in South-East Queensland. Whether the differences between these studies are 

random or due to some other element not considered here, is uncertain. 

4.2 ï Results for Research Question Three  

Eight interviews in total were conducted in this study
7
. The first seven were with Winona, Mandy, 

John, Elle, Neil, Barbara and Brian and one occurred later with Hayley as an opportunistic sample 

which was explained above (see 3.5.3 ï Phase Three: Action Research Journal and Records of 

Communication). The elements reviewed in the literature for question three of this study provide the 

framework of discussion which follows. Due to the labyrinthine nature of the reasons people have for 

acting one way or another much more analysis could have been made and many more conclusions 

drawn than what space and time have allowed for within the limits of this study and thus only the 

most salient results are discussed. 

4.2.1 ï Grievances 

During the interviews the students were not asked directly if they held any grievances about the issues 

they brought up. All of them did express grievances in relation to their respective issues to some 

degree, however there was no apparent gradient whereby the interviewees expressing stronger 

grievances took or had taken more direct actions. For instance, Barbara expressed some of the 

strongest grievances in opposition to former Prime Minister Tony Abbott, saying: 

 

 Barbara:  écurrently we have problems with Tony Abbott, me personally because I 

   think heôs a greedy bastardé 

 

Shortly thereafter, upon Barbaraôs prompt for a forgotten avenue of action to protest some of Abbottôs 

programs which was mentioned in class, the researcher reminded her of GetUp
8
.  

 

 Barbara: GetUp, Iôd definitely sign to some of those. 

 

 JvT:   Oh, OK. Did you go there and check it out? 

 

 Barbara:  No, I totally forgot. 

 

And then later again: 

 

                                                      
7
 Interview transcriptions are in Appendix I. A profile of each of the students is in Appendix J. 

8
 This was perhaps the only instance in this study of the teacher-researcher joining politics and pedagogy, see 

4.3 ï Results for Research Question Four below.  
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 JvT:   If you were to get involved ï letôs say it was for something toésome  

   campaign to depose Tony Abbott, or whatever it is that you felt really  

   passionate about and thought might make a difference, to what extent would 

   you be willing to go to act for that cause? I mean, would you then be willing 

   toéwrite into an MP, or blockade something, or put yourself in an arrestable 

   position, or take part in a protest where you might get hurt oré 

 

 Barbara:  Uméprobably not, Iôd probably go surfing [laughing]. ButéI donôt know, I 

   guesséIôm passionate about it, butéI guess, OK, if something were to  

   happen, iféit were an organized event and it was that issue and it was at here, 

   the school, or some local ï in the Gold Coast area, I would definitely show up 

   and have a big sign andé 

 

Here Barbara refers to the group work which would be necessary for her to take action for her 

grievances. But the fact that she had such grievances alone was not and had not been enough to 

compel her to action since she was the only interviewee who had no previous activist experience 

whatsoever, including signing a petition, and she did not participate at all in the action research phase 

which, according to the record of communication, was due to lack of time. Conversely, Brian, who 

clearly emerged from the original seven interviews as the most active of all the interviewees, asked 

the researcher if he had ever seen how circus animals are trained: 

 

 JvT:  No. 

   

 Brian:   Itôs on the Internet. Itôs horrific. And the conditions they live inéitôs just not 

   pleasant. So it felt good to think that we were trying to do something, but at 

   the same time it did feel like a bit of an uphill battle because the law had been 

   taken away and  then two and a half years later, new mayor and itôs back into 

   place, so itôs just a step in the wrong direction. But I guess that happens.  

 

 JvT:   Mm hm.  

 

 Brian:   What civil rights movement was won over night and was constantly  

   victorious? It goes up and down I guess. 

 

This suggests that, although Brian certainly did express grievances during his interview and it was 

clear that these often accompanied his activism, ultimately, his broad understanding of the vicissitudes 

of social movements rendered him the most sanguine of the interviewees and allowed him to continue 
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his activism and participation in this project even while his grievances temporarily receded and his 

time was limited as shown in the action research phase through his emails:  

 

 Hi Jason, just contacting you because I would like to take part in the next stage of your 

 project. However I am behind in my studies at the moment and was wondering if I could 

 possibly share my experiences with other students over my holidays. Or would that be too 

 late? 

 

With the exception of Hayley who was included in the second cycle of action research as an 

opportunistic sample, none of the other students expressed such willingness to participate in the action 

research phase, as the records of communication in Appendix F show. And later during the second 

cycle of action research Brian sent the following email: 

 

 If it helps with your research project I have become a vegetarian since our meeting. I have 

 also not taken up any leadership roles but I have used a bit of social media to spread some 

 messages that I believe are important. 

 

Thus, although grievances appear to frequently accompany studentsô activism, there is no clear 

connection between the two whereby greater grievances relate to greater engagement in activism. 

4.2.2 ï Self-efficacy 

As some of the results from the questionnaire indicated above, there was some doubt as to how 

strongly self-efficacy might enable or lack thereof constrain a studentôs activism. What shed 

additional light on this element however was the interview with John. While some student profiles in 

Appendix J show a fairly strong relationship between the statement about self-efficacy: óI am an 

important contributor to society and I personally make a differenceô, and the studentsô previous 

activist experience as in Winona, Brian and Hayleyôs cases, Johnôs was somewhat perplexing. He had 

just as much previous activist experience but was unsure about his self-efficacy. His interview showed 

why. Note that although John did not name any issues about which he was concerned on his 

questionnaire, when given some time before the interview he did eventually name climate change, the 

human rights of refuges, and human rights in general.  

Throughout his interview John maintained again and again his belief that there is not much one person 

can do, not only for the refugee issue about which he had done nothing, but for those issues in which 

he had engaged in various forms of activism, each connected to either a high school being built near 

his home or a councilôs proposal to demolish a cricket club at which he said he had played for many 

years. These actions included writing to a newspaper, calling into a radio show, attending a public 

meeting, participating in a march, as well as signing petitions online and on paper.  



41 

 

 

 JvT:   Do you attribute that [the councilôs decision] to any of the work that you  

   were doing, I mean, attending a meeting or writing into a newspaper?  

 

 John:   é I donôt know whether it swayed the councilôs decision to not destroy it 

   because if they had made up their mind and said ówe want to get rid of itô, 

   then they were going to get rid of it anyway soé 

 

 JvT:   So does that mean that the work that you did and the actions that you took, 

   and the  others who were also of the same perspective, didnôt have any impact 

   at all on the councilôs decision? 

 

 John:   Iôd say it might have swayed them a little bit, but we all know that with  

   councils that if theyôve made up their mind theyôll go through with it anyway, 

   so itôs just having people there that are against the councilôs decision to  

   destroy itéthere was enough people there to stop it. 

 

Thus, here, as well as in other parts of his interview, John is arguing that efficacy does not come from 

an individual, but from a group, which reinforces the group work element reviewed in the literature. 

When asked if one person could make a difference by starting such a group John replied: 

 

 John:   Trying to findéif I was to do something like that [start an activist group], 

   itôd be hard to try and find people that were as passionate as you to help  

   towards that, and itôs also trying to find the time between work and study, 

   because a group thing, everyone must be involved and you have to have one 

   day at a certain time where everybody can get there and everyone can lobby, 

   everyone can press their opinionséitôs hard to try and find the right people, 

   the time between work and study and personal lifeé 

 

Here John points out another element mentioned in the literature review ï time. Although it may be 

hard work as John suggested, we might nonetheless conclude that what may be necessary to create 

social change is for enough people with a similar experience, in this case playing cricket together and 

wanting to preserve an old grand stand, to find the time to come together and express their opposition. 

 

To a lesser extent, Mandyôs beliefs and experiences were the same as shown in her profile and as 

revealed in her interview.  
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 JvT:   Why are you not sure about the possibility of you making a difference or  

   your ability to make a difference? 

 

 Mandy:  Iôve just never been a big believer oféone person can changeéeverything, 

   like it definitely takes a lot more than just one, and I donôt feel like I could 

   personally make a big difference. 

  

This casts doubt on the idea that a person needs to believe in their own causal efficacy in order to 

mobilize for social change. Instead, it emphasizes the importance of group work and the time 

needed for it. 

4.2.3 ï Emotions 

When students were asked how the issues they were concerned about made them feel, a wide array of 

responses were given. As reviewed in the literature above anger and empathy were some of these 

responses, but so were shock, frustration, burning up, sadness, worry, awkwardness, sympathy, as 

well as horrible and unfair. More importantly however is that the emotions that arose as students came 

into contact with the issues about which they were concerned were not attributed to the reason they 

became or said they would become active about those issues, but were rather triggered by and thus a 

result of something deeper; namely, some significant experience they had in relation to them. 

Furthermore, Barbara, who was one of the most impetuous interviewees and who did name anger as a 

feeling in relation to the issues about which she spoke was the only interviewee with no activist 

experience whatsoever and did not participate in the action research cycle. In contrast, Hayley, who 

along with Brian was the most active of the students interviewed, gave the following response when 

asked how she felt about human rights violations: 

 

 Hayley:  Worried [laughing]. It makes me feel worried about, I guess our future and 

   the future of mankindéI guess I feel a lot of sympathyéfor the violators and 

   the violated.  

 

 JvT:   OK. Why is that? 

 

 Hayley:  Well I feel sympathetic for obvious reasons for the people being violated. 

   Probably for the violators, I feel a bit sympatheticéfor them to not  

   understandéI donôt know if sympathetic would be the word, but I do feel 

   sorry for them in a way because I donôt know if they really fully grasp what 

   theyôre doingéif they do, then thatôs worse. And itôs all for a reason that, I 
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   donôt know, itôs kind of hard to explainéyeah I donôt really know how to 

   explain it. 

  

Thus, while sympathy, which is similar to empathy, may be playing a role in Hayleyôs activism, anger 

certainly does not appear to be. Hence, the model Newman (2006, ch. 3) described in the literature 

review whereby anger can be channelled to compel people to act for change may not be the most 

effective method for doing so. Instead, the following exchange with Neil hints at an alternative 

method: 

 

 JvT:   So, when you learn about some social, political, et cetera issueéhow do  

   those experiences make you feel? 

 

 Neil:   Thatéthereôs something we can do. That thereôs solutions to these problems, 

   itôs just the human nature to be likeégreedy, I guess? Obviously it imprints 

   your mind and makes you think about it moreéwhen you have firsthand  

   experiences. So I feel like if everyone were to experience some of these  

   issues theyôd try and make a bigger difference, but like I said before, itôs just 

   a bubble so they donôt really know whatôs going on outside. 

 

Thus the ófirsthand experiencesô to which Neil is referring may be more likely to be a cause of 

concern and potential action than oneôs feelings. This is not to say that various emotions, including 

anger and empathy, do not often accompany the actions taken to resolve a given issue and in that 

indirect sense could be argued to enable studentsô activism, but that there are more primary causes and 

enabling elements which give rise to student activism which are sometimes accompanied by a range 

of emotions. In short, people do not just have emotions, they have emotions about something for 

some reason. 

4.2.4 ï Responsibility 

The studentsô perspectives on their sense of responsibility which came out of the interviews were 

conflicting, likely because of their different interpretations of the word. The following excerpts reveal 

this conflict: 

 

 JvT:   é[referring to part C of the questionnaire] Why is that you disagree with 

   current responsibility oré that you should fix something, but for the future 

   you said that you agreeé 
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 Barbara:  é[reading from the questionnaire] óIôm responsible for current social  

   problemsôéI donôt know, I donôt fight with peopleéI donôt believe Iôm  

   responsible for them because I try to keep everyone happy, I try to make  

   people happy. Again, I like to be fair and see both sides of the story. I donôt 

   think Iôm just reallyéa part of ité 

 

Johnôs statements were somewhat similar: 

 

 John:  éóI am responsible for current social problemsô, I ticked ódisagreeô because Iôm 

   a firm believer that, depending on what the problem is, and if it personally started 

   ï if it started from me than yes I would click, er, tick sorry, I am responsible, but 

   if it didnôt start from me than I disagree.  

 

Whereas Brianôs interpretation was quite different: 

 

 JvT:   You agreed with this one too: óIôm responsible for current social problemsô 

   and you said óagree.ô Why do you feel like that? 

 

 Brian:   I think uméI think that would come down to the óif youôre not part of the 

   solution youôre part of the problemô again. If the first people to think of rights 

   for anything, say it was rights for other people in America ï the black rights. 

   If people had just gone, ónot my problem,ô and walked away, who knows 

   where weôd be today, but because people actually thought, óthis isnôt right,ô 

   and had done something about ité. 

 

Thus, part of Barbara and Johnôs interpretation of responsibility was not being part of the problem, 

whereas Brianôs interpretation was actively being part of the solution. Further insight is gleaned from 

one of Winonaôs comments: 

 

 JvT:   [referring to her answers from the questionnaire] Why do you have that  

   feeling of responsibility, like why do you care, basically? 

 

 Winona:  I donôt know. I actually donôt know, I just do. I guess because, living in  

   Australia we are so lucky to live here. We are so lucky. Iôve travelled a lot 

   and Iôve seen a lot of different cultures and areas that people live in and I just 

   think that a lot of people donôt realize how lucky we are to have such a  
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   beautiful place to live andéweôre so lucky to have it that we should look 

   after it.  

 

Thus, a sense of responsibility might be said to frequently accompany activism if the activist 

perceives their actions, whether of commission ï as in Barbara and Johnôs case, or omission ï as in 

Brianôs case, to contribute to the issue. Winonaôs comment seems to suggest however, that this sense 

of responsibility arises out of some educative experience which demonstrates the potential 

consequences of inaction, and there was similar evidence that this is the case in the interviews with 

Hayley, James and Neil. Therefore, it appears that those underlying educative experiences might 

make greater contributions to enabling studentsô activism than a sense of responsibility. 

4.2.5 ï Time 

The element of time reviewed in the literature appeared to heavily constrain studentsô activism as 

already posited above in 4.1 ï Results for Research Questions One and Two. Some excerpts from the 

interviews providing further evidence of this are:  

 

 Winona:  éI need to want to do more but, at the same time, you know, itôs hard being 

   a uni student, working two jobs, not really having any spare time as it is, but 

   wanting to be able to help in some wayé 

 

 Elle:   éIôve never really, or not recently, because I seem to be on the go so  

   muché sat down and sort of gone, alright, where can I sort of time manage 

   to focus my energies on this [the issue of Aboriginal communities]? And I 

   guess when youôve got a young family a lot of your energy sort of gets taken 

   up with that process and I guess your world becomes a little bit micro in that 

   sense. 

 

 Neil:   I currently have two jobs. Iôm working at a Chinese take-away place as a  

   delivery driver. I usually do that between ten to twelve hours a week. And 

   then, sometimes they call me in for an after-school care job. 

 

In the questionnaire, Neil had written in part B that there was nothing he was doing about any of these 

issues, the reason being óDonôt know where to beginô: 

 

  

 JvT:   [Referring to the questionnaire] The next question was, óIs there anything that 

   youôre doing about any of these issues?ô, and you said that thereôs not  
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   because you donôt know where to begin. Can you talk a little bit about that? 

    

 Neil:   It feels like these issues are suchéyeah, itôs a bit overwhelming. Itôs just 

   hard to know where to start with these things. Itôs sort of likeéyeah, I guess 

   itôs the complexityéand finding the time, obviouslyébusy scheduleé 

 

Thus, as the above exchanges suggest, lack of time adversely affects Neilôs ability to engage in 

activism. 

 

Also, during the action research phase of the project some records of communication show the 

influence that time had on studentsô actual participation in activism. For example, upon the 

researcherôs suggestion that Barbara join some groups related to her named causes she replied:  

ñThank you Jason. I will look at those in the near future when I am not so busy with uni work. Sounds 

great.ò However, this was the last and only bit of communication with Barbara during the action 

research phase. Furthermore, Winona sent the following text in response to the researcherôs email 

suggesting some groups to join related to her named issues: 

 

 Hi Jason, Iôve only just got home and Iôve got to start roast dinner. I havenôt had time to 

 check out the links in your emails with assignments due the last week. How about I get back 

 to you when Iôve had a look? 

 

However, the only other reply which came from Winona during the action research cycle was in 

response to the researcherôs request to check the transcript of her interview, which was: ñHi Jason, I 

checked the first page, it should be fine! Struggling to get my assignment in so need to finish it but 

I'm sure itôs all ok!ò The record of communication with Mandy was similar: 

 

 Hi Jason, just returning your phone call. I was in a tutorial when you called, so I was unable 

 to answer. I've been struggling quite a bit with my work load at the moment. So am focusing 

 on trying to keep on top of all my uni and work commitments, which is proving quite difficult. 

 But I'm trying to be positive and persistent. 

 

The triangulation of results from each of the three phases of the study ï the questionnaire, the 

interviews, and the action research project ï suggest that students do not have the time to engage in 

activism due to their work and study commitments, with the former impinging on the latter. The only 

evidence of any activism during the action research cycle from the original seven interviewees were 

Neil and Elle joining GetUp and signing some of their online petitions and Brian becoming vegetarian. 
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4.2.6 ï Group Work  

As the record of communication in Appendix F shows, the action research phase began by sending out 

an email to the entire group suggesting that everyone try and work together in order to support, learn 

from and share their experiences with one another. None of the students responded to this group email, 

though everyone eventually replied to the following emails which were sent to them individually. This 

fact appears to support the suggestion made above that the study body is very fragmented and loath to 

work as a coherent group. Furthermore, both Neil and Elle who did participate in some form of 

activism chose to join GetUp and sign some of their petitions rather than starting their own group 

which was left as a possibility in the initial group email. Nobody decided to work alone, and although 

as shown above Brian did decide to become vegetarian in support of animal rights, this was coupled 

with posts on social media. 

Some other results from the interviews which suggest that group work has a strong influence on 

enabling studentsô activism follow. When asked what he might do to help resolve the issue of climate 

change, John replied: 

 John:   I really donôt know how I would combat, if someone said to me, because  

   youôre not doing anything, that itôs your fault. See I try and do what I can to 

   help, in my way. With climate change, Iôm more along the lines that um,  

   what you do will make a difference, other than massive group lobbyingéitôs 

   just the little things with stuff like that, it just helps, but uméyeahé 

 

 JvT:   OK. So, earlier you said oh well, you know, what can one person do, I mean, 

   not much, but for this issue anyway, it sounded like you were saying one  

   person can make a difference.  

 

 John:   It may not be a massive difference, but itôs a little difference, but it wonôt 

   make as much difference as a group or an activist lobby or anything along 

   those lines butéone person can do something, but it wonôt be much. 

Winona also brought up the importance of group work: 

 JvT:   I just wonderéif you might guess at what some of the factors might be to 

   help, for you as a teacher, to get them [the students] to do that [being active]? 

 

 Winona:  Maybe, researching into localétheyôre not projects I guess, but local groups 

   that do do something about that and you could even maybe interpret that into 

   something for your students and get them involved in a wayé 
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As did Mandy: 

 

 JvT:   édid you feel that that event [a demonstration] was, or could make some 

   kind of change or difference or exert some kind of political pressure or  

   something like that? 

 

 Mandy:  Yeah, I definitely think big events do. 

 

 JvT:   OK. 

 

 Mandy:  Like a big gathering oféa whole group of people that believe in   

   theécommon good or whatever, that that can definitely change something, 

   and I felt like I was part of something, I felt like I was really contributing to 

   something. 

 

 JvT:   So, in those contexts when you were with other people, you felt like you  

   could make a difference? 

 

 Mandy:  [nodding head] 

 

 JvT:   Soébut outside of those contexts, you donôt feel so, or just not so sure that 

   you can oré? 

 

 Mandy:  Yeah, I guess Iôm just not that confident in making that change, do you know 

   what I mean?...I donôt feel like Iôm able, like personally able toé 

  

Here Mandy is reiterating the same idea discussed above in the sub-section on self-efficacy ï that 

alone, one person is rather impotent, but when joined by many others is able to exert political pressure 

and create social change. Perhaps this element for effective social change is obvious, but that does not 

mean it should be overlooked or downplayed ï it seems to have the virtue of being indispensable for 

effective activism since nobody said one should or in fact did act alone when attempting to bring 

about the resolution of their chosen issues and so we may safely conclude that group work is an 

important element in enabling studentsô activism. 

4.2.7 ï Previous Activist Experience 

Previous activist experience was mentioned in the literature review as an element which may enable 

studentsô activism and there was fair evidence in this project that it did so. As shown in the student 
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profiles in Appendix J as well as in the interview transcriptions in Appendix I, Hayley and Brian had 

the most direct and repeated previous activist experience. Brianôs experience as an animal rights 

activist emerged clearly in his interview: 

 

 Brian:   éWhenever weôd seen any ads for the circus weôd gone and stolen themé if 

   they had flyers for it, weôd taken them downé 

 

And later: 

 

 Brian:   éThey had a few signs so ï you know the ones you can stick in a picket  

   fence thing? 

 

 JvT:   Yep. 

 

 Brian:   We took them out and the other ones, we cut them down and we chucked 

   them away. 

 

Brian also described attending various protests including one outside the local parliament, at the 

session where the council voted to reintroduce animal circuses and one at which he started a chant. 

Brianôs eagerness to participate in this study compared to the other initial seven interviewees was 

already noted above (see 4.2.1 ï Grievances) and Hayleyôs is obvious from even a cursory look at her 

record of communication shown in Appendix F. Hayleyôs participation culminated in her and the 

researcher doing some petitioning with Amnesty International on October 2, 2015 for the 

óCommunity is Everythingô campaign which promotes Aboriginal youth justice. This is shown below 

in Figure 2: 
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Figure 2: The researcher and Hayley on the day of action for óCommunity is Everythingô
9
 

 

Though the other seven students were invited to participate, none of them did.  

 

On the other hand, Barbara had the least activist experience and participated the least in the action 

research phase, with the other students falling somewhere between these extremes. 

Hence, there was a fairly conspicuous gradient whereby the more previous activist experience a 

student had, the more they participated in this project by engaging in activism again. These results 

support what Saha (2004) stated above (see 2.4.7 ï Previous Activist Experience); namely, that 

previous activist experience is an important element in enabling activism and one which makes one 

more likely to engage again in future. 

4.3 ï Results for Research Question Four 

Question four of this study asked how teachers can enable and remove limitations from studentsô 

activism. One unfortunate result of this study was that, by chance, all of the initial seven students who 

were interviewed and participated in the action research project happened to be in the teacher-

researcherôs English classes rather than his HSIE ones. This left very few opportunities for the 

researcher to engage those students as their teacher in an activist-related issue since the HSIE classes 

were ultimately what inspired this study (see 1.4 ï Personal Context of the Study). Thus, this question 

                                                      
9
 Figure included with Hayleyôs permission as per the record of communication ï see Appendix F. 
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was not able to be investigated in practice, though it was posed to each of the students in the 

interviews and a variety of answers were given. However, for the economy of this study a proper 

exploration of those answers has not been made; for an Honours project the inclusion of this last 

question may have been a bit overzealous, and although the researcher believes the question is of 

great importance for the field of education, a proper treatment of it needs greater time and space than 

was available in this study. Nevertheless, some of the studentsô responses which may point the way to 

a more complete answer follow. 

 

 JvT:   Do you think thereôs anything that teachers can do to encourage their students 

   to become active in resolving an issue that theyôre concerned about?  

 

é 

 

 Hayley:  I guess, to me it would be just creating awareness soéthey could create an 

   awareness to ï my lecturer, what she does is if thereôs a violation going on in 

   Australia, she opens the lecture with that, she talks about that and she relates 

   all our topic to that violation and then if something changes then the next 

   week she does it and relates it back to that, so that creates our awareness. But 

   then I guess, she also suggests things, she also suggests, well this is what Iôve 

   been doing, I do this, this, this, and this. So then she says, if you want to do 

   that just head to this website or if you want to do this, come to this meeting or 

   come to this rallyé 

 

With the possible exception of care, Hayleyôs reply about her lecturerôs approach seems to include all 

of the elements reviewed in the literature for a teacher to enable their studentsô activism: joining 

politics and pedagogy, praxis ï joining theory and practice, leading by example, and critical pedagogy 

for emancipatory education. The fact that Hayley then took the initiative to get involved with 

Amnesty International, as shown in Figure 2 above, suggests that her lecturerôs approach may have 

helped to enable her activism.  

 

Some other responses given by the interviewees were: 

 

 Barbara:  Incorporate activities which do question such things, yeah and just really  

   provide activities where they can be engaged in these kinds of things, and get 

   them knowing, get them talking, provide them with rich experiences, hands 

   on material that really gets a full spectrum of knowledge and   

   understandingé  
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 Winona:  You know you couldnôt just sit there and give them facts. They would need to 

   be more involved in maybe a little projectéproject to help outé 

 

These responses suggest that joining theory and practice is something teachers should strive for.  

 

 John:   Welléwhen I was on prac, students like to mimic what their teachers are 

   enthusiastic about and what they show so if you show your students that this 

   is a key issue for you, and you might base a lesson around it where they have 

   to research it, they form their own point of viewé 

 

And here John advises that teachers should lead by example. Other examples in which the students 

described an actual event in their schooling which led to them taking action follow. 

 

In the first interview with Mandy, when asked why whaling laws and dolphin slaughter in Japan 

concerned her she replied that she had watched the documentary óThe Coveô in high school which she 

described as ñthe most messed up thing I have ever seen in my life.ò According to her description the 

documentary shows the mass slaughter of whales and dolphins in Japan and after watching it she 

chose to do an assignment on the topic. Later, when asked if any of the issues she listed affected her 

directly the following exchange took place: 

 

 Mandy:  I mainly really say the whaling and the dolphin one, in relation to food. 

 

 JvT:   OK. 

 

 Mandy:  Like, the dolphin that they sometimes put in the tunaé 

 

 JvT:   OK. 

 

 Mandy:  éand stuff like that, but you never really are sure about it, or like, going to a 

   restaurant or whatever and youôre never a hundred per cent sure what  

   ingredients and stuff they useéthat was part of the reason why I became  

   vegetarian. 

 

 JvT:   Oh, youôre vegetarian? 

 

 Mandy:  Yeah. 
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 JvT:   Oh, OK. I didnôt know. Oh yeah right, and so that was part of the reason? 

 

 Mandy:  Yeah, definitely. That had a big impact. 

 

The fact that Mandy became vegetarian in part to avoid eating dolphins, all of which was initiated by 

the documentary she watched in high school suggests that that experience was instrumental in her 

decision to stop eating meat. This might be considered an example of joining politics and pedagogy. 

And while vegetarianism may not normally be considered an activist measure, given the definition 

above it seems to be a form of ódirect actionô to achieve a social and environmental end and in that 

way could be described as a very broad boycott. 

 

The following interview was with Elle who stated ñIôveéalways been interested in following what 

weôre doing for our indigenous community.ò When pressed a little on why she had such an interest, 

she began recounting an elective she took in high school on Aboriginal studies. For that class several 

Aboriginal elders visited to talk about their history which she described as ñeye-opening.ò A little 

later, the following exchange occurred: 

 

 JvT:   Did they express, when they were telling these stories, or any time they came 

   inédid you ever feel anyépain that they felt or injustice?  

 

 Elle:   Yeah, definitely. You began to empathize with them definitely. You wanted 

   to know moreémore of the truth, rather than just the perspectives that weôd 

   been given. So that was  really good. And right now, right from that time to 

   now, Iôve always kept that empathy. 

 

When asked if there was anything she was doing about the issues she listed, she replied:  

 

 Elle:   I signed petitions for both of them and for the Aboriginal communities one 

   there was an Internet letter that you could send to the politicians, which I sent, 

   but again, you donôt know how effective or how far itôs getting. So yeah,  

   thatôs as far as Iôve gone. I looked on Amnesty International, there was a  

   fund-raising thing you could do for the Aboriginal communities ï a huge big 

   walk, which Iôd love to do but Iôve got three little kids [laughing], you  

   knowé 
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In this case, Elleôs experiences in her high school Aboriginal studies elective could also be considered 

a way of joining politics and pedagogy and one which led to some form of activism, albeit the most 

passive form of signing petitions.  

 

As shown in Appendix I, each of the other students described similar practical experiences, though 

not ones which occurred in school. Such experiences aroused their awareness of the issues they 

named, and some of them led to quite direct action. For the purposes of answering question four of 

this study, it would be interesting to investigate how such educative experiences can be replicated in 

schools and universities. Further indication of how this question might be addressed is made below in 

6.2 ï Suggestions for Future Research. 
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Chapter 5 ï Theoretical Development 

What follows is a proposal within the framework of critical realism for understanding the elements 

which seem to most enable or constrain student activism.
10

 In the previous chapter, the most important 

elements which emerged in either enabling student activism when present, or constraining it when 

absent were time, group work, and previous activist experience. The other elements considered in the 

literature review: grievances, self-efficacy, responsibility and emotions were sometimes indicated in 

enabling studentsô activism, but when present, seemed to accompany and be caused by some more 

primary elements. These results will be interpreted using one of the key tenets of critical realism ï the 

concept of a stratified reality (Collier, 1994, pp. 42-45; Shipway, 2011, p. 59). 

  

Critical realism, as the name suggests, argues for a realist ontology, and one which is stratified into 

three nested domains ï the empirical, actual and real. This tripartite model of ontology sits in stark 

contrast to the long-standing Western dual-part ontology of subject and object, self and other, mind 

and matter. The real domain is where mechanisms and structures reside. These mechanisms and 

structures cause events in the domain of the actual. These events are then experienced by an 

individual in the empirical domain. This view of reality is neatly summed up by Bhaskar (1978, p. 13) 

in Table 4 below: 

 

Table 4: Bhaskarôs Stratified Reality 

 Domain of  

Real 

Domain of 

Actual 

Domain of 

Empirical 

Mechanisms V   

Events V V  

Experiences V V V 

 

Now, what is important to make clear is that the element of experience, including previous activist 

experience, which has been referred to throughout this study as enabling student activism when 

present, or constraining it when absent does not refer to the same thing as experience in Bhaskarôs 

domain of the empirical. What Bhaskar is referring to when he talks about the experiences which 

inhabit the domain of the empirical are sense-perceptions, or the ósubjectiveô in the traditional 

Western model, and those sense-perceptions of an individual are clearly demarcated from the events 

                                                      
10

 Note that much of the critical realist theory which is used here to interpret the results of this study was learned 

after the data had been collected and for this reason did not influence the original design of the study nor feature 

in the above section 3.2 ï Theoretical Position. 
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which occur in the domain of the actual. However, the experiences to which each of the students in 

this study referred when they talked about why they had become interested in, and in some cases 

active about, one issue or another were all about, to bring the discussion into critical realist terms, 

actual events rather than merely the studentsô perceptions of those events. With these domains 

clarified, we can return to the elements considered in this study and summarize with a tentative 

answer to the third question posed for this study. 

 

"Social change is by nature a social endeavourò (Ricketts, 2012, p. 265). This simple statement helps 

to encapsulate the primacy of those elements which emerged from this study as most enabling 

studentsô activism when present, and most constraining it when absent. These were 

i. time 

ii. group work 

iii.  previous activist experience 

None of these three elements exist solely in the domain of the empirical, but instead inhabit the 

domain of the actual, just as we might expect given the pithy quote by Ricketts above. However, keep 

in mind that the three domains are nested so that the real domain contains the actual, which itself 

contains the empirical, so these elements did impress themselves on the senses of the students, which 

is to say, the students did have sense-perceptions of working with others, they did feel pressed for 

time because of their workload, and they did have their own subjective experiences of previous 

activism.  

 

The other elements reviewed in the literature: grievances, self-efficacy, responsibility and emotions 

are all denizens of the empirical domain. They are beliefs or physiological states of an individual. 

Critical realism holds that peopleôs reasons, which also exist in the domain of the empirical, can and 

sometimes do cause actual events which can and sometimes do transform real structures and 

mechanisms. Thus, insofar as grievances, a belief in oneôs efficacy, responsibility or emotions 

contribute to an intentional action, these elements can have very important consequences for actual 

events and real transformations of structures and mechanisms. However, this is not necessarily the 

case, and the conditions which might help contribute to make it so has important implications for an 

answer to the fourth research question posed in this project. However, this is well beyond the scope of 

this study but will be mentioned below as a suggestion for future research. 

 

Finally however, it should be pointed out that most of the elements which did not appear to be most 

enabling in this study (grievances, self-efficacy and emotions) came from the field of social 

psychology, which may be due to epistemological and methodological differences between that field 

and the critical realist theory underpinning this study. 
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Chapter 6 ï Limitatio ns & 

Recommendations 

6.1 ï Limitations of the Project 

Lack of time was mentioned throughout this study as a significant limitation on what the students 

could achieve through activism. There was a supreme irony during the first cycle of the action 

research project in that the researcher, being a student too ï that is, the one completing this project ï  

was also spending more time working than studying and thus too busy to engage in activism. In 

addition to teaching twelve hours a week, the researcher spent a minimum of about ten hours a week 

preparing to teach his classes, answering emails, and marking assignments. The amount of time spent 

óstudyingô, or participating in this project did not amount to more than ten hours a week at very most.   

Should more time have been available to complete this project, much more could have been done. 

One regrettable note about the interviews was that their transcription and the subsequent member 

checking process did not happen immediately afterwards and, more significantly, prior to the action 

research phase as planned (see Appendix G for the proposed timeline). Instead, the transcriptions and 

member checking were not completed until the action research phase was almost finished. This 

occurred due to a misjudgement of the time it would take to transcribe the interviews and the fact that 

the university would not provide the researcher with voice-to-text software on his computer to speed 

up the process. The unfortunate consequence of this was that many of the details which came out of 

the interviews, but were forgotten until the member checking process was complete, did not influence 

the action research phase. 

