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Abstract

This studyinvestigatediniversitystudent activism from both a theoretical ampliedperspective.
Theaim was to discovei) some ofthe cortemporarysocial, politica] economic an@nvironmental
issues abourhich students were most concernéi, the extent to which they were actingwould

actto resolve thse issugsand (iii) theelemens that mightenabé or constrairstudent activism.

Students were also asked whale a teacher can play in making such action effective. This was done

to help potentiate studentsdéd participation in

Anumberofelemens enabl i ng or const erarévievwed ig thesliteratdreand s 6
usedas a framework to gather the dathich was completed in three phases: a questionnaire,
interviews, and an action research projBe&sults from the questionnaire indicated that the students
were most concerned abarivironmental issues with the most common concern being animal rights
followed by climate change. The extent to which students were acting on the issues which concerned
them variedvidely, but most of the students were quite passive in their actiaisi;signing

petitions or doing nothing at allhe resultgrom the interviews and action research projedicated

thatthe elements ajrievancesselfefficacy responsibilityandemotionshad less of an effect on
student sé a tmeigreupwonk ahdpravious dctivisexperience

The philosophy of tical realisn proved usefuin interpreting these resultas an application of
Bhas kar 0 salitywauld $seentf to iedttate thie first fourelementsxist in the empirical
domain wlereas the latter thremuld beconsidered toeside inthe deeper domain dii¢ actual. Two
other importantesults which emerged from this study were thastudents were far too time poor
and the stuentbody much too fragmented to mobilize for soatalange in the traditiowith which
universitystudentdhaveoftenbeen associate@ometentativesuggestionsireofferedfor teachergo

make studerffecev acti vi sm e
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Chapter 171 Introduction

ASwhy isndédt any of this happening??d
-HSI E studentds response upon reading the

1.17 Introdu ction

This chapter begins by giving a broad overview of student activisra@nd previous research that
has examined thi®pic. Following this the specific research questions for the study are articulated,
along with a description of thgersonal context in which the researcher undertioiskproject

Chapterl concludes by describing the reasons the study was done ahdifinpotential importance.

1.27 Overview of Student Activist Research

Student activism has occurred for as lasguniversities have existedn& the beginning of the

oldest Western universities at Bologna and Paris more than 700 years ago studeheeh

mobilizing around social and political issugtaskins, 1923)This phenomenon spangriadissues,

both internal and external to universs, is backed by a host of ideologies, and occurs around the
world. While muchresearch has beennductedn activism in general, and to a lesser degree student
activism in particulargnuch of t is descriptive in naturéessresearch exists that speciily

investigates thelemens enablingor constrainingstudent activism. fe field of social psychology has
arobustresearch tradition on the causes and conditions of protest by the general papuppesed

to the broader conception of activismd here could be many students who might never protest, but
would engage in activist behavioltevertheless, some ofatresearcthasinformeda number othe

elemens considered to enable or constrain student activighis study

1.371 Questions dout Student Activism Guiding this Study

The aim of this researahkasto discoversome of theelemens which enable or constrain student
activismandto explore the roletheteacher can have in enablisg u d &ctivisrs asa way of
participatingin a democratic societAs such, the study set out to investigate the following four

research questions

1. What social, political, economic or environmental issues are students most concerned about

today?



2. To what extent are stlents acting upon the issughkich concern thenfjy what meanand
why?
What are some of thelemens that enabler constrainstudenté act i vi s m?

How can teachemnableand remove limitations from t u d &ctivisns?6

Question one above carried with it the assumptian studentsvere interested in any such issuat

all with this havingimplications for question two, such that it could have been entirely possible that

students were not engaging in any actidratsoeverAs for question number threte researcher

assumed at leassomeelemens wouldbe discernible and ideallgble to be applied tquestion four

Thus question four carried with it the embedded assumption that it would be possible, at least to some
degree, for the researcheractiviim. hel p enabl e or fur

1.47 PersonalContext of the Study

I* have always been an avid reader. Most of whaad is norfiction andl enjoy learning about the
world, its people, their history and cultutdnave augmenteany reading with fairly extensive travel,
having been to about forty countries, four of whidhave lived in for at least a year. Fromy
experience and understanding of the wapkehpletodaylive in a very unique time and one with
unprecedented opportunities and freedoms. At the same time hoaauérerties and wealth are not
evenly distributed, nor are they without their consequences. Vast numbers of people live in abject
poverty and under brutal repression and many of the lifestyle che@iesthe industrialized world

have made are wreakjrihavoc on the environment.

Last year, after having taugthte undergraduate peervice teacher unifuman Society and its
EnvironmentgdHSIE) 1 and2, | wanted to move beyond mere talk of such subjects as those
mentioned above. For this readdreganconvening the local action group of Amnesty International.
This was the beginning ofiy activist experience arichave already learned and grown significantly
because of it amalsoa part of the Ngara Institute which works to provide a counégrative to

views and opinions of many conservative think tanks such as the InstiRubl@ Affairs. In

addition,| regularly keep abreast of the work done by or donate to Oxfam, the Blgitexhs High
Commissioner for Refugees and GetUp. Perhaps the most important aspect inhaéogrown
however has been my senseof empowerment and causal efficacy. Yearslagas aware of various
human rights abuses and environmental degradationfélt rather powerless to make a change. This
is no longer the case and as a teathemt to empowemy students to actively create the world they

want to live in, and one based on social justice and ecological sustainability.

! This section and the one following have been written in the first person for aesthetic reasons when dealing with
my personal context and motivations.



1.57 Rationale

I undetook thisstudy because democratic participaténd active citizenshis aprimary goal of
education in Australia according to both elbourne Declaration on Education@oals for Young
Australians(2008, p. 9)and the nationaAustralian Curriculum Civics and CitizenshifAustralian
Curriculum Assessment and Reporting Authority, 2012, pf), B bothprimary andsecondary
schools. Myparticipants were prservice teachers, who will be expected to frame and guide
democratic learning experiences for their own students, yet their personal involvement and
preparedness for such democratic participation themselves is miByradnductinghis studyi
hopedto awakermy students to the possibilities of activism as an expression of their citizelmship
order to achieve thisaimed to discoversome oftheelemens which enabler limit studenté
activismandapply them tdhe issuesbout vhich they care mosindto determinghe reasons
students have for being active, or not, about those issues.