Equally if not more egregious in its effects on the outcomes of this study was the means of 

communication between the researcher and the students. Noted above was that these means ï email, 

text messaging, and telephone ï were rather poor means for observing the studentsô engagement with 

the project and resulted in little to no room for interpreting them. Moreover, the richness of in-person 

communication and the possible encouragement, amiability, timeliness of response and other such 

effects of face-to-face communication were entirely lacking. Fittingly, this was one of the main issues 

that Barbara spoke about in her interview. 

Related to the last limitation was the fact that the teacher-researcher was not able to engage students 

in any activism-related topics in class since all of the initial seven interviewees and participants in the 
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action research phase happened to be in the teacher-researcherôs English classes, rather than in his 

HSIE ones. Those HSIE classes were ultimately the genesis of this project as described in section 1.4 

ï Personal Context of the Study. 

 

A result of the previous limitation was that question four of this study about how a teacher can enable 

studentsô activism was not able to be properly explored since the teacher-researcher was not able to 

engage the students in his capacity as their teacher, though some theoretical answers to this question 

were provided by the students in the interview phase. Some suggestions for addressing this limitation 

are made below. 

 

Finally, the demographics of the sample of this study described in 3.5 ï Data Collection and Sampling 

Methods, limits the degree to which the findings are able to be extrapolated to other university 

contexts. 

6.2 ï Suggestions for Future Research 

In light of the results of this study, its limitations and the theoretical development described above, 

some suggestions for future research follow. 

 

As there was insufficient opportunity to address question four of this study in practice, it would be 

interesting to pursue some of the suggestions given by the students in a classroom setting and link 

those to avenues for the students to get involved in activist work outside of the classroom. Doing so 

would also help to address the limitation noted above about the drawbacks from communicating 

remotely. Furthermore, this would provide time dedicated to the issues raised in class as well as 

capitalize on the group work possibilities which arise naturally in a classroom environment. Future 

HSIE classes could be designed with these considerations in mind. 

  

The characteristics of the experiences that students described which aroused their interest in an issue 

enough for them to become active in pursuing its solution may be worthwhile investigating. There 

may be some prevalent underlying characteristics of such arousing experiences which, once identified, 

could be used to develop classroom activities to help promote studentsô activism. Future research may 

want to draw on the elements reviewed in the literature for teachers interested in doing this. Also, 

future studies with an aim similar to this one may benefit from examining other elements which may 

enable or constrain student activism within the critical realist framework developed above in Chapter 

5 so that the elements studied belong to the domain of the actual or real, rather than the empirical.   
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Finally, it would be interesting to know if the results of this study have been affected by the sampling 

limitations. This could be checked by running a similar study with a similar aim on drastically 

different samples, for example high school students or university students in a different country. 
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Chapter 7 ï Conclusion 

This study set out to promote studentsô democratic participation by enabling their activism on an issue 

of their choice. The questionnaire for this study indicated that the issues about which the students 

were most frequently concerned were environmental ones; in particular animal rights followed by 

climate change. Students seemed much less concerned about political and economic issues at least as 

far as they were categorized in this study. The extent to which students were acting upon these issues 

varied, but most of the students were quite passive in their activism ï signing petitions or doing 

nothing at all.  

 

The interviews and action research phases of this study suggested that the elements which most enable 

studentsô activism when present, and constrain it when absent are time, group work, and previous 

activist experience. These results were interpreted through a basic critical realist framework which 

suggests that all three of these elements are events in the domain of the actual, with time arguably 

being a mechanism residing in the domain of the real. The other elements reviewed: grievances, self-

efficacy, responsibility and emotions all reside in the empirical domain and arose less regularly and, 

when they did, seemed to accompany rather than work to enable studentsô activism. Given this, it 

becomes possible to suggest that the reason why the elements of time, group work and previous 

activist experience were the most significant elements enabling studentsô activism when present or 

constraining it when absent is because they are working at a deeper strata of reality than the other 

ones identified in the literature. These results adhered to the questions posed in, and thus fulfilled the 

aim of this study. The fact that they also seem to be explained by theory was an emergent surprise 

which may add some weight to the conclusions drawn.  

 

Finally, there was no opportunity in this study to investigate the teacherôs role in enabling studentsô 

activism in practice. However, the interviews conducted suggested that to enable studentsô activism, 

teachers might try joining politics and pedagogy, joining theory and practice, leading by example, and 

developing a critical pedagogy for emancipatory education. 
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__________________________________________________________________________________ 

Appendix A ï Information Sheet 

__________________________________________________________________________________ 

Student Activism: 

A Better World through Moral Praxis 
 

Hello, Iôm Jason van Tol, but you can call me Jay or Jace if you like. In addition to being your tutor 

this semester, I am doing a research project as part of my Honours degree in the School of Education 

at SCU.  

My research investigates a number of issues ï ones which will come from the students ï that is you. 

Do you look at the world and see something that you think is wrong? Anything which you think is 

unsustainable or unfair? Or are you living the good life in a world free from ills, and one of harmony 

with yourself and your environment? Either way, I want to hear from youé 

If there is an environmental, economic, social or political issue which you care about, I want to work 

with you in trying to do something about it ï to change it for the better. What exactly you do will be 

up to you, but I would like to help you explore some options available to you, hear about what 

youôre learning about your issue, and know about anything youôve done toward resolving it.  

The first stage of this research project involves taking a questionnaire which asks about the issues 

you are most interested in, what youôre doing about them and any previous activist experience you 

may have, as well as your views of human agency and social responsibility. Following this, 

depending on each studentôs interests and responses, I may request an informal interview with you 

and then some further contact to see how we can continue to develop your efficacy toward ending 

the issue you have chosen. 

My responsibilities to you will include offering some suggestions for ways you may begin to work 

toward ending your chosen issue, acting as a soundboard off of which you may critically reflect 

upon your evolving thoughts and actions, and time permitting, joining you in your cause. You can 

also expect that I will act with honesty and open-mindedness and that I will protect your identity 

with strict confidentiality. Benefits of this research to the broader community will be a furtherance 

of the resolution of whatever environmental, social, or political problems you choose. Such benefits 

cannot be anticipated in advance, but a student may choose, for example, climate change as the issue 

they are most concerned about, another an Aboriginal rights issue, and another the proposal to 

deregulate university tuition. Whatever it is, through your action, the community ï and you ï can 

benefit, and the reward for doing a good job will be having done it.  

Your responsibilities for this research as a participant will include participating voluntarily, and as 

well as the possibility of ringing or meeting any people you may need to speak to, writing letters, 

perhaps travelling somewhere or doing any other things which might be able to help your cause. The 

study will run throughout most of semester two ï for about ten weeks at most, but if for any reason 

you wish to leave this research project, you should notify me.  
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It is important for you to note that your participation in this small project is completely voluntary, 

and you may withdraw your participation at any time if you wish. Your participation or non-

participation in this project is not related in any way to your grade for the HUM10001/EDU10129 

nor the EDU30004/EDU10513 units. 

If the results of this research are published, you should be aware that your name will be changed to 

protect your identity (unless you permit me to use your real name). The data will be kept on my 

personal computer and I will not share it with anyone but my supervisor ï Dr. Brad Shipway. Note 

that SCU protocol requires a retention period of 7 years of any university research material. 

If this sounds like a project you would like to participate in, please fill out the consent form attached 

and return it to me in person, or by posting it in the self-addressed envelope which has been included. 

You can make inquiries about the research at any time by my email ï jason.vantol@scu.edu.au, 

phone ï 02 6680 5719, or if it can be arranged at a mutually agreed time and place, in person. My 

supervisor for this research is Dr. Brad Shipway who can be contacted by email at 

bradley.shipway@scu.edu.au. 

You are entitled to feedback from this research project. If you would like a summary of the project 

when I have completed it, simply leave your contact information on the Consent Form and indicate 

you would like one. I will return one to you by email, or if that is not possible or preferable, by mail. 

Also, if you would like to read the complete thesis, it will be available from the SCU library 

services; if you would like to read the research in full, simply send me an email and I will guide you 

to it.  

This research has been approved by the Human Research Ethics Committee at Southern Cross 

University. The approval number is ECN-15-106  

 

If you have concerns about the ethical conduct of this research or the researchers, the following 

procedure should occur.  

 

Write to the following: 

The Ethics Complaints Officer 

Southern Cross University 

PO Box 157 

Lismore  NSW  2480 

Email:  ethics.lismore@scu.edu.au 

 

All information is confidential and will be handled as soon as possible. 
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__________________________________________________________________________________ 

Appendix B ï Consent Form 

__________________________________________________________________________________ 

 

CONSENT FORM 

 

 

Title of research project: Student Activism: A Better World through Moral Praxis 

 

Name of researcher: Jason van Tol 

 

Tick the box that applies, sign and date and give to the researcher 

 

I agree to take part in the Southern Cross University research project specified above.                                                      Yes  No  

 

I understand that my participation is voluntary and I understand that I can cease my participation at any time.                  Yes  No  

 

I understand the information about my participation in the research project, which has been provided to me                     Yes  No  

by the researchers.  

 

I understand that my participation in this research will be treated with strict confidentiality.                                                 Yes  No  

 

I understand that any information that may identify me will be de-identified at the time of analysis of any data.                  Yes  No  

 

I understand that no identifying information will be disclosed or published unless I give written permission                        Yes  No  

 

I agree to be interviewed by the researcher.                                                                                                                         Yes  No  

 

I agree to allow the interview to be audio-taped.                                                                                                                   Yes  No  
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I agree to make myself available for a further interview if required by including my name and contact information on the  Yes  No  

questionnaire. 

 

I agree to complete a questionnaire asking me about my previous activist experience and my thoughts about human      Yes  No  

agency                                                                                                                                                                                     

 

I understand that all information gathered in this research will be kept confidentially for 7 years at the University.             Yes  No  

 

I am aware that I can contact the researchers at any time with any queries. Their contact details are provided to me.       Yes  No  

 

I understand that this research project has been approved by the SCU Human Research Ethics Committee                     Yes  No  

 

Participantôs name:  ______________________________________________________ 

 

Participantôs signature: ____________________________________________________ 

 

Date:  ________________________ 

 

   Please tick this box and provide your email or mail address below if you wish to receive feedback about the research. 

  

Email: ________________________________________________________________ 
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__________________________________________________________________________________ 

Appendix C ï Questionnaire 

__________________________________________________________________________________ 

 

Student Activism Questionnaire 
 

All information obtained from this questionnaire will be kept in strict confidentiality.  

 

Please respond to the following questions by writing an óXô in the appropriate box and, if necessary, 

writing clearly to elaborate on any of your answers. 

 

Name:____________________________________________________________________________ 

 

Email:____________________________________________________________________________ 

 

Contact phone number:_______________________________________________________________ 

 

 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

 

 

PART  A 
 
Question 1: 
 

I am: 

Ǐ Male  

Ǐ Female  

 

Question 2: 
 

I am: 

Ǐ Less than 20 years old: 

Ǐ 20 ï 24 years old: 

Ǐ 25 ï 29 years old:  

Ǐ 30 years or older: 

 

Question 3: 
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On average I WORK: 

Ǐ 0 hours per week 

Ǐ 1-4 hours per week 

Ǐ 5-9 hours per week 

Ǐ 10-14 hours per week 

Ǐ 15-19 hours per week 

Ǐ 20 hours or more per week 

 

Question 4: 
 

On average, including all lectures, tutorials, and individual study time, I STUDY: 

Ǐ 0 hours per week 

Ǐ 1-4 hours per week 

Ǐ 5-9 hours per week 

Ǐ 10-14 hours per week 

Ǐ 15-19 hours per week 

Ǐ 20 hours or more per week 

 

Question 5: 
 

On average, the amount of LEISURE TIME I have is: 

Ǐ 0 hours per week 

Ǐ 1-4 hours per week 

Ǐ 5-9 hours per week 

Ǐ 10-14 hours per week 

Ǐ 15-19 hours per week 
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Ǐ 20 hours or more per week 

 

 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

 

 

PART  B 
 

 

Question 1: 
 

Are there any environmental, economic, political or social issues that you are concerned about today?  

 

Yes Ǐ     Please go to Question 2 of Part B  

No Ǐ     Please go to Question 4 of Part B 

 

 

Question 2: 
  

If possible, please list the three most important environmental, economic, political or social issues to 

you below, beginning with the most important, then the next most important and finally the least 

important of the three. Then go to Question 3: 

 

 

1. _______________________________________________________________________________ 

 

2.________________________________________________________________________________  

 

3.________________________________________________________________________________ 

 

Question 3: 
 

Is there anything you are doing to help end any of the issues you listed in Question 2? When finished, 

proceed to Question 4. 

 

Yes Ǐ     Please specify what you are doing below and why: 
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__________________________________________________________________________________

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________

__________________________________________________________________________________ 

__________________________________________________________________________________ 

No Ǐ    Please specify why not: 

 

__________________________________________________________________________________

__________________________________________________________________________________ 

__________________________________________________________________________________ 

__________________________________________________________________________________

__________________________________________________________________________________ 

__________________________________________________________________________________ 

 

Question 4: 
 

Have you ever been involved in activism before? Please óxô any that apply: 

 

ǏSigning a petition online 

ǏSigning a petition on paper 

ǏWriting to a local, state or federal politician 

ǏCalling a local, state or federal politician 

ǏWriting to a newspaper 

ǏCalling in to a radio show 

ǏAttending a public meeting 

ǏAttending a rally or demonstration 

 

ǏParticipating in a march 

ǏJoining a lobby or activist group 

ǏParticipating in a protest or direct action 

ǏOccupying a public space or building 

ǏOccupying a private space or building 

ǏParticipating in a blockade 

ǏVandalism 

ǏOther (please specify): 
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________________________________________ 

 

 

 

__________________________________________________________________________________ 

__________________________________________________________________________________ 

 

 

PART  C 
 

Question 1: 
 

Indicate whether you agree, disagree or are unsure by placing an óxô in the appropriate box: 

Statement Agree Disagree Unsure 

I am a change agent in society. 
   

I am an important contributor to 

society and I personally make a 

difference. 

   

I am responsible for the future and 

will take responsibility in the future. 

   

I should fix existing social problems. 
   

I am responsible for current social 

problems. 
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__________________________________________________________________________________ 

Appendix D ï Interview Question Sheet 

__________________________________________________________________________________ 

Student Interview Questions 
 

 

Notes to the interviewee:  

 

Iôm going to ask you some questions, most of which are pretty open-ended, and Iôd like you to simply 

respond as honestly and candidly as possible ï there are no right or wrong answers. After some 

questions I may ask follow-up questions to clarify what you mean or to get you to elaborate on your 

answers. In doing so, you should consider this exchange as an intellectual exploration rather than me 

trying to nit-pick and find fault with your answers ï to reiterate, there are no right or wrong answers. 

__________________________________________________________________________________ 

 
1. What social, political, economic or environmental issues are students most concerned about today? 

 

1. [For those who answered óYesô to the first question of Part B] Why have 

you chosen those issues (the ones listed) as the ones that are important to 

you? 

 

2. [For those who answered óNoô to the first question of Part B] What would 

it take for you to be concerned about an (social, political etc.) issue? 
__________________________________________________________________________________ 

 
2. To what extent are they acting upon those issues, by what means and why? 

 

For those who answered óYesô, they are acting to resolve their listed issues: 

 

3.  Please elaborate on your answer to question 3 in Part B. What caused you 

exactly to become involved in trying to resolve your chosen issue?  

 

4. Furthermore, why have you chosen to engage in those particular actions 

and how far would you be willing to act for this cause? Would you, for 

example, be willing to chain yourself to a target? Get arrested? Face or 

commit acts of violence? Why (not)? 

 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

 

For those who answered óNoô, they are acting to resolve their listed issues: 

 

3. Please elaborate on your answer to question 3 in Part B. What would it 

 take for you to become active in trying to resolve your chosen issue?  
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4.  How far would you be willing to act for this cause? Would you, for 

 example, be willing to chain yourself to a target? Get arrested? Face or 

 commit acts of violence? Why (not)? 

 

**N.B. Probe any discrepancy between what the interviewee has listed as their 

previous activist experience and what they would be willing to do and the 

motivating factors for it. In other words, to what extreme must circumstances 

come to in order to call the interviewee to act further than they have?  
__________________________________________________________________________________ 

 
3. What are some of the elements that enable students in or limit them from becoming active about those issues? 

 

 

Issues covered in the literature review are:  

 

- Grievances 

- Self-efficacy 

- Emotions (specifically anger and empathy) 

- Responsibility 
 

- Time 

- Group work  

- Previous activist experience 
 

I wonder if you could elaborate a little bit on your reasons for your views in part 

C of the questionnaire about responsibility and efficacy:  
 

5. Why do/donôt you feel able to make a difference in society? Perhaps you 

can provide some examples of each? 

 

6. Why do/donôt you feel responsible for social problems either current or in 

future?  

 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

 

     7. When you learn about an existing social, political, environmental problem,    

     how does it make you feel and why? 
__________________________________________________________________________________ 

 
4. As a teacher, how can I enable studentsô action to resolve and remove any limitations from them in resolving those issues? 

 

 

- Joining politics and pedagogy    - Praxis 

- Leading by example     - Care 

- Critical pedagogy for emancipatory education 

 

8. Do you think there is anything that teachers can do to encourage students to 

become active in resolving an issue theyôre concerned about? If so, what? If not, 

why not? 

 

9. How far, if at all, will you encourage your students to be responsible for and 

take action to resolve an issue that concerns them? What will you do to achieve 

that? 
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__________________________________________________________________________________ 

Appendix E ï Action Research Journal 

__________________________________________________________________________________ 

 

**N.B. What is included below is from the researcherôs digital action research journal only. There 

were some notes which were made on paper. These can be viewed by contacting the researcher. 

 

DIGITAL ACTION RESEARCH JOURNAL 

 

Wednesday, July 29, 2015 

 

I just spoke to Brad about initiating my action research project and encouraged me to ñforge aheadò. 

With those words of encouragement, here is the beginning of what I plan to do with the students 

participating. On that note, Carly sent me a text yesterday saying that has been in hospital with what 

appears to be Influenza B. The result was that we didnôt do our interview as planned, and thus there 

have been only seven interviews and it is with those students that I will continue the project to the 

next phase. Those students are Winona, Mandy, John, Elle, Neil, Barbara, and Brian.  

 

I think it is vital that the students find others to support them in their cause, however they go about it. 

They can either try to find an existing group that supports their issue, or try and create one, either on 

campus of off. Iôve just now put those seven students into one spread sheet along with their interests 

and previous activist experience. It looks like thereôs a little bit of overlap between them ï Neil and 

John both are interested in refugees. Brian is definitely into animal rights, and though Mandy was 

more particular, sheôs interested in the dolphin slaughter in Japan which made her vegetarian ï 

something Brian said he was working towards. Also, thereôs no doubt that Winonaôs passion is about 

litter and sustainability, or keeping a clean environment, but she also was interested in global 

education. Itôs not a huge similarity, but Barbara also listed authentic education as one of her issues, 

though her main grievance is about social relationships in general, which Iôm not sure falls into any 

sort of activist arena. Finally, Elle was mostly interested in Aboriginal Rights, but was also interested 

in protecting the Great Barrier Reef, which might overlap with Winonaôs concerns about 

environmental sustainability.  

 

As for other resources which the students might draw on ï there is COASTRs on campus which might 

be willing to do a certain amount of advocacy work with them, especially if the students are willing to 

take some initiative. This was what Rene mentioned when I spoke to her at the end of last semester.  
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Monday, August 10, 2015 

 

Well, I have initiated the óactionô part of the action research method. My first action was to send out a 

blind carbon copy email (to protect each of their identities) to the seven students in the group with an 

indication of what the next part of this project is, and some tips on how they can become active in 

resolving their chosen causes. My main points in that email were that we need to be strategic with our 

time and energy (rather than random and impetuous), reasonable about what we can hope to 

accomplish with our given time and resources (rather than lofty and over-extending ourselves leading 

to burnout), and get together with other people to effect change. In line with this last point I invited 

the students to reply-all to the email giving their OK to communicate openly with the rest of the 

students in the group to lend support and advice to one another, even if they were each rallying for 

different causes (though there was some overlap ï for example, John and Neil both spoke with 

concern about the refugee issue). To date, none of them have replied in any capacity to that email. 

 

My plan was to then email each of the students individually and based on their interviews and chosen 

issues, send them some links to existing groups of people who are acting to promote their respective 

causes. Barbaraôs was a little bit difficult because her issue, being peopleôs manners and degraded 

relationships in general, was not really a socio-political one. But as she hinted at the way she and her 

friends had sometimes been treated due to their gender, and also because of her writing on her 

questionnaire that she might like one day to be a spokeswoman for such causes, when I emailed her, I 

suggested she try and join some feminist groups or oneôs promoting womenôs equality and rights. 

Although the first oneôs I emailed were Neil, John and Elle (all on June 30), I havenôt heard back from 

Neil or John at all yet. Although I donôt want to overwhelm any of the students or be following them 

at their heels, I believe this has been sufficient time for them to at least have read the emails and I will 

follow them up with a phone call soon, just to see how theyôre going. Given the questionnaire, 

interviews, and plenty of anecdotal evidence from the classroom, I know many of the students are 

very busy.  

 

Elle however did reply fairly quickly and said that she had indeed followed through on one of my 

suggestions about joining GetUp, and had filled out their surveys and signed the petitions relating to 

the governmentôs proposal to force the closure of Aboriginal communities in Queensland to allow the 

mining company Adani to operate.  She also replied to my suggestion to find out who had put up the 

ñStop the Forced Closure of Aboriginal Communitiesò signs around campus in order to join with them. 

Basically she said she would look into who had done that when she was on campus next time (this 

was done over study week). I then, forwarded her a celebratory email I got from GetUp about the 

progress being made on that very campaign. Her reply was that she had also got that email from 

GetUp and thanked me saying that working with GetUp was a really good way to see that we can 
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make a difference. I could be wrong, but my inference was that she didnôt want me to hound her too 

much, so I wonôt push her anymore on the issue ï she doesnôt need to be and to date, is the only 

student of the group who has responded in any way to my email ï and looks like sheôs off to a great 

start. 

 

My next plan is to call Neil and John (who were also in the first group to be emailed) and see how 

theyôre going. I think I need to be careful when I do this not to give any sense of me pushing them, 

but rather just to know first, if they got my emails, and second, to understand what theyôve been doing 

in the meantime ï about them, if anything at all, but also, all other aspects of their life, which cannot 

stand alone from their activism. 

 

Itôs interesting to note that not a single student in all the questionnaires I handed out listed rising 

student tuition fees as one of the issues theyôre concerned about. This, despite the recent (i.e. this 

year) bill, now twice rejected in the senate, to raise the costs of tuition even more. I wonder why? 

Perhaps this is something I should ask each of them. Maybe they just donôt know about it, or not 

enough about it? 

 

 

Wednesday, August 12, 2015 

 

Well, it looks like movement from the students in this project on the whole is slow. There has of 

course been some minimal activity from Elle and Neil via GetUp, but thatôs all Iôm aware of at the 

moment. From the emails and conversations Iôve had with these and other students, itôs fair to say that 

theyôre quite busy already contending with school and work, let alone doing any volunteering or 

activism. Ironically, I am in the exact same position as they are, and the volunteering and activist 

work Iôd been doing has declined this semester. Shortly after I came back from Canada I stopped 

going to the aged care centre in Mullumbimby where I had been volunteering basically every week 

for well over a year. I guess that means I havenôt been there since late June or early July ï a good 

month anyway. In addition, since Richard went overseas for a few months, there has been very little 

activity for the Ngara group, and essentially no input to that mob from me ï which is fine really since 

Iôve been ridiculously busy this semester. The English class Iôm teaching has ended up taking even 

more time than I expected. In addition to the 8 hours I spend teaching the four tutorials this semester, I 

spend a good 7 or 8 hours over the weekend (Saturday to Monday), reading and preparing for those 

classes. Luckily, many of the HSIE tutorials take far less time since Iôve taught them a number of 

times already. As for Amnesty International, I have done very little but talk to Andy once or twice, 

and with Kate also. We havenôt had a single meeting (the one scheduled for this week was cancelled) 

nor have we done any markets or events. On the other hand, a new girl named Hayley contacted me 
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about getting involved with the group. She has a background in international relations (or something 

like that) and is now doing a Masters in human rights and is looking for ways to get more involved. I 

spoke to her a few weeks ago and again this morning. I told her that Kate wants to step away from the 

convenor role and I suggested that this would be a great opportunity for her to progressively fill more 

of that role and get the experience sheôs looking for. She said it sounded like a great idea, so weôll see 

what happens with that after I speak with Kate about it ï it could be a great opportunity for me too 

since Kate has been doing a lot and together, Hayley and I could learn to take on the convenor role 

more fully by organizing events of our liking, in line with Amnestyôs vision statement of course. Also 

a silver lining is that a couple of weeks ago I began regular, $5 per week contributions to GetUp 

which feels really good. So all is not lost! I guess I need to just take a bit of a step back and a big 

breath inéand then oooouuuuuttttt! Phew! J 

 

I just talked to Brad now on the phone about my project and the possibility of including Hayley in it ï 

perhaps for cycle two. He said that could work well. 

 

Thursday, August 20, 2015 

 

Well, my initial plan with the students was to get them connected to others who are also interested in 

each of their chosen issues. While it looks like there was some modest success of this with Neil and 

Elle, the others have been laconic to silent in their responses to my proposed links. Although itôs 

 possible that the students are not more motivated to join with others because some of the links Iôve 

sent are for groups which are too remote from them (e.g. GetUp is not necessarily a ólocalô group, 

though I did mention to those students to whom I suggested they join GetUp that Iôd recently done 

some flyering for them in my neighbourhood), the reasons the students gave (which is important 

given the Critical Realist paradigm Iôm using ï that is, reasons are causes), were invariably that they 

are too busy with university and work right now. Perhaps for those to whom I didnôt send very local 

links, I should ensure that I send them links to more local groups next time I contact them. But more 

probable is that I should wait until the students have finished their uni work and have more free time 

(as some of them suggested), and in the meantime, see if I can get Hayley involved in this project. In 

that way, I can return to leading by example and doing some more activist work myself (which I 

havenôt been doing much of lately because fittingly enough ï Iôve been too busy with work (the 

English class has been consuming the bulk of my work on the weekends, every weekend of this 

semester ï perhaps 7 or 8 hours from Saturday to Monday), and the organizational aspects of this 

research project (e.g. conducting the interviews, transcribing the interviews ï for which I still have a 

long way to go ï Iôve mostly finished Winonaôs, but thatôs it, calling and emailing the students, 

researching those links for them, keeping records among other things). Also, I reckon I would just 

start to feel better that way ï to lead by example.  
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Also, another point which occurred to me for what I could do with the students in light of my 

literature review, specifically the part about ócritical pedagogy for emancipatory educationô, is to draw 

the students attention to the conditions which are making them so busy in the first place. This is 

something I did with my HSIE students this semester in week 2, and I reckon I could easily transfer 

this lesson over to these students. Also, to highlight the important of doing this, is that not a single 

student listed órising costs of university tuitionô or ógovernmentôs proposed university fee deregulationô 

or anything like that ï not a single one! I feel like I should educate them about this ï like I have a 

responsibility to do so. Yeah, that should form part of my next step for cycle 2 of this research project. 

That, waiting for the students to have more free time to get back to me, and trying to involve Hayley 

in the project. That sounds reasonable to meé 

 

LATERé 

 

I just tried calling Hayley, but there was no answer so I left a message. 

 

Sunday, August 23, 2015 

 

I tried calling Hayley again yesterday evening but got her voice mail again. Below is an email I just 

sent her: 

 

EMAIL  

Hey Hayley, 
 
It's Jay here from Amnesty Byron Bay.  How're your studies going?  
 
I talked to Kate about what we discussed last time on the phone - about you and I taking on the 
organizational and leadership role of the group together and using Kate as a liaison should we need advice. 
Kate said it's a great idea. 
 
As a further proposition, do you remember that I mentioned that I'm doing an honour's thesis on student 
activism? My project with my students at SCU has more or less run its course for now since most of the 
students are swamped with work and study commitments and can't afford the time to do any activist work. 
However, I was wondering if you would like to participate in my project too? What that would mean in 
practice is actually nothing really different than what we do with Amnesty anyway, the only difference being 
that I would make notes about what we do as part of my field notes and thus qualitative data for the project. 
To give you a bit more detail about what I'm doing I've attached below the information sheet I made up for 
my students to describe the project.  
 
Let me know if this sounds like something you'd like to be a part of since, if you would, I'll have to jump 
some minor administrative hoops and put in an ethics approval amendment application to include you.  
 
OK Hayley, hope you're doing well and talk to you soon. 
 
Jay  
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So, letôs see how she responds. I had a good little chat with David on Friday before leaving work at 

Gold Coast. He spoke about him having a greater interest in ñcreating experiences, rather than 

representing themò. I feel just the same. This is one of the primary reasons Iôve chosen to do this 

project ï is its inherent applicability.  

 

A couple of things: 1) Iôm not sure if I mentioned it anywhere, but despite my time and energy spent 

on activism having waned, I did start making regular weekly contributions to GetUp. Though itôs only 

$5 a week, itôs better than nothing, and works out to slightly more than my regular contributions to 

UNHCR (the latter totalling $240 a year, GetUp about $260). This relative amount of money also 

aligns with my valuing local systems and movements more than larger scale ones. When I can find a 

local group I feel strongly in support of, Iôd like to contribute even more than that I give to GetUp. 

2) If this thing with Hayley doesnôt move in a weekôs time, Iôm going to treat myself as the student 

(since officially I am one), and get back to spending more time and energy on activist work. I canôt be 

held back waiting for everyone else to find the time and energy to get involved. Theyôll have to do so 

mostly on their own initiative, rather than my nagging. OK, itôs a sunny day ï time to get some 

exercise. Healthy body, healthy mind! 

 

Tuesday, 22 September 2015 

 

 I just sent the following email from the Amnesty account: 

 

Good evening all, 
 
It's been a few months now since we've had a meeting and I'm proposing that we hold one on the first 
Monday of the month at 6:30pm, as we were doing before, the next one being October 5. Dani could you 
please confirm if we can use the Cancer Council space as we were doing? 
 
We're also trying to see if we can have a stall at the next Byron Markets, so stand by for that. 
 
Anything that anyone would like to discuss at the meeting, please make your suggestions.  
 
I'm keen to see if we can get some air time on Bay FM, and I recall some people at the last meeting 
discussing the possibility of screening a human rights doco at the Community Centre. We are also looking 
for someone who can laminate A3 pages as we've got several A3 Amnesty posters that need it. Also to be 
done are collecting some good photos which depict human rights issues which we can print, laminate, and 
then hang on our cool new stall. OK, let's get this train rolling again! 
 
Jay :) 

 

Tuesday, 29 September 2015 

 

I just came back from Mullum. I asked Andrew at Santoôs if it would be OK if I did a bit of 

volunteering for Amnesty outside of Santoôs on Friday and he said that would be fine. Then I went to 

the aged care centre for the first time in the last two or three months. I played cards with Russ for a 
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couple of hours. When I asked him if he remembered me he said ñbarelyò or something like that. 

When we sat down to play crib I said jokingly that I had forgotten how to play the game, to which 

Russ replied, I donôt remember either. In the first few hands I really did have to jog his memory of 

some of the rules of the game and help him count up his hand. By the end of the game however he 

almost entirely back on track. I didnôt see Lawrence since he was sick. 

 

It felt good to be back at the aged care centre and to see Russ again and play cards. He shook my hand 

warmly as I left congratulating me on getting married. J 

 

Oh, and I forgot to mention that the main reason I went into Mullum was to meet with Richard and we 

talked about the Ngara Institute, but mostly about my thesis and writing in general. So I guess without 

even realizing it I did something for all three organizations I had been volunteering with prior to last 

semester and all of which were on hold during it. It feels good to be back doing something again. I 

just need to be careful to balance my home life with my volunteering and activism since my 

relationship with Aurora is vitally important to me, and though an aspect of my life I never needed to 

consider before we got together, is now near the top of my list. I love Aurora so muché 

 

EMAIL  

Hey all, 
 
This week will be the last week I document any experiences for my research project on student activism. If 
you could please email me with any comments or feedback you have as a result of it, things you liked or 
didn't like, and anything you learned etc., that would be much appreciated and give me time to include it in 
the final submission.  
 
Also, on that note, I am going to be in Mullumbimby this Friday, 2 October from noon collecting signatures 
and raising awareness for Amnesty International Australia's latest campaign, entitled 'Community is 
Everything'. This campaign addresses the extraordinarily high rate of indigenous youth incarceration across 
Australia, 26 times higher than their non-indigenous counterparts. Australia has a long history of bad 
policies which disadvantage indigenous Australians and this is one that Amnesty is struggling to change 
now. If you would like to join me on Friday I will be outside of Santo's, right in the middle of town, corner of 
Stuart St. and Burringbar St. I will be there for at least a couple of hours. If you would like to read more 
about this campaign and familiarize yourself with it before Friday, you can go 
here: http://www.amnesty.org.au/activist/campaign/35616 
or simply read the attachment to this email. 
 
Thank you to all of you for your participation in my project. I hope you all have a safe and restful summer. 

 

______________________ 

I sent follow up texts to every one of the SCU students and called Hayley to inform her of what Iôm 

doing too. Hayley is happy to help and Iôm happy to have her help. Letôs see what happens Friday! J 

 

 Thursday, October 1, 2015 

 

The following was an email Brad forwarded all the HSIE tutors as it was addressed to all of us: 

http://www.amnesty.org.au/activist/campaign/35616
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Hi Brad, 

 

I have already replied to the feedback some time ago, but I would like to rave on if that's OK with you 

and the HSIE gang! 

 

HSIE has been an incredibly interesting and thought provoking experience for me. The subject matter 

has pushed me beyond the obvious and into territory that I would have never attempted to explore. I 

feel that this is important for you all to know because the work you are presenting to students is 

diverse, rich, challenging, relevant and critical to be discussing with students in our schools. Our 

world is ever-changing and as a parent and teacher I want to hear and see evidence of this kind of 

subject matter in my daughter's school because like other kids, she needs to be discussing and 

critiquing, engaging and planning with fellow students the relevancy and importance of these issues 

(of which local history should be a high priority)! 

 

So, thank you all so very much for re-opening my eyes to human rights, history, democracy and the 

interplay between all of these issues. Thank you for challenging me to THINK about the way I 

already think about these issues, and how I can shift perspectives comfortably and with dignity. I will 

continue to be engaged and on the cutting edge of thinking beyond what we have always considered 

obvious curriculum within our schools, and at the preschool that I currently work at, thanks to you 

all.  

 

In closing, it is always so rewarding to be consistently challenged by questions and provocations that 

others propose to you, and I thank you all for that because it is never something that teachers should 

be afraid of. 

 

With many thanks again, 

Sarah 

____________________________________________________________________________ 

This makes me feel good and reaffirms what weôre doing as part of the HSIE tutorials ï yay! J 
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__________________________________________________________________________________ 

Appendix F ï Records of Communication 

__________________________________________________________________________________ 

 

**N.B. The following are records of communication with the whole group and then each individual 

student. The latter are presented in the order in which the interviews were undertaken: Winona, 

Mandy, John, Elle, Neil, Barbara, Brian and Hayley. 

__________________________________________________________________________________ 

Whole Group Communication 
 

Thursday, July 30, 2015 

EMAIL  

Good day to all of you, it's Jason your tutor. 

 

If you're getting this email it is because you've volunteered to participate in my research project and 

we had an interview together sometime over the last couple of weeks. The transcription of the 

interviews is taking far longer than I anticipated, but there's no reason we cannot in the meantime 

move on with the next stage of the project - which is for you to all engage in some sort of activism 

(you can just call it activity if activism sounds too extreme) in order to redress the issue(s) you have 

chosen.  

Having said that, a few practical words to bear in mind as we set out, as well as some tips in order to 

move forward. 

First, we need to be strategic in what we do. There's no sense in rushing head long with all our might 

unless we have a clear idea of what we're trying to achieve and how. Some possible ideas to follow. 

Also, we need to reasonable about what we hope to accomplish given the time, energy and other 

resources we have available to us. No doubt as future teachers you have all heard of the phenomenon 

of 'teacher burnout', yes? Well, activists are also often known to burnout, and if we get to that stage of 

depletion, we won't be able to help anyone - maybe not even ourselves. I've been reading Nelson 

Mandela's autobiography and you're probably aware that he spent just about his entire lifetime acting 

to change the apartheid system in South Africa. So, don't fall under the illusion that you're going to 

change the entire world order tonight before you go to bed, however that doesn't mean that we can't 

enact small, significant and important changes. 

Right, so what should we do to get started? First of all, some of you told me in our interview that you 

are already involved in certain activities to help create solutions for your chosen political, social, and 

environment issues - great! Research suggests (and you can read the references if you like in my final 

thesis draft) that those who have engaged in some sort of activism are more likely to do so again in 

future. If you are one of those students who have already begun acting to change our world for the 

better as you see it, you are well poised to continue doing so, which brings me to the next point, and 

one which is of extraordinary importance, so heed carefully: 

It is essential that you get together with other people to enact change! Sorry if this sounds like I'm 

yelling - I'm not, but I just can't emphasize this point enough. It's virtually impossible to make 
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significant change by yourself, but in numbers, you can do it, and the more the better! :) For this 

reason, I suggest that you either find an existing organization which addresses your cause, or go about 

forming a new one, or both. At this point, because this email is getting long and I don't want to 

overwhelm you, I will address the first option only at this stage in a personal follow-up email, and if 

need be, the following options later.  

Lastly, to extend the importance of togetherness in addressing social change, with your permission, I'd 

like to use this small group as a support network for each other. Although we might each be acting for 

change about difference issues, our experiences can go a long way in teaching and learning from each 

other. For example, for those of you who already have some experience in enacting change, you could 

share those experiences and what you have learned from them with the others. If you're OK with us 

communicating openly together as a small group (there are eight of us in total, including me), please 

reply to me saying so. For those of you who would prefer not to do this, that's perfectly fine, just let 

me know and I will communicate with you individually only, or include you as a 'blind carbon copy' 

(bcc) for group emails as needed, just like I've done for this one. For this stage of this research project 

I'll use this email since it's easier and faster for me. 

OK all, hope you're in good health and spirits, let's see what we can do to make the world a bit better 

(besides all the other things we're all doing at the moment ;)  ). I'll follow up with each of you in a 

personal email soon and/or call. Talk soon! 

 

Jay :) 

 

Tuesday, September 29, 2015 

EMAIL  

Hey all, 

This week will be the last week I document any experiences for my research project on student 

activism. If you could please email me with any comments or feedback you have as a result of it, 

things you liked or didn't like, and anything you learned etc., that would be much appreciated and give 

me time to include it in the final submission.  

Also, on that note, I am going to be in Mullumbimby this Friday, 2 October from noon collecting 

signatures and raising awareness for Amnesty International Australia's latest campaign, entitled 

'Community is Everything'. This campaign addresses the extraordinarily high rate of indigenous youth 

incarceration across Australia, 26 times higher than their non-indigenous counterparts. Australia has a 

long history of bad policies which disadvantage indigenous Australians and this is one that Amnesty 

is struggling to change now. If you would like to join me on Friday I will be outside of Santo's, right 

in the middle of town, corner of Stuart St. and Burringbar St. I will be there for at least a couple of 

hours. If you would like to read more about this campaign and familiarize yourself with it before 

Friday, you can go here: http://www.amnesty.org.au/activist/campaign/35616 

or simply read the attachment to this email. 

Thank you to all of you for your participation in my project. I hope you all have a safe and restful 

summer. 

Jason 

http://www.amnesty.org.au/activist/campaign/35616
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__________________________________________________________________________________ 

Communication with Winona 
 

 
Thursday, August 6, 2015 

EMAIL  

Hey Winona, Jason here, just following up on the group email I sent last week. 

 

During our interview you spoke quite a bit about littering as well as sustainability. Littering, while no 

doubt unattractive to look at, is not necessarily socio-political issue. Furthermore, as I mentioned when we 

first met at the end of last semester in Selena's class, I regard littering as a symptom of an unsustainable, 

linear economic model. No matter how much litter we collect, we still have to then do something with it. 

In this light, the more underlying and root problem is, in my opinion, mass consumption. It is this raging 

consumerism and our obsession with material wealth which is the core problem. This is not to say that 

picking up litter and encouraging others to do the same is useless - it's not. We can all live in a more 

beautiful looking environment then. But if that's all we do, then the Great Pacific Garbage Patch 

(https://en.wikipedia.org/wiki/Great_Pacific_garbage_patch) will continue to grow, and in the long run, 

these sorts of waste accumulation will not be something we can continue to keep out of sight. Can you see 

what I mean?  

 

For these reasons, I wonder if you might want to focus your efforts and activity on sustainability in 

general? By doing this, you'll have a number of options available to you which I'll describe below. During 

our interview I could really feel your seething sense of responsibility and desire to do something. Here are 

a few avenues you might go down: 

 

As I mentioned in the group email, joining with other like-minded people is essential for social change. In 

this regard perhaps the easiest place to start is GetUp - are you familiar with GetUp? Their website can be 

found here: 

 

https://www.getup.org.au/ 

 

GetUp has been running several campaigns on the issue of environmental sustainability. You can find 

these by going to the following link and scrolling down those under the headings "Protect The Great 

Barrier Reef", "Climate", "Better Power", and "Coal Seam Gas": 

 

https://www.getup.org.au/campaigns 

 

I've already signed those petitions and in fact this weekend did some door-to-door flyering for GetUp on 

the campaign to stop the Trans-Pacific Partnership, which you can also read about there. 

 

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading 

through their website and how they work. The website is simple, but the work GetUp is doing is fantastic.  

 

You can also get involved with the Australia Youth Climate Coalition (AYCC), whose website can be 

found here: http://www.aycc.org.au/ 

 

The AYCC also does a lot of work specifically focussing, as you may have guessed, on the issue of climate 

change. I work with another group in Mullumbimby called the Ngara Institute which hosted the AYCC 

founder, Anna Rose, a couple of months ago and the talk she gave was quite inspirational. There are 

numerous options for getting involved with them, and after this email I'll forward you an email I got from 

them this morning celebrating one of their latest campaigns to stop the Adani mining project you may have 

heard about.  

 

Finally, for something centered on Gold Coast, you could check out this non-profit organization called 

Gold Coast sustainability. Their website is here: 
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http://www.goldcoastsustainability.org.au/ 

 

I don't know much about this organisation, but it might be worth checking out and seeing what options 

there are to get involved.  

 

There are other options of course in addition to those above, and you're free to search them out for yourself, 

but I don't want you to feel overwhelmed. Baby steps are important.  

 

Let me know if you have any questions at all about any of this and how you go with it all. I'm really 

curious to know and want to help you in whatever way I can. 

 

Talk to you soon Winona! 

 

Jay :) 

 

Thursday, August 13, 2015 

 

NOTE TO SELF 

I just tried calling Winona to follow up on my email contact but I got a busy signal.  

 

 

Sunday, August 16, 2015 

 

NOTE TO SELF 

I just called Winona and got her while she was driving. She said she would call me back and for that 

purpose I texted her my home phone number. Hopefully sheôll call back soon. 

________________________________________________________________ 

 

TEXT 

Hi Jason, Iôve only just got home and Iôve got to start roast dinner. I havenôt had time to check out the 

links in your emails with assignments due the last week. How about I get back to you when Iôve had a 

look? Winona 

 

 

Monday, August 17, 2015 

EMAIL  

Hey Winona, 

 

I got your text. Your suggestion sounds fine - please let me know what you think about my email when 

you get a chance and have had a look through the links. By the way, you don't necessarily need to follow 

those links - they're just a couple of ideas of mine. If you think you'd like to go in another direction, I'd be 

happy to know about that too and help however I can. See you! 

 

Jason 

 

Wednesday, 16 September 2015 

 

EMAIL  

Hey Winona, Jason here. 

 

Finally, after much anticipation I've completed the transcription of our interview which you can find 

attached below.  

 

You'll find that I did not transcribe every last word, but I placed time markers in [square brackets] 

throughout to help wherever there were some substantial gaps. I also used ellipses within our speech to 

show both where I skipped some speech which I felt was not so important, or where there was a hesitation 

as is often the case in spoken language.  
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Could you please have a look through the transcription and check that it represents our interview, and 

comment on anything that you think I have mis-transcribed, or if there's something you feel was sorely 

missing in what you said, please add it in a way which makes it stand out clearly - perhaps by using 

CAPITALS or highlighting it. If you read through it and you're happy with what's there, you needn't do 

anything but let me know you've read through it.  

 

Thanks Winona - talk soon! 

 

Jason :)  

_________________________________________________________ 

 

EMAIL  

Hi Jason, 

 

I checked the first page, it should be fine! Struggling to get my assignment in so need to finish it but I'm 

sure itôs all ok! 

 

Thanks heaps! 

 

Winona 

 

 

Tuesday, September 29, 2015 

TEXT 

Hey Winona, I sent out a final email regarding my research project. If you could have a read through 

before the end of the week that would be much appreciated. Thank you! J 

__________________________________________________________________________________ 

 

Communication with Mandy 
 

 
Thursday, August 6, 2015 

EMAIL  

Hey Mandy, Jason here, just following up on the group email I sent last week. 

 

As you spoke quite a bit about gay marriage and rights, there's a fair bit that is already being done about 

this issue - which doesn't mean that there's nothing left to do about it - quite the contrary. As you're no 

doubt aware, the issue has recently made headlines across the country. Here's what Abbott said about the 

issue recently: 

 

http://www.smh.com.au/federal-politics/political-news/tony-abbott-points-way-for-samesex-marriage-

reform-20150527-ghaz2r.html 

 

Though other (and more recent) views are here: 

 

http://www.abc.net.au/news/2015-07-03/cassidy-same-sex-marriage-even-if -abbott-wins-he-loses/6591030 

 

So, what can you do and where might you start? As I mentioned in the group email, joining with other 

like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp - 

are you familiar with GetUp? There website can be found here: 

 

https://www.getup.org.au/ 
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GetUp is running a campaign on the issue of marriage equality. You can find this by going to the following 

link and scrolling down to the campaign called "A Bold Proposal" under "Marriage Equality": 

 

https://www.getup.org.au/campaigns 

 

I've already signed this petitions actually, and just did some flyering for GetUp last weekend on the 

campaign to stop the Trans-Pacific Partnership, which you can also read about there. 

 

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading 

through their website and how they work. The website is simple, but the work GetUp is doing is fantastic. 

Let me know if you have any questions at all about any of this and how you go with it all. I'm really 

curious to know and want to help you in whatever way I can. 

 

Talk to you soon Mandy! 

 

Jay :) 

 

 

Thursday, August 13, 2015 

 

NOTE TO SELF 

I just tried calling Mandy, but going the message to text service. I did leave a message, but who knows 

how that will get converted and read by Mandy ï if at all.  

 

 

Thursday, August 13, 2015 

 

EMAIL  

Hi Jason,  

Just returning your phone call. I was in a tutorial when you called, so I was unable to answer. 

I've been struggling quite a bit with my work load at the moment. So am focusing on trying to keep on top 

of all my uni and work commitments, which is proving quite difficult. But I'm trying to be positive and 

persistent.  

 

Am actually wondering if you could give me a bit of insight into a part of the English assignment that I'm 

finding quite difficult. Within the English Teaching Content table, I am unsure what exactly needs to go in 

the middle column - Content to be taught (skills, knowledge, values etc.) - So any ideas you could give me 

about that would be much appreciated. 

 

Thanks for your time. 

Mandy  

 

Friday, August 14, 2015 

 

NOTE TO SELF 

I followed up with Mandy about her English concern in class today. I didnôt know she had sent the 

previous email at the time but she did tell me she had sent it so I didnôt pursue her participation in this 

research project any further then, nor given what sheôs written do I think I should now. 

 

 

Tuesday, September 29, 2015 

TEXT 

Hey Mandy, I sent out a final email regarding my research project. If you could have a read through before 

the end of the week that would be much appreciated. Thank you! J 

_____________________________________________________________________________________ 
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Communication with John 
 

 
Thursday, July 30, 2015 

EMAIL  

Hey John, Jason here, just following up on the group email I sent earlier today. 

 

As you spoke quite a bit about refugees, there's a fair bit that is already being done about this issue - which 

doesn't mean that there's nothing left to do about it - quite the contrary. As you're no doubt aware, the issue 

of the "boat people" continues to make headlines across the country. For the past few years this continues 

to be the leading human rights abuse that Australia is guilty of. I've attached Amnesty International's 

annual report on the state of the world's human rights for 2015. If you flick down to Australia, you'll see 

the refugee issue features first. It's not long, but you might find it interesting to read. 

 

So, what can you do and where might you start? As I mentioned in the group email, joining with other 

like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp - 

are you familiar with GetUp? There website can be found here: 

 

https://www.getup.org.au/ 

 

GetUp has been running several campaigns on the issue of refugees and asylum seekers. You can find 

these by going to the following link and scrolling down to "Refugees and Asylum Seekers": 

 

https://www.getup.org.au/campaigns 

 

I've already signed those petitions actually, and am linking up with a friend this weekend to deliver some 

door hangers mailed to me by GetUp on the campaign to stop the Trans-Pacific Partnership, which you can 

also read about there. 

 

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading 

through their website and how they work. The website is simple, but the work GetUp is doing is fantastic. 

Let me know if you have any questions at all about any of this and how you go with it all. I'm really 

curious to know and want to help you in whatever way I can. 

 

A couple more points: another one of the students I interviewed is also interested in the refugee issue - 

would you mind if I put you two in contact with one another so you can exchange any ideas you have? I'll 

have to get his OK with it too of course, but in terms of working with others, I reckon it's a great 

opportunity. Finally, if you want to start your own group, for example at the Gold Coast campus, to raise 

awareness of the refugee issue, let me know and I'll give you a few pointers. I reckon this email is long 

enough for now however. Talk to you soon John! 

 

Jay :) 

 

Monday, August 10, 2015 

 

NOTE TO SELF 

I spoke to John briefly on the phone, but when I asked if he had time right now, he said ónoô. When I asked 

if I might be able to call him later he said he ówasnôt sureô, but that I could try. I did try later in the evening 

but got no answer. 

 

Wednesday, August 12, 2015 

 

NOTE TO SELF 

I just tried John on the phone again but got no reply. Iôm going to email him. 
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EMAIL  

Hey John, 

 

How was your Study Week? Did you get much rest? I hope so! 

 

I wonder if you got the email I sent you? Did you manage to follow any of the links I included there?  

 

There is another student participating in this project who is also interested in the refugee issue and I asked 

him if he would like me to put you two in contact (with both your permission of course). He said he is 

interested. Would you like to work together with this other student on the refugee issue? Let me know how 

you're going with everything - school, work, and activism. See you John! 

 

Jay :) 

 

 

Thursday, August 27, 2015 

 

NOTE TO SELF 

I talked to John on campus last Friday very briefly on my way to class. He said he hadnôt received any 

emails from me other than the initial one. I told him I would try calling him again to follow up. I did 

manage to quickly ask him if he wanted me to put him in contact with the other student (Neil) who is also 

interested in the refugee issue, and he said that would be fine. 

 

I just tried to call John on the phone but got no answer. Iôm going to email him and Neil together now to 

put them in touch. 

 

EMAIL  

Hey John and Neil, 

 

I am contacting you together as you are both interested in the refugee issue and both indicated that you 

would be willing to work together on it. You may wish to share some of your stories with one another 

about why you're interested in this issue, and then strategize about what you can do to help resolve this 

issue.  

 

I'm curious to know how you go with all of this so please don't hesitate to include me in any of your 

discussions or ask me for help with anything. John you mentioned last Friday when we spoke briefly on 

campus that you hadn't received my last email. I will try re-sending it after this, but barring that, you may 

want to ask Neil for some support as he has already taken an initial step in getting involved in this issue.  

 

Talk to you soon! 

 

Jay :) 

 

_____________________________________________________________ 

NOTE TO SELF 

I resent the email I sent John on July 30 and asked him to confirm whether or not he got it.  

 

 

 

Thursday, September 3, 2015 

 

NOTE TO SELF 

I passed John on campus in the hall right before my class on Tuesday (September 1), and asked him if had 

got the last email I sent him and he said ñyep, all goodò. How this has translated into any further action on 

his part toward the refugee issue is unknown. 

 

Wednesday, September 16, 2015 
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EMAIL  

Hey John, Jason here. 

 

Finally, after much anticipation I've completed the transcription of our interview which you can find 

attached below.  

 

You'll find that I did not transcribe every last word, but I placed time markers in [square brackets] 

throughout to help wherever there were some substantial gaps. I also used ellipses within our speech to 

show both where I skipped some speech which I felt was not so important, or where there was a hesitation 

as is often the case in spoken language.  

 

Could you please have a look through the transcription and check that it represents our interview, and 

comment on anything that you think I have mis-transcribed, or if there's something you feel was sorely 

missing in what you said, please add it in a way which makes it stand out clearly - perhaps by using 

CAPITALS or highlighting it. If you read through it and you're happy with what's there, you needn't do 

anything but let me know you've read through it.  

 

Thanks John - talk soon! 

 

 

Friday, September 25, 2015 

 

EMAIL  

Hey John, 

 

I added a few lines to the end of the last transcription I sent you of our interview. Would you mind 

checking it and letting me know if you think I missed something or something there was mis-represented? 

Thanks John, talk soon! 

_____________________________________________________ 

EMAIL  

Hi there Jason sorry for the late reply. Yeah that's all good. I hope it helps with your work  

 

 

Saturday, September 26, 2015 

 

EMAIL  

Hey John, 

 

Yep, sure does! Thank you! 

 

Just curious if you and Neil ever got in contact with one another regarding the refugee issue? Thanks! 

 

 

Tuesday, September 29, 2015 

TEXT 

Hey John, I sent out a final email regarding my research project. If you could have a read through before 

the end of the week that would be much appreciated. Thank you! J 

__________________________________ 

 

TEXT 

No problem  

 

______________________________________________________ 
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NOTE TO SELF 

This was Johnôs final reply ï no email followed 

_____________________________________________________________________________________ 

 

Communication with Elle 
 

 
Thursday, July 30, 2015 

EMAIL  

Hey Elle, Jason here, just following up on the group email I sent earlier today. 

 

As you spoke quite a bit about Aboriginal Rights, there's a fair bit that is already being done about this 

issue - which doesn't mean that there's nothing left to do about it - quite the contrary. Disproportionate 

indigenous incarceration is one of the main human rights abuses that Australia is guilty of. I've attached 

Amnesty International's annual report on the state of the world's human rights for 2015. If you flick down 

to Australia, you'll see the Indigenous People's Rights issue and some specific examples and figures of 

how Indigenous people are being affected. It's not long, but you might find it interesting to read. 

 

So, what can you do and where might you start? As I mentioned in the group email, joining with other 

like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp - 

are you familiar with GetUp? Their website can be found here: 

 

https://www.getup.org.au/ 

 

GetUp is running a campaign on the issue of helping the Wangan and Jagalingou people fight a proposed 

mine on their land by Adani. You can find this by going to the following link and scrolling down - it's the 

second campaign from the top: 

 

https://www.getup.org.au/campaigns 

 

I've already signed that petition actually and am linking up with a friend this weekend to deliver some door 

hangers mailed to me by GetUp on the campaign to stop the Trans-Pacific Partnership, which you can also 

read about there. 

 

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading 

through their website and how they work. The website is simple, but the work GetUp is doing is fantastic. 

Let me know if you have any questions at all about any of this and how you go with it all. I'm really 

curious to know and want to help you in whatever way I can. Amnesty International has also begun a new 

five-year campaign on indigenous youth justice, so you could get involved with them. 

 

One more point: if you want to start your own group, for example at the Gold Coast campus, to raise 

awareness of the indigenous rights but are not sure where to start, let me know and I'll give you a few 

pointers. I reckon this email is long enough for now however. Talk to you soon Elle! 

 

Jay :) 

 

Friday, July 31, 2015 

EMAIL  

Hey Elle, 

 

One more point I remember as I arrived on campus today is with regard to all the Stop signs hanging from 

the trees around the campus saying something to the effect of: "Stop Forced Closure and Relocation of 

Aboriginal Communities". You could inquire into who put up these signs and try and liaise with them to 

see how you can help in this campaign. This would directly help address the concerns you expressed in our 

interview. Hope that helps. Have a groovy study week Elle. See you! 
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Jay :) 

Tuesday, August 4, 2015 

 

EMAIL  

Hi Jason, 

 

Thanks for putting me onto GetUp, have now joined, filled in a survey and signed their petitions.  

 

Will look into who put up the signs as soon as I am back on campus.  

 

Have a good week. 

 

Elle  

 

Wednesday, August 5, 2015 

 

EMAIL  

Hey Elle, thatôs great! Glad you found GetUp helpful ï they do a lot of good work. I did a little flyering for 

them yesterday for the Trans-Pacific Partnership campaign which felt good doing and gave me a little 

exercise around town and was a good reason to meet some new people. Iôll forward you an email I just got 

from GetUp about the Adani coal mining project which is a huge victory. Happy to hear youôve made a 

start ï talk soon! 

 

Jay  

 

EMAIL  

Hey Elle, 

 

Below is an email I just got from GetUp about their recent victory over the proposed mining project on 

Aboriginal grounds. Our efforts really do make a difference! Have a read: 

 

 

 

 

Thursday, August 6, 2015 

 

EMAIL  

Morning Jason, 

 

I signed that petition when I joined GetUp last week and got this same email. 

 

It is a really good way to see that you can make a difference. 

 

Thanks  

 

Elle 

 

_____________________________________________________________ 

 

Alright cool, you're on to it. Keep me posted on anything you want to share or questions you have. Talk 

soon! 

 

J 

 

_______________________________________________________ 

 

Hi Elle, 
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Below is an email I got from the Australian Youth Climate Coalition (AYCC) which is also working on 

the fight against the Adani project. Though the AYCC is focussed on the climate impacts of the proposed 

mine, this example just goes to show that by people working together, they can achieve a common goal. If 

you read the little thank you note below you can see AYCC thanks its partner organizations, one of which 

is GetUp. How's that for a little morning inspiration! :)  

 

Jay 

 

Wednesday, September 16, 2015 

 

EMAIL  

Hey Elle, Jason here. 

 

Finally, after much anticipation I've completed the transcription of our interview which you can find 

attached below.  

 

You'll find that I did not transcribe every last word, but I placed time markers in [square brackets] 

throughout to help wherever there were some substantial gaps. I also used ellipses within our speech to 

show both where I skipped some speech which I felt was not so important, or where there was a hesitation 

as is often the case in spoken language.  

 

Could you please have a look through the transcription and check that it represents our interview, and 

comment on anything that you think I have mis-transcribed, or if there's something you feel was sorely 

missing in what you said, please add it in a way which makes it stand out clearly - perhaps by using 

CAPITALS or highlighting it. If you read through it and you're happy with what's there, you needn't do 

anything but let me know you've read through it.  

 

Thanks Elle - talk soon! 

 

 

 

Thursday, 17 September 2015 

 

EMAIL  

Hi Jason, 

 

Glad your work is coming along.  

 

Went over the interview, seems well enough. 

 

Just one minor mistake which I crossed out and replaced with capitals - Mabo which had been written as 

Marlborough. 

 

Regards 

 

Elle  

 

__________________________________________________________________________________ 

Communication with Neil 
 

 

Thursday, July 30, 2015 

 

EMAIL  
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Hey Neil, Jason here, just following up on the group email I sent earlier today. 

 

As you spoke quite a bit about refugees, there's a fair bit that is already being done about this issue - 

which doesn't mean that there's nothing left to do about it - quite the contrary. As you're no doubt 

aware, the issue of the "boat people" continues to make headlines across the country. For the past few 

years this continues to be the leading human rights abuse that Australia is guilty of. I've attached 

Amnesty International's annual report on the state of the world's human rights for 2015. If you flick 

down to Australia, you'll see the refugee issue features first. It's not long, but you might find it 

interesting to read. 

 

So, what can you do and where might you start? As I mentioned in the group email, joining with other 

like-minded people is essential for social change. In this regard perhaps the easiest place to start is 

GetUp - are you familiar with GetUp? There website can be found here: 

 

https://www.getup.org.au/ 

 

GetUp has been running several campaigns on the issue of refugees and asylum seekers. You can find 

these by going to the following link and scrolling down to "Refugees and Asylum Seekers": 

 

https://www.getup.org.au/campaigns 

 

I've already signed those petitions actually, and am linking up with a friend this weekend to deliver 

some door hangers mailed to me by GetUp on the campaign to stop the Trans-Pacific Partnership, 

which you can also read about there. 

 

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes 

reading through their website and how they work. The website is simple, but the work GetUp is doing 

is fantastic. Let me know if you have any questions at all about any of this and how you go with it all. 

I'm really curious to know and want to help you in whatever way I can. 

 

A couple more points: another one of the students I interviewed is also interested in the refugee issue - 

would you mind if I put you two in contact with one another so you can exchange any ideas you 

have? I'll have to get his OK with it too of course, but in terms of working with others, I reckon it's a 

great opportunity. Finally, if you want to start your own group, for example at the Gold Coast campus, 

to raise awareness of the refugee issue, let me know and I'll give you a few pointers. I reckon this 

email is long enough for now however. Talk to you soon Neil! 

 

Jay :) 

 

 

 

 

Monday, August 10, 2015 

 

PHONE SUMMARY 

I just spoke to Neil on the phone for about 10 or 15 minutes. He volunteered (that is, without me 

prompting, other than me initiating the call of course), that he had joined GetUp, read through parts of 

the website and signed some of their petitions relating to the refugee cause he was interested in. He 

also said I could connect him with the óother studentô who is interested in this issue (who is John) ï I 

just need to get Johnôs permission for this.  

 

Importantly, Neil said he had never heard of GetUp before, much less participated in any of their 

campaigns. In this way, I feel like as an initial stage, I have at least helped make Neil aware of an 

organization which is mobilizing on the refugee issue (i.e. GetUp), and through them, got him to do 

something small, as a first step, about that issue.  

https://www.getup.org.au/
https://www.getup.org.au/campaigns
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Neil also said that he would like to do something more on this issue in terms of starting a charity or 

something like it to support refugees. He volunteered this suggestion on his own, though I did ask him 

if thereôs anything else I can do to help him or if thereôre any questions he may have, but that was it. 

 

I also made it clear to Neil that my intent is not to push any of the students into something they donôt 

want to do, but to find a way to help them with whatever they want to do. In this way, I want to keep 

their motivation intrinsic, rather than making them feel guilty or something because they think they 

need to do this for my own benefit, which in terms of democratic participation would be counter-

productive.  

 

 

 

Monday, August 10, 2015 

EMAIL  

Hey Neil, 

 

Below I've forwarded a recent email I for from GetUp about a major success they've had in their 'Save 

the Reef Campaign'. This is an example of the numerous successes that GetUp has had. I'll send you 

that article I mentioned about GetUp's success in the supreme court soon. Happy Reading! 

 

 

Thursday, August 27, 2015 

EMAIL  

 

Hey John and Neil, 

 

I am contacting you together as you are both interested in the refugee issue and both indicated that 

you would be willing to work together on it. You may wish to share some of your stories with one 

another about why you're interested in this issue, and then strategize about what you can do to help 

resolve this issue.  

 

I'm curious to know how you go with all of this so please don't hesitate to include me in any of your 

discussions or ask me for help with anything. John you mentioned last Friday when we spoke briefly 

on campus that you hadn't received my last email. I will try re-sending it after this, but barring that, 

you may want to ask Neil for some support as he has already taken an initial step in getting involved 

in this issue.  

 

Talk to you soon! 

 

Jay :) 

 

Tuesday, 29 September 2015 

 

TEXT 

Hey Neil, I sent out a final email regarding my research project. If you could have a read through 

before the end of the week as well as pass this along to Alli, that would be much appreciated. Thank 

you! J 

__________________________________________________________________________________ 

 

Communication with Barbara 
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Thursday, August 6, 2015 

EMAIL  

to Barbara  

Hey Barbara, Jason here, just following up on the group email I sent last week. 

 

During our interview you spole quite a bit about manners and human relationships, which, while no 

doubt important, are not necessarily socio-political issues. However, you did mention a few times the 

particular challenges you have faced as a woman, as well as wrote about, in your questionnaire, about 

becoming a spokeswoman. In this light, I wonder if you have considered taking up the cause of 

feminism or women's equality? There's a fair bit that is already being done about this issue - which 

doesn't mean that there's nothing left to do about it - quite the contrary. If this is something you're 

interested in, there are a number of ways to pursue it and get involved - and as I mentioned in the 

group email, joining together with others is essential for social change. I will recommend a few 

organizations here. 

 

You could try the National Council for Women in Australia. It says on their website they want "your 

intellectual input, ideas, and energy". You can read about this organization by going to their website 

here: http://www.ncwa.org.au/ 

 

You can also link to the relevant State organizations. The Queensland is called the National Council 

of Women in Queensland. Their website is here: http://ncwq.org.au/ 

and you can see by going to their "events" section they have a number of opportunities for your to join 

in. That list of events is on their website here: http://ncwq.org.au/category/events 

 

A couple others you may consider are the Queensland branch of the Country Women's Association of 

Australia, which you can read about on their website: http://www.qcwa.org.au/  This one looks quite 

varied with great potential for a young passionate woman like yourself.  

 

There is also the Women's Electoral Lobby, which you can read about on their website and the work 

they do here, which also looks like it could offer you great opportunities to get involved: 

http://wel.org.au/# 

 

Therr are others too, but I don't want you to feel overwhelmed. Baby steps are important. Perhaps one 

of the last two look like they might offer you the greatest opportunity to join other women in working 

for women's rights and equality. This may give you a lead in becoming a spokeswoman for such 

issues.  

 

OK, let me know what you think about these ideas and how you go with any of them. I'm really 

curious to know how you fair and want to help in whatever way I can. Talk to you soon Barbara! 

 

Jay :) 

 

 

Tuesday, August 11, 2015 

EMAIL  

Thank you Jason. I will look at those in the near future when I am not so busy with uni work. Sounds 

great. 

 

Barbara 

__________________________________________________________________________________ 

 

Communication with Brian 
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Thursday, August 6, 2015 

EMAIL  

Hey Brian, Jason here, just following up on the group email I sent last week. 

 

As you spoke quite a bit about animal rights, there's a fair bit that is already being done about this 

issue - which doesn't mean that there's nothing left to do about it - quite the contrary. And as you 

described in our interview, there's already quite a bit you've been doing about - quite a bit more than 

many others in fact, and for that reason I reckon others may benefit from learning about what you 

have done. Do you think you might be willing to share some of those things with other students in this 

project?  

 

In the meantime, you're no doubt aware that you could also get involved with some existing 

organizations which promote animal rights such as: 

 

- the RSPCA, their website being here: http://www.rspca.org.au/ 

- the Australian Animal Welfare Strategy, which has an education and training group which may jive 

with your becoming a teacher. Their website is here: http://www.australiananimalwelfare.com.au/ 

- and Animals Australia which gives a number of options on their website for ways to get involved in 

their organization. Their website is here: http://www.animalsaustralia.org/ 

 

There are other organizations too, but one of these is probably a good start. Let me know how you go 

with any of these leads or if there's already something else you're involved in. I'm really curious to 

know how you grow in the role of a promoter of animal rights, and let me know if you have any 

questions - I'm really eager to help you! 