1.671 Significanceof Studying Student Activism

This study wa important since it indicatlea way to begin improving the issues the studentseznog
from which many people carenefit. In addition, the studyoped tcshed light ormethod which best
foster democratic participatiand as suclpoint the way to a more equitable and potentially
sustainable society. This study naturallg padagogial implications in thaaddressinghe elemeng
which enabler limit studentéactivism maybe used as a goal toward which any teacher who is

interested in emancipatory pedagogy can work.

As the researchgrlamedto implement whateverlemens hediscoveredfor enabl i ng st uden
activismthis study hd an inherently appdd componentAs far aghe researcher sware few

studies have attempted this fpmnged theory and practice investigation of student actiaisire

such, thishelpdt o f i | | a substanti al knowl edge gap whil e
chosen issues. This research alsoduip augment the literature, in a very direct and practical way,

on methods to increase st udnaymhishds sametimesaconsideriecc par t
too politically quiet and alogfByrne, 2006) and one in which only 42% of 18 to 29 yedds believe

that democracy is preferable to any other form of governf@ver, 2014, p. 12)



Chapter 21 Reviewof the Literature on
Student Activism

This chaptemwill offer an operationadefinition of activism ané brief history of student activism

Following this isa review of some of the issues about which students have recently been active, the
extent to with they are mobilizing for change, by what meamsl why The remaining part of the

chapter is dedicated teviewing some of theelemens which enabler constrairstudentdactivism

as well as those which apply to teachers interestedablingtheis t udent sé acti vi sm

2.17 Defining Activism

TheCollins English Dictionary(1982)defineséactivismbas fia pol i cy of taking d
militant action to achi eve an Similarly, MergagmiWéebsteri al | y ]
(2015)states thafactivismdi s : cffiree orgbractice that emphasizes direct vigorous action
especially in support of or opposition to one si
definitions can provide broadguide for whamight constitute activism. The second definitjon

which does not specify the spheres in which activism usually takes place leaves considerable room for
interpretation and allows for environmental and economic issues as well as political and social ones to

be considered. These four descriptors prayitie broad categoriewithin whichthe researcheasked

the students about the issues that are most important to them, and by extensiaoiodgch

they are most interested inibg active.

2.27 A Brief History of Student Activism

Student activism ifar from a contemporary phenomenon. Rather, students have been active in

promoting certain social or political issues since the earliest days of universities. The first universities

in Western civilization were those at Bologha and Paris, and thoughkatiedate of their

inauguration is unclear, by the end of th& t2ntury AD we know such institutions existgthskins,

1923, pp. 715). However, these early universities had no buildings, libraries, deans, or any of the
other facilities which we associate with modern
meant the totality of a given grolipvhether tley were carpenters, masons, or students. Only much

later did the word come to mean the specific group of masters and students. The motivation for this
student university was inherently politicihe studentsni Bologna, many of whom were far from

home, uited to protect themselves from price gouging on rent and books. In 1229 in Paris, after an

altercation at a local bar which left many students injured by university officials, the students moved

4



to collective action by striking for two years which resdllte the first papal privilege, thearens
scientiarumwhich described the special rights and duties of the universities of students and masters
(Haskins, 1923, pp. 156).

More than 700 years later, in 1968, Paris was again a hotbed of student unrest, this time for quite
different reasons. There was extreme discontent with the traditional system of higher education whi
was "centralized and inflexible" and of the teaching which was "impersonal and authoritarian”
(Newman, 2006, p. 26Dn May 3 students gathered in the Latin quarter of Paris for peaceful
discussions about protests in the outlying campus at Nanterre, but when their numbers grew university
authorities called the police and arrests were made. This event set off a chain of further clashes
between students and police with student numbers growing into the thousands, and then tens of
thousands. During the standoff many students and police were injurédroheds of people were

arrested. Shortly after this workers' unions joined the student strike which grew to hundreds of
thousands of protesters, and by May 20 up to ten million workers were on strike across France
(Newman, 2006, pp. 287). France however was far from unique in seeing stugagings in 1968.
Time magazine referredetdo rietvod s t(Asdited iy ¥oekEa88,fo ptO U C
p. 38) though even that description is too narrow as there were substantial student revolts in North
and Latin American, the Middle East, Africa, and Asia, as well as those tlimatugiany European

countries.

Of course, American students also protested vigorously in the gikttbach & Cohen, 1990)xand

the early sixties sowed the seeds of Australian
been practically nocexistent(York, 1989, p. 39)The year of 1968 saw the beginning of sustained
political activism by students in Australia, with Monash being the most radical, but with significant
participation also coming from theusients of, among others, La Trobe, Flinders, and the University

of Melbourne(Beer, 1996, p. 35; York, 1989Fhere was greafariation in the causes around which

these students organized themselves, from the Vietham War and conscription, to racism, capitalism
and the structure of the university itself. The ideologies backing these movements were equally as
varied, from Labor tdvarxist and Maoist to New LeftigBeer, 1996, p. 35And while the most

substantial student movements took place on urban campuses, the University of New England (UNE),
Australi ads fonlyrsral university, also withelssedls@réfibant student activigich

has historicalimplications for this study since Southern Cross Universitgrged from UNE

(Southern Cross University, 2015&je biggest issue at UNE, though certainly not the only one, was
the policy ofin loco parentiswhich regulatedtudent relations, primarily through limiting room
visitations. This was important since in 1967 UNE was the most collegiate campus in Austinalia

87% of full-time students living on camp(Beer, 1996, p36). In the end, after years of sustained

collective action the student body succeeded in having the policy abolished.

5



This cursory treatment of the history of student activism demonstrates that it has been happening for a
very long time, has occurredound the worldandinvolvescountless issudsoth internal and

extenal to the university

2.37 Student Activism Today

In trying to identifytheissuesaround whichstudents would be willing to mobilize, Sat2904)found

that Australian high school studentswld be most willing to support the peace and environmental
movements, with lesser interest in the @partheid and Aboriginal rights movements, ameleast

willing to support the gay rights and prand antiabortion movements. These students wete no

asked why they were or were not supportive of a given movement, though Saha does make some
inferences based on the student s éirsocicecamemicof hu man
backgrounds. We now consider some contemporary issues arbigidumiversity students have

actually been mobilizing.