 

Talk to you soon Brian! 

 

Jay :) 

 

 

Monday. August 10, 2015 

 

EMAIL  

Hi Jason, just contacting you because I would like to take part in the next stage of your project. 

However I am behind in my studies at the moment and was wondering if I could possibly share my 

experiences with other students over my holidays. Or would that be too late?  

 

Thanks Brian 

 

Wednesday, August 12, 2015 

EMAIL  

Hey Brian, 

 

Sorry for my tardy reply - as I mentioned in class yesterday, I totally empathize with your busy life - 

mine's rather full as well! 

 

When you say over the holidays, am I right in assuming you mean when semester 2 is over? In that 

case, for the purposes of this project, it will be too late, but in the grander scheme of things, it's never 

too late! 

 

I wonder if we might talk on the phone briefly about how you're going at the moment? It needn't be 

long - perhaps five or ten minutes. I'm just curious to know what life is like for you in terms of, not 

just any potential activity to promote animal rights, but also school and work.  

http://www.rspca.org.au/
http://www.australiananimalwelfare.com.au/
http://www.animalsaustralia.org/
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OK Brian, hope to talk to you soon - see you! 

 

Jay :) 

 

 Friday, August 14, 2015 

 

EMAIL  

Sure I'm free to talk on the phone, what time would you like to do it? 

 

Brian 

_________________________________________________________________________ 

 

Hi Brian, 

 

How about I try you on the phone this weekend? If I can't get a hold of you I'll send a text 

recommending a time I can call back. How's that work for you? 

 

Jay 

______________________________________________________________________ 

 

That works fine for me and thanks 

 

Brian 

 

Sunday, August 16, 2015 

 

PHONE SUMMARY  

I just spoke to Brian on the phone for about ten minutes. Basically, he affirmed that heôs very busy 

right now trying to keep on top of all the assignments he has to do. One for our English class 

tomorrow, another couple toward the end of the month, and another couple in early September. He did 

say that part of the reason heôs behind is because he went to a wedding in Sydney over Study Week. I 

also asked him about his work lately and he said he works about 15 to 18 hours per week. Nonetheless, 

he said that after his assignments are due ï so, sometime in early September, heôd have a couple of 

weeks free before he starts his prac when he could follow some of the links I sent him about animal 

activism and also to talk to any other students about his experience. As Brian described in the 

interview, he has, especially in comparison to most of the other students, done a fair bit for the cause 

of animal rights and I think it would be good for the students to support and learn from each other 

about making social change. Brian volunteered that he would keep me up to date through our classes 

together and email, and we agreed that we would try again in September after his assignments have 

been submitted to attempt some social action.  

 

 

Saturday, September 5, 2015 

 

EMAIL  

é if it helps with your research project I have become a vegetarian since our meeting. I have also not 

taken up any leadership roles but I have used a bit of social media to spread some messages that I 

believe are important.  

 

Thanks Brian 

 

Monday, 7 September 2015 

 

EMAIL  
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Hi Brian, 

 

Thanks for your follow-up email. I was just transcribing one of the interviews (which is taking heaps 

more time than I anticipated). I haven't got to yours yet, but will in the next week I expect. There's 

another student who I interviewed who has became vegetarian for animal rights reasons. Would you 

like me to put you two in contact? She may really benefit from some of the work you're doing. Good 

on you for using whatever resources are available to you to spread your cause. Talk soon! 

 

Jay :) 

 

 

Monday, September 7, 2015 

 

EMAIL  

I'm a bit too busy to meet her in person but would be available to have a conversation with her over 

the phone if that suits you. Also what would you like me to discuss with her? 

 

Brian 

 

Thursday, 10 September 2015 

 

EMAIL  

Hey Brian, 

 

OK that sounds fine. I can mention it to her. I don't have anything specific in mind about what you 

would discuss, but just to connect you as you're both vegetarian and I recall you saying in the 

interview that you have taken some pretty active measures to promote the animal rights cause (e.g. 

removing signage etc.). What do you think? 

 

Jay 

 

Sunday, 20 September, 2015 

EMAIL  

Hey Brian, Jason here. 

 

Finally, after much anticipation I've completed the transcription of our interview which you can find 

attached below.  

 

You'll find that I did not transcribe every last word, but I placed time markers in [square brackets] 

throughout to help wherever there were some substantial gaps. I also used ellipses within our speech 

to show both where I skipped some speech which I felt was not so important, or where there was a 

hesitation as is often the case in spoken language.  

 

Could you please have a look through the transcription and check that it represents our interview, and 

comment on anything that you think I have mis-transcribed, or if there's something you feel was 

sorely missing in what you said, please add it in a way which makes it stand out clearly - perhaps by 

using CAPITALS or highlighting it. If you read through it and you're happy with what's there, you 

needn't do anything but let me know you've read through it.  

 

Thanks Brian - talk soon! 

 

Tuesday, 29 September 2015 

 

EMAIL  
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Sorry for the late reply I haven't been checking my uni emails lately. I've read over this and it looks 

fine J 

 

TEXT 

Hey Brian, I sent out a final email regarding my research project. If you could have a read through 

before the end of the week that would be much appreciated. Thank you! J 

__________________________________________________________________________________ 

 

Communication with Hayley 
 

 

Tuesday, July 21, 2015 

 

EMAIL  

Hi, my name is Hayley Hall, I live  just north of Byron Bay and I'm currently studying my masters in 

Human Rights.  I've only participated in Human Rights Activism from afar through letters, donations 

and study and, being a passion of mine, I feel it's time I get more involved. Please update me on any 

meetings or events that you hold or anything else that I can help with or be apart of, I would love to 

join the team! I check my emails regularly so please reply to this email and let me know if you have 

any questions for me! 

 

Thank you! 

 

Wednesday, July 22, 2015 

 

EMAIL  

Hi Hayley, 

 

Good to hear from you. We'd love to have you join and help out and are always looking for people 

who are keen to promote human rights. It's probably easier and faster for me to give you the low-

down on Amnesty Byron Bay over the phone. You can call me at home on 02 6680 *** , or mobile 

0423 ***  *** , but try the home phone first. Alternatively, I have an unlimited home phone plan so I 

can phone you if you like - just send your number. Talk to you soon. Thanks Hayley. Peace out. 

 

Jay 

 

 

Thursday, July 23, 2015 

EMAIL  

Hi Jay, 

 

I called and introduced myself to Kate. She's just asked me to write to the Byron Amnesty email with 

all my details which i'll do today. She's keen to get a meeting going for August, before all the other 

events and things take place, just as you mentioned. She said she'd send a group email soon for 

August, but I am more than happy to help to any way so please don't hesitate to ask. My number is 

0402 *** *** . 

Really great to talk to you both today and i look forward to August! 

______________________ 

 

Hi Hayley, 
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OK cool, that all sounds good. I'm just not sure what you mean when you say "write to the Byron 

Amnesty email with all my details". What exactly did Cate ask you to do? OK, I've got a pile of 

assignments to mark - gotta go! Talk soon! 

 

Jay  

 

Sunday, August 23, 2015 

EMAIL  

Hey Hayley, 

 

It's Jay here from Amnesty Byron Bay.  How're your studies going?  

 

I talked to Cate about what we discussed last time on the phone - about you and I taking on the 

organizational and leadership role of the group together and using Cate as a liaison should we need 

advice. Cate said it's a great idea. 

 

As a further proposition, do you remember that I mentioned that I'm doing an honour's thesis on 

student activism? My project with my students at SCU has more or less run its course for now since 

most of the students are swamped with work and study commitments and can't afford the time to do 

any activist work. However, I was wondering if you would like to participate in my project too? What 

that would mean in practice is actually nothing really different than what we do with Amnesty 

anyway, the only difference being that I would make notes about what we do as part of my field notes 

and thus qualitative data for the project. To give you a bit more detail about what I'm doing I've 

attached below the information sheet I made up for my students to describe the project.  

 

Let me know if this sounds like something you'd like to be a part of since, if you would, I'll have to 

jump some minor administrative hoops and put in an ethics approval amendment application to 

include you.  

 

OK Hayley, hope you're doing well and talk to you soon. 

 

Jay 

___________________________________ 

Hi jay! 

 

I'm good, studies are starting to intensify but still good. Sorry it's taken me a few days to get back to 

you, I've had a sort of family reunion and haven't caught much of a break this weekend to call you 

back. How are you and your studies? 

 

I had a quick look at the attached proposal and it sounds great! I'd be happy to be involved. I can give 

you a call this week sometime and have more of a chat about it but it looks great to me! 

 

Hope you're well and I'll talk to you soon, 

 

Hayley. 

 

Monday, August 24, 2015 

EMAIL  

Hi Hayley, 

 

OK cool, that all sounds great! 

 

I'll confer with my supervisor (who'se already basically told me the idea is sound) and write up and 

submit the ethics amendment today. Tuesdays and Fridays I'm teaching for most of the day, but even 
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those days I can talk in the afternoon. Let's do so sometime this week for sure as you suggested. Let 

me know what works for you. Peace out! 

 

Jay :) 

 

Tuesday, August 25, 2015 

EMAIL  

Hey Hayley, 

 

Just to keep the ball rolling here, in order to include you in my project, I'll need to kowtow to 

university bureaucracy and have you sign a consent form. I know this might seem unnecessarily 

formal, but all formal study undertaken at a university requires it. I've attached the consent form 

below. Basically, I'll need you to tick 'yes' for each of the questions there. If you have any questions 

about it let me know. To highlight the confidentiality of the study, when I end up writing up the thesis, 

all the names of the participants will be changed so your identity will be protected. The only person 

who will come into contact with the 'raw' data aside from you and I will be my supervisor, Dr. Brad 

Shipway. To make this process simple, if you just give me a verbal 'OK' to each 'yes', then I can print 

out a copy of the consent form and you can just sign off on it when we meet in person. Let me know 

what you think about all this. See you Hayley! 

 

Jay 

_____________________________ 

Hey jay!  

 

I just tried to give you a quick call but don't think you're home right now. I went over the consent 

form and that sounds good to me! I can print and fill the consent form out but if it needs to be done in 

person then we can organise that. I'll be at work tomorrow and Thursday finishing somewhere 

between 5 and 6pm, but I'll try give you another call tomorrow evening or during my lunch break.  

 

Have a good night Jay and I'll talk to you tomorrow hopefully, 

 

Hayley.  

___________________________________ 

 

Hey Hayley, 

 

OK cool, I'm still at work now. Don't worry about printing out the consent form - I can do that here at 

uni for free and I've got heaps of spares at home. I should be at home most of tomorrow so let's see if 

we can talk then. See you! 

 

Jay :) 

 

 

 

Wednesday, August 26, 2015 

 

NOTE TO SELF 

I spoke to Hayley on the phone just now and proposed that her and I take over the Amnesty Byron 

Bay convening roles together and liaise with Cate as need be (which Cate is more than happy to do), 

and at the same time, I also asked Hayley if sheôd be interested in participating in my research project, 

and I sent her the information sheet for it. Hayley sounded pretty eager to do all this, which is 

encouraging.  

 

EMAIL  

Hey Hayley, 
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Pursuant to our conversation, attached below is the initial student questionnaire. If you can fill it out 

and email it back to me that would be great.  

 

After you talk to your boss, let me know what works best for you for when we can meet for the 

interview. After that we can pour our energy into Amnesty Byron Bay! Talk soon! 

 

Jay :) 

 

 

 Friday, August 28, 2015 

EMAIL  

Hey jay, 

 

I spoke with my boss and as of next week a couple of people from my work will be on holidays and I 

will be covering the extra work. I will be working every day next week but the following week 

Monday and Thursday will be the only days I'm unavailable. Let me know if that's too long to wait for 

the interview and we can work something out. I also couldn't open the questionnaire, if you could 

resend it I will be able to fill it out. 

 

So just let me know what times are good for you for the interview and if it'll be too long to wait, I'm 

not sure what your timeline for the project is, but we'll be able to work a time out. 

 

Thanks jay and Hope you have a great weekend and I'll speak with you soon :) 

 

Hayley. 

 

 

Sunday, August 30, 2015 

 

EMAIL  

Hey Hayley, 

 

Sorry for my tardy reply - these last couple days have been ridiculously busy! 

 

Anyway, I've attached the Questionnaire below. Let me know if you're able to open it OK and fill it 

out. It's a Word document. If you could email it back when you're done that'd be great - it should only 

take about five or ten minutes to complete. 

 

As for the interview, it sounds like Tuesday, September 8th is the first day you can do the interview - 

shall we aim for that day then? If that's OK, then we just need to decide on a place. It looks like 

Crabbes Creek is about half way between Uki and Myocum so perhaps we could meet there? I've 

never been there before so I don't know if there's a suitable venue, especially if it's raining. Let me 

know what you think. 

 

OK Hayley, hope you're having a groovy weekend and talk soon! 

 

Jay :) 

 

 Thursday, September 3, 2015 

 

EMAIL  

Hey Jay! 

 

I also apologise for my late reply. Hope this weeks been kinder to you! 
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I've filled out the questionnaire and attached it here. Let me know if there are any issues! Regarding 

the interview, Tuesday will be my next available day, does that suit you? If it doesn't I am available 

later that week too. I am more then happy to drive further, to Brunswick or somewhere. I am the same 

as you and am not too sure what Crabbes Creek has to offer.  

 

Let me know your thoughts, have a good week! 

______________________________________ 

 

Hey Hayley, 

 

OK, I got your questionnaire and everything looks fine.  

 

As for the interview next week, Tuesday, 8 September is fine. Any particular time that works for you? 

I can be pretty flexible since I finish teaching this week. 

 

As for the place, if you're OK to drive to Bruns that's certainly OK for me. If the weather is fine we 

can just sit and talk outside somewhere. If it's rainy, maybe we can just sit in the covered BBQ area. 

Let's see a bit closer to the day. OK Hayley, talk soon! 

 

Jay :) 

 

 

Monday, 7 September 2015 

 

EMAIL  

Hey jay!  

 

Hope you've had a nice weekend. I'm still good for tomorrow if you are? And yep I'm more then 

happy to drive down to Brunswick, it'll assure us a place for the interview.  

 

Just let me know if there's a time that suits you and we'll go from there!  

 

 

Talk soon,  

 

_____________________ 

Hey jay sorry but if you just disregard my last email, I've just been called into work tomorrow. Is it 

possible at all to move the interview Friday? If not let me know what day suits you and I can work 

around it!  

 

Sorry for the stuff around!! 

 

Hayley  

_________________________________ 

 

Hi Hayley, 

 

I was just about to reply to your last email. Friday in early- to mid-afternoon would work well for me. 

Say maybe, 2pm. How does that work for you? 

 

Jay 

_________________________________ 
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That'll be perfect!!! Thanks so much for rescheduling jay! I'll email you Thursday sometime to 

confirm again but 2:00 sounds great!!  

 

 

Thursday, September 10, 2015 

EMAIL  

OK cool... 

 

Jay 

____________________________ 

Hey jay,  

 

Tomorrow at 2:00pm still all good for you??  

________________________________ 

 

Yep, still good for me. I wonder if you might meet me in Mullum? Let me know if this is possible for 

you, otherwise, I'm still OK to meet in Bruns. See you tomorrow! :) 

 

Jay 

___________________________________ 

 

Yea that should fine. Just let me know where abouts in mullum to meet you and I'll be there at two!  

 

See you tomorrow 

________________________________________ 

 

Hey Hayley, OK cool thanks. That makes planning my day a little easier tomorrow. I guess where we 

do the interview will depend on the weather. I checked the weather report and there's a chance of 

showers tomorrow, but not high. Maybe what's easiest if we just meet in town in front of Santo's and 

then go from there. What do you think about that? 

 

_______________________________________________ 

 

Yep that sounds great!! I'll meet you there around 2:00pm.  

 

See you tomorrow!  

__________________________________________________ 

 

 

Saturday, September 12, 2015 

 

NOTE TO SELF 

Hayley and I met and did the interview yesterday. Afterwards we spoke briefly about what weôre 

going to do about Amnesty. I mentioned that it would be good to start having monthly meetings and 

markets again and that it would be good to get some pictures for the stall to laminate. Hayley 

mentioned that one of the reasons she wanted to start doing something was because she saw Amnesty 

Byron Bay at the Byron markets. This made me feel encouraged that there is a purpose and need to 

keep a regular community presence. We agreed to speak in the next week or so to agree on some 

details about what weôd like to do exactly.  

 

Friday, September 18, 2015 

 

NOTE TO SELF 

I called Hayley but she was driving and said sheôd call me back when she got home.  
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Monday, September 21, 2015 

 

TEXT 

Hi jay itôs Hayley sorry for the very late reply this last week has been chaotic! But Iôll free [sic] 

tomorrow to give you a call so just let me know if youôre free at a certain time or anything. Sorry 

again! 

 

EMAIL  

Hey Hayley, 

 

I got your text. I should be home most of tomorrow so why don't you call me at home: 02 6684 6354. 

If I don't answer just leave a message and I'll call you back as soon as I get it. Talk soon! 

 

Jay :) 

__________________________________________ 

Hey Hayley, 

 

Finally, after much anticipation I've completed the transcription of our interview which you can find 

attached below.  

 

You'll find that I did not transcribe every last word, but I placed time markers in [square brackets] 

throughout to help wherever there were some substantial gaps. I also used ellipses within our speech 

to show both where I skipped some speech which I felt was not so important, or where there was a 

hesitation, as is often the case in spoken language.  

 

Could you please have a look through the transcription and check that it represents our interview, and 

comment on anything that you think I have mis-transcribed, or if there's something you feel was 

sorely missing in what you said, please add it in a way which makes it stand out clearly - perhaps by 

using CAPITALS or highlighting it. If you read through it and you're happy with what's there, you 

needn't do anything but let me know you've read through it.  

 

Thanks Hayley - talk soon! 

 

Jay :) 

 

 

 

Tuesday, September 22, 2015 

 

EMAIL  

Hey jay 

 

I tried calling a little earlier and I couldn't leave a message it just rang out and ended. But I'll try again 

this afternoon. I had a quick look over the transcript it looks good I might just add a couple of little 

things just where I haven't really articulated myself clearly. But other then that it looks good :) 

 

I'll speak you a bit later, 

Hayley. 

_______________________________________________ 

Hi Hayley, of all timing, the power was out for several hours this morning and early arvo - argh! We 

have a cordless phone and I replaced it with one with a cord but perhaps the ringer was set to 'off' - we 

never really use it...ugh. Anyway, I'm just biking into town and to buy a chisel and then coming 

straight back. Might you ring in about an hour? We can talk then. Peace out! 
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Jay :) 

__________________________________________ 

 

Oh what timing!! Yea that's fine jay I'll give you a call late this afternoon so there's no rush. Speak 

then :) 

 

____________________________________________ 

 

PHONE SUMMARY 

I just spoke with Hayley on the phone. Weôre going to, as a start, try to begin doing at least one 

market a month and have a monthly meeting too. I suggested Hayley contact Tess to get a stall at the 

next Byron market and sheôs happy to do that. I volunteered to do the whole Byron market if nobody 

else is available, and I also said I would send out an email for the next monthly meeting on Monday 

October 5, and then follow up with a phone calls to the regulars ï Cate, Dudley, Harsha, Dani, and 

Gunela. Hannah is sorely missed.  

 

_______________________________________________ 

EMAIL  

Hey jay I tried calling the markets a few times but got no answer. I'm wondering if maybe they treat it 

like office hours. But anyway I left a message asking them to call me but if I don't hear from them 

tonight I'll try again first thing tomorrow and let you know how I got on.  

 

Have a good night!  

 

Hayley  

______________________________________________ 

Hey Hayley, 

 

OK cool, no worries. Just let me know when you get a hold of them. 

 

Also, one thing I forgot to mention - whatever we do, we should try and have some fun. I realized 

shortly after getting off the phone that what we were talking about probably sounded like lots of hard 

work. I actually like doing the markets and am usually there anyway at the end for the drum circle, so 

I don't mind doing them for that reason. Of course some work may be involved, but having fun is 

important too! You may want to think of something you enjoy doing and combining that with a 

human rights event. Some months ago Cate and a couple others were talking about trying to screen a 

documentary at the Byron community centre which focussed on a human rights issue - I can't 

remember anything about it really and I'm not sure they made it happen, but I don't really watch 

movies, so I was happy for them to try and organize all that. Anyway, just something to keep in mind. 

Good night! 

 

Jay 

 

 

Wednesday, September 23, 2015 

EMAIL  

Hey Jay, 

 

I've only just been able to get a hold of Tess at the byron markets. She's just asked me to send her an 

email requesting a spot and just generally about what our stall will be. She asked if we were 

fundraising and if we would have a 'money bucket,' I said we'll mostly be informative with brochures, 

information, petitions etc. Please let me know if this isn't entirely right or if i've missed anything and 

i'll add it to the email i send her. 
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I definitely agree with your last email and incorporating what we enjoy into the work. It might seem 

like more work just trying to start it up again but I definitely think we will have fun with it   

 

I'll let you know about the markets as soon as i have a reply :) 

________________________________________________ 

 

Hey Hayley, 

 

OK cool. Tell Tess we definitely will not be fundraising. The reason she has asked this is because if 

we are, we'll have to pay a fee to have a stall. In the past, we've never had to pay because we don't 

raise funds, and until we reckon have enough to sell to more than offset the cost of the stall, we should 

keep it that way. Actually, there's a little more to talk about for fundraising, but let's save that until the 

meeting or just next time we talk on the phone - essentially, I'd rather not do any fundraising ever, and 

Amnesty subcontracts other companies to do much of this.  

 

I sent out the email last night about the next meeting - did you get it? I haven't had a chance yet to 

contact Cate et. al. but hopefully will do that today. 

 

Fun we will have - talk soon! 

 

Jay :) 

 

 

 

 

Monday, September 28, 2015 

 

EMAIL  

Hey Jay 

 

just wanted to update you on the market situation (although there is not much to be updated on). I 

wrote an email to byron markets as Tess requested last week just after I emailed you below, but I 

haven't heard back from anyone as of yet. I emailed again today just to hopefully push this along as 

the market is this weekend, and I also tried phoning again. But still no response. As soon as I hear 

from someone I will let you know, and I will keep trying to get in contact with someone if they don't 

with me.  

 

I didn't get the email though that you sent out for the next meeting? So maybe if you could send that 

again that would be awesome :)  

 

hope you had a good weekend and we'll talk soon! 

 

Hayley  

 

 

Tuesday, September 29, 2015 

 

EMAIL  

Hey Hayley, 

 

Do you know about the current Community is Everything campaign? Basically it's about the 

extraordinarily high rates of indigenous youth incarceration, which could be considered a continuation 

of the stolen generation. You can read all about the campaign 

here: http://www.amnesty.org.au/activist/campaign/35616 

Or simply read the attachment I've included below. 

http://www.amnesty.org.au/activist/campaign/35616
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I just found out that this week is the week of action! It's a rather last-minute effort, but I'm going to try 

and raise some awareness of this issue in Mullum later this week and collect some signatures for a 

petition. If you'd like to help, please let me know. Talk soon. See you Hayley. 

 

Jay 

______________________________________ 

 

PHONE SUMMARY 

I spoke to Hayley on the phone and relayed to her the email I just read from Andy Scott at the 

Regional Amnesty Office in Brisbane. I hadnôt been paying any attention to Amnestyôs work because 

Iôd been so ridiculously busy, but this week is the week of action for the Community is Everything 

campaign. Andy mentioned that if a group had not formally planned an event but still wanted to get 

involved, he suggested just printing off some of the petitions that will go to our respective state 

premiers / chief ministers and hit the streets with them. Thatôs what I intend to do and suggested to 

Hayley we just do that and not worry about the market this time round, nor the Monday meeting since, 

I didnôt realize, but that Monday is a holiday (labour day). Iôve also called Cate and arranged for her 

to drop the sign, a table, a couple of chairs, and the bag of documents to Aurora on Thursday so we 

can have them ready for Friday ï yay! J 

 

EMAIL 

Hey Hayley, 

 

Below I've attached some documents to print for Friday. For the first attachment if you can print out 

perhaps 10 copies of the second page, which is the pledge, that would be great. A couple of colour 

copies of the first page just to have on the table would be cool too. The second attachment is the 

petition to the premier. If you could print out about ten copies of it too that would be great - and 

colour ones if possible. Thanks Hayley - looking forward to promoting human rights with you on 

Friday. See ya! 

 

 

 

Thursday, 1 October 2015 

 

EMAIL  

Hey jay 

 

So I've got everything printed and ready for tomorrow. I have just looked at my calendar and i have an 

appointment at 10:30am which can take up to an hour. If it does I won't get to Mullumbimby until just 

after 12:00pm. Hoping this won't be a problem? I realise it would have been better to get there early to 

set up. And that's only if the appointment takes an hour. Let me know if this is a problem. 

 

Thanks!! I'll see you tomorrow 

______________________________ 

 

No problem Hayley, I'll just print out a couple of black and white copies of the petition and bring 

them with me to get us started. See you tomorrow! 

 

Jay :) 

 

 Tuesday, October 13, 2015 

 

EMAIL  

Hey Hayley, 
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How's it going? How about your studies? 

 

I'm now operating in over-drive trying to get my thesis in on time and am just writing up the results 

and discussion section on what we did together. Anyway, I just wanted to let you know I haven't 

forgotten about you or the petitions we got signed. The day after we hit the streets in Mullum I got an 

email from Andy saying that he is going on leave for a couple weeks or so. I wonder if in the 

meantime you might just call the Amnesty regional office in Brisbane, introduce yourself to 

whomever answers the phone there and ask them where to send the petitions? 

 

Let me know how it's all going when you get a chance. Peace! 

 

Jay :) 

 

Wednesday, October 14, 2015 

 

EMAIL  

Hey jay! 

 

Hope your thesis is going well, and not to worry I didn't think you'd forgotten. I called the amnesty 

office the following Monday after we did the campaigning. Had a quick chat to a lady there and sent 

off the petitions so they should be there by now! 

 

I realise how busy you would be now so I'll just do bits of research when I have some free time in 

what we can do and try think of a few ideas so that after your thesis when we regroup I'll hopefully 

have some direction! 

 

Good luck with your thesis :) 

Hayley 

 

________________________________________________ 

 

Hey Hayley, 

 

Ok cool. That's awesome you're taking the initiative to do those things - keep it up! :)  I had a missed 

call from Tracy at the office in Brisbane who sent me a follow up email about the upcoming Write for 

Rights campaign. I'll forward that to you after I send this email. I reckon we should get involved as 

we did last year, especially given the increasing success of these campaigns over the last couple years. 

Let me know what you think.  

 

In terms of what else we can do, I really think it would be great to propose to Bay FM that we do a 

weekly radio show on the UDHR, and create, say, a 30 to 60 minute program each week, covering 

one human right per week. It might be fun to do that together and a Bay FM host. Might you be 

interested in that? If so, I can start looking into it after I submit my thesis.  

 

One more note, in my thesis I'd like to include a photo of us carrying out the petitioning for 

'Community is Everything'. In order to protect your identity I've edited the photo to black out your 

face, but I reckon it would look heaps better with without it. Can I have your permission to include the 

photo of you without blacking out your face? If not, please don't feel any pressure to say yes at all, I 

just thought I would ask, and of course if you don't want to be identified I will keep the black out. Let 

me know your preference. 

 

Thanks Hayley. Hope your studies are going well!! 

 

Jay :) 

 



116 

 

Friday, 16 October 2015 

 

EMAIL  

Hey jay!  

 

All those ideas sound great!! We should definitely get onto them when time frees up more!  

 

In regards to the photo, that's fine if you wish to use it, there's no need to sensor out my face. I'm 

happy to be identified.  

 

Hope the thesis is going well!  

 

Talk soon, 

_____________________________ 

 

Awesome. I remember this woman who was at a meeting of another group I'm a part of - the Ngara 

Institute, and she worked at Bay FM and described the process for getting on air. I reckon we'll make 

it happen - just gotta get this thesis submitted in the next fortnight. OK, letôs talk soon! 

 

Jay :) 
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__________________________________________________________________________________ 

Appendix G ï Proposed Timeline 

__________________________________________________________________________________ 

 

Stage Time (all dates are in 2015) 

Administration of questionnaire May ï end of June 

Follow-up interview Early ï mid-July 

Member checking End of July 

Data analysis and plan for first cycle of action Early August 

Liaise with students and implement first cycle of 

action Mid ï late August 

Observation and reflection on cycle one  Late August ï early September  

Planning for cycle two Early September 

Implementation of cycle two MidïSeptember 

Reflection on cycle two Late September 

Final data analysis and write up of results and 

discussion Late September ï early October 

Final Submission MidïOctober  
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__________________________________________________________________________________ 
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__________________________________________________________________________________ 

Appendix I ï Interview Transcriptions  

__________________________________________________________________________________ 

 

**N.B. The interviews are presented in the order in which they occurred: Winona, Mandy, John, Elle, 

Neil, Barbara, Brian and Hayley. 

 

Interview with Winona ï 2015-07-14 
 

 

[0:35] 

JvT: Can you just elaborate a little on those issues, like, why youôve chosen those particular ones  

and why theyôre important to you? 

 

Winona: Well, um, I just think thereôs not enough education on the effect that littering has on our 

environment, and that children are nowhere near educated enough on living sustainably and thatôs like 

a big thing that I hope to teach my future students because the earth is going to be gone it we donôt, ya 

know? 

 

JvT: OKé 

 

Winona: We need to look after it. 

 

JvT: OK, any idea how you might do that? 

 

Winona: Um, well, educating them. And I also hope to, Iôve actually worked over in Cambodia, in the 

slums there, and I hope to one day go back and um, potentially either work over there or start my own 

sort of, company up.  

 

JvT: OK, yeah I saw that [looking through questionnaire]éI saw that you wrote about this here,  can 

you talk a little bit about that it sounds like it may have been quiteé 

 

Winona: Yeah, that was um, my aunty actually works at TSS, The Southport School, and sheôs part of 

a conference there that um, ended upébasically she went to Singapore and there was two 

international students from Cambodia and oneôs parents was blown up by landmines in front of them 

and the other died oféthe dad gave the mum AIDS after sleeping with a prostitute, and they had a 

very hard upbringing and, blah blah blah ï  

 

JvT: So these were two students at youré 

 

Winona: Now at an international university ï international school I should say, in Singapore. 

 

JvT: OK. 

 

Winona: And I think that um, just really touched my aunty, and she heard about their home situations 

and how they were brought up and decided to start a company called óCare for Cambodiaô, or a group 

I should say, and we raised enough funds to go over, um, help out certain people, you know, whether 

it was a baby that needed shoes because their legs, um, they were born with bent legs and needed 

them to be straightened, and we built a library and filled it with resources for a not-for-profit and non-

government, um, school over there thatôs run by an Australian lady, and um, yeah we just worked 
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over there and taught them and helped them with, ah, educating, not just on, um, not just on your 

typical subjects, but also on things like abortion and things that run a bit deeper than that, but yeahé 

 

JvT: Sure. 

 

[3:25] 

JvT: So I just wonder um, prior to that, like, trip to Cambodia, because that sounds pretty big, um, do 

you think you would have the same answers here [referring to Part B, Q2 in questionnaire], did you 

have the same answers hereé 

 

Winona: Ah well, to be honest, beforeémaybe not education worldwide, because, I did volunteer 

teacher aide work for about 6 months before I did that trip, and thatôs what made me decide I want to 

be a teacher you know ï be a building block of these kidsô lives.  

 

JvT: Mm Hm 

 

Winona: I mean, Iôve always been pretty big into sustainability and looking after the environment. 

 

JvT: OK. Can you think of um, or attribute that care to any particular um cause or event in your life? I 

mean, were your parentsé 

 

[4:18] 

Winona: Yeah, I think my parents just probably didnôt drill it into me or anything but in a positive 

way showed me why we have to do  things a certain way and I guess I was shaped by that and I think 

within myself Iôve just always thought, why? Why litter? 

 

[5:13] 

JvT: Do you think that worldwide part of it [Winonaôs worldwide education as an issue] was 

influenced by your trip to Cambodia? 

 

Winona: Yeah, definitely. Definitely. 

 

[7:52] 

JvT: What do you think might be the furthest extent you might go to in order to promote one or all of 

those causes?...Could you envision yourself under some circumstances perhaps participating in a 

blockade or putting yourself in a situation where you might get arrested or even hurt or something like 

that? 

 

Winona: If I was there in the moment and it was about to happen, a hundred per cent because I feel 

like if youôre passionate about something, you just do it, but if it was something that was pre-

amputatedépre-ampéis that the word? 

 

JvT: Pre-meditated? 

 

Winona: Yeah, premeditated, Iôd probably try and find a different way of going about it, especially if 

itôs going to put my career on the line.  

 

[10:15] 

Winona: éI havenôt even spoken to you about putting this into anything but I already feel 

likeéburning upé 

  

JvT: What do you mean?...Whatédo you, what are you referring to? 

 

Winona: Like, a feeling of burning up, like as in, doing something aboutéinstead of just sitting here 

itôs like a fire that you get ï like when I thought about doing a protest about littering and stuff. 
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[14:27] 

JvT: OK, so maybe thereôs a lineébeyond which you probably wouldnôt cross even for one of those 

[oneôs nominated by Winona] causes? 

 

Winona: I mean, you know what? If I was in Japan and I was a part of óThe Coveô [the documentary 

movie], I would have done exactly what the two Australian girls didé 

 

Winona: éI wouldnôt have thought about it if I was there, for that, I donôt think. 

 

JvT: OK. 

 

Winona: I donôt know, I guess I canôt reallyé 

 

[15:57] 

[In reference to Part C questions] 

Winona: I mean, I might not be an importantéimportant as what other people classify, but I 

originally brought up the rubbish that surrounds Burleigh Headland which is obviously sacred land 

and every time I go up there, I go up there to have a bit of peace and quiet, have a bit of meditation, 

pick up rubbish if I see rubbish there ï just pick it up, walk up through the bush and try and find areas 

that usually have quite a lot of rubbish because itôs where teenagers and stuff climb up to and just 

leave everywhere. 

 

JvT: OK 

 

Winona: So it might not be a massive difference but I feel thatéit is helping. 

 

JvT: Yeah sure, every little bit helps and makes a difference.  

 

Winona: I do posts about this on social media and things as well so...I mean, I know thatôs not 

protesting but itôs certainly helping with awareness. 

 

[17:28] 

[In reference to Part C question about making a difference] 

JvT: Does that belief that you can make a difference apply just to those issues that you pointed 

outéor do you feel like thatôs a general belief thatéthere might be all sorts of other ways or issues 

about which you can make a difference? 

 

Winona: Yeah I think so, and I think a big part of making a difference for me is through educating 

future students that I have.  

 

JvT: OK. And how did you come to that belief yourself? éWas that through your own education 

whether formal or informalé 

 

Winona: I think the more that Iôve learned since starting my degree of how much of an effect you can 

actually have on a child in the early years made me realize that they need to ï even if itôs only 

incorporated in a fun way in kindergarten or whatever, I think itôs really important that we educate 

them from an early age, whether it be just growing a veggie patch or you know, teaching them about 

the effects that rubbish has on the environmenté 

 

JvT: Mm, OK. 

 

Winona: Sorry. 

 

[20:01] 
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[In reference to Part C questions about responsibility] 

JvT: Why do you have that feeling of responsibility, like why do you care, basically? 

 

Winona: I donôt know. I actually donôt know, I just do. I guess because, living in Australia we are so 

lucky to live here. We are so lucky. Iôve travelled a lot and Iôve seen a lot of different cultures and 

areas that people live in and I just think that a lot of people donôt realize how lucky we are to have 

such a beautiful place to live andéweôre so lucky to have it that we should look after it. We should 

look after everything really buté 

 

JvT: Can you umé 

 

Winona: With a focus on Australia, like, our country. 

 

[20:47] 

JvT: OKéyou said youôve travelled a lotéyou have a lot to compare to. Can you give a couple of 

examples? 

 

Winona: UméCambodia slumséum, Japan. No smoking on the street. Itôs a very clean city theyôve 

gone about it in a way thatéthe rules are followed, you know I think maybe I saw two people 

smoking on the street the whole time I was there and I was there for three weeks. And theyôve put 

certain things into place so theyôve got smoking stations, you can only smoke there so therefore 

thereôs a place for the butts right there, like people put them in thereéthan just throw them. I thought 

that was really greatéThailand, I mean that was pretty dirty, Bangkok, pretty dirty. Um, Europe, I 

donôt remember much of what their cities were like but like, all the areas that were out of the cities 

were really well looked after, and I guess that is the same here really. 

 

JvT: You mentioned that we should really try and take care of Australiaé 

 

 

Winona: I think we should take care of everywhere, but I think people need to be able to relate it to 

where they are. And for people who havenôt travelled they need to see more of what it [rubbish] can 

do in other areas of the world. You know, Bali, I swum [sic] amongst used sanitary pads and surfed 

through storm season there ï everything is just swept out into the ocean, and itôs filthy but they donôt 

know any better.  

 

JvT: Mm hm, OK.  

 

Winona: Theyôre not educated on that. Itôs just how it is for theméfrom what I can see.  

 

[23:06] 

JvT: When you first learned, or maybe while you were learning about them, can you describe some of 

the emotions you felt? 

 

Winona: Iôm feeling it right now. Um, just wish that I could fix everything really. And I guess that 

kind of makes me feel sad in a way because I feel like I might not even see a change in my lifetime ï 

like a big one [crying]. But um, yeah, I guess itôs kind of like I get a lot of feeling and like feel like 

Iôm burning up and stuff that I want to do something butémaybe you can help meé[sniffling] 

 

[23:52] 

JvT: So I guess it makes you feel like someéfrustration ï  

 

Winona: Yeah. I guess so, and like, I need to want to do more but, at the same time, you know, itôs 

hard being a uni student, working two jobs, not really having any spare time as it is, but wanting to be 

able to help in some wayé[sniffling]. 
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JvT: When you were in Cambodia on the trip that you describedéwere your feelings any more 

intense or different than like, say for exampleéin Burleigh when you were there picking up rubbish? 

 

Winona: I guess I felt sad about both but I think I was more angry in Burleigh because I felt like 

people should know, should have a better [or ñbit ofò??] understanding of what it does to the 

environment and why you shouldnôt do it and ï just walk, walk two minutes back down the path 

where you came, where the bin is on your way out and put it in there you know, [sniffling] donôt just 

leave it there ï like, youôre lucky enough to look out at the ocean and see the beauty. 

 

JvT: OK so a bit of angerémakes you angry? 

 

Winona: Mmm, sad. I felt really sad in the slums because I felt sad that people one, had to live 

amongst that, and two that they didnôt even really understand the difference between living standards 

I guesséthatôs just how it is. 

 

[25:51] 

JvT: Do you think thereôs anything that teachers can do to encourage their students to become active 

in pursuing resolutions to the issues that they care about? 

 

Winona: Yeah, definitely. I donôt completely understand what they are yet because I feel like Iôm not 

far enough in my degreeéor, have had enough experience in seeing that put into action, but I 

definitely think that you can incorporate it into any age really, and youôd just have to differentiate the 

activities and the way that you went about it. You know you couldnôt just sit there and give them facts. 

They would need to be more involved in maybe a little projectéproject to help out or, just I guess an 

understanding ofélike Iôm thinking of young, young kids at the moment, but potentially Iôd probably 

be speaking to middle to older primary kids, and just making sure that they have an understanding and 

that they are educated on the effects and maybe even seeing what the earth looks like at the moment 

and what it potentially could look like if we donôt do something about itéand not scare them but 

relate it back to the fact that, thatôs what will happen to future generations and potentially could even 

happen while theyôre alive and that theyôlléI donôt knowéI feel like the problem with todayôs 

generation is that they donôt reallyéif theyôre not here in a hundred years, then theyôre not bothered. 

 

[28:03] 

JvT: How many of them [people who donôt care about environmental degradation] do you reckon, 

might have children? 

 

Winona: I have no idea. I really have no idea but I donôt think theyôre thinking about thatéI donôt 

even think theyôre really thinking about the fact they wonôt be there, I just donôt think they think about 

it.  

 

JvT: Mm hm. 

 

Winona: I could be wrongéthatôs just maybeéan idea. 

 

[29:45] 

JvT: How far would you be willing to encourage your students to take action, or to be responsible for 

the issue that they care about?  

 

Winona: I think they should go as far as they want to. I think itôs up to them. If they have that strong 

feeling of wanting to go out there and protest, do whatever you want. Itôs their life, they should do it, I 

think they should do it. But, I do understand that potentially there may be consequences but, thatôs 

their choice. 

 

[30:39] 
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JvT: I just wonderéif you might guess at what some of the factors might be to help, for you as a 

teacher, to get them [the students] to do that [being active]? 

 

Winona: éMaybe, researching into localétheyôre not projects I guess, but local groups that do do 

something about that and you could even maybe interpret that into something for your students and 

get them involved in a wayéDifferent schools do things differently but also, you know, start a veggie 

patch, teach the kids how to grow, how to harvest, make food with, the food that theyôve grown, and 

enjoy it. Itôs rewarding for them as well.  

 

JvT: OK.  

 

[32:03] 

Winona: What do you think? 

 

JvT: What do I think [laughing]? Ah, thatôs a whole otheré 

 

Winona: Watch out [laughing]. No, but I am interested to have that conversation with you though, 

because I would likeélike I havenôt really spoken to anyone in education about it so. 

 

JvT: Oh really? 

 

Winona: No, not at all. 

 

JvT: Well, why not? 

 

Winona: I donôt really know, I guess because I havenôt really had the opportunity to, reallyé 

 

JvT: Well you can talk to your classmates any time.  

 

Winona: Ahh [sighing], yeah, no one really speaks much [laughing]. 

 

JvT: Really? 

 

Winona: I donôt think so. 

 

JvT: Ah, maybe thatôs why I have such a hard time getting the students engaged in discussion.  

 

Winona: Ahh [laughing].  

 

JvT: [laughing] 

 

Winona: No one ever wants to talk ï in any class.  

 

JvT: About? 

 

Winona: Thereôs about three of us that talk, and thatôs it. 

 

JvT: About? 

 

Winona: Anything. 

 

JvT: So what are the other students doing? 

 

Winona: I donôt know, maybe just afraid to speak up. Maybe they donôt know. Maybe they donôt like 

talking. Maybe theyôre shy. I donôt know.  
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JvT: OK. 

 

[33:12] 

JvT: Is there anything else that you can think of on this topic that you want to say, maybe something 

that you want to add to any of your answers there, or anything on the topic? 

 

Winona: No, but maybe you can send me in the way of a protest or something. 

 

JvT: Sure, we can work on that.  

 

Winona: Yeah. That sounds great.   

__________________________________________________________________________________ 

Interview with Mandy ï 2015-07-14 
 

 

[3:44] 

JvT: How did you find out about all this [issues concerning laws of surrogacy and same-sex 

marriage]? 

 

Mandy: When I was in high school we had to do an assignment for community and family studies and 

we had to choose from a list of different things and surrogacy was one of them so I did my assignment 

on that and found out so much stuff about it. 

 

[4:05] 

JvT: So since that timeé do you know personally anybody whoôs been affected by either of those two 

laws [that concerning surrogacy and that concerning same-sex marriage]? 

 

Mandy: The gay marriage I do. I have family members that are in same-sex relationships, that 

haveélike, my godfather is in a same-sex relationship, they had to go to New Zealand to get married, 

but then itôs not counted at all in Australia so they donôt recognize it in Australia at allébut yeah, so I 

have a few for the gay marriage. The surrogacy, none personal, but Iôve read a lot of different 

peopleôs stories. 

 

JvT: So your godfather, did he, do you know if he everé 

 

Mandy: No, theyôre not interested in childrenéthey have their dogs [giggling] 

 

[5:05] 

JvT: Your awareness of that same-sex relationship in your family ï did that precede you studying that 

in high school? Those surrogacy laws and those associated with same-sex marriage? Like, did you 

always know that your godfather wasé 

 

Mandy: Mmm, yeah, Iôd always knownéuhh, thatôs the way I was brought up so Iôve never been 

opposed to it, I donôt see a problem with it at all, itôs always just been a thing you know? 

 

[5:35] 

JvT: How about this one ï the third one? Whaling laws and dolphin slaughter in Taiji Japan? Whatôs 

theéwhy is that one important to you? 

 

Mandy: Have you ever seen the movie óThe Coveô? The documentary? 

 

JvT: I think Iôve seen clips from it. 
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Mandy: Yeah so I watched that in high school as well, and it was the most messed up thing I have 

ever seen in my life. So I did a lot ofélike I did an assignment on that one as well, I had to write 

aélike a reflection or something about itéso I chose that. And itôs justélikeéI just donôt 

understandéI just canôt wrap my brain around why they slaughter that many dolphins, or why they 

slaughter that many whales. It just seems so unnecessary.  

 

 

JvT: OK, so you first became aware of this issue when you were in high school? 

 

Mandy: Yeah. 

 

JvT: This assignment that you did or reflection that you did? 

 

Mandy: Yeah. 

 

[7:59] 

JvT: I just wonder, like, why that one assignment in high schooléwas so impactful on you? I mean, 

just roughly how many years ago was that? 

 

Mandy: When I saw the ï 

 

JvT: Yeah. 

 

Mandy: Umm, I saw The Cove when I think I was inéyear ten or eleven, so that would have 

beenéfive years ago? 

 

JvT: OK. So thatôs a fair while ago, but it still stuck for youé 

 

Mandy: Mmm 

 

JvT: WhyéI just wonder, why it made such an impression on you? I mean, I guess, like, in that time 

when you watch the news there would be all kinds of things that get reported that are sort oféheinous 

acts. Like, what was it about that, that really made an impact on you, and why you care about it so 

much? 

 

Mandy: I just thought it was so outrageouséthey [the people of Taiji] are so insane about it [the 

dolphin and whale slaughter]. 

 

[10:38] 

JvT: So when you saw this for the first time, do you think you can describe how it made you feel? 

 

Mandy: Horribleéitôs more of like a humanity thing, likeétheyôre human also, like theyôre the same 

race that I am, you know? And I couldnôt imagine anyone I knew doing something like thatéso itôs 

just like a realélike itôs a real heinous act, and I just canôt imagine that humans are thatéhorrid. 

 

[12:29] 

JvT: I just wonder also about these ones [gay marriage and surrogacy laws], like you said, theyôre 

related. When you learned about these ones, how did they make you feel? Like was there something 

in there that triggered a specific emotion for you at all?  

 

Mandy: Well the gay marriage one, I definitely think thatôs unfair. Like I feel like everyone should 

have the right to marry whoever they want, no matter whatéand like, that was on a personal level as 

well, with my godfather and I have a few other family members, and what not, so I saw how that 

affected them. 
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JvT: Mm hm, how did it affect them? 

 

Mandy: Welléthey took it better than you could imagine so they werenôt up in arms about it or 

anything like that. They kind of just worked their way around it ï theyôve said for years and years and 

years theyôre married, even though theyôre legally not. 

 

JvT: Sure. 

 

Mandy: So theyôve kind of just taken it upon themselves, and what not. So, like it is still a big thing to 

them, but they donôt portray that as much as a lot of people do. So theyôve kind of dealt with that in 

their own sort of way. 

 

[14:16] 

JvT: What actually moved you to start, say for example signing a petition about it [gay marriage]. 

 

Mandy: Just when I researched them, I was just that in shock that some of those laws exist so I was 

just like, well what can I do about it? So Iôve researched how I can put my part in and whatever so I 

found petitions and all sorts of things to like, pretty much just trying to do anything I cané 

 

JvT: So, this one here [referring to Mandyôs questionnaire responses], attending a rally or 

demonstration, was that related to one of these issues? 

 

Mandy: It was a Sea Shepard one. 

 

JvT: Ah OK. 

 

Mandy: Yeah with the whaling. 

 

[15:49] 

JvT: What do you think would be the furthest length you would be willing to go to do something 

about one of these issues? 

 

Mandy: Well, I feel like if it affected me directlyéthen I would go to any length I could to make a 

difference. 

 

JvT: OK 

 

Mandy: But Iôm not sureéitôs hard to say. 

 

[16:40] 

JvT: OKébecause your godfather is, presumably heôs pretty close to you ï heôs part of your familyé 

 

Mandy: Yep. 

 

JvT: Do you think because, even though thatôs not you personally, because heôs close to 

youéthatôséthat might cause you to, I donôt know, do something more extreme, because that issue is 

somehow, impacts not you directly, but somebody close to you? 

 

Mandy: Yeahéyeah, definitely think I would. Like, I have gone to rallies and stuff with him about 

that and like, go to Mardi Grass and all sorts just to, you know, put myself in the situation and realize 

like, what can I do about it. 

 

JvT: OK 
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Mandy: Yeah and like if it, like, because itôs ï he takes it very well and deals with it in his own way 

and stuff, I feel like thatékind of, makes me not asé[sigh]éinvolved, in a way, like I donôt put 

myself in there as much as I would if he was more concerned with it. 

 

JvT: OK, yeah, so because it doesnôt bother him so much it doesnôt bother you so much. 

 

Mandy: Yeah, like it still, it still bothers meéquite a bit that it is illegalébutéI sound really selfish 

 

[18:39] 

JvT: So like, doéso none of these issues affect you directly, do they? Or do any of these issues affect 

you directly? 

 

Mandy: I mainly really say the whaling and the dolphin one, in relation to food. 

 

JvT: OK. 

 

Mandy: Like, the dolphin that they sometimes put in the tunaé 

 

JvT: OK 

 

Mandy: éand stuff like that, but you never really are sure about it, or like, going to a restaurant or 

whatever and youôre never a hundred per cent sure what ingredients and stuff they useéthat was part 

of the reason why I became vegetarian. 

 

JvT: Oh, youôre vegetarian? 

 

Mandy: Yeah. 

 

JvT: Oh, OK. I didnôt know. Oh yeah right, and so that was part of the reason? 

 

Mandy: Yeah, definitely. That had a big impact. 

 

JvT: OK 

 

[21:19] 

JvT: But like you said, this [surrogacy laws] hasnôt affected anyone you know or close to you. 

 

Mandy: No. Iôm just very interested in it. 

 

[22:22] 

JvT: [In reference to the second question in Part C of the questionnaire] Why are you not sure about 

the possibility of you making a difference or your ability to make a difference? 

 

Mandy: Iôve just never been a big believer oféone person can changeéeverything, like it definitely 

takes a lot more than just one, and I donôt feel like I could personally make a big difference. 

 

JvT: Why not? 

 

Mandy: Iôm not sureéIôm not very good at getting people to understand where Iôm coming from. 

 

JvT: OK. 

 

[23:18] 

JvT: [referring to the questionnaire] So youôve attended a rally or demonstrationéSo I mean, when 

you were part of those, um, collective actions, did you feel that you wereéfirst of all did you feel that 
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that event was, or could make some kind of change or difference or exert some kind of political 

pressure or something like that? 

 

Mandy: Yeah, I definitely think big events do. 

 

JvT: OK. 

 

Mandy: Like a big gathering oféa whole group of people that believe in theécommon good or 

whatever, that that can definitely change something, and I felt like I was part of something, I felt like I 

was really contributing to something. 

 

JvT: So, in those contexts when you were with other people, you felt like you could make a 

difference? 

 

Mandy: [nodding head] 

 

JvT: Soébut outside of those contexts, you donôt feel so, or just not so sure that you can oré? 

 

Mandy: Yeah, I guess Iôm just not that confident in making that change, do you know what I mean?...I 

donôt feel like Iôm able, like personally able toé 

 

[25:04] 

JvT: Iôm just thinking about, again, just going back to those particular events that you got together 

with other peopleéin many cases theyôre planned and organized events. Do you think you could, or 

would ever help to organize such an event? 

 

Mandy: Mmm, yeah Iôd be very interested in doing stuff like that. 

 

JvT: OKéfor what reasons, or like, what would you want to organize people to get together about? 

 

Mandy: Any big important issue, I supposeélike, Iôm veryéI want to make a difference, and I want 

to help other people to understand why itôs important to make a difference, but I definitely feel like I 

needéother people to help me, to help them, do you know what I mean?  

 

JvT: Mm hm, OK.  

 

[28:27] 

JvT: [Referring to Part C of the questionnaire] Why do you feel that youôre responsible for the future 

and youôll take responsibility for the future, and why do you feel like you should fix existing social 

problems? 

 

Mandy: Well, with these existing social problems, I feel like theyôve already happened so I could 

have played a part in that ï I could have played a part in why it became a problem. So, when it gets to 

the future generations or whatever, I donôt feel like itôs their responsibility for existing social 

problems if I had something to do with it becoming a problem. Like, I donôt feel like it should be their 

responsibility. 

 

JvT: OK. Is that why you ticked disagree for this one: óIôm responsible for current social problemsô?  

 

Mandy: [Laughing] I just contradicted myself, didnôt I? 

 

JvT: No, no. I thought what you said just substantiated it. I thought it was entirely in line with what 

you just said. 

 

[30:50] 
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[When asked to repeat and summarize argument just given above] 

Mandy: Big believer of cause and effect. 

 

[32:45] 

JvT: What would make somebody sure, do you think, that they could actuallyémake a difference in 

society and personally contribute? 

 

Mandy: I feel like it definitely has to affect them directly. 

 

JvT: OK 

 

Mandy: Like, if you have reason to believe that that is wrong, and it doesnôt go by your values or your 

morals or whatever, then youôre going to take a step forward to change that. 

 

JvT: OK. 

 

[33:51] 

[Referring to Part C questions about responsibility] 

JvT: Why would people feel responsible, or why do you feel responsible at all? 

 

Mandy: Well, I personally feel responsible becauseéIéI read this really good quote the other day 

actually, that just kind of sums this whole thing up 

 

JvT: Mm hmé 

 

Mandy: ñWe donôt inherit the earth from our ancestors, we borrow it from our children.ò So, I want to 

make a better place for my children and for their children to live in, so thatôs why I take it as my 

responsibility to make them have a better experience, do you know what I mean? 

 

JvT: Are you planning on having children? Sorry if itôs too personal of a questioné 

 

Mandy: No, I am. 

 

JvT: So, do you think that maybe people who would disagree with those statements might be people 

who donôt have children? Or maybe theyé 

 

Mandy: Not necessarilyéthey could disagree with them for a lot of different reasons. 

 

JvT: OK. 

 

Mandy: Like, they might just notéI donôt know, have empathy oréunderstand that it does affect 

future generations, or just notéreally care about that. 

 

[35:25] 

JvT: How do you thinkéumépeople can beéuhébrought to feel empathy for other people. 

 

Mandy: I can definitely pinpoint mineé 

 

JvT: OK. 

 

Mandy: That was definitely to my upbringing. My mom alwayséalways and always and always, 

reiterated the fact thatétreat people how youôd want to be treated andéif someone does something to 

you that you donôt like, would you do that to someone else? And how would they feel if you did that 

to them? Just all the thinking about how other people would feel or react oré 
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JvT: Mm hmé 

 

Mandy: Thatôs how I was brought upé 

 

[39:13] 

JvT: Would you sayéin order for the teacher toéencourage the students to do something that they 

need to do it themselves? 

 

Mandy: Not necessarily. I just think that if you believe in something enough, and if you have an 

explanation as to why you believe in that, then anything can really happen. 

 

JvT: So what might be some of the explanationséor activities that you might be able to do in the 

class to get the students to actually move beyond, just talking about or thinking about, whatever the 

issues are that youôre dealing with in class, to actually doing something about them? 

 

Mandy: Well when you were just saying that I was just thinking aboutéthe school that I work at ï I 

work in a kindy / year one class, every other day, and weôve really been trying to get them to resolve 

their own problems. So, if they have someone next to them whoôs annoying them or whatever and 

they come straight to the teacher, weôve been trying to get them ï like óno, what are the steps you 

need to take before you get to that point?ô 

 

JvT: OK. 

 

Mandy: So, itôs justéresolving their own conflicts. So I feel like thatôs a really important thing, that 

you need to learn how to resolve your own conflicts before you can go on to thinking about someone 

elseôs.  

 

[42:37] 

JvT: To what length would you, if at all, would you be willing to encourage your students to engage 

in the resolution to some issue? 

 

Mandy: Probably as far as theyôre capable to. 

 

JvT: OK. 

 

Mandy: I feel like itôs definitely something that needs to be built up. So, if theyôre not comfortable 

resolving something on their own the first time then maybe you can model them through that and 

guide them through it and help them to build it up and up and up. 

 

[45:20] 

JvT: Can you think of anything about some of the specific things that we might be able to do as 

teachers to get other people to feel empathy, feel responsibility, feel that they can make a difference 

and actually start doing something? 

 

Mandy: I feel like thatôs definitely a case of trial and error. There are going to be some kids in your 

class that are really interested in one thing and others that are really interested in another and you 

might find a kid whoôs not interested in anything that you find until you go through twenty odd until 

you get one.  

__________________________________________________________________________________ 

Interview with John ï 2015-07-17 
 

 

[No issues were selected on the questionnaire ï selected at the beginning of the interview were: climate 

change, the human rights of refugees, human rights in general] 
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[0:28] 

JvT: On Question 2 hereéyou didnôt select any issues that were important to you. Was that just because 

you werenôt sure, because you didnôt have any time, or you couldnôt ï  

 

John: It was a bit of both really. I was mostly not sure which one and running out of time, just not having 

the time to go through and write it down really. 

 

JvT: OK. 

 

[1:00] 

JvT: éWhat are some important issues to you, aside from just a personal issue? Either social, political, 

environmental, economic, cultural ï something that you care about. 

 

John: OK. Well climate change is really a big one. The human rights of refugees, thatôs probably another 

oneéah, probably human rights in general reallyéand that would beéabout it. 

 

JvT: OK. So the first one you mentioned is climate change. So why is that one important to you?  

 

John: Welléif you donôt look after the earth weôre not going to have it for that much longer and future 

generations arenôt going to have it soéweôre not going to be able to, like you donôt know, if the world 

continues going at this rate, theyôll either have to cull the population to stop it from growing over our 

natural resources that we have oréwithout those resourceséweôre pretty much screwed.  

 

JvT: Mm hm. I actually donôt really know heaps about climate change, like why do you think...what is it 

about climate change that might destroy the planet and our use of resources? 

 

John: Oh, itôs just the emissions, mostly the emissions destroying the natural resources and overusing those 

natural resources that, kind of ï thatôs where I kind oféreally believe that we should have some sort of 

more, ahéwhatôs the word Iôm looking for? [laughing] Sorry, Iôve just drawn a blank. 

 

JvT: Itôs OK, take your time.  

 

John: éSorry Iôve just gone blank. 

 

JvT: OK, yeah take your time. 

 

John: éHméitôs more just the destruction of natural resources like instead of using electricity, solar 

energy and stuff like that, Iôm more that way inclined that way. The less emissions, ozone and stuff along 

those lines. 

 

JvT: OK, alright. So the umé 

 

John: I probably didnôt answer your question there really did I?  

 

JvT: No, no. I mean as I say, I donôt really know that much about climate change myself, I mean the basics 

I do know, but um, perhaps because I donôt know so much about it, itôs not necessarily on the top of my 

list. So I just wondered since it was the first one [for you], why that you said ï 

 

John: Yeah it was the just the first one that popped into my head but moreéhuman rights issues, are 

moreé 

 

JvT: Oh, OK. So, you gave the ï the second one was about refugees in particularéSo why is, I mean that 

one has been quite a hot topic in Australia, has been for a couple of years, why is it important to you? 

 

John: Well, theyôre human beings. And if they were not coming over here, on the worst boat, the dodgiest 

boat, full of water, partially sinking just to get across the channel, just to escape war, I say, ówhy not?ô, 
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because if they want to do that, then Iôm ticking my box to just go ï let óem in. Not let óem in as in straight 

into the country but if they want to escape a war zone and they come over here where they see us, the 

Western world and stuff like that where itôs free and thereôs not war, thereôs not famine, everyone gets an 

equal opportunityéthen, yeahé 

 

[5:13] 

JvT: OK. Some people would argue that these refugees are not de facto refugees and theyôre just queue 

jumpers or coming here illegallyéor illegitimately. What would you say to that argument?  

 

John: Someone said that argument, well, itôs quite hard to get a visa in Australia, but I understand if they ï 

I understand the reasons why they do want to do that. But then again, for legal purposes, if they want to 

come in illegally then it goes into a completely different border, a realm of whereébut for those genuinely 

seeking asylum, refugee and all that, then itôs a bit of a different story.  

 

JvT: OK. And why is that? 

 

John: Pardon? 

 

JvT: Why is that?  

 

John: Why is that? Just because, itôs my belief that if they want to spend, like they want to come over here, 

and then they get treated like crap, by our government, they might as welléthereôs no point in really 

trying. Because they come over here, they see that and then they get ï where now the doctors are not even 

allowed to specify if theyôre wrong, if whatôs happening to them, otherwise they can go to jail. Soé 

 

JvT: So you just made reference to this doctor, for example, is not allowed to speak out against something 

that they see in this detention centre. So, could you elaborate on that, so what is that that youôre talking 

about exactly?  

 

John: I believe there was a law or something brought in where doctors and staff of a certain detention 

centre arenôt allowed to speak about what is happening in that detention centre, whether it involves the 

rights of the patients and their health or if theyôre getting enough food, if theyôre eating right, if theyôre 

healthy, if theyôre secure, theyôre not sleeping outside and theyôve got a roof over their head, and that, and 

theyôre not allowed to speak out about that, which I think is quite wrong ï which is a form of, really 

censorship, really.  

 

JvT: OK. 

 

John: If the doctors are there to help and some of the security staff theyôre there to help them, but if theyôre 

not allowed to do their job, theyôre not allowed to say ówe need this, this, this, to look after our patients in 

this detention centre, theyôre suffering from these symptomsô, if they canôt say that because it looks bad on 

the Australian government, then it kind of defeats the purpose of why theyôre actually over there trying to 

help, if they canôt speak out and say ówe need this, this, this to helpô and the Australian governmentôs 

saying óoh no, theyôre fine, you donôt need this, this, thisô, it kind of defeats the purpose. 

 

JvT: OK.   

 

[8:34] 

JvT: Why is this particular topic so important to you compared to other ones? What is it about it that has 

really caught your attention and care? 

 

John: I suppose just the media more so than really anything because theyôve been focussing on it a lot the 

past couple of years and itôs just been bombarded wherever: social media, news, and itôs just everywhere, 

and you kind of goéthe first time you see it, you going, oh, welléitôs just that, and then you start looking 

into it and realize whatôs happening that it starts to getéyou dig deeper and deeper and deeper that it starts 

to get worse and worse and worse and worseéand thatôs why Iôveéthatôs why itôs pretty close. 
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JvT: OK, so the refugee issue is really important to you because of the coverage itôs been given in the 

media. 

 

John: Yeah, and it always gives it ï itôs more one-sided thanéthey donôt show you both sides of the story, 

like if you want toé  

 

JvT: They do or they donôt? 

 

John: They donôt show you both sides. And if you want to dig into the other side, like the refugee side 

youôve got to go through so many different areas to try and find why this, why that, it justé 

 

JvT: So how did you, those different areas that you need to find the other side, have you checked any of 

them?  

 

John: Iôve checked a couple. It was basically, like I was just going through facebook and a news report 

popped up and I just said óah, Iôll have a quick lookô and then I started reading it and then I just went, ah 

Google, Australian refugees and then I went to one site that stated that this, from the Australian 

government, then I went to another site, and stated something completely different, and then I went to 

another site that backed up the Australian government site, and then I went to another which backed up the 

opposite point of view, and it was just, all over the place trying to find a decent consistency between both, 

and you can see one, where theyôre trying to push one side and theyôre trying to push the other side out. 

Trying to quietésoé  

 

[10:57] 

JvT: OK. Soéfor this particular issue about refugeeséis there anything that youôre doing about this 

particular issue? 

 

John: Well, thereôséI donôt know if thereôs much that I can really do to itébecause, thereôs that clich® 

thaté[inaudible] one person can change. 

 

JvT: Sorry, whatôs the clich®? 

 

John: One person can do anything. But itôs uméitôs a bit hard on such a wide and broad topic that has 

thousands upon thousands of people that are arguing for it and arguing against it, and one person can 

barely make a difference, soé 

 

JvT: OK. 

 

John: The way I try and look at it is if I can show and inform people of whatôs happening ï thatôs the way 

that Iôm helping. 

 

JvT: OK, itôs umésort of like about educating other people? 

 

John: Yeah. 

 

[13:24] 

JvT: Whatédo you think is the furthest extent that you might go on this issue? 

 

John: For me personally, the furthest extent would probably be getting in contact with the local MP, but I 

donôt thinkéeven that wonôt do much buté 

 

JvT: Why not? 

 

John: Because one letter from one person to a local MP on a global topicéitôs not going to do much. 

 

JvT: Mm hm 
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John: Thatôs just the way the world is. 

 

JvT: So, if you wanted to make a bigger difference, could you think of any ways that you could do it? I 

mean, you said if you were just acting on your own itôs not going to make much difference. 

 

John: Well, I suppose the biggest difference that I see is just educating people on whatôs happening, 

because soon, the more people understand about whatôs happeningéand the more you tell people it then 

they look into themselves and go, oh this is happening and this is happening, or they see the other side, the 

Australian government side and see that theyôre going through this, this, this, then they see the other side 

where the doctors are not allowed to speak on behalf of their patientséabout whatôs happening and the 

conditions that theyôre in and they go, oh OK so this is happening, then they tell their friends and their 

friends go on and tell their friends and it just spirals and snowballs and snowballs and snowballs, until it 

gets bigger and bigger and bigger and that way youôve got a larger populace thanéwhatôs happening now 

instead of having one person itôs nowé 

 

JvT: So is this something you talk about regularly with anybody? 

 

John: Oh, I have a couple of friends and primarily family members that like to start up 

conversationséespecially my uncle ï religionôs a big topic with himé 

 

[16:15] 

JvT: So is that something you do or you would do, like at a barbeque, is to initiateé 

 

John: I donôt look for that, I donôt go out and seekéitôs just youôre always bound to have that one person 

that just goeséthat will ramble on about politics, religion and stuff like thatéand I like a bit of a banter, 

as does a lot of peopleésoéitôs good, I just like to get under their skin [laughing]éand show them a 

different point of view, soé 

 

[17:09] 

JvT: Are there any circumstances where you would hesitate to do that, or is it something you feel quite 

confident talking about? 

 

John: As long as I have information and facts to back up what Iôm saying, if Iôm just going in there 

andérambling, then itôs a bit hard, because theyôll always come back, oh, whereôs your facts, whereôs 

your information? But if youôve got facts and information to back up what youôre saying, it kind of shows 

that you know what youôre talking about, and they go, oh, well he said this so Iôll quickly google it to 

make sure itôs righté 

 

[18:05] 

JvT: OKéso because you feel well-acquainted with the facts, as you pointed out, you feel pretty confident 

to bring it up in all sorts of circumstances? 

 

John: Dependingéif someone else brings it up first, then Iôll either back their side or Iôll say something 

elseéitôs just about showing them a wider topicéI donôt know, maybe itôs because Iôm doing 

educationéitôs just showing people that thereôs more than one point of view, itôs that wider topic, thereôs a 

lot more in depth that people can look other than just looking at one side. 