2.3.171 Issues Internal to Universities
As indicatedabove, student movemerasross the worlthave organized aroundvariety ofissues

and in recent years this trend has continued. Some of these issues have been about universities and
schools themselves, the most demonstrable of which have been the Quebec student protests which
began in 2011 and continued into 2@K2nnelly, 2014)and the Chile student protests which also
began in 201{GuzmanConcha, 2012)Iin both cases more than 100,@@dple were involved in
demonstrations and both were motivated primarily in opposition to the neoliberal effects of
privatization of and inequitable access to educdi@neen, 2012; Guzma@oncha, 2012)in the

Quebec case, the sustainedoppbsi on t o t he provinci al government ¢
eventually resulted in the then premier, Jean Charest, being voted out of office and the Parti
Quebecois and its leader Pauline Marois, stepping in. Marois abandondthtest@overnmedts
proposed 75%uition increase, but eventually impose8% increase to match the rate of inflation

(CBC, 2013; Michael, 2013Yhese examples suggest that although student mobilization is not as
vigorous as it was in the sixties, students are still willing to demonstrate about issuearhich

important to them, and provided the issue is important enough, in very large numbers.

In a similar fashion to the cases just considered, in May 2014, thousands of Australian students took

to the streets in opposi thdingto higher edutaton and deegulatene nt 6 s
university tuition fees, arguing that universities should be financed by public, rather than private
funding(ABC, 2014) The proposed billvas eventually rejected by the senate 33 t(Bgitrello &

Gul, 2014) after which thehenMinister of Education Christon Pyne reformed the bill by

removing a proposed cut of $1.9 billilem course fee fundindeaving it for future consideration.



He also reneged on the proposal to cut $150 million from research. However, the bill was defeated

again in the senate, thamne by an even larger margin of 34 to(@0arke, 2015

2.3.21 Issues External to Universities
Issues external to universities are also the subject of student mobilization. Woek\=t\Women

Students Australia (NOWSA) holds a conference every year dedicated to women's activism. In 2014,

160 students gathered in Perth for the annual event making it the largest in many years. The

conference focussed on 'intersectionality’, whickcdbes the various formations other than gender

which define women: race, ethnicity, and sexual orientation, among others. As such, women who

identified as Aboriginal, Muslim, trans and others, all discussed some form of discrimination or

repression thellad experience@WVoodleigh,2014) Thi s di versity of womenos
welcome by feministsuch adell hooks (1994)who has long been struggling for a more inclusive
womendés move ment-cabed secomvapedemi@isim whioh heoks argues represented

only white, middleclass, straight women. Within the classm, a study by Stak@007)found that a
womenbés and gender studies class helped to incre
actions, confronting someone aboutseki behavi our , attending a meetir

contributing time to a womends rights cause.

In terms of environmental activism, climate changer@bablyone ofthe biggest issisawe face

today. Anna Rose, efounder of the Australian Youth i@late Coalition (AYCC), has spoken about

her successful campaign while in high school against a nearby BHP mine. This taught her that

"change can come from the bottomiuwe dondét have to wait for chang:¢
and At hat cyaonu nnga kpee oafNiatd] 2013,epr 7EThecA¥ @C is indeed making a

difference; what began with a handful of students concerned about climate change has grown into one

of Australiads | argest vy 0,000 member$fYLE, 2% Theions wi t h

actions have included empowering over one thousand high school students to lead sustainability

2 Australian students have good reason to oppose such reforms. For instance, the financial savings that will come from
cutting funding to universities can be made up elsewhseraising corporate taxes for example. Commonwealth

Securi ti es, ingfonlisetbrokel, recenilysprotiueed d report stating that aggregate corporate profits for the
six-month period ending December 2014 was $25.7 biicammSec, 2015which would allow ample funding

even for the g@llypreposad$é billiodsavingsrovegaifaur year period. But perhaps more

importantly, a joint report by United Voice and the Tax Justice Network asserts that corporate tax evasion is rife and

that if the largest companies paid tax at the statutory f&8%, an additional $8.4 billion could be produced, but

almost a third of such companies do not, having an average effective tax rate of 109%UnitedsvVoice & Tax

Justice Network Australia, 2014)Corporations are private institutions, whereas government and most universities

are public. As such, the government has the responsibilityit@fu such public institutions, vy
callednot only for a decrease in funding to public universities, but for increased funding to private colleges.

Overarching all of this, the International Covenant on Economic, Social and Cultgha$ Rivhich Australia has

signed and ratified, states that #A[h]igher education sh;
every appropriate means, and in parti cuUnlted Natidng,1966h e pr ogr ¢
art. 13) Py n e & snovpdawayp foos eather than toward this goal.September 2015, a Liberal Party leadership

spill saw, amongst other events, Pyne removed as Minister famakdn.Another possible source of funding might

come from cutting military expenditure, which for 2018 is $29.2 billion[Department of Defence, 2014yhich

also would ealy cover the proposed cuts to higher education.

*fibel s doios Gl ori a whehshe spalls it theplawer casea me
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campaigns in their schools and mobilizing young peopletaact ir enewabl e ener gy st
specifically target politicians to meet the Renewable Energy Target set by gove(AMERL, 2015,
p. 13)

A further source of understanding of what students are active about comes from simply considering

the university clubs and societies from a cresstion of Australian universities. The University of

Sydney has, among others, the Greens on Campus, wbitiof@s a number of social and
environmental causes, the Resistance Club, which
movement of socialist youth, o0 and the Sydney Uni
furthering libertarian idea@Jniversity of Sydney)The University of Melbourne has, among many

others, the Campus Refee Rights Club which works to grow awareness of and change policy with

respect to refugees, Students for Palestine which, although its descriptor field is left [pavibalsy
seltexplanatory, and the Republic Club which campaigns for an Austrajpalic(University of

Melbourne, 2015)Finally, Southerr€ross University has a number of clubs including the SCU

Womendés Coll ective, the SCU I ndigenous Student )
Society(Southern Cross University, 2015B)ithough the numbers in each of these individual clubs

may be smalltheir diversity goes a long way to demonstrating the great variety of interests students

have andn which theyare willing to actively participate.