 

JvT: Mm hméso itôs a little bit like a teacherôs role, wanting to educate, as you said. 

 

John: Mm. 

 

[19:21] 

JvT: Could you talk a little about your experience [of various forms of activism] in this regard? 

 

John: OK, well, with signing the petitions and [calling into] the radio show, it was more towardséthat 

they wanted to put in a high school at Pottsvilleéand they had room for it, and I thought, ah yeah, itôd be 

perfect because thereôs Pottsville primary school, thereôs a Catholic school and Bogangar primary school 
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and the closest high school is Kingscliffe. If they have a high school at Pottsville it just means all the kids 

can go to that area, which creates more jobs, and as [laughing] becoming a teacher I see it as a job where I 

donôt have to travel far from homeé 

 

JvT: Mm hm 

 

John: And I thoughtéwell, they come up online, signing a petition, which I think got over ten thousand 

signatures from the local area, and then when I was voting they had a petition going around at the school 

so I signed that because I thought that was great and then, calling into a local radio show they hadéjust a 

topic on development in the local areas, and I thought, ah, might as well bring it to light, the Pottsville high 

school, and, writing to a newspaper, I believe that was for a cricket club that I was at, and so was the 

attending a public meeting, which they wanted toédestroy an oldégrand stand that had been there, since 

I think 1920s or something like that, and they wanted to get rid of it to put in a new one but there was so 

much uhéthere was like aéfrom the old players that used to be there, all their names were scribed into it. 

They wanted to get rid of it, and there was me and a couple of others from the local team that went to the 

Tweed cricket council and a lot of older players that have grown up there that said ónoô, we want to try to 

keep it, so they come up with a compromise, so they have the old one and then they have a new one soé 

 

JvT: Oh OK. 

 

[22:03] 

JvT: Do you attribute that to any of the work that you were doing, I mean, attending a meeting or writing 

into a newspaper?  

 

John: Um, I think attending the meeting and the newspaper was moreéand I canôt remember with the 

march, I donôt know if there was a march for it, but it was more in line with the meeting, but um, because 

the council were there, they seen it as just a development thing where they could build a new thing, build a 

new stand so they couldémore money for the areaébecause we had a training day on which brings in a 

lot of money, and they thought well we can pay that off in basically a couple of training daysé. I donôt 

know whether it swayed the councilôs decision to not destroy it because if they had made up their mind and 

said ówe want to get rid of itô, then they were going to get rid of it anyway soé 

 

JvT: So does that mean that the work that you did and the actions that you took, and the others who were 

also of the same perspective, didnôt have any impact at all on the councilôs decision? 

 

John: Iôd say it might have swayed them a little bit, but we all know that with councils that if theyôve made 

up their mind theyôll go through with it anyway, so itôs just having people there that are against the 

councilôs decision to destroy itéthere was enough people there to stop it.  

 

[25:02] 

JvT: So, can you imagine any issue that you might act further than that, or further than any of these that 

youôve done so far? Something that you might be soé 

 

John: Passionate towards? 

 

JvT: Yeah. 

 

John: UméI donôt know reallyéprobably notésee, the thing is, with the refugees, probably the furthest 

you could go, would be, either a march or, actually, trying to get into the detention centre itself, which, 

both could possibly end in a disaster for yourself and the group, but um, stuff with local ï because Iôm 

really passionate about cricket andéstuff that wants to destroy a part of where Iôve played for many, many, 

many years ï the past, twelve or fifteen years now, that I would be probably quite passionate towards 

stopping anything along those lines.  

 

JvT: So what might that involve? Would you chain yourself to something or might you blockadeé 
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John: [laughing] I probably wouldnôt go that far, butéthat most Iôd go would be trying to stop it by either 

forming a blockade or a group or something to try and combat it.  

 

JvT: Mmm. 

 

John: But itôs just finding other people that are as passionate as you to try and stop that. 

 

JvT: Yeah, I agree that is an important part is finding those other people. What would you do if you 

couldnôt find any other people? 

 

John: See, thatôs the hard part because, as a single person itôs very hard to stop a large group such as a 

government or a council or anything like that, but as a group, where you can kind of match their numbers 

or youôve got enough people or you can kind of create an area where they canôt get throughé 

 

JvT: So I wonder, in either of the cases, like the refugee case or the cricket case, which you said youôre 

really passionate about. If you couldéif part of your approach would beégetting other people to 

understand your point of view, and that maybe comes back to what you were saying about educating 

peopleé 

 

John: Yeah, yes. 

 

JvT: But I wonder, if it were a topic that you really cared about, where you would, maybe take the 

approachélike a more active approach about educating, like letôs say distributing pamphlets and being 

vocal about something, rather than just like a casual talk at a barbeque, where you would be like, you know, 

theyôre going to destroy this cricket ground, I really love it, I need to make other people understand why 

itôs important and so Iôm going to start canvassing these ideas and promoting these ideas to other people so 

that we can form large numbers and stand there together to keep the council or the authorities from coming 

in andé 

 

John: See, itôs a bit hard, because you always get people over the loud-speakers when youôre walking 

down the street or if youôve got people handing out pamphlets, but without fail, as you walk past them, 

youôll kind of shun them off, or you wonôt make eye contact so they donôt talk, but through the power of 

casual conversation itôs a lotéI reckon you can get more done because some people will take the pamphlet, 

read it, then throw it away, or theyôll listen to your speech for about thirty seconds and theyôll get a little 

snippet, but they wonôt get the full picture, whereas otherwise, through just a casual conversation you can 

get your point of view across and they can get yours and you can have a bit of a banter ï not banter, but 

conversationélittle light-hearted conversation, and then then go home and then theyôll tell someone else, 

and theyôll get their point of view and thatéitôs just aéon and oné 

 

JvT: OK. 

 

John: Because Iôve been guilty of it too, where people hand you pamphlets and you go óoh yeah, thatôs a 

really, really strong ideaô, and then I just go throw it in the biné 

 

[31:47] 

[in reference to Part C of the questionnaire] 

JvT: So could you just talk a little about why youôre not sure that youôre an important contributor [to 

society] and personally can make a difference? 

 

John: A well, as I said, the one person mentality thing for me, well, what can one person really do? Thatôs 

what I think. But uméwith the óI am a change agent in societyô I didnôt really understand, thatôs why Iôve 

ticked óunsureô, but for the óIôm an important contributor to society and I personally make a differenceô I 

ticked óunsureô because it was along those lines of the one person thing, because I answered that as if, if it 

was just me, not as in a group orésubject matter or something along those lines. 

 

[33:33] 

[Referring to the last three questions in part C about responsibility] 
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JvT: Can you just elaborate on your answers a little bit here? 

 

John: OK, just from óI am responsibleô? 

 

JvT: Sure, yeah. 

 

John: Oh OK. I read that question, as if um, just maybe little things like, what can I do to help, like, stop 

landfills, recycle moreéless electricity use and things along those lines, thatôs what I thought that question 

was more in line to, and but óI should fix existing social problemsô I was unsure, more along the lines with, 

I didnôt know what I could do to help fix those problems, and óI am responsible for current social 

problemsô, I ticked ódisagreeô because Iôm a firm believer that, depending on what the problem is, and if it 

personally started ï if it started from me than yes I would click, er, tick sorry, I am responsible, but if it 

didnôt start from me than I disagree.  

 

[35:33] 

JvT: Letôs say for example, you brought up climate change at the beginning, right, which maybe, it didnôt 

begin with you, but because you didnôt do something about it, that therefore you are responsible for it, how 

would you respond to that line of argument? 

 

[36:08] 

John: éI really donôt know how I would combat, if someone said to me, because youôre not doing 

anything, that itôs your fault. See I try and do what I can to help, in my way. With climate change, Iôm 

more along the lines that um, what you do will make a difference, other than massive group lobbyingéitôs 

just the little things with stuff like that, it just helps, but uméyeahé 

 

JvT: OK. So, earlier you said oh well, you know, what can one person do, I mean, not much, but for this 

issue anyway, it sounded like you were saying one person can make a difference.  

 

John: It may not be a massive difference, but itôs a little difference, but it wonôt make as much difference 

as a group or an activist lobby or anything along those lines butéone person can do something, but it 

wonôt be much. 

 

JvT: So a group can have a greater impact than ï 

 

John: ï one person. But along those lines, you can have one person that started the group and that builds 

onto that. 

 

[38:00] 

JvT: So just to elaborate on the last comment that you just made, so itôs true that a group can make more of 

a difference than one person, but one person could also start the groupé 

 

John: éstart the group, yeah. 

 

JvT: SoéI wonder if thatôs something that youéif it were a particular issue that you really cared about, I 

mean would you try toéget a group together? I think I asked you this earlier, but just to come back to it 

again nowéI wonderéif the issue were pressing, you know, there were some sort of time factor, and 

actually a lot of people for climate change say there is a time factoréwould those circumstances perhaps, 

or can you imagine any such circumstances compel you to be one of those people who starts a group by 

doing something more than just casual conversation or being more direct about the actions that you take to 

that end? 

 

John: Trying to findéif I was to do something like that [start an activist group], itôd be hard to try and find 

people that were as passionate as you to help towards that, and itôs also trying to find the time between 

work and study, because a group thing, everyone must be involved and you have to have one day at a 

certain time where everybody can get there and everyone can lobby, everyone can press their 

opinionséitôs hard to try and find the right people, the time between work and study and personal life to 

try andé 
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[40:09] 

JvT: So when you learned about these issues [refugees and the new cricket ground] how did it make you 

feel? 

 

John: I was feelingémoreénot angry as suchémore, I canôt remember, what would the word be 

foréangry, but not passionately angryé 

 

[40:58] 

JvT: For each of those, both of those issues made you feel like that, about the refugee issue and the cricket 

issue? 

 

John: More so the cricket one because that was closer to me and I could actually see that I would have an 

impact, because it would impact me and it would impact a lot of people that I know. Where, with the 

refugee one, itôs a bit hard, because I know people that are refugees that have come hereé 

 

JvT: Oh? 

 

John: And theyôve finallyéand Iôve listened to themébut umébut along the lines whereéthe cricket one, 

it was closer to me, where I could actually see, where I go to that field pretty much every week, and if they 

got rid of it youôd know something wasnôt righté 

 

JvT: So who are these refugees? Theyôre friends of yours? 

 

John: Oh, theyôre not really friends, theyôre more acquaintances that I see every now and then at work. Iôve 

been working there for three years now and theyôve just come in for the last month. Theyôre living down 

the back of work. I canôt remember their names to be honest, Iôm sorry Iôve forgot. 

 

JvT: Thatôs OK. So where is your work, or what doé 

 

John: North Star Holiday Resort at Hastings Point. 

 

JvT: And they live in the back you said? 

 

John: Yeah. Itôs a caravan park and theyéand thereôs a couple ofétwo- to three-bedroom 

apartmentsédown the back. 

 

JvT: And so how did you meet them exactly? 

 

John: Oh well, because I work as a what they classify as an activities personneléIôm also a qualified life 

guard, run kidôs club, run movie nightséfor the kids, and their kidséthe first time I seen them there, was 

a week, and the next week I was there they come back, and the next week there they come back, and I kind 

of went, OK, theyôre either a month long vacation or theyôre actually staying at the park, and then, the 

parents come to pick them up and then one person I overheard talking about refugees while I was at work 

and I couldnôt really just snap turn around and go, OK what are they talking about? And as I was walking 

around at work I kind of hovered around that area [laughing], and they were talking aboutéthey were 

froméPakistan I believe?éafter the massive fights and all that, that are over there, and where they were, 

their village got destroyed so they, kind of shot over here ï they were in, ah, I donôt know how long they 

said, five to six years or something they were there and they finally gotéyeahéand this one person was 

just like, straight at them, and they were coming back, well, Iôll give you this ï you go live in a tent with 

barely any resources thatôs full of holes for five years and see how you go, and then understand why Iôve 

come here.  

 

JvT: So, somebody was belittling them as refugees oré? 

 

John: Yeah, snapping at them. Like, theyôd say something, theyôd say well why are you here, why not 

other people, why didnôt you try and get in here legally? And they said, well, itôs a quite hard to try and get 



141 

 

a visa that states that we could live here because the government over there didnôt really care that they 

were trying to get in and itôs quite hard for people to get a visa to live in Australia without studying or 

without permanent work and theyôve just come here, itôs quite hard for people like them to find work or 

study or anything like that so they can continue their visa, because if they donôt find work they just get 

booted back over.  

 

JvT: Mm hm. So how important do you think that experience was? Overhearingé  

 

John: éOverhearing, actually from them, what they went through, and what they couldnôt say and what 

they couldnôt do, thatôs kind of when I went, óah OK, itôs a lot bigger issue than what I thought it wasô.  

 

JvT: OK, so was it after that conversation that you started reading more about it? 

 

John: Yes, yes. 

 

JvT: And was that just a one-off or was it a couple times you heard that, over a couple days oré? 

 

John: Oh it was the one-off circumstanceéI see the two kids that theyôve got probably every fortnight now 

because they come into the little activities area that we have and they always like to join in, and I thought, 

yeah, why not let them run around soé But that was the one time that I kind of went oh OK, well, Iôd 

better go find out some information on it, soé 

 

JvT: OK, so that sounded like an important experience in raising its importance in your mind. 

 

John: Yeah, actually hearing it from someone that went through it, kind of made me want to research it a 

little bit more.  

 

[47:08] 

JvT: So, as a teacherédo you think that thereôs anything you can do as a teacher to encourage students to 

become active citizens or to pursue the resolution of anything that they care about? 

 

John: Welléwhen I was on prac, students like to mimic what their teachers are enthusiastic about and 

what they show so if you show your students that this is a key issue for you, and you might base a lesson 

around it where they have to research it, they form their own point of viewéI believe that if you show 

your students both sides of the story and back it up with information and facts and then they go and 

research it by themselveséteachers have a lot of involvement on how they shape kidsô point of views and 

their moral compasses and stuff like that, but if you provide students with information and the facts of both 

sides of the story and then go and get them to find outé. Also being enthusiastic about what youôre 

teachingé 

 

[50:33] 

John: If I was to come across a topic like that [war], that if I was overly enthusiastic for one side, I couldnôt 

show it, because itôs my belief that Iôve got to show both sides so that the kids have that better 

understanding so that they can make up their own mind. Because if you show one side and then completely 

neglect the other side ï like I had a couple of teachers through school that did that, because I went to a very 

religious school, and Iôm not religious myself, but basically they showed one side of the story and nothing 

else and I used to question why they didnôt show the other side of the storyé 

 

[51:50] 

JvT: So could you show both side, and then in the end still lean towards one? 

 

John: Not really, I wouldnôt do that. I would show both sides and then let them decide, but I would try not 

to let my personal opinion into it.  

 

JvT: Why is that? 
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John: Because youôre trying to educate them, and get them to make their own decisions. You donôt want to 

bring in your opinions and your own side to it and then youôve got a bunch of kids that follow your group 

and then they might go to a different class next year and a teacher says this, which might be better factual 

information and might actually bring in a new fact that you donôt know about, and they might go, oh, but 

Mr. Smith said this and we followed him but if you gave them both sides with the information, then they 

can make up their own mind. 

 

[53:17] 

JvT: How far would you go in encouraging them [the students] to take action and responsibility? 

 

John: Oh, I would encourage them to do anything that they wanted to doéyou could do things in class, 

like you might writeédo a letter, and then they can base of that, they can write their own letter to, say the 

local council or ï and once theyôve got that, they can then take it up a step to the local MP and then they 

can take it to the government, but if they want toéIôd just encourage them to do as much as possible if 

theyôreéif theyôre passionate about that area. 

 

JvT: OK. 

 

John: Without bringing my personal opinion into it.  

 

JvT: Right, so if a student was so passionate that they wanted to chain themselves onto something, then 

you would just say ógo for itô. 

 

John: No, not in that sense. Because then thatôs putting them in harmôs way, and I wouldnôt have it, I 

wouldnôt allow that to happen. If a kid was that passionate about something along those lines, I would 

possibly contact the parents, and say, óyour child is passionate, is it possible to have a talk?ô and óthe child 

is passionate about that, they want to chain themselves to a tree to stop this from happening, what would 

you think?ô, because what would the parents think of them doing that? Because as an educator you have a 

right to protect the child as well as educate them, and you donôt want them chaining themselves to a tree, 

going on a hunger strike for weeks on end, where itôs endangering theirésoé 

 

JvT: OK.   

__________________________________________________________________________________ 

Interview with Elle ï 2015-07-17 
 

[0:57] 

JvT: Why are those ones [the issues listed on the questionnaire] the most important to you? 

 

Elle: Well, I guess at the time when I wrote about these they were on my mind, particularly so for the 

Aboriginal communities because that was just all, sort of, in the public eye.  

 

JvT: OK. 

 

Elle: Iôve also always been interested in following what weôre doing for our indigenous community. 

 

JvT: OK. 

 

Elle: Also, the night before Iôd been talking with my husband and we were quite incensed, I guess, 

that Tony Abbott would choose to speak on behalf of taxpayers, saying how we would like our money 

proportioned, and weôve never had polls come to our house and say, or call us and say, oh, do you like 

this, or do you want that? And we were just like, sort of debating about it, like, oh, are we upset about 

it? And we werenôt so, and we sort of assumed that the majority of Australians would not be upset 

about their tax money being funded to Aboriginal communities to assist them, to be able to live inéa 

decent lifestyle, or the lifestyle that they choose to live in.  
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JvT: OK 

 

Elle: The relocationéthat to me hints of going back in time to us pushing them to do what we think 

they should rather than what they shouldélike, not in collaboration with them. My concerns for the 

Great Barrier Reef is that itôs such a natural beauty and it does so much for the ecosystem that once 

thatôs gone, what happens then? 

 

JvT: Mm hm. 

 

[5:05] 

JvT: Do you know any Aboriginal people yourself, who would potentially be impacted byé? 

 

Elle: By this? No, I donôt. 

 

JvT: OK 

 

Elle: Iôm probably interested in it for thatéfor my line of work in teaching, I am sort of interested in 

eventually going into rural communities, not to push anything on, but to learn from them. Yeah, so I 

guess thatôs where my focal interest comes from.  

 

JvT: Mm hm, and why are you interested in that? 

 

Elle: Um, well, I went to high school hereéand like I said, thereôs a high Aboriginal community, so 

in high school, an elective was Aboriginal studies, so I did that and that sort of sparked an interest 

right from that point in time. Back then we were just starting to realize and notice about the invasion 

and stuff like that soéwhich now is becoming more regarded.  

 

[6:32] 

JvT: And so at that time is wasnôt asé 

 

Elle: Accepted. Yeah, it wasnôt, definitely wasnôt as accepted. Um, and we used to have Aboriginal 

elders come in and talk about their history and stuff and it was justéeye-opening I guess.  

 

[7:16] 

JvT: Can you expand a little bit more on that class? So you actually had these people come in, I mean, 

can you remember any of the particular things that they said?  

 

Elle: I guess they spoke about Maboéhe took, Iôm pretty sureéthe Australian government to court 

about the fact that white people had said that there was nobody ï that it was Terra Nullius.  

 

JvT: Oh yeah, yep. 

 

Elle: And at that point, when I was in high school, because it was so long ago, it was just the 

beginning processes of it. 

 

JvT: OK 

 

Elle: So it hadnôt even gotten to the point where it was accepted that Aboriginal people were here 

before white people came. 

 

JvT: Mm hm. 

 

Elle: Yeah, so stuff like that which was really interesting.  
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JvT: And do you remember aboutéwhen you were told these stories and you took this class, and you 

learned about things like that, how did it make you feel? 

 

Elle: At firstéawkward? I guessémaybe even a little bit unaccepting at first.  

 

JvT: You were unaccepting, a little bit?  

 

Elle: Yeah probably. Just because weôd always been told this history growing up and then we were 

being confronted or told ï not told, they were just giving us their perspective, so they werenôt pushing 

it on us, they were just giving their perspective. Yeah, it was a bit like, oh, really? But then, actually I 

remember one of the projects to do was to look into American indigenouséand I guess once you 

linked it, and you sort of became a bit more acceptingébut yeah, confronting.  

 

JvT: You felt a bit confronted by it. 

 

Elle: Yeah, definitely. And especially because we were younger.  

 

JvT: What year was that in, just out of curiosity? 

 

Elle: Um, I think I was sixteen or seventeen.  

 

JvT: OK.  

 

[10:04] 

JvT: Did they express, when they were telling these stories, or any time they came inédid you ever 

feel anyépain that they felt or injustice?  

 

Elle: Yeah, definitely. You began to empathize with them definitely. You wanted to know 

moreémore of the truth, rather than just the perspectives that weôd been given. So that was really 

good. And right now, right from that time to now, Iôve always kept that empathy.  

 

JvT: OK. 

 

[11:07] 

JvT: The Great Barrier Reef issue ï have you ever been to the reef? 

 

Elle: I lived near it.  

 

JvT: Right now? 

 

Elle: Oh, noténowé 

 

JvT: Oh, you lived near it. 

 

Elle: Yeah, when I was umégrowing up I moved all over Australia, my mum did fruit picking and 

stufféso yeah, Iôve never actually been to ité 

 

JvT: OK. 

 

Elle: Lived near it.  

 

[12:30] 

JvT: One of the things that you said also about the reef, was just about how it supports this ecology ï 

why do you care about that?  
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Elle: Well, this was another thing that we were bringing up, my husband and Iéand the kids always 

bring up stuff as wellébecause they love the movie The Lorax, which is about all the trees being 

chopped down, and they were like, well, if all the trees are chopped down, what would happen? So, I 

guess in that sense it relates back to, OK, when we start depleting our natural ecosystem and marine 

system, what will happen? Whatôs the knock-on effect? Because there has to be a knock-on effect 

eventually or there already is I guess in some instances. 

 

[13:54] 

JvT: Is there anything that youôre doing about either of these two issues?  

 

Elle: I signed petitions for both of them and for the Aboriginal communities one there was an Internet 

letter that you could send to the politicians, which I sent, but again, you donôt know how effective or 

how far itôs getting. So yeah, thatôs as far as Iôve gone. I looked on Amnesty International, there was a 

fund-raising thing you could do for the Aboriginal communities ï a huge big walk, which Iôd love to 

do but Iôve got three little kids [laughing], you knowé 

 

JvT: For either of those two issues, what would be the furthest extentéor what would it take for you 

to do something more radical than that or to take further action?  

 

Elle: I donôt knowéyouôd think that would be enough to compel me to do as much as I could, like 

whatôs happening already. Becauseéwith the Aboriginal communities, in regards to them as human 

beings itôs pretty socially unjust. Like, I wouldnôt like it, if someone came to my house and said, óoh 

sorry, turning the electricity off, gotta ship you out, donôt get a choice where youôre going,ô so in a 

sense, I feel that I should be doing something more, but I guess, in the sense of not knowing where to 

go from thereéif that makes sense?  

 

JvT: Soéwhatôs holding you back iséyouôre not sure what else you can do or how to do it? 

 

Elle: Yeah, yeah. Yeah, not sureéand also how to go about it, I guess. 

 

JvT: Soéif somebody sort of pointed you the way or suggested oh, maybe you could do that. I mean, 

is there anything that wouldéIôm just wondering about, you know, you said youôve got three kids 

and a family and so on, and youôre studyingéis there any room in your life right to make a 

compromise where you might say, OK, maybe I could stop putting so much energy or time there and 

actuallyé 

 

Elle: Put it here?  

 

JvT: Yeah. 

 

Elle: Uméyeah, I donôt know. Iôve never really, or not recently, because I seem to be on the go so 

muchésat down and sort of gone, alright, where can I sort of time manage to focus my energies on 

this? And I guess when youôve got a young family a lot of your energy sort of gets taken up with that 

process and I guess your world becomes a little bit micro in that sense. 

 

[19:06] 

JvT: é[Referring to Part C of the questionnaire] Iôm an important contributor to society and I 

personally make a difference, and you said, yeah I agreeéwhy do you believe that? 

 

Elle: I feel, as a parentéalso, Iôve always worked in child care, and then now moving into the 

primary school industry, thatéitôs almost my duty of care to ensure that I am a contributor to society 

and that I do make a difference.  

 

[19:56] 
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JvT: Do you think that that sentiment is strengthened by you working in child care and by you having 

children yourself? 

 

Elle: Definitely. I think when I worked in child care I was aware of things, but I probably didnôt put 

that much energy into it. I definitely feel once I had children I became more aware and more 

interested andécaring about what was actually going on around me in the world, locally and globally. 

I think because you think of how you want your children to turn out and how society is becoming and 

how they can also contribute later on in life if you instil the right values and beliefs.  

 

[23:36] 

[Referring to Part C of the questionnaire] 

JvT: So for each of these three you also agreedécan you just elaborate a little on those? 

 

Elle: Well, I think as any person in society, that we all have a social responsibility to fix and be 

influential in some way, shape or form that doesnôt perpetuate the same behaviours or policieséthat 

have occurred to have that happen againé 

 

JvT: What sorts of policies are you talking about?  

 

Elle: Well, letôs just say the White Australia Policy.  

 

JvT: Yeah OK.  

 

Elle: If something like that came back in, when weôre such a multicultural society, it just takes one 

person to start espousing these thoughts and people donôt question it. Well, everyone should be 

questioning everything. And we should be socially attempting, just even in the way that we live, to fix 

society.  

 

[25:26] 

[Referring still to Part C of the questionnaire] 

JvT: Why do you feelénot just that you should fix them but youôre actually responsible for them? 

 

Elle: Maybe not so much responsible, but maybeé.with the other two issues [mentioned above] that I 

should be doing more. That Iôm responsible because Iôm not doing anything about it.  

 

[26:35] 

JvT: How about the reef issue. When you learned about that, how did it make you feel and why? 

 

Elle: Um, sad I guess. Sad that weôre not more respectful about natureôs systemséandéthe reasons 

that everythingôs here on earth. Like, itôs all here for a reason, and it all has a level that affects the 

next level.  

 

[27:39] 

JvT: Do you think thereôs anything that teachers can do to encourage students themselves to become 

active in addressing any issues that theyôre concerned about, and if so, what might those things be? 

 

Elle: I guess, if theyôve got something that theyôre concerned about, researching it.  

 

JvT: OK. 

 

Elle: Looking atésay if theyôve seen it in one newspaper, looking at different perspectives. If itôs in 

relation to a localémember of parliament or whatever, I guess they could write a letter or you could 

encourage them to write a letter. Maybe it could become a class project. Yeah, I donôt knowé 
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JvT: How far, if at all, would you encourage your students to acté to address the things that they care 

about? 

 

Elle: I definitely wouldnôt push them where they felt they were too far out of their comfort zone. I 

would only take it so far as they wanted to. And definitely notéwell, you know, thereôs marches and 

stuff like thatéI probably wouldnôt encourage them to do something like that, but if they spoke to 

their parents about that and their parents wanted to do that, well then, I would definitely. 

 

[30:00] 

JvT: What would be the furthest extent that you would be willing to go to address either of those two 

issues [mentioned above]? 

 

Elle: I would definitely do marcheséIôd definitely protest. If I lived up where the mining site was, Iôd 

definitely protest. 

 

JvT: OK.  

 

Elle: Yeah, Iôm not too sure. I guess itôs another question because Iôve never taken it as far. I donôt 

know until I guess it happened, whether I would balk at it or Iôd go, oh no, I can do that, I can actually 

do that.  

 

[39:09] 

JvT: Do you think you could ever conceive of the circumstances under which you might put yourself 

in the situation where might be doing something illegal? Where maybe youôre blockading on private 

land or youôre occupying ï maybe not on your own, but with a group of people on private land, or 

maybe even chaining yourself somewhere or lying in front of a bulldozer, or something like that? 

 

Elle: Um, see, before I started studying I would quite easily have done that [laughing], but now that 

Iôm going intoéand like, Iôve worked in child care, and I would have done it, but now that Iôm 

moving into teaching, I donôt know, maybeéI wouldnôt probably take it that far. If it was a 

peacefulésort of protestéLike I always admire those people ï the guy that went up in the tree house 

and stayed up there for weeks and weeks. It might have been, or maybe I was still in high school, or it 

was just after high school. Heébuilt a tree house, because they were going toéget rid of all this 

forest and stuff and they were huge, massive old trees, and he stayed up there for weeks and weeks 

and they couldnôt do anything, and they couldnôt get him down. And Iôm like, oh yeah, Iôd do that if 

Ié[laughing] 

 

JvT: OK. 

 

Elle: I was only young then, but obviously again, itôs hypothetical. Iôve never been in the position or 

in the vicinity of something like that happening. But I always feel or have thought that, yeah I would.  

 

JvT: But why since starting to study to be a teacheré 

 

Elle: That Iôve become? 

 

JvT: Yeah. 

 

Elle: I donôt know. 

 

JvT: Is it just because youôre getting older or is it related to teaching itself? 

 

Elle: Yeah I guessémaybe it is that Iôm getting older, that Iôm a bit more like, I wouldnôt like to be 

arrested for something [laughing]. Whereas, when I was younger, itôd be like, oh, it doesnôt 

matterélike moreé 
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JvT: Yeah, yeah. 

__________________________________________________________________________________ 

 

Interview with Neil ï 2015-07-21 
 

[0:27] 

JvT: Did you say you have more than one job? 

 

Neil: Um, yeah. I currently have two jobs. Iôm working at a Chinese take-away place as a delivery 

driver. I usually do that between ten to twelve hours a week. And then, sometimes they call me in for 

an after-school care job. 

 

JvT: OK. 

 

Neil: At Ashmore, so I help out with that a little bit. Just depending on my availabilities I just call up 

and tell them if Iôm available that afternoon.  

 

[0:56] 

[Referring to Neilôs questionnaire] 

JvT: Youôre just like the median student ï you spend hours per week working than you do studying. 

 

Neil: Yeah [Laughing]. Yeah, I find that.  

 

JvT: So, do you find that working kind of impacts your study? 

 

Neil: Definitely.  

 

JvT: If you werenôt working so much do you do you reckon youôd be able to study, or you would 

study more? 

 

Neil: I would definitely study more yes, because after work the last thing you want to be doing is 

studying and before work you want to try to have some free time to yourself with friends soéitôs just 

finding that time to study is the issue really. 

 

[1:50] 

[Referring to Part B of the questionnaire] 

JvT: So I was wondering if you could tell me why these particular ones, famine in unstable countries, 

global warming and ISIS are most important to you? 

 

Neil: On a recent holiday to Jordan, in the Middle East, I saw firsthand a lot of refugees coming from 

Syria and how many kids and refugee camps there were and it really like, hit home sort of, just to see 

it firsthand. So I guess that whole region of the Middle East, like all of Egypt and Syria and Saudi is 

just sort oféit doesnôt really get the attention it deserves, because I never see it on the news in 

Australia unless itôs on the world news or something like thaté 

 

JvT: So the refugee issue is a little bit different than famineé 

 

Neil: Yeah. 

 

JvT: I mean, thatôs OK, this may have been just a spur-of-the-moment thing [referring to 

questionnaire responses]. 

 

Neil: That was just a spur-of-the-moment thing, buté 
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[2:52] 

JvT: I remember during one of the classes that you said youéwhen you were growing up you lived in 

a few different places. 

 

Neil: Right. 

 

JvT: Like Pakistan, and there was another one you saidé 

 

Neil: Kuwait, Phillipines, Pakistan yeahé 

 

JvT: So when you were growing up did you see, in any of those countries any, I donôt know, famine, 

or refugee issues? 

 

Neil: Pakistan for sure there was a lot of um, poverty. Because we lived in a complex and whenever 

youôd leave the complex there would just be beggars everywhere and a lot inéa lot in Southeast Asia 

actually. There was a lot of poor regions where there was a lot of beggars and it really hits you and, 

just poor living conditions.  

 

JvT: So um, but you said this one where it hit home about the refugees was on a recent trip to Jordan. 

 

Neil: Yep. 

 

JvT: So what was it about that particular time or circumstances where you really realized it, compared 

to say when you were younger and you saw some of that? 

 

Neil: I guess itôs justéIôm just a bit more mature now andéI got to actually interact with a few of the 

kids andéplay football with them and stuff soé 

 

JvT: Mm, could you talk a little about that? Just playing football with whom exactly?  

 

Neil: Oh just some kids from this little refugee camp. I just went over and they were playing soccer so 

I just started playing with them and trying to talk with them, but they couldnôt really speak English 

that well, buté 

 

JvT: Where was that? 

 

Neil: This was in Jordan.  

 

[6:10] 

JvT: If you hadnôt spent the time growing up in theseéand getting a taste of these different countries 

in the Middle East and having a recent holiday there, do you think you would have been as concerned 

about them as you are now? 

 

Neil: Yeah I definitely wouldnôt have been as concerned, no. Because you donôt really get theéget 

the real feel of it until youôre there, and the media here doesnôt reallyésay much about whatôs going 

on outside of Australia, unless you have cable or really read internet news, whichépeople just usually 

scroll through Facebook and donôt really get much out of it. 

 

JvT: Mm hm. 

 

Neil: I wish people were more interested in it but, yeah, I donôt think Iôd be concerned at all.  

 

JvT: OK. 

 

[7:09] 
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JvT: OK, and how about this one [referring to questionnaire], global warming is a little bit different 

because itôs not like aéwell, in some ways it is a political thing, but itôs not as tied directly to those 

sorts of things. Is there a reasonésome reason that you put that one that concerns you?  

 

Neil: Well, I go surfing quite a bit, and go to Indonesia and certain times of the year during rainy 

season thereôs just ridiculous amounts of pollution in the ocean and the beaches are just covered with 

plastic and just those sort of things. And even just going into Denpasaréyou can barely breathe 

because of the pollution and stuff so itôsé 

 

JvT: OK 

 

Neil: Itôs just one of those things ï like, I like the outdoors and it sucks to seeémodern, I donôt know, 

itôs hard to explain.  