This section haoutlineda small sample of the recent issues about which students have been active,
both within Australia and internationally. The myriad issues about whidestsi might be concerned
informedan important part of this study; namely, that in order to make tindy shost authentic,

rather than giving the students a small number eBplected issuesround whichto mobilize,the
researcheasledeach of them tmametheissues about which they are most concerned from the broad
categories oénvironmental, economi political or sociabtescrifiors. In the next section we will

considersome ofthe enabling or constrainirdemens of student activism.

2.47 Enabling and Constraining Elements for Students

Within the discipline of social psychology there is a sigatfit body of literature on thedemens

which cause people to protésee for example, Stryker, Owens, & White, 2000; van Stekelenburg &
Klandermans, 2013)WVhile protesting is not the only form of activism, it is one of the most visible
and direct formsHencditeraturefrom this fieldinformed, to a significant degre¢heelemens which
enableor constrain studemictivism in general. Thelemens whichemerged from the literature
revieware: grievanceself-efficacy, emotions, responsibility, time, group work, andvimas activist

experience.



Theseelemens have a large degreéaverlap, nesting and intersection and importantly, are not
meant to be exhaustive. Otlademens could have been considered which, for the purposes of this

study, there was neither time rgpace.

2.4.1i Grievances
In reviewing the early literature on social movements from the late 19th century to the late 60's,

Stryker, Owens and Whi{2000, p. 2)conclude that the presiding view of participation in social

movements was one of irrationality and unrestrained sentimentality rather tharasgeihed

opposition to political forces. They go on to say that this view of the "irrational actor" who joins a

social movement to accommodate for their lack ofesiéem has been overridden by more recent

literature on social movements (p. 7). Van Skefleurg and Klandermarf2013)concur when they

state fAla]J]t the heart of every protest are grieyv
and social grievances. This statement can reasonably be extrapolatieer forms of activism. If

people are completely satisfied and see no problems with an apparent issue, they will have ho reason
nor a likely motivation to enact change. Thikemeni n enabl i ng sslinkedlwithnbs 6 act i

couple of theelemelts described in the section below for teachers working toward this end.

2.4.21 Self-efficacy
Grievances alone cannot explain why people are moved to protest or engage in other forms of

activism. As van Stekelenburg and Klanderm@@3)p ut i t : ifigrievances aboun
not 0 (-889..The@8d&pt cfelf-efficacyplays an important role in helping to explain why

people engage in activism and also features prominently in critical realismwvidehpinghe

theoretical positiomf this project Gamson refers teelf-efficacyas an i ndi vi dual 6s ex|
effecting change through protest is poss{bkecited in van Stekelenburg & Klandermans, 2013, p.

889). Moyer (2001, p. 87provides a corollary to this definition eélf-efficacyby negating its

oppositesaying, activists need to believe in their own power to creaegehand thus need to

over come redsbnd pwircdlad | ure, soci al mo vV e meersibndod gener ;
success. A study of severmiye-service primary school teachansSouthEast Queenslarida

demographic identical to the onponwhich this study is basédfound that77%agreedhat they are

change agents in society, a8dPbagreed that they are important contributors to society and

personally make a differen¢Bonnison 2009) However, this same group had very different views

about their sense of responsibility, which is discussed below.

Although Rickettg2012, ch. 12jefers to a sense of empowerment as being vital fectafe

activism, he goes on to say that once an individual believes in himself, he needs to be careful to avoid
getting burned out by maintaining a healthy balance td Igbysically, mentally, emotionally and

spiritually. Without such a balance, theiing i d u a | can be so Omarriedbé to

forgoes many other aspects of his life and in the long run, this actieaiigasesis self-efficacy.



Ricketts also describes the depths of social understanding that growing into activisiwdcene pr

One might discover that the world is even more inequitable and destructive than was originally
perceived. However, despairing at such an understanding does no good. Instead, he suggests thinking
deeply about what core values should be committdautahen, while working passionately toward a
specific cause, not becoming attached to the end result. This idea is subsumed under what he calls the
Aspirituality -269) which has & defgite&asterp philosophic& tone and one which

he a&knowledges. Indeed, omaportantlesson in thd8hagavad Gitaone of the most important

Hi ndu s c rtihpright is ® svork onlys bufinever with its fruits; let not the fruits of action be
thy motive, nor | et (Bhagavaa Gita20t2hpn42)Theselzansekationsi na ct i C
canhelp to maximizé he r e saadsit wldemd ssélf-efScacy while nmihtaining a

balance of what they might hope to achieve with other aspects of their lives.

2.4.31 Emotions
Emotions also play an important role in determining activist behaviour. Two will be considered here:

anger and empathy. Anger is an important emotion in activist work in that it can provide the impetus

to action. Indeed, van Stekelenburg and Klandermanstwe i [ a ] n thepmtotypical gotestn a s

e mot {2018, . 893, emphasis in origindjewman(2006, ch. 3describes at length the way

different levels banger, from frustration to rage, can be developed and channelled toward social

change. His view is that anger can be an effective agent for compelling people to act at a time when

too often adult educ atcentered, ériosoncernethyith gnaintaimiogthei c e, t
status quoo (p. 58). Amnesty International al so
people to action is descr i b(&mhest internatiomagltnd Bavida s Ao u't
Barrow, former president of the National Union of Students in Australia also refers to such a tripartite

model when he writes:

Anger is hard ta@onjure when you have nothing to compare yourstahdard university
experience to. We arend6t so used to action si

back in vogue though. We are all enjoying tii&pring 2010p. 26)

However, Staké2007)f ound from teaching her c¢class on women
empowerment was effective in bringing about greater levels of activism from stuldehnot anger

nor distress. Yet, the use of a quantitative methodology, which Stake employs, gives rise to the

guestion of how accurately one can measure such emotions and their(€ftdas, 1994, pp. 251