 

JvT: So, is that the only reason why? éLike, how have you learned about global warming?  I mean, 

you saw all that rubbish in the ocean while you were surfingé 

 

Neil: Yeah, wellé 

 

JvT: Which is not directly tied to global warmingé 

 

Neil: Well, my dadôs an environmental science teacher in high school, so heôs taught me a lot about 

how greenhouse gasses and stuff affectélike how itôs affecting the earthôs atmosphere and weather 

conditions and that sort of thing. So, that definitely plays a major role in myéreason for putting 

global warming as one of the most important political issues. 

 

JvT: OK. So is that how you managed to travel so much when you were a kid? Was your dad teaching 

in international schools?  

 

Neil: Yep. Both my parents are international school teachers.  

 

JvT: Oh OK. What does your mum teach? 

 

Neil: Primary school, between year four and three usuallyé 

 

JvT: So your dadôs input ï heôs passed off some of that education for you on environmental science? 

 

Neil: Yep. Mm hm. 

 

JvT: OK. 

 

Neil: And heôs always taught me to recycle, andébe mindful of the environment and the effects we 

have on it.  

 

[10:23] 

JvT: Thereôs a myriad issues that we can care about, so that might have just been what was really 

present for you when you wrote that [the questionnaire responses]. Is there somethingéright now, 

like, another thing that reallyéconcerns you?  

 

Neil: Mméitôséwe sort of live in a bubble here so itôs hard to tell, like, whatôs going on. Thatôs 

what I feel like.  

 

JvT: OK. 
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Neil: I mean, if you research it, Iôm sure you can find hundreds of things to care about but everyone 

seemsélike around first world countriesésort of thingé 

 

[11:12] 

[Referring to the questionnaire] 

JvT: The next question was, óIs there anything that youôre doing about any of these issues?ô, and you 

said that thereôs not because you donôt know where to begin. Can you talk a little bit about that? éDo 

you just feel overwhelmed by the complexity or scale of these issues or you just donôt have time 

oréwhy is it that you donôt know where to begin? 

 

Neil: It feels like these issues are suchéyeah, itôs a bit overwhelming. Itôs just hard to know where to 

start with these things. Itôs sort of likeéyeah, I guess itôs the complexityéand finding the time, 

obviouslyébusy scheduleé 

 

JvT: Mm hm. 

 

Neil: Iôm definitely all for charities and that sort of stuffébut a lot of the time itôs hard to tell if itôs 

actually going to the charity or if itôs going to a middle man and stuff like that so itôsé So Iôd prefer 

some charities to be done differently.  

 

JvT: What do you mean? How? 

 

Neil: Advertised differently and that sort of thing. 

 

JvT: How would you like them to advertise? 

 

Neil: [Laughing] Just differently. [Laughing] Thatôs a tough question. 

 

JvT: I think the sentiment is not uncommon, that some peopleédistrust maybe ï 

 

Neil: Yeah, distrust. 

 

JvT: where their money is going. So why is that for you, that you have that distrust? 

 

Neil: Because people are so corrupt. 

 

JvT: OK 

 

Neil: [Laughing] 

 

[13:40] 

JvT: What would it take for you to do something ï anything, in relation to any of these issues? é 

 

Neil: Well, if Iéknew more about them, I guess that would be aé 

 

JvT: OK. 

 

Neil: And if I had more opportunities to make a difference these sort of issues. 

 

JvT: Mm hm.  

 

Neil: [Wondering aloud to himself] The circumstances that I would be inéprobably not living in 

Australia. 

 

JvT: Why is that? 
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Neil: Because itôs sort of like a little bubble [laughing].  

 

JvT: OK.  

 

Neil: Everything just sort of goes how the government wants it to go.  

 

JvT: Mm hm. 

 

Neil: So itôs notéa realistic depiction on how the rest of the world is. 

 

[15:39] 

JvT: What might be some of the opportunities whichéyou would act on if they were present? 

 

Neil: Volunteering. For sure volunteering overseas would be very cool, in an orphanage or something 

like thatéIn regards to global warming maybe, cleaning up beaches orépromotingéenvironmental 

awareness through social media or however you need to promote it, just to make sure everyone knows 

whatôs going on.  

 

[16:33] 

JvT: Letôs suppose that thoseésome or all those opportunities did present themselves to you, what do 

you think would be the furthest extent that you would be willing to go to do something about them? I 

mean, can you imagine for example any situation where you would be willing to really forgo some 

comfort of yours, or perhaps money or time oré put yourself into a situation that was dangerous ï 

maybe that you would get ï you know, for example if you were participating in a blockade, maybe 

you could get arrested or even hurt, or in the most extreme circumstances even killed. Like, what 

might be the furthest extent you would go to act on one of these issues? 

 

Neil: At the stage I am now with these issues, probably not as far as being arrested. That would 

probably be the furthest. But Iôd definitely put in time and effort in trying to resolve theseémassive 

issues [laughing]. Like I said before, itôs hard to know where to begin. I think if I saw it was making a 

difference then itôd be a lot easier to put more into it, more time and effort, moreé 

 

JvT: OK, so results would be a motivator for you? 

 

Neil: Results, right. Results for sure.  

 

[18:34] 

JvT: So you said you wouldédonate timeéspend time and efforté 

 

Neil: Yeah, even money probably, yeah. 

 

[19:36] 

[Referring to Part C of the questionnaire] 

JvT: Why do you believe that youôre an important contributor and you personally make or can make a 

difference? 

 

Neil: Well I believe anyone can make a difference obviously, itôs just putting the time and effort in to 

do it.  

 

JvT: OK. 

 

Neil: Weôre all here foréwe can all make a difference.  

 

JvT: Mm hm. 
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Neil: Everyone means something to someone soéI believeéhopefully throughout my life I can make 

a positive contribution to society and make a difference, have a bit of a legacy. 

 

JvT: OK. 

 

Neil: Sounds a bit corny, but yeah.  

 

JvT: Why do you care about that? 

 

Neil: Itôs a tough question. Why wouldnôt you want to make a contribution? 

 

JvT: Well, I donôt know. I guess some people would justésort of follow theé 

 

Neil: I just find that boring I guess. 

 

JvT: OK. 

 

[21:05] 

Neil: Yeah I think thatôs a big thing for me ï making sure I make a difference in someone elseôs life, 

like for the positive, yeah.  

 

JvT: And why is that important? 

 

Neil: Um, just makes you feel better about yourself. 

 

JvT: OK. 

 

Neil: And it makes other people happy which is always good.  

 

JvT: Mm hm.  

 

[21:49] 

JvT: éyou mentioned thiséa little bit of a legacy. If that didnôt happen, letôs suppose that you knew 

and the people who were affected by your actions knew that you had really helped them and you had 

really made a difference in their livesébut you werenôt remembered by other people, would you still 

do it? 

 

Neil: Yeah, definitely yeah. 

 

JvT: OK. 

 

Neil: Iôm not a religious person but I do believe in karma and that sort of stuff.  

 

JvT: OK. 

 

[22:46] 

[Referring to the Part C of the questionnaire] 

Neil: Iôd probably agree with this one, Iôd probably change my answer on óI am responsible for 

current social problemsô, I agree that I am probably in some way a reason for a social problem.  

 

[23:16] 

JvT: Can you talk a little about that? About your sense of responsibility either for the future or for 

now? 
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Neil: Sometimes you donôt mean to make a social problem, butéitôs just the way you live and 

uméIôm not sure what problem Iôd be contributing to butéthere would be something [laughing]. 

 

JvT: OK. In saying that, do you feel guilty? 

 

Neil: I donôt know what Iôm doing yet so I guess I donôt feel guilty [laughing], but if I did know Iôd 

probably change what Iôm doing. Iôm sure someone would be able to spot out aésocial problem Iôm 

contributing to.  

 

JvT: OK. So, the one above it where it says óI should fix existing social problemsô, why do you agree 

with that? 

 

Neil: Becauseéitôs the right thing to do. 

 

JvT: OK. 

 

[25:47] 

JvT: So, when you learn about some social, political, et cetera issueéhow do those experiences make 

you feel? 

 

Neil: Thatéthereôs something we can do. That thereôs solutions to these problems, itôs just the human 

nature to be likeé.greedy, I guess? Obviously it imprints your mind and makes you think about it 

moreéwhen you have firsthand experiences. So I feel like if everyone were to experience some of 

these issues theyôd try and make a bigger difference, but like I said before, itôs just a bubble so they 

donôt really know whatôs going on outside.  

 

JvT: You said it makes you feel like you can do something about it, when you learn about ité 

 

Neil: Yeah. 

 

JvT: So, you feel empowered when you learn about these issues?  

 

Neil: Yeah, you could say that. Empowered. 

 

JvT: But you said also that human nature is kind of greedy. 

 

Neil: Yeah, and the wayéthe way that societyôs built, it makes it tough for you to make a difference 

unless youôre some sort of somebody. Thatôs what I feel like. 

 

JvT: OK, why is that? Can you elaborate on that a little bit? 

 

Neil: It just feels like thereôséa controller [raising hands and pointing down], thatôs always 

likeésomeone who dictates what happens. And I feel like you can get in trouble for trying to make a 

changeéin some of these issues, not obviously all of them.  

 

JvT: You can get in trouble? What kind of trouble? 

 

Neil: Oh, just on the news recently, a guy went over to fight ISIS and he was killed, like, he was just 

trying to do right for his country and he died doing it so thatôséyou can die. Um, itôs everywhere, in 

China and stuff if you try toéfight against the government you can be imprisoned for opinions and 

that sort of stuff ï public speaking is outlawed in a lot of places.  

 

JvT: Mm hm. 

 

Neil: Itôs justé 
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JvT: OK so, sorry? 

 

Neil: Itôs just tough to make a difference. Thatôs what I was trying to get at.  

 

JvT: So do you thinké the potential punishment is a detractor for you? Because you feel like you 

could get in trouble, is that one of theéis that keeping you at all from doing more? 

 

Neil: Well, at this stage in my life it, yeah, definitely it would be a deterrent because Iôm trying toéI 

donôt really have the time to be honest, but maybe when I become a bit older theyôd become less of a 

deterrent and I could make more of a difference, buté 

 

JvT: OK. 

 

Neil: So I guess the answer to your question is óyesô, they definitely are a deterrent. 

 

JvT: The potential punishment? 

 

Neil: The potential punishments. 

 

[32:33] 

JvT: As a teacher is there anything that you think you can do to encourage your students to become 

active citizens in creating the sort of world they want ï whether thatôs political, social, environmental? 

 

Neil: Yep. I think thatôs part of being a teacher in generaléyouôre meant to make a positive 

difference to your children. Make them more environmentally aware, make them more aware of the 

issues going on.  

 

JvT: And how do you think you could do that? 

 

Neil: Teaching lessons thatéinform students on these sort of issues.  

 

JvT: So might that be a lecture-style thing, where you just tell them the factsé?  

 

Neil: For primary school students Iôd rather create an activityéthatôd probably be more engaging.  

 

JvT: What sort of activity? What do you think would reallyémake their action effective? é 

 

Neil: Iôm sure thereôs plenty of activities you can find aboutésmaller scale environmental issues that 

you can show students how they can make a difference. Off the top of my head I canôt really think of 

too manyéI guess you could teach kids to grow plantséthat would be something. And show them 

which water works the best, and show them that you canôt pollute because the plants wonôt grow with 

it. 

 

JvT: So those sound like environmental things, how about for theégeopolitical things like refugee 

issues? 

 

Neil: Thatôs a lot tougher with primary school kids, just because they donôt understand how ï I donôt 

even understand exactly how it ends up happening butéI think theyôre a bit young.  

 

JvT: Is there anything you could do to get them on that social responsibility pathway? 

 

Neil: You could always show videoséengaging videos about how these sort of political issues 

occurébut like I said, I donôt even understand it that well.  
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JvT: So that goes back to the part that you said before about part of your ability to make a difference 

is about knowing more, so itôs about educating yourself first. 

 

Neil: Exactly, yeah. Just the complexity of it, like you said also. 

 

JvT: OK. 

 

[36:41] 

JvT: How far, if at all, would you be willing to encourage your students to become active citizens in 

whatever issues it is that they care about? éWould you be encouraging them to, if they wanted to, 

lock themselves onto a tree, or maybe to make posters, or write lettersé? 

 

Neil: Oh, no. I donôt think youôre allowed to promote protests to your students but, how far would I 

goéfor my students? 

 

JvT: Yeah. 

 

Neil: Probably making posters around the school. I guess as far as the curriculum letôs you. 

 

JvT: OK. 

 

Neil: Without getting fired [laughing]. 

 

JvT: So you definitely wouldnôt be willing to lose your job? 

 

Neil: No, no. I mean, Iôm sure you can get in a lot of trouble for discussing some of the political 

issues whereélike, my parents used to live in Dubai. 

 

JvT: Mm hm. 

 

Neil: And, like I said, they used to live in Kuwait and they couldnôt discuss a lot of political things 

and religiouséfor religious reasons.  Even my dad couldnôt teach evolution in biologyéand my mum 

couldnôt talk about, like they would censor stuff in their books and that sort of stuff.  

 

JvT: OK.  

__________________________________________________________________________________ 

 

Interview with Barbara ï 2015-07-21 
 

 

[2:13] 

[Referring to the Part B of the questionnaire] 

JvT: Can you just elaborate a little on these and why you chose them? 

 

Barbara: éI guess I chose this because I am a very social ï sociable person, I like interacting with 

peopleéand I think itôs a big part of who we are, we are humans, we are meant to interact with one 

another, we feed off one another. 

 

JvT: Mm hm. 

 

Barbara: And I guess with my first, number one answer, where Iôve written óignorance of one another, 

no eye contact, no please, no thanksô, I guess this ties in with the high use of technology and how 

people are so used to talking on the phone, theyôre messaging, theyôre scrolling ï you go out on social 

occasions and you see a whole table of friends of about eight or six of them are on their phones and 

itôs just people losing the common ground of interaction and that simple communicationé 
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JvT: Mm hm. 

 

Barbara: Such as eye contact and using body language. Itôs like people are all hiding underneath the 

screen these days, so itôs justétheyôre scared of something. Like, you walk down the street and, I 

donôt know why but I get drawn to faces so I always look at faces and try and have a little bit of a 

smile but you see people and they look away and youôre just like, whatôs wrong, unless thereôs other 

underlying issues which cause that effect but I donôt think eighty per cent of the population would 

have a really big problem otherwise weôd be in a bit of an epidemic.  

 

JvT: OKéso why is that so important to you? Is it because you said itôséis it because you feel 

itôséby nature weôre meant to be social and people are somehow abandoning their nature by not 

looking at you oré 

 

Barbara: Itôs notéthat theyôre not looking at me, thatôs got nothing to do with it, itôs just like people 

are supposed to interact and useétheir mouth, not be typing using their fingers, stuff like that, to say 

something. Thereôs noépeople donôt call people anymore, itôs just all like text message andéitôs like 

they donôt have enough time andéI donôt know, I guess people donôt have enough time for one 

another to stop and interact with one another andé 

 

JvT: Mm hm. So in a way you feel like people are losing theiré 

 

Barbara: Touch 

 

JvT: Touch, and maybe their natural way of communicating? 

 

Barbara: Yeah, thatôs pretty much it.  

 

[5:45] 

Barbara: Iôve worked in hospitality my whole life and so Iôve seen an array of people and itôs 

becoming more of an issue, with the no please no thanks itôs actuallyéquite disgusting, thereôs no 

appreciation of one another so, ignoring the work that theyôre doing, but it happens everywhere, itôs 

all gimme this, gimme that, thereôs no óhi, how are you?ô, or óI would likeô, or óthank youô, thereôs 

none of that and itôs veryédifficult. Thatôs why I like to educate people when they come into my 

store and I always say óhi, how are you?ô, and if they donôt respond to that Iôll keep saying that until 

they realize and theyôre like, óoh ok, hi, how are you?ô, ógood thanksôé 

 

JvT: Do you think that trend that you just described is impacting on peopleôs sense of community and 

the way that we relate to one another generally? 

 

Barbara: YeahéI feelébecause of technologyéis isolating people into groups, I guess it sort of 

happened in nature too but, itôs more as though people are competing with one anotheréandéthereôs 

no blend, itôs all like people cut into sections and Iôll only talk with this person if theyôve got 

theéwhateveré 

 

JvT: And um, when you say that people are getting more competitive or theyôre competing with one 

anotheréwhat are they competing for or about? 

 

Barbara: Status.  

 

JvT: OK, so theyôre just trying to make themselves look higher than somebody else?  

 

Barbara: I guess, yeahéSee itôs different because Iôve been involved with different groups of people 

where they have a hierarchicaléI donôt know, whatever they are, and then thereôs another group of 
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friends and they believe everyoneôs equal and they treat everyone equal. Whereas the other groups 

they would tread on someoneôs toes to get theiréthemselves that bit better.  

 

[9:22] 

JvT: So you would prefer the more egalitarian group than the hierarchical group? 

 

Barbara: Yeah, yeah definitely, becauseéI guess you can be yourself. You can just be who you want 

to be, who youôre supposed to be. Everyoneôs equal. Like, you have trust, you have friendship, you 

have love, you have everything you need, you have laughs, and itôs just no one is trying to impress 

anyone, whereas theyôre less involved in their phone, whereas the other group theyôre all about, oh, 

look at this person, look how hot they are, or look how fat she is, or oh my god sheôs an ósô, itôs 

different and itôs not only just girls, itôs boys as well.  

 

JvT: Mm hm. 

 

[16:46] 

JvT: You said that home life has a big impact on peopleôs development or it interferes a lotéso, some 

of your values or attitudes or manners that you just described, does that come from your home life? I 

mean, were your parents always insistent on those sorts of things? 

 

Barbara: Yeah, definitely. Definitely, yeah. There was very, very, very strong family values. It was 

always please, always thank you. If I didnôt use them I was given nothingéIf I was able to have after 

dinner or before dinner one cookie, if I asked for another one, dad would say ódonôt be greedy, youôve 

had your one, appreciate thatô.  

 

JvT: OK. 

 

[20:31] 

[Referring to Part B of questionnaire] 

JvT: So this point is entirely aboutéyouôre saying that in your experience schools, you have found, 

have not prepared students for intimate relationships with people andéyou wish that they would have 

done that because it would have saved you a lot of hardship and your own experiences, is thaté? 

 

Barbara: Yeah, definitely. It would have been good. You had a couple of information days overéthe 

seven yearsé 

 

JvT: Seven years of high school? 

 

Barbara: Of high school, yeah, sorry. And I guess you could include primary school but you donôt 

really know whatôs what in primary schooléI guess it would have really helped out and let the 

individual know and identify these thingséI have my friends, theyôll get a text from a boy, oh my 

god, make them feel bad, or guilty about something that they shouldnôt really feel bad about, and 

obviously thatôs the manipulative behaviour, and for them to recognize it and just be like, óno, this is 

how it isô, and then take charge in their own lives andé Without the education, and how things have 

just gone on, I wonder if I would still be the same person if I didnôt do everything the hard wayéif 

Iôd still be strong, but now Iôm actually, I think I am ï able to sort of identify different things and I 

just go, óno, thatôs not rightô, and justéhelp myself. 

 

JvT: OK.  

 

[22:55] 

JvT: OK, this next part, is there anything youôre doing to end or resolve any of these issues that you 

mentioned here, and then you wrote a whole bunch of stuff hereé. So I just wonder ï could you talk 

about this a little bit. When you say youôre able to provide advice to people, in what context is that 
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happening? Just on a personal one-to-one context or have you been involvedéin some seminars or 

what kind of thing? 

 

Barbara: [Laughing] Oh, nothing like that. Itôs more just talking with friends, people who Iôve met. I 

used to go out quite a bit and I love to chat so Iôd always just out andélike thereôs people who Iôd 

only talk with for five minutes and at the end of it, itôs all sort of empowering, and fixing solutions ï 

oh sorry, not fixing solutions, fixing problems and finding solutions. Yeah, and really just talking to 

them. A lot of people Iôve never even seen againé 

 

[25:59] 

JvT: So how far would you be willing to go in order to promote this cause of helping people to relate 

more humanely and nicely to one another? éI just wonder what might be the extent to which you 

would go to do this kind of thing? 

 

Barbara: Itôs something that Iôve actually been wondering. First thingéIôve got no idea what the hell 

to start, where the hell to start, but ideallyéitôd be really good to do workshops, go around different 

schools, do workshops, have a lot oférole play, have a lot of role play, interactions so people can feel 

and empathize and understand realities. Get them in small groups and Iôd actually set up ï do separate, 

do female and a male oneéand even do some stuff collaborativelyédo more role plays in, I guess 

coupled situations, how to act, how not to act, or more as though whatôs appropriate and whatôs really 

not accepted. And just how to deal with different thingséfor example, your partner didnôt come home 

on time, theyôre half an hour late, donôt just scream at them.  

 

JvT: Mm hm. 

 

Barbara: éAlso, touch on I guessécommunication skills as wellé. Have people sitting around, face 

to face talking with different people who they havenôt talked with before, have a set of questions and I 

guess move around the classroomé. Provide information about what the advantages are and 

disadvantages are of using technology, so how you can lose your skills, your fundamental skills.  

 

[29:44] 

Barbara: The home life does impact a lot on the studentôs life, butémake it allowable or seem 

allowable to the students that they donôt actually really need to be that person. They can be the person 

that they want to be, they can gain confidence, skills, life skills andéalthough acknowledge that their 

past still exists because it is a big part of their lifeéjust, yeah acknowledge that it exists but become 

the better you. 

 

JvT: Mm hm.  

 

[30:36] 

JvT: This is all really interesting because I think the answers that youôve given are all quite different 

to the sorts of issues and means of acting upon those issues that other students wrote, so basically, as 

you stated right from the beginning, whatôs first and foremost for you is just relationships between 

peopleé 

 

Barbara: Yeah, thatôs the key. 

 

JvT: And thatôs the natural way. And whether those are friendly relationships or professional or 

intimate thatôs basically how people relate to another, is thaté? 

 

Barbara: Yeah, yeah that pretty well sums it upéyeah. 

 

JvT: And do you think that in taking that approach in helping people to relate more humanely and 

civilly to one another and with themselves, their authentic self, do you think that would bleed over 

and impact on larger social issueséand political issues even, like for example, human rights issues or 
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social justice or environmental sustainability or other things? Do you think that that approach 

couldédirectly or indirectly impact on those sorts of things? 

 

Barbara: Yeah, definitely. I guess if people are willing to accept this notion, definitely. It could have a 

huge impact, not only on an individual level, but on a national level as well. It could potentially 

spread like a diseaseéyouôd have to start off young I guesséfrom pre-schools right up to year twelve 

and have more information soétheyôre being soaked in it, the whole through their educational lifeé 

 

JvT: Soaked in what? 

 

Barbara: Soaked in, I guess these relationshipsé. If theyôre being informed about all this kind of stuff 

it couldéyeah, it could definitely go through the generations or just spread through the groups of 

people into a national level and it could change, likeécurrently we have problems with Tony Abbott, 

me personally because I think heôs a greedy bastard, but what iféeveryone was taught this sort of 

skills, it was sort of life skills, appreciation of one another, and I guess helping one another as well, 

but do you think the government would be in thisésituation right now? Would more people be happy 

with the choices they have gone with? 

 

JvT: Mm hm. 

 

Barbara: I believe that it could. Obviously there would be a lot of hard workébecause thereôd be a 

new beginning, but I guess if a lot of time was taken out to it, it would. And itôs like, back again to the 

friendship circles, depending on who youôre with, if youôre with the group with equality, they 

demonstrate lots of love and caring and sharing and that spreads on to people. You see these people 

and you feel that love and youéI guess, act that way to another sort of person and it just goes on and 

it rubs off on people.  

 

JvT: OK. Itôd have a sort of domino effect. 

 

Barbara: Yeah.  

 

[37:33] 

[Referring to Part B, question 4 of the questionnaire ï for which Barbara wrote she has not 

participated in any sort of activism] 

JvT: Can you envision any circumstances where you would do one of those things [listed in question 

4]? 

 

Barbara: Tony Abbott gets off leadership, hundred per cent [laughing]. But what was it that class, I 

think it was last weekéthere was that website? 

 

JvT: Which website? 

 

Barbara: Red dot, no, extract, no I donôt know [flipping through note book]. 

 

JvT: In our class? 

 

Barbara: Yeahéit was in the later class [flipping through note book]. 

 

JvT: Ah, youôre talking about GetUp? 

 

Barbara: GetUp! Thatôs the one!  

 

JvT: Ah, OK, yeah. 
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Barbara: GetUp, Iôd definitely sign to some of those. [I incorporated this into the English class I was 

teaching rather than HSIE] 

 

JvT: Oh, OK. Did you go there and check it out? 

 

Barbara: No, I totally forgot. 

 

JvT: OK. 

 

Barbara: But thatôs something on my list of things to do, just to sign up to that because they could 

have some valuableémovements in the nation.  

 

JvT: Yeah, yeah they certainly do.  

 

[39:21] 

JvT: If you were to get involved ï letôs say it was for something toésome campaign to depose Tony 

Abbott, or whatever it is that you felt really passionate about and thought might make a difference, to 

what extent would you be willing to go to act for that cause? I mean, would you then be willing 

toéwrite into an MP, or blockade something, or put yourself in an arrestable position, or take part in 

a protest where you might get hurt oré 

 

Barbara: Uméprobably not, Iôd probably go surfing [laughing]. ButéI donôt know, I guesséIôm 

passionate about it, butéI guess, OK, if something were to happen, iféit were an organized event 

and it was that issue and it was at here, the school, or some local ï in the Gold Coast area, I would 

definitely show up and have a big sign andé 

 

JvT: OK. 

 

Barbara: Iôd do thatéIôm not really a dangerous ï like, donôt really like to live dangerously, I guess. I 

um, I donôt know, if itôs something ï if it makes me realéI donôt know, really ticks me off.  

 

JvT: OK, and what would it take for something to really tick you off? 

 

Barbara: Well, I just heard on the news that theyôre trying to increase the GST up to fifteen per 

centéto provide money to health and educationéI think thatôs good that theyôre trying to help the 

system butétheyôre just stupid, theyôre a bunch of idiots. Thereôs roads that are bring laid over which 

donôt even need it, you see money getting spent into things that donôt even matter, like a new building. 

Theyôve got two or three, probably more, new buildings up, coming in Surferôs Paradise ï like, do we 

really need that? We couldéassist poverty in, I donôt know, like half the state, or, probably not that 

much but you could do things that actually matter. With that you can provide funding for the 

educational skillsélike, just because the Gold Coast wants to look pretty, but donôt they understand 

that thereôs other things that need more addressing?  

 

JvT: Mm hm. So there are some political issues which do really light your fire, so to speak? 

 

Barbara: [Laughing] 

 

JvT: But those ones ï are they sort of less important than the ones that you wrote there, about human 

relationships? 

 

Barbara: Well, I guess they intertwine. If money werenôt spent on all those new buildings, fancy new 

buildings, you could put that money into the education system and provide opportunities for things 

like this to happenéprovide opportunities for these things to happenéfor educatorséabout wanting 

to help more aboutéhave students more knowledgeable about relationships and things like thaté 
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[44:50] 

[Referring to the second question of Part C of the questionnaire] 

JvT: You said youôre unsure ï why is that? 

 

Barbara: Actually, I guess I might change that to óagreeô. I guess Iôm extremely opinionated, and I 

guess like to reason why, so I canôt just say, óOK, the sky is blueôéI feel as though I have valuable 

reasoning behind things when I interact with one another and Iôm very influential to people. I believe 

I am fair. I like to see both sides, obviously thereôs always one that you have to choose that is personal, 

or not personal sorry, is individual, like your own individual choiceéAnd I guess I like when people 

do come into the place where I work I guess I educate them about their ownécommunication, just 

simple things, please and thank you. I guess I donôt really contribute to society in the sense that I 

donate, Iôm a lord pleaser or something like thatéI feel as though Iôm important on a personal and 

individual level. I try and just really help my friends and those around me and my loved ones, just try 

and make a difference, try and make a changeé 

 

[48:02] 

[Referring to questions about responsibility of Part C of the questionnaire] 

JvT: So why is that? Why is that you disagree with current responsibility oré that you should fix 

something, but for the future you said that you agree. 

 

Barbara: I guess right now I donôt feel like Iôm in the position to be able to fix existing social 

problemséI find that thereôs a lot of social problems and I believe I need more education to be able to 

fulfil those needs. 

 

JvT: Mm hm. 

 

Barbara: And yeah, I figure at the moment there are people there already and youôre ï theyôre the ones 

who are educated so they should do their job properly, I guess, or otherwise go more into depth with 

their usual class arrangementsé. [reading from the questionnaire] óIôm responsible for current social 

problemsôéI donôt know, I donôt fight with peopleéI donôt believe Iôm responsible for them because 

I try to keep everyone happy, I try to make people happy. Again, I like to be fair and see both sides of 

the story. I donôt think Iôm just reallyéa part of itémaybe when I was a teenager I could have been a 

part of the social problemsé.I donôt know, I try on a daily basis to be better, be moreéto talk more, 

to have time for people and things like that. 

 

JvT: OK. 

 

[51:53] 

JvT: When you do learn about a social, political, environmental problem, whether itôs of the sort that 

you mention there or some of the examples that I just gave, how does it make you feel? 

 

Barbara: What was the one ï the Aboriginalé? 

 

JvT: Oh, just about this proposal to defund Aboriginal communities and relocate them.  

 

Barbara: What do I ï how do I feel about those?  

 

JvT: Not about that particular oneéor letôs just take the ones you gave for example, and the examples 

you gave ï the lack of education about intimate relationships and how to stand up for yourself and 

keep respect for yourself and how to treat other people nicely. How do those make you feel? 

 

Barbara: UméI donôt knowéin a way it kind of makes me angry. Like, wake up to yourself, like, 

wake up. Donôt youécanôt you yourself from a third eye perspective? Do you not compare yourself 

with others? Do you not acknowledgeéDo you not see the previous of the future? Do you not see it 
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from [drawing on paper] this angle, this angle, this angle, this angle, this angle, this angle, this angle, 

this angle, itôs like everywhere. 

 

JvT: OK. 

 

Barbara: And itôs like, putting yourself in the middle. And this goes into life skills, activities, utilizing 

your day, um, have you called your mum? Just sort of everythingédo you not notice that youôre not 

talking to the person in front of you? You know, your heads deep in your phone. 

 

[54:31] 

JvT: Do you think thereôs anything that we as teachers can do to encourage our students to become 

active in creating the sort of world that they want or resolving any social or political issues that 

theyôre interested in? 

 

Barbara: I guess itôs more trial and error. Incorporate activities which do question such things, yeah 

and just really provide activities where they can be engaged in these kinds of things, and get them 

knowing, get them talking, provide them with rich experiences, hands on material that really gets a 

full spectrum of knowledge and understanding so then, therefore they find their interest and further 

extend theirédepending on how passionate they are.  

 

JvT: OKé. To what extent do you think you will encourage your students to become engaged in the 

way that you described or to get their hands on the situation?  

 

Barbara: I guess you can do anything we have the power to doé I guess their ageéassuming primary 

school age, that, with their parentsô consentéget them knowledgeable about it, and yeah really 

understand. Maybe get the class to write letters as activismé. A lot of it would be on me, just finding 

about information, and supporting right things, knowing right from wrong. Like, say if a student was 

into ISISéIéIéno, I wouldnôt sort of go there, at least it would be my sort of duty to influence them 

in such a way, I would have to dig up hard evidence about the negative impacts of ISIS and stuff like 

that and obviously if the parents were concerned, yeah look at my evidence and everything. 

 

JvT: OK.  

__________________________________________________________________________________ 

 

Interview with Brian ï 2015-07-21 
 

 

[0:31] 

[Referring to the questionnaire] 

JvT: I was wondering if you could just say why these issues are the ones that are mostéyouôre most 

concerned about? 

 

Brian: I guess for me Iôve just grown up in a very green family. Weôve always cared about animals, 

weôve always been pro-environment. 

 

JvT: Mm hm. OK. Can you describe a little bit about that?  

 

Brian: About my concerns? 

 

JvT: Well, just about growing up in a family thatôs really green.  

 

Brian: Well um, both my older sisters are ï oh sorry, oneôs vegetarian, the other oneôs vegan and both 

of them are quite activeéthe second oneôs particularly passionate about birds. So at her placed sheôs 

got about nine rescue chickens now I think, and sheôs got an aviary where she looks after lorikeets 

until theyôre able to be rehabilitated. 
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JvT: Mm hm. 

 

Brian: And I do a lot of work with her. She was just in Europe for a month so everyday I was going 

over and looking after the chickens. The lorikeets ï theyôre too hard so we get them another carer for 

a month.  

 

JvT: OK.  

 

Brian: And the older sister, her thing is dogs. So because of her Iôve got a rescue dog, she has two 

rescue dogs, another sister has two rescue dogs, and the third sister has a rescue dog soéwe live in 

different houses. 

 

JvT: OK. So your sisters are allé 

 

Brian: Very influential, yeah. 

 

JvT: And how about your parents? 

 

Brian: Yeah, theyôre the same. Theyôre a little more old-school in their thinking towards the 

environment.  

 

JvT: How so? 

 

Brian: Well, when we were getting pets as little kids, mum and dad went to the pet shop because they 

didnôt really know.  

 

JvT: OK. 

 

Brian: Because Jessica knows howéI guess, the pet shop is a bit of an industry, she goes for the 

rescue dogs, and if my parents had known that back in the day they would have done the same, they 

just didnôt know yet so itôd be a bit of a lack of education there.  

 

JvT: OK. 

 

Brian: But still, they raised Jessica and Andrea with enough love of animals to go that step further and 

become educated. 