253). Also, her study focuses on how emotions bear on feminist activism in particular from classes of
mostly female students, so cautismeeded textrapola¢ her results to conclude that anger has little

effect in mobilizing people to action in general. Some important thoughts on this topic are provided

by Gandhi when he wrote fil have | easomdcornsdiveough ©b
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my anger, and as heat conserved is transmuted into energy, even so, our anger controlled can be
transmuted into power(asciteldin Tandorc€aSmghn20a8,ep. SR3Re wor | d ¢

While anger might be a useful emotion for those who are personally affected by a certain issue
empathy is a vital emotion in mobilizing around
own interests or wellbeing. What compels people to get involved in this case is what psychologist
Robert Jay Lifton c a(as$cgedinhoeb, 1994fipniSihaihspidationafgi nat i on
which Loeb credits to storielling. Stories have the capacity to make people feel personally

connected to those whom they have never met and using them to call people to action is a technique

which is highly touted by Newmg2006) In addition to social issues however, appealing to our

human sense of emptis crucialfor engaging in, for example, environmental or animal rights issues

which have no direct bearing on usaspecies.

2.4.471 Responsibility
While empathy or angenay be themotions elicited when people bewe aware of a specific issue,

acall to actionmay not occuunless those people feel a sense of responsibility to do something about
it. Worryingly, when a cohort of prgervice primary school teachers in Sehltist Queenslaridthe

same group as mentioned abdweere surveyed about tinesense of responsibility with regard to

social problems65%disagreed that they are responsible for current social problems, whilé23aly
agreed that they are responsible for the future and will take responsibility in the future and a mere
35%said that they should fix existing social problegf@snnison, 2009)This is particularly

problematic as it is juxtaposed in the same studgd<t.2i Seltefficacyabove) with very high

numbers of students who reported a strong sensefadfficacy. In other words, the students believed
they could make difference in society, they just did not feel the responsiliditjo so. A study

across sixteenations by the International Association for the Evaluation of Educational Studies
suggests that the development of a sense of civic responsibility is exdrdlated to their prior civic
participation as adolescents both in and outside of s¢Aothdeo, TorneyPurta, Lehmann, Husfeldt,

& Nikolova, 2002, p. 126)Perhaps those undergraduate students in the Donnison study were not
given many opportunities for civic participation before coming to university. Whatever the riggison,
the purposes of this study, a primary aim will be to initiate and extend any civic participation in order
to potentiate further social engagement in future. This is described below and elaborated on in the
research methodolodgeeChapter3i Research Desigh Methodology).

2.4.51 Time
In the physical sciences the universal independent variable is time. So pervasive is it that we might

easily overlook or undetiate its importance in the social sphere, so exploring its influence on this
topic is worthwhile. That time is heeded to do anything is obvious, and no less so for a student,

teacher, or any responsible and engaged citizen to actively involve themselymditital, social or
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environmental issue. Yet, university students and staff alike are becoming decreasingly able to
mobilize to chage society due to lack of timagcademics who are underpaid need to find external
income streams and students with iasiag debt levels also need to find ways to create an income
(Nicholas, 2003)In fact, a report by the Australian Commonwealth Department of Education,
Science and Training found that undergraduate students work an avefiftgerofiours a week, with
almost40%working sixteenhours or more, and almost a fifth workimgenty-onehours or more
(Mcinnis & Hartley, 2002, p. xi)Perhaps not surprisingl§3%reported that they were often
overwhelmed by everything they had to do. From this we might conclude that students will be hard
pressed to find the time to engage in any sort of activism, and if they do, to only a limited degree.

2.4.61 Group Work
Animpa t ant and overarching el ement of effective a

wor ko. I n short, soci al change cannaninded ome fr om
people working together. In writing about how to understand thedvaoid stay informed, world

renowned political activist Noam Chomsky writes:
awfully difficult and utterly hopeless for an isolated individual. But it's feasible for anyone who is part

of a cooperative communiy(@homsky, 1999, para..lyYan Stekelenburg and Klandermans concur
when they write, citing several studiecsh at At he more people identify w
inclined to pr ot e q201300pn89MTachnadd fo bamd togetieatd cregte ahangeo

may seem obvious, but lawsghibiting such association are not without precedent. The most recent

| ocal exampl e i s t h¥icioQauawesssAtsaciattbn RjsestablishmemeActt 0 s

2013 which is meant to target bikie gangg defines an assation quite broadly irfsection 3as,

among other things, Afany other group of 3 or mor
associated formally or i nfor malThoughtereimawlieet her t h
legitimatecircumstances for banning the association of people, such as in wartime, activists must be

mindful of the need to preserve their right to associate to effect change. This right is enshrined in the

Uni versal Decl aration of dHtuofreelombi pgacefubasseniblaner y o n e
a s s 0 c i(United Nations, 1948,ra 20.1) Thiselemeninformedan important element of the way

the researchegncouragd each student to proceed in this study; namely, by seeking out a group of

people working on the studentodés chosen issue.

2.4.71 Previous Activist Experience
Previous activist experienas another importardspect in determining whether or not an individual

engages in activism. From what has been said already, it should be clear that an individual does not
become active about an issue in a vacuum, but rather as a confluence of a great nelelnensf

According to Sahd2004,p.10fionce a person has engaged in for ms
no matter how minimal, they are more prone to engagetivism again in the future®, a n d

furthermorei by havi ng part i mofpoaidl &d political activismeiradividuale r  f or
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experience a change in their own ddéntity and their sense of self, which includes activism as part
of onedsalb erheapveirotuorinforeneda baJichaimsof thsastudy sintee researchadid
not expect many students to have prior activist experience, but by encouraging them to cross the
proverbial linein initiating their activisn(Loeb, 1994, ch. 14heexpeced that they woulthe
predisposed to further social engageniefititure Within the limitations of this study the researcher
was notable to verify his longitudinally but if a student happené&al have signitant prior activist
experienceheir propensity to participate in this study, compared to those who have none lshauld
been and in fact wasbservabldsee4.27 1 Previous Activist Experienge

This section has reviewed a number of imporé&@mens which enable or constrain students in
becoming active about a cause. Theleenens areby no means intetedto be exhaustive however,

and the social sciences in general are compleensystemshatare shaped by countless influences.
Many other important contributinglemens could be investigated and included; hope, for example
(Teruelle, 2012)Still, a linemust be drawn for the purposes of practicality and to fit the scope of this
project, but each of thelemens abovecan bedentified in the literaturas contributing significantly

to the topic at hand, and each of them will in turn infemmresearch ith the students participating

2.57 Enabling and Constraining Elements for Teachers

Having considered some importadmens enabling bconstraining student activiswe can now

look at some direct methods for its promotion by the teathdike theelemens reviewed above for
students which were heavily influenced by the discipline of social psychologsplets considered
herederive mostly from the field of educatioAs abovehowever the elemens reviewed here for

t eacher sd pr oanigigmiae not mefant to belwexhaustive and many others could have
been considered which, for the purposes of this study, there was neither time nor space. That being the
case, thelemens reviewed in this section aijeining politics and pedagogy, a camiment to praxis

T that is joining theory and practice, leading by example, care, and critical pedagogy for emancipatory
education. These are followed by a review of some potential threats to teachers engaging in activism

and howthey can bevercome.

2.5.17 Joining Politics and Pedagogy
Henry Giroux encourages teachers to move away from teaching as a purely technocratic role, or one

of a pedagogical manager, and toward what he terms a "transformative intellgQ@88l"p. 125)
According to Giroux, a transf or neachdrswlayini nt el | ect
producing and legitimating various political, economic and social interests through pedagogies they
endorse and utilizg1988, p. 125)He then goes on to argue that far from being politically neutral

sites, schools are greatly subjected to politics and power which determine, to a large degree and

among other areas, the content of classes, the regulation of morals, and the legitiofizgieamific

forms of authority. To meet and oppose these forces, Giroux recommends that the transformative
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intell ectual Amak[e] the pedagogi call98Bi@riz7) pol i t i
Yet, this view is far from uncontested. For example, in response to a report criticizing the new

Australian CurriculumformerEducati on Mi ni ster Christopher Pyne
politics in schools ... we w¢arari 204jWhitelpdliticdr en t o
are kept out of school s sucha positionvibaldseesn tosit directlys e d o n
opposite that of the teacher asansformative intellectual whid mu st speak out agains
political and soci al i nj us t(HA @ipux,1e88,p.128) t hi n and
Fortunately, the Human Society and its Environments (HSIE) classes thbioesearches teaching,

and from whichheinvited students to participate in this project, is inherentlgaas and political

course and there are abundant opportunities to do just as Giroux has suggested. ASIES in

include civics and active citizenship, critical thinking, and values education, among many others.

Joining politics and pedagogyaycertainy hel p i n raising studentsodo aw:
grievances the first point named in the above section about enabling student activism.

2.5.21 Praxis
While drawing togethepolitics and pedagogyay help to create the awareness requiredtfange

to comefrom within a school settingnother important need fauchchange is for the teacher and

students to engage in a combination of theory and practice, or praxis, together. That is to say, there

should be no thought without action, and no action withieought. In his much renowned and

influential book,Pedagogy of the Oppressed Paul o Freire emphasizes this
leaders [of a revolution] cannot treat the oppressed as mere activists to be denied the opportunity of
reflection andallowed merely the illusion of acting, whereas in fact they would continue to be

ma n i p u(Frare,2aD@ p. 126Here, Freire is using the term activist in a narrow, literal sense of
someone who simply acts without thinking. In other words, Freire highlights the need for any leader,

who in the context of a classroom could besidered the teacher, to struggle along with the students,

rather than sending them forth to wage a battle as a general might command an army, and in doing so,
work with the students to apply critical thought to any actions taken, and reflection madaarmon t

in order to inform the next action. I n Freireds
revolutionérequires that the peopl e ac®d00,as wel |l
p. 130) As will be shown below in the methodology section, the participatory action research method

chosen for this project involvgsecisely this element of praxis.

2.5.37 Leading by Example
As a logical extension to what has been said above about the need for the teacher to engage with and

alongside the students in a process of informed action and criticaéBetftion, the tegher should
have some activist experience in order to effect
shown to be an importastementfor doing so in high schoo(8enecze, Sperling, & Carter, 2012, p.

142), and assuming it would apply equally in universities, or any other educational setting for that
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matter, seemeasonable. Only in this way will he be able to live an authentic life and be able to

legitimately suggest that students mobilize in favour of their own emancipatory interests. In short, the
teacher must | ead by examplremycldssrankss!| denotrexpect s wh en
students to take anyl99jps2k)$heé hané saewmactvistt d6 o0t t ake

experiencéasbeendetailedabovein 1.47 PersonalContextof the Study

2.5.47 Care
A general principle of effective teaching and means of engaging students, and one of no less but

perhaps even higher importance in the context of this study, is care. Hoaksncdns t hat st uden
deepest | earning proceeds when teachers care for
sacred1994, p. 13)Thus, care is important for teachers to give not only toward their students, but

toward the content of their lessons as well. Indeed, over the last couple of years during the first class

of the semestethe researcher has begundsking hisstudents why they want to become teachers or

to describe a really good teacher they have had. The most common résgmheetthat these pre

service teachers were inspired by and want to emulate a téaehence had who really cared about

them and the subjects they taught or, conversely, want to improve upon anbdenmidngan

apathetic or mean teacher they had. Though this evidence is anecdotal, support for the argument that
teachers should care aligheir students and their work has not gone unmentioned in the literature.

For example, Di Bartol2005)has made an appeal to all teashiaterested in social justice to heed

the growing socigeconomic divide in Australia whereby the most disadvantaged students are

becoming increasingly unable to access private education wddelvedunding diverted from

public schoolsSimilarly, student apathy has been shown to result from teachers beewyilbped

and uninformed to teach political and citizenship isg\Weatts, 1991)In brief, if teachersvanttheir

students to care about other people and the witwgneed to model it. Thislementhen can be

considered in conjunction with the one above about leading by example.