 

JvT: OK. So just to clarify, when you say órescue dogsô, there are dogs that have been rescued, theyôre 

not dogs that are rescuing people.  

 

Brian: Oh yeah yeah. Theyôve been rescued so theyôve been neglected, abused and often they have to 

be rehabilitated.  

 

JvT: OK, yeahé. How about these two [referring to questionnaire]? Climate change and deforestation, 

why did youé? 

 

Brian: With those two, my girlfriend who Iôve been with for just over five years now, has finished her 

bachelor of environmental science, and sheôs informed me a bit about those things, and she often talks 

about it so I guess thatôs where that one comes from.  

 

JvT: OK. Can you elaborate on that a little but more? Can you remember anything that sheôs told you 

in particular? Where youôre like ówow!ô...? 

 

Brian: With the climate change, itôs how quickly it can affect us. 
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JvT: OK. 

 

Brian: I always thought it was important to look after the planet, but she was telling me how much of 

the planet weôve already destroyed ï I think she said weôve destroyed abouténinety per cent of the 

forests in the world, and she was saying that instead of affecting us in a couple of hundred yearsô time, 

weôre already starting to feel some of the consequences and the media doesnôt really go into it. She 

was saying, you know, how one or two degrees difference, can make. 

 

JvT: And sorry, what did you say? The media doesnôt really go into it?  

 

Brian: Yeah, she was saying how the media doesnôt really go into itétheyôre a bit too concerned with 

what celebrityôs pregnant, what celebrityôs getting married.  

 

JvT: Mm hm.  

 

[4:45] 

JvT: When you first learned about any of these issues, how did it make you feel? 

 

Brian: Um, shockedéI wouldnôt call myself as active as a lot of the people who influenced me, but I 

have done a little bit.  

 

JvT: OK. For example? 

 

Brian: Well, with the chickens, I do help with them quite a bit. I probably go about once to three times 

a week and feed them, change their straw, change the water, I give them a run. With the climate 

change ï itôs mostly my girlfriend, sheôs taught about some of the products which are palm oil free ï 

mostly junk food stuff. 

 

JvT: OK, yeah. 

 

Brian: Like, what chocolates are using registered stuff and what are using uncertified palm oil.  

 

JvT: OK. 

 

Brian: Just a little bit with the climate change, mostly the animal ones [issues]. 

 

JvT: OK. And did you sayéthat one or some of your sisters are active about these issues? 

 

Brian: Yeah. Well, weôve been to a few protests as well ï animal rights rallies.  

 

JvT: Mm hm. Can you talk a little about one of them. 

 

Brian: Yeah sure. The first one I went to would have been about two and a half years ago. That was 

when the Gold Coast mayor wanted to bring back animal circuses.  

 

JvT: OK. 

 

Brian: Which had previously been banned on council land. 

 

JvT: OK 

 

Brian: And we just thought it was a step in the wrong direction so went and protested outside the local 

parliament I think itôs called, up at uméSouthport is it? 
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JvT: Mm hm. 

 

Brian: We were unsuccessful with that one but we went once to rally and the second time to actually 

watch theéwhatôs it called? éWatch our politicians vote on it.  

 

JvT: OK. 

 

Brian: Yeah and the next one was about a year, year and a half ago. They were doing the shark culling 

in Western Australia. We went to a rally and signed a few petitions. 

 

JvT: OK, yeah. And the one of theméyou said it was unsuccessfulé? 

 

Brian: That was the circus rally. 

 

JvT: So they passed legislation, they can have animal circuses? 

 

Brian: Yeah they passed legislation, yeah. 

 

JvT: So how did you deal with that or what was your response or your feeling when that happened? 

 

Brian: Oh we were pretty angry about that one. Whenever weôd seen any ads for the circus weôd gone 

and stolen them. 

 

JvT: OK. 

 

Brian: Yeah [chuckling]. Like atéa couple places weôve been to on the Gold Coast, if they had flyers 

for it, weôd take them down, which wasé 

 

JvT: OK [chuckling]. 

 

Brian: Yeah I know, that exaggerated pretty quickly. They had a few signs so ï you know the ones 

you can stick in a picket fence thing?  

 

JvT: Yep. 

 

Brian: We took them out and the other ones, we cut them down and we chucked them away, so yeah. 

 

JvT: OKéso that sounds a bité 

 

Brian: A bit extreme? 

 

JvT: Oh no, not necessarily. I wouldnôt necessarily say so, but compared to what some people might 

be willing to do for something they care about thatôs pretty direct action. Did you ever feeléhow did 

you feel doing that? 

 

Brian: Um, a bit frustrated. It feels like a bit of an uphill battle because a lot of people are justéarenôt 

educated when it comes to things like this, like animal rights.  

 

JvT: OK. 

 

Brian: Because I think people would just think of the circus as a happy thing, but if youôve ever seen 

how ï have you seen how the animals are trained?  

 

JvT: No. 
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Brian: Itôs on the Internet. Itôs horrific. And the conditions they live inéitôs just not pleasant. So it 

felt good to think that we were trying to do something, but at the same time it did feel like a bit of an 

uphill battle because the law had been taken away and then two and a half years later, new mayor and 

itôs back into place, so itôs just a step in the wrong direction. But I guess that happens.  

 

JvT: Mm hm.  

 

Brian: What civil rights movement was won over night and was constantly victorious? It goes up and 

down I guess. 

 

JvT: Sure, OK. 

 

[10:29] 

JvT: What would it take for you to do something more for the climate change issue?  

 

Brian: Um, to be honest, education. Iôm not really sure what I can do more than I am.  

 

JvT: OK. 

 

Brian: Because what Iôm doing right now is all Iôm really aware of how to do. But I guess if someone 

said to me, óif you use this product,ô or óif you go to this rally,ô or óif you vote for this politician,ô it 

will end this or this I guess I would try and do it.  

 

JvT: OK. 

 

[11:28] 

JvT: What then would be the furthest extent you would go to act on any one of these issues? é 

 

Brian: I was saying in class today to some of the girls that I believe we are limited to what we can do 

by what we have. I guess, because, you know, Iôve got a nice family, go to a nice uni, nice job kind of, 

that Iôll do what I can, but if for some reason if I ever lost that or was born to a family where I didnôt 

really have a family or I didnôt have a future, Iôd probably be a lot more active. 

 

JvT: OK.  

 

Brian: Like, if I didnôt have anything I would probably go overseas and maybe work with orangutans 

or try something with Sea Shepherd or Iôd try and dedicate myself to them a little bit more. 

 

JvT: OK. So the extent to which you might act for one or any of these issues would not be such that 

they jeopardize any of those things like theé 

 

Brian: Yeah, I guess thatôs a good way of putting it.  

 

JvT: OK. What might it take for you, if anything, to change on that position?  

 

Brian: I guess if, maybeéI think in a way we do live a little bit behind closed doors. We donôt 

reallyéwe might see the product of something but we donôt see the efforts that were done to get us 

that product.  

 

JvT: OK. 

 

Brian: So I guess if Iôd seen something directly, I would be more likely to act. Like, with the circus, 

my sisters had shown me a couple of videos and I was just baffled so thatôs why I got involved.  

 

JvT: OK. 
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Brian: And I was thinking, one example would have been, Christmas holidays. I go to the beach about 

once or twice a week in summeré 

 

JvT: Mm hm. 

 

Brian: One of my best friends and I were at the beach and we saw a guy abusing his dog. 

 

JvT: OK.  

 

Brian: Yeah. So he picked it up and he chucked it on the floor and started kicking it so I got active. 

We didnôt fight or anything ï I just told him to keep his hands off the dog and told him I was going to 

report him and took a photo of him. So because Iôd seen it and I was right there, thatôs why I got 

involved.  

 

JvT: Mm hm. OK.  

 

Brian: So, being confronted with something, maybe.  

 

JvT: OK. 

 

[15:51] 

Brian: The climate change and deforestation, I think are kind of connected, and I feel as though 

thereôs the least I can do about those two. 

 

JvT: Why is that? 

 

Brian: I donôt know, I guess maybe our society is dependent on those things. We all need electricity, 

we all need goods from the supermarket, the car I drive is petrol.  

 

JvT: So you wouldnôt be willing to give up any parts of those lifestyle, like your car, the things you 

get in the supermarket, oré 

 

Brian: I would to an extentésay we had a politician or a company that said, óweôre going to rid 

ourselves of these cars and weôll bring in more energy efficient ones, theyôre only slightly more 

expensive,ô then yes, but if it was out of my price range, I just couldnôt do it, so I guess being practical 

there.  

 

JvT: OK.  

 

Brian: Like, with energy efficient light bulbs, I think theyôre only about a dollar more, so I can do that, 

but say instead of three or four dollars it was fifteen or twenty dollars, that wouldnôt be practical, I 

couldnôt afford that.  

 

[17:34] 

JvT: Can you envision any circumstances where you would just give up driving your car completely, 

or maybe make do without or with very little electricityéjust like totally changing your lifestyle?  

 

Brian: I guess Iôve been pretty comfortable. Like, Iôve done a lot of travelling, but Iôve lived in the 

same city my entire life. Iôve moved out, but Iôve moved to, still, an area thatôs quite close to home. 

So if I had to, I guess I could, and by had to I mean, weôre in Greeceôs situation where itôs just a 

collapse of society. 

 

JvT: OK. 
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Brian: If I had to I guess it wouldnôt be the end of the world but, if not, no, not really. I canôt really 

see myself giving up those things. 

 

JvT: Sure. Not until it gets to the reallyé 

 

Brian: Catastrophic, yeah.  

 

[19:21] 

[Referring to the first two questions of Part C of the questionnaire] 

JvT: Why did you agree to those? 

 

Brian: I think we make a difference byéworking together. So if, say ten per cent of people on the 

Gold Coast, even if they didnôt drive completely energy efficient cars, started, or changed or 

converted over to slightly more energy efficient cars, I think it would make a difference. And I guess 

difference starts with you.  

 

JvT: OK.  

 

Brian: We also influence our family, or friends, peers.  

 

JvT: Could you ever see yourself organizing a kind of protest of the sort that you went to that you 

described earlier, like an animal rightsé?  

 

Brian: I guess with regards to these things I see myself as a little bit more of a follower. Iôll hear about 

an issue and Iôll hear that thereôs a way that we can do something about it and work together, rather 

than discovering an issue, seeing whatôs wrong with it and working on it.  

 

JvT: OK. Do you think you could everélike, an issue might become so extreme that you would take 

more of a leadership role?  

 

Brian: I guess one of the reasons Iôve never taken a leadership role is because Iôve never really had to. 

If a situation calls on it I think I might be able to. With the most previous circus protest, I think it was 

the second one, they needed people with a loud voice to be the one to start a chant soéI did that but 

mostly no, I will just do what I hear about and doéwell, just follow. 

 

JvT: OK.  

 

[21:52] 

[Referring to the last three questions of Part C on the questionnaire] 

JvT: Can you just talk a little about those ones?  

 

Brian: Yeah sureéIôm just trying to think of a way to explain it, but one would be I guess voting. 

With political parties they the majority to be successful or they can have a strong minority who can at 

least voice it. So if one person voted for a political party, itôs not going to do anything, but if you get 

enough people to do something, be part of the solution rather than the problem, I think it does or can 

make a difference. It doesnôt always, but I think itôs a step in the right direction.  

 

JvT: Are there any means, like non-conventional political means by which you can make a 

difference?  

 

Brian: Oh sorry when I was talking about that I was trying to use that as a reflection. Itôs like with 

theéIôll go with the shark one: by going to a rally I was contributing to something I guess, bigger 

than myself. We needed people to do it.  

 

JvT: OK. 
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Brian: Because if everyone had just said, óyou know what, I donôt make a difference,ô nothing I do is 

going to matter, Iôll just stay at home and watch TV today. It wouldnôt have bought any attention, but 

by saying, óoh wow, this is an important issue, I can make some difference.ô And I took one of my 

friends down and I took my girlfriend down with me, because my sister was the one who told me 

about it, so I went down, took two people down with me.  

 

JvT: Mm hm. OK yeah, so you made a difference in that way.  

 

Brian: Yeah, so working as a part of something.  

 

JvT: OK, right. 

 

[23:54] 

[Referring to Part C of the questionnaire] 

JvT: You agreed with this one too: óIôm responsible for current social problemsô and you said óagree.ô 

Why do you feel like that? 

 

Brian: I think uméI think that would come down to the óif youôre not part of the solution youôre part 

of the problemô again. If the first people to think of rights for anything, say it was rights for other 

people in America ï the black rights. If people had just gone, ónot my problem,ô and walked away, 

who knows where weôd be today, but because people actually thought, óthis isnôt right,ô and had done 

something about ité.Not everyone can be as influential as, I guess, some of the big players like 

Abraham Lincoln, but I still just, standing with them, trying to work together and be somethingéthat 

you want to see. 

 

JvT: Mm hm, OK. 

 

Brian: Like superman sayséóall that is necessary for the triumph of evil is for good men to do 

nothing.ô 

 

JvT: OK.  

 

Brian: Yeah, the Dalai Lama says the same thing pretty much: óbe the change that you want to see in 

the world.ô 

 

[25:49] 

JvT: As teachers, do you think thereôs anything that we as teachers can do to encourage our students 

to become more active in resolving theé 

 

Brian: A lot. Thatôs one of the ways I think I can possibly be a leader. Iôm happy to compromise a 

little bit. When Iôve been on prac if my teacher says, ódonôt do thisô or ódo this,ô I have to do it in 

order to pass and if I donôt pass I canôt make an influence. But I remember on my second prac, we 

were doing a new book every week and one of them was on the circus. And that was, coincidentally, 

about a month, give or take of the protest and the new law being passed and I did not want to do that 

but I was happy to compromise because I knew I had to do it in order toépass. Soéin my classroom 

I would pick a bookéthat would, maybe depict the circus in a negative way, or maybe depict the 

animals as important andéas things that have to be treated well.  

 

[27:01] 

Brian: My mum was a teacheréfor about twenty-five years and thatôs what she used to do. She used 

to alwaysénot brainwash, just try and influence people in a positive way and teach morals and ethics 

in her class.  

 

[28:39] 
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Brian: If someoneôs got a moral or an ethic which is wrong, I know people like to say ówe perceive as 

wrong,ô but, some things are just wrong. I like to think that most people are good or mean well or 

donôt understand ï thatôs where the education comes into it. So if someone said, óok, itôs completely 

OK toô ï I sound like a bit of a broken record going back to the circus ï óto go to the circus,ô well, 

obviously they donôt understand whatôs happening, and I think it takes a while to get your head 

around certain concepts. So, my older sisters ï oneôs a vegan, oneôs a vego, and my girlfriendôs a  

vegetarian ï that didnôt happen overnight. They had to learn a lot and they had to get their head 

around the conceptéwhy meat-eating is wrong.  

 

[29:40] 

JvT: Are you vegan or vegetarian? 

 

Brian: No, Iôm not, but I think Iôm in the transition right nowéin high school I was a meat-eater. Iôd 

be that person whoôd go to a restaurant, order steak, veggies, just to eat the meat and leave everything 

else there because I thought it was gross. 

 

JvT: OK. 

 

Brian: My girlfriendéhas been a vegetarian for two years now. When she first went vegetarian we 

started going to vegetarian restaurants together and weôd make vegetarian things at home ï I eat vego 

when Iôm with her. It was hard at first because I didnôt eat vegetables ï Iôve probably cut down on the 

amount of meat now by three-quarters. I eat a lot of vegetables now which I did not do so I mighté in 

a yearôs time, probably just give it up all together.  

 

[30:33] 

Brian: In saying that, we donôt have anything against peopleéwho do eat meat. We think itôs just 

embedded in our culture and itôs something theyôve just grown up with, itôs just normal to 

theméweôre not militant in that perspective.  

 

[31:21] 

JvT: To what extent would you or will you be willing to encourage your students toébecome active 

citizens and do somethingé 

 

Brian: I think it depends what grade Iôm working with.  

 

JvT: OK, so letôs say year five or year sixé  

 

Brian: See, thatôs a bit of a difficult one because anything you say can upset the parents, and I think it 

still is important to respect other peopleôs beliefs or understanding of things.  

 

JvT: OK. 

 

Brian: So I guess with theéif I was teaching a grade five-six class, Iôd probably try and influence 

them indirectly. If I was with a high school class Iôd sit down and straight at them sayé óthis is one of 

the videos that I saw which showed me why the circus is wrong because this is the way they treat their 

animals, this is how they are trained, this is what they are fed, and these are their living conditions. 

This is not right.ô With the younger kids, with grade five, instead of saying that directlyéI might 

purposely pick a unit on animals if Iôm able to, and it would show images of them in their natural 

habitat, so they can seeéwhat a lion should really be living like, and hopefully that will just help 

them develop a love of animals.  

 

JvT: OK.  

__________________________________________________________________________________ 

 

Interview with Hayley ï 2015-09-11 
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[1:15] 

[Referring to Part B of the questionnaire ï chosen issues ï human rights of all sorts] 

JvT: Can you just talk a little bit about why that one is so important to you? 

 

Hayley: Well, I guess for me itôs really just my kind of perception of whatôs humane and whatôs right 

and wrong. So my idea of right is definitely not what they are doing ï violations of human rights, 

because I am an advocate for universal human rights.  

 

JvT: OK. 

 

Hayley: And also because I think that a lot of the countries that advocate human rights so openly can 

be their biggest violators. So there is not really a protection against ï like in Australiaéweôve signed 

all these treaties and all these human rights conventions and weôve got all these mechanisms in our 

law to protect them but the minority is getting abused and theyôve got no revenue for redress. 

 

JvT: OK.  

 

Hayley: So I think thatôs the biggest concern - thereôs just not really any protection for minorities 

andé 

 

JvT: So when you say you have these ideas of right and wrong, can you elaborate on that a little bit? 

What do you consider right and wrong?  

 

Hayley: Yeah, alright, Iôll try and think of an actual exampleéwell, I guess if we take Australia, the 

refugee crisis at the moment, I think the detention centres. I donôt think itôs right to detain people in 

suchéitôs a form of torture to me. So depriving people of that sort of freedom, to me, is wrongé 

 

JvT: So I just wonderéare you equating right and wrong with legal and illegal? Does that sort of 

define the morality behind it? Or do you think sometimes the laws could be wrong or whatôs illegal 

could be right? 

 

Hayley: Yeah. I definitely donôt think that what is legal is always right. I think that there are definitely 

bad laws ï thatôs actually one subject that Iôve just done ï Gandhiôs theory onéSatyagrahaéand how 

civil disobedience for wrong laws, but yeah I definitely donôt see right being legal and wrong being 

illegal. 

 

JvT: OK. 

 

Hayley: Because, well, the biggest oppressor can be the government and the people enforcing the laws. 

 

[4:06] 

JvT: So, these human rights violations, many of them are enshrined in law, but is there something 

about that beyond the fact that the violations are, in many cases, illegal seem wrong to you and that 

makes it feel important to you?  

 

Hayley: Yeah.  

 

JvT: So can you talk a little bit about that? 

 

[5:30] 

Hayley: I guess in a way it just comes down to my understanding of morality, like my personal morals. 

So if I see a person being subjected to a certain treatment, I guess in a way it just goes against my 

morality. I understand that certain cultures, and their traditional understandings and teachings ï they 
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would conflict with my morality. But then in a way Iôm advocating to inflictéanother form of culture 

onto them just because of what I believe is right. So itôsé 

 

JvT: Mm hm.  

 

[6:36] 

JvT: Your masters is in human rights so you have that interest, but I just wonder why is that so 

interesting, what is about thaté 

 

Hayley: What drew me there? 

 

JvT: Yeah, I mean why did you study that rather than climate science or something like that? [Hayley 

listed climate change as the third most important issue to her on the questionnaire] 

 

Hayley: I always think about this question, but I donôt really have something that drove me towards 

thatéwhen I was in school I did all these different subjectséI did art and I wanted to be an artist, and 

then I wanted to be a writer and I did a few legal subjects and I was interested in that and then when it 

came to choosing something I chose a fairly broadébecause when I first started the course was 

different ï it was more Asian valuesé 

 

JvT: This was your undergrad? 

 

Hayley: Yeah, so it was a whole mix of things, so I chose that because I wasnôt quite sure, so I think 

from studying that and getting involved thatôs what kind of put me on the path. So it was kind of just 

going through a whole range of subjects that I was interested inéit lead me to that becauseéwhen I 

finished school and I went into my undergrad I wasnôt so concerned about human rights, or aware ï I 

wasnôt so aware. So it was just going through all the different subjects andébecause it was so broad I 

just picked out which ones that I was more interested in.  

 

JvT: It was a little bit of a process of trial and error?  

 

Hayley: Yeah.  

 

JvT: And was there something during your undergrad thatédid pique your interest? 

 

Hayley: There was one particular subject and it was to do with leaders.  

 

JvT: Leaders? 

 

Hayley: Yeah. So we looked at all forms of leaders. We looked at political leaders, spiritual leaders 

and from all through history to nowé.So we looked at Gandhi, we looked at Che Guevara, we looked 

at political leaders so George Bush, he was in there. I really loved that subject becauseéit compared 

all forms of leaders, it didnôt just look to ï and because it was a political topic, it didnôt just 

concentrate on that. So for me I got a comparison of different approaches and different understandings 

and so that started to lead me more towards the humanitarian side.  

 

 

JvT: OK. Were there any leaders in there that you really were enamoured with or that you were really 

repulsed byé? 

 

Hayley: Well, Che Guevara  was definitely a good one for me [laughing]. 

 

JvT: Why was that? 

 

Hayley: Well, for starters, I guess it was his form of morality as well, because he wasnôt even Cuban.  
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JvT: OK. Where was he from? 

 

Hayley: He was Argentinian.  

 

JvT: OK. 

 

Hayley: And it was just from his morality of how Cuba was being lead and his voice for the minorities, 

and just the way he took on that responsibility and the way he went about it, well, not so much the 

way he went about it because it was all guerrilla warfare but he stood out for me. Um, there waséI 

canôt remember exactly, I think it was my first year ï it was a first year subject, but we brought up 

Hitleréand because I guess to me you always just look at Hitler and you just think of the Holocaust 

and how bad it was, but we got into a lot of his leading styles, techniques, because obviously he was a 

good leader because he convinced so many people that such a bad thing was right. So, it wasnôt just 

all about good and bad for me, it was all about the leading techniques.  

 

[10:45] 

JvT: Do you think that has inspired you in some way? Like, is that something that you would like to 

try to emulateébeing a leader? 

 

Hayley: A little bit. I think I still have a lot to learn to lead, because I havenôt been involved much in 

leading groups or things like that. But I definitely think it wouldélook into all those different styles. 

You can take bits from all of them and learn and create your own kind of leading style.  

 

[13:54] 

JvT: How about your family life and your upbringing? Was that influence at allé?  

 

Hayley: Yeah. Yeah it was definitely influential. My mum and dad were never really forceful about 

anything. They were always quite encouraging for me, my brother and sister to explore different 

things in life and develop our own understanding, so they never forced us to go to unié.They were 

always big on education and things, but they never forced you to do somethingé. My uncle ï he 

worked for the UNéand we had a fair bit to do with him. We didnôt see him often because he lived 

overseas but through email he was always quite a big part of our life. So things that he would always 

kind of talk abouté 

 

JvT: For example? 

 

Hayley: Well he waséI think he was in Burma whenéit was the female leader she was on house 

arrest.  

 

JvT: Aung Sun Suu Kyi? 

 

Hayley: Yeah. He was telling us stories of her and just the authoritarian rule. He said she was making 

an appearance one day and she came out onto heréjust into her front yard, and he said all of a sudden 

the electricity just went out in the street, because it was virtually on dark and he said it was justé no 

light and all these vans pulled up and someone just grabbed him and he said ówe have to leave,ôéand 

they just went off because he said if they had have stayed they would have been kidnapped or killed 

for supporting her. 

 

JvT: OK. 

 

Hayley: So just things like that for me opened my eyes up toékind of, how things actually work, 

because when youôre young I guesséyouôre in this little bubble of óthis is what happensô. 

 

JvT: So that was an email that you gotéthis story? 
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Hayley: He told us that one. 

 

JvT: Oh in person? 

 

Hayley: Yeah. So he used to visit Australia every three or four years.  

 

JvT: How old were you when that happened? Approximately. 

 

Hayley: Probably fifteenéyeah, I think around fifteen, sixteenéwell, maybe, yeah, between fifteen 

and seventeen.  

 

[17:01] 

[Referring to Part B of the questionnaire] 

JvT: What caused you to actually begin to act? éWas there anything in particular that caused you to 

start writing letters, or donating things or attending rallies? How did that happen? 

 

Hayley: Well, I guesséeach rallyéI attended a few when I was younger, there was a few just local 

ones about local issues, not necessarily human rights issues, but just localéI think there was a closing 

of a hospital and things like that. So I just attended rallies with my mum and dad, they were a part of 

that one. So there was that influence. But then I think, towards the human rights and getting more into 

activism, like the letter writingéI think it was one particular topic in my uni, in my undergraduate 

degree. So it wasépolitical policies and one of our assignments was, we had to write from an NGO 

perspective so we had to pretend that we were representative. We had to investigate a country 

violating human rights and we had to draw up a big report influencing the World Bank or whoever 

was affiliated with this government to pressure them into changing their policies.  

 

JvT: OK. 

 

Hayley: So, I think doing the actual research on a real topic really got me involved and opened my 

eyes up to a lot of what you donôt hear, actually delving into it and doing the research for yourself, so 

then that encouraged me more so I got involved with reading Amnesty International reports and 

Human Rights Watch reports and doing my own investigation.  

 

JvT: And, sorry, did you say that was part of a class that you took? 

 

Hayley: Yeahé.So that was a major influence for me in this area. And I guess past the research side I 

saw Amnesty at a couple of markets.  

 

JvT: Oh, was that us?! 

 

Hayley: Yeah.  

 

JvT: Yeah OK. 

 

Hayley: So I got some letter writingéI canôt remember what the topic was, but there was a letter 

writingéa few pamphlets and things so I got those.  

 

JvT: Maybe that was the Write for Rights campaign. 

 

Hayley: Yeah.  

 

[19:43] 

JvT: So that also waséa little inspiring for you?  
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Hayley: Yeah. So that waséI guess the start of my letter writing. Seeing you guys at the marketsé 

 

JvT: Oh cool! 

 

Hayley: éand getting information. So that kind of prompted that. So it was probably little things like 

that that made me start doing more activism. 

 

JvT: OK. 

 

Hayley: Then I guess the rallies and things were just local issues that were available so I went to those, 

like the coal seam gas out at Bentley.  

 

[20:40] 

JvT: What do you think would be the furthest extent you would be willing to go to act on any human 

rights violation? 

 

Hayley: Well, when I finish this and when I hope to have this as my career, I wouldéIôve always 

pictured myself to go to the actual country thatôs in disaster and provide international aid, because 

thereôs a Red Cross course down in Sydney that I want to do that is international aid, so I want to 

combine the two, because I would physically work in the fieldéin a country that needed helpéor 

even volunteering.  

 

[22:42] 

[After giving many examples of activism, including locking on at a blockade site etc.] 

JvT: What do you think would be the furthest you would be willing to act for some issue? 

 

Hayley: I think to know the furthest Iôd have to be in the situationébecause if I definitely believed in 

it enough I would chain myself to those things and I would be willing to get arrested. To give my life 

if I believed in it enough and I was in the situation, Iôm sure I would risk that. But again, saying that I 

wouldnôt know completely if Iôd go to that extent unless I was in that situation. Because in my head I 

think I believe in it enough and Iôm passionate enough and concerned enough to put myself in those 

dangerous situations, but when it comes down to it will our human instinct kick in and then I run 

oré? [laughing] 

 

[24:59] 

[Referring to Part C of the questionnaire] 

JvT: So why do you think so? Why do you think youôre an important contributor to society and you 

personally make a difference?   

 

Hayley: Well, I think you make a difference in many different ways in society. It might be on a small 

scale or a large scaleébut I thinkéif you do something, like if you sign a petition or you participate 

in a protest, every one of those people there is contributing to the change. So, if youôre just doing little 

things, if youôre donating twenty dollars to something, I mean, thatôs a small change, but youôre still 

being a part of the whole motion of changing that. So I think everyone is. 

 

JvT: OK.  

 

[26:09] 

[Referring to question 4 of Part B] 

JvT: Did any of these contribute or influence directly this belief [that you can make a difference]?  

 

Hayley: Yeah definitely. 

 

JvT: And was there one of these particular experiences that really madeéclear that belief whereas 

beforeélike, was there a period or experience where you could feel yourself growing into that, where 
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maybe before you didnôt really believe that and afterwards you could see the results, youôre like ówow, 

yeah, I really can make a difference.ô 

 

Hayley: I think so. Because I think when I was younger there was probably things that I was 

interested in, but thought, óoh, what am I going to do?ô But I think as I got older, those couple of 

rallies that my parents took me to, the amount of people that turned out and the effects that it had on 

the town, to me was a massive eye-opener. And then after that, just little things, if I signed a petition 

and then the petition got put through, I thought well, óif I hadnôt have signed that would that have 

been one person too little?ô or óif this person hadnôt have signed that?ô So I think it did 

growébecause I definitely think when I was youngeréIôd seen things and I thought well, óthereôs 

not much I can do, what difference am I going to make?ô 

 

[27:36] 

JvT: Was there one [event] in particular that stood out, or was it sort of a gradual process over time? 

 

Hayley: I think it waséI think probably the one aboutéone of the branches in the hospital was 

getting shut down, I think it was the maternity ward, and there was a massive uproar in the town so I 

went to that and that was massive. At that age that was the biggest demonstration that I had been to 

and experienced so for me that was a massive eye-opener and then I guess, Bentleyéthat was huge 

yeah.  

 

JvT: So this one that you said, the hospital ward, they were going to close it down ï how old were you 

roughly when that happened? é 

 

Hayley: Maybe twelve? Twelve or fourteen, Iôd say around there.  

 

JvT: OK, and the result of that protest was that they didnôt close the ward? 

 

Hayley: No, it stayed open. They continued the maternity ward. 

 

[29:49] 

[Referring to the last three questions of Part C on the questionnaire] 

JvT: Can you just talk a little about your answers to these ones? 

 

Hayley: Yeah. Well I think thatéI see that the younger generations are responsible for the future. I 

think that the older generations are as well in influencing, but to carry it on you need toéyou need the 

younger generations to step up, otherwise thereôs going to be no one to carry it on. So thatôs why I 

agree with that oneébecause I thinkéwe are all definitely responsible, because I think a lot of people 

also have the perception that itôs not their issue ï older and younger generations ï itôs not their 

problem. Maybe the older generations sometimes have the idea that they wonôt be here when it gets to 

that point butéyour grandchildren, or your grandchildrenôs grandchildren. So I definitely think that 

we are responsible for the future, or I am. 

 

JvT: OK. 

 

[33:30] 

[Referring to the last question in Part C of the questionnaire] 

Hayley: I guess I could sit here and say Iôm not responsible, like I havenôt done this, so thatôs not my 

responsibility, itôs not my issue, but if I say that I guess Iôm just contributing to the issue because Iôm 

not really taking the responsibility to help fix it.  

 

[34:25] 

JvT: Is there anything else that you can think of that maybe contributed to why you care about human 

rights issues and actually doing something about them?  
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Hayley: I think probably travelling a lotéWhen I was younger we went to Thailand and a few 

different countries and I think that opened my eyes because you can hear about it and you can learn 

about it, but when you see it, itôs a bit moreéconfronting, itôs a bit more real. So I think that probably 

helped, going to Third World countries when I was younger. I thinkénot just experiencing those 

cultures, but I had a lot of influence from my friends and their families because theyôre a whole 

Buddhist, Hare Krishna community. 

 

JvT: Your friends? 

 

Hayley: Yeah, and all their families, so growing up with them I had a lot of influence from their 

cultures and their understandings. So I was influenced by their teachings and their understandings of 

moralityébut I canôt really think of one event or occasion or one great catastrophe that to me just 

made me think, óalright, this is my responsibility,ô I think itôs a combination of all my influences 

growing up.  

 

JvT: OK. When you learn about a human rights violationéhow does it make you feel? 

 

Hayley: Worried [laughing]. It makes me feel worried about, I guess our future and the future of 

mankind.  

 

JvT: OK. 

 

Hayley: I guess I feel a lot of sympathyéfor the violators and the violated.  

 

JvT: OK. Why is that? 

 

Hayley: Well I feel sympathetic for obvious reasons for the people being violated. Probably for the 

violators, I feel a bit sympatheticéfor them to not understandéI donôt know if sympathetic would be 

the word, but I do feel sorry for them in a way because I donôt know if they really fully grasp what 

theyôre doingéif they do, then thatôs worse. And itôs all for a reason that, I donôt know, itôs kind of 

hard to explainéyeah I donôt really know how to explain it. 

 

[38:43] 

JvT: Do you think thereôs anything that teachers can do to encourage their students to become active 

in resolving an issue that theyôre concerned about?  

 

Hayley: Iné? 

 

JvT: In the context of a school. 

 

Hayley: OKéas in just like a normal high school or more towards, more in my area, like in my 

degree?  

 

JvT: Yeah I was thinking at a university level, but perhaps it could apply at a high school level too.  

 

Hayley: I guess, to me it would be just creating awareness soéthey could create an awareness to ï 

my lecturer, what she does is if thereôs a violation going on in Australia, she opens the lecture with 

that, she talks about that and she relates all our topic to that violation and then if something changes 

then the next week she does it and relates it back to that, so that creates our awareness. But then I 

guess, she also suggests things, she also suggests, well this is what Iôve been doing, I do this, this, this, 

and this. So then she says, if you want to do that just head to this website or if you want to do this, 

come to this meeting or come to this rally oré 

 

JvT: OK. 

 