2.5.51 Critical Pedagogy for Emancipatory Education
Drawing together the above namsdmens we can bear directly on the crux of this research project

from t he t ea cWhderpdlitics gmepedagogyneed to lee.joined to raise awareness of

social and political issues, a commitment to ax necessary to effect real changter than just

talking about it the teacher should lead by example in whatever he is teachegitimize his

leadership, and care needs to be given to the students to develop a humane and trustworthy

relationship, a direct appeal to the value of becoming active about an issue must be based on what is
called in the | it (seeétotewampele HhAC Giroux,i2@0&nh d peemgmmgiydat or
e d u c a(gee for example Shipway, 201The constellation of ideas which surround these terms

point to the belief that people in general, and students in particular are subject to systems of power
whichbee f it most, not themselves, but others, and ¢

important function which is that of inculcating a deep and even raucous skepticism of those who,
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however plausibly, claim supernatural or even exceptional powersmroouc hsaf ed to | ess
(Galbraith, 1969, p. 187%¢an students begin to create a more equitable and sustainablevhioh is

arranged to benefihe communityand public goodh general. This must begin by emboldening

students to ask questions, particularly those which scrutinize systems of power, and to encourage a
suspension of trust in hirchies which subordinate, setimesclandestinely, the common good for

private and privileged interesstA dialogue must also be developed between the teacher and students

to imagine the sort of world in whigheywould like to live(Freire, 2000, pp. 13435), and by this

means can the students and teacher begin acting to emancipate themselvesduwranhsystem of

inequity (Hardoon, 2015and unsustainabilitfPachauri et al., 2014Thiselementwill go a long way

inraising studens awareness of potenti al grievances ment i

student activism.

Considered next are some of the obstacles that any teacher who combines academia with activism

might face, and some suggestions for overcoming tierich dstacles arendirect,though crucial

el ements of enabling studentsdé action since, as
inspire students to mobilize for change, while not doing so oneself, is disingenuaamikhd

potentially engender migtst andaccusations of falsehood.

2.61 Threats to Activist Academicsand their Prevention

Flood, Martin and Drehgf013)have summarized a number of potential oluskons for any

academic who combines academia and activism. Theg syricifically in a university context for a
member of faculty who must meet certain publication requirements, and so the particular threat of the
Opublish or per i sdadémicanustpuhlishjn a rather corstrajnedavay waich is
often at odds with and discourages activism, is one from which, as a simpléheit@searcheas

currently immune. However, some of the other potential obstacles of joining academia witinactivis

and strategies for avoiding them are worth exploring here.

The first possible obstacle is simply an attack, by individuals both internal and external to the
university or school, who view joining academia and activism as inappropriate for political,
ideological, or personal reasons. Girg@®07)has written in dtail about the attacks academics have
sustained in recent years from the institutions in which they work, many of whom might not even be
considered activists per se, but are simply experts in their respective fields who happen to be
publishing something kich goes against a dominant political or corporate interest. Though he is
writing in a North American context, there are clear examples of such attacks in Australia as well
(Harris, 2014) In defence of such attacks, Flood, Martin and Dreher recommend building a network
of support and keeping interactions courteous and respectful, both oftivbidsearchdres always

done anyway as a na#li course in life.
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The next possible obstacle to those who combine academia and activism is a threat to their job
security or advancement. This obstacle is particularly important given the trend of casualization which
has beset universities in the lasivfdecadefConnell, 2014; Klopper & Power, 2014nd which has

left those with insecure jobs less likely to take a stand on a contentiougRsshiengatter & Hil,

2013) To counteract this obstacle, Flood Martin and Dreher advise academics to keep their scholarly
work separate from their activism andseek support from a union or other professional organization.
Althoughthe researcher ememberof the National Tertiary Education Union, for reasons stated
aboveand the purposes of this study he wid take the former advice, though in futheemay need

to for sake of prudence

Another potential hazard for those academics who include activism in their research and teaching is
the influence that peers can have. Academics whose peers are not involved in activism or who view
such activity with suspicion might be inclined, even usoiously, to spend less time on activist

causes and more time focussed on research and teaching unrelated to them. To counteract this Flood,
Martin and Dreher suggest using plain will power to resist a change in direction, spending more time
with like-minded peers, and maintaining relationships with other activists, whether or not they are
academicsThe researchdras taken on all of this advice and as sustgntirely committed tdis

course in life.
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Chapter 317 Research Desigi&
Methodology

3.17 Epistemology

The epistemology which guidehis researchvas a constructivist one, sometimes referred to as
constructionist. Acording to Crotty1989, pp. &), constructivisnmposits thameaningarisesin our
interaction with reality. Constructivism however, like many branches of philosophy is itself a
construction, and there is a spectrundooinstructivismg from the individualistenteredirrealist,
radical constructivism, often associated with @lasersfeld, to the groegentered social
constructivism, often attributed to the work of VygotgBassot, 2012, p. 7; Read, George, Masters,
& King, 2005, p. 93) The common thread joining the various interpretations of constructivism is that
they all hold that learners actively construct their knowledge, rather than passively athepaiter
beingthe view according to conceptions of the mind &aballa rasa or blank slaté one on which
the teacher onl vy (Smghs204)o 6et chd the | esson

The epistemologdrawn onwas also chumble one, whiclvas a recognition that our knowledge of
the world might be wron@Shipway, 2011, p. 21)his of course implies an ontologically realist point
of view; the view that objects, mechanisms, and events actually exist independentiyasfsand
determine truth as we engagéh and continually attempt to understand them. Though some might
argue that such an ontological realist position is at odds with construcfséenfior example Crotty,
1989) it could be countered thpist becage meaning ariseout of oulinteraction with reality does
notimply thattruth cannot exist independéytrom the mind since meaning and truth are not
necessarily the same thirgpr example, how else could someone write a book about their
understandingf the worldi the onewhich they perceive to be true and which externalizes their
understandingand then have someone pick up that book, read and understand it, and then change
their construction of the world based upon it? In fact, learning regularbepds by reading in just

this way. As a further examplhe researcharan confidently claim to be true that if a person falls off
a twentystory building onto a concrete slab, they will dite has every reason to believe this is true
and no reasons tmelieve it is false. The radical constructivist who insists that this is not true until

they engage with reality to veriBuch meanings welcome to do so.
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3.21 Theoretical Position

The theoretical positigror research paradigm as it sometimes caldan in this studyas informed

by critical theory and critical realism which arery close in their perspectives and perhaps even

closer when conducting research in the field. @ivergencebetween the two ibeyond the scope of

this paper. The purposé any critical social science research is to investigate the underlying causes

of power differences and inequality and to change those social relations in order to bring about a more
free, fair, andhe researcheavould hopesustainablgsociety(Neumann, 2011, pp. 1a8)9).

Mackenzie and Knipe agree with this view, though they list critical theory as just one term among

others, including emancipatory, Freirean, and participatory, of a theoretical framework they call
6tsfhormatived. This framework necessitates resea
which seeks to address issues of social justice and improve the lives of the participants, the
researcheros | ife and the k@6 ppt¥)ti ons i n which

Critical realism holds that people have reasons for any intentional action and that the basis of any
social scientific researahouldproceedby investigating those reasonsowkever, people camave

incorrect or malformed reasons for understanding and describing reality since they can be unaware of,
inaccurately describe, or misattribute their reag&mpway, 2011, pp. 8&82). In addition critical

social science argues that human agency exists, not in a completely open way, but in what can be
described as 6boundesdi aatoandydul whrah biemst gphgn
(Neumann, 2011, p. 111Burthermore, critical realism joins reasons to human agency and posits that
all intentional human behaviour is caused by rea@Callier, 1994, pp. 15155)and thugeasons

canand shoulde used as data in the social sciences to elucidate and undesstéal structures and
mechanisms, and furthermore, by using such reasons as startingtpdiatgn exploing thecauses
ofpeopl es 6 dodirfd ivays towarg their erdancipati¢8hipway, 2011, p. 82Hence the
participants in this studyereaskedn the interview phase a number of questions about the reasons

for their actions and beliefs.

3.31 Methodology
Action researclgrew naturally out of critical theoMcNiff & Whitehead, 2006p. 41) This study

utilized a participatory action research methodolegyerebythe students antthe researchesngagd
in this project together, rather than separately Whi¢hresearchdreating the students as mere
Oparti cihipgelt s 6asangli mp | Npnethdiees b e e s e svalahamdh &r 6 s

interests hda substarl bearing on the project and hede no attempt to exclude them from it in

“Note that critical realism is a complex and nuanced
was the only one wbh had any impact on the design of this study since at the time it was the only part

understood by the researcher. However, several months later during the preparation of the final submission the
researcher learned about some other important aspectsaaf cealism which were used to interpret the results.

These have been explained and applied beld@hapter 5 Theoretical Development
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t he name o6 quitedhe pppasite in Yact.tAy sychese valuedjow they influencd the
direction of this projectand poténa | | v t he st u ditalindetedminmgwhatthé our ar e

underl ying worth and 0 dglbesadacaesaibed loefow.st udent acti v

Many of the characteristics of action researgheapto valuesf the researchef his is important

=1}
(@)

since fAaction research is valwue | adeno and it
whet her you ar e(M&NEfi&hgitenead,2@06, p.@3)Thevalua® which are most
important tathe researcheand bear directly on this projemte perhaps most negatummed up by

those which Getp uses to direct its activitieghich are: social justice, economic fairness and
environmental sustainabilif@GetUp, 2015)to which, in order to explicitly cover the political
dimensionhesioul d add democratic participatiwasn. Thus,
captured by these valugbe researchevhole-heartedly suppoetdthem. However, a student may

havechos@& an issue, or one side of an issue that falls outside adntrary tadhese values. For

example, a studentight havewantdto side with thgoreviousAb bott government 6s po
asylum seekers; namely, that the boats be stopped and turned back rather than granting the occupants
refugee status and settling themreforleméntstralia i n
obligations under inteational law(Amnesty International, 2015, pp.-63). If this had beerhe case,

hewould haveengagd the student in a discussion to probe their underlying values and try and see

their perspective on thissue whilehetried to demonstratdis own He may nothavesucceeddin

doing this however, and furthermolemighthave beesvr ong and come t o see t he
position and changeis mind. Hence, if a studehtad been absoluteet on becoming dge on an

issue whichthe researchatisagred with, hewould nevertheleskavegrantdtacit supportAs it

turned out such circumstances did not arise,stiould have beethe most authentic and

democratic way, it h e r e sopikian,dohaveadpreackedthis sort of situation.

Some other key aspects and principles of action research which are well suited to this project are that
it seeks to not only understand but also improve complex social and political problems for the
emancipation of thoseho are exposed to thefikemmis & McTaggart, 2008, p. 283) is

participatory anatollaborative between the researcher and the participafiiselaw, Beattie, Balogh,

& Watson, 2003, pp.-21), and it is flexible anddaptable in its approach to such complex issues,

rather than methodologically rigid and dogmg@ohen, Manion, & Morrison, 2007, pp. 2390).

Its flexibility comes from what is usually depicted as a concatenated series of spirals each of which
involves planmg, implementing, observing, and reflectif@chmuck, 2006, pp. 334). The planning
stagemay be initiated by the researcher alone, but as the research proceeds, it draws in the ideas of
everyone involved. This is true of the implementation stage too as the researcher and the participants
work together to find solutions to a practical problgtemmis & McTaggart, 2008, pp. 2&83;

McNiff & Whitehead, 2006, p. 31)The observation and reflection stage are important for gathering
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data about any attempted changes and to inform the next round of actimvefocas Kemmis and

Mc Taggart point out, each of these stages may bl
l' i kely to be mor e (2008, pd277)This eomhinatmmofitheorg ag practise, v e 0

or reflecting and acting, is what is often referred to in action research as(pe&istcheon & Jung,

1990; Whitlaw et al., 2003and is a key characteristic of the methodology.

There are a number of varieties of action research which include positivist, interpretivist, critical and
participatory action resear¢kemmis & McTaggart, 2008; Whitelaw et al., 200@jven what has

been written above, it should come as no surprisghibatesearcharsel the latter twoof these

strands of action research rather than the former two. Although participation is a key aspect of action
research as mentioned above, and one which presumably transcends all of its varieties, Kemmis and
McTaggart(2008, p. 277¥suggest that nall practitioners of action research see it as a collaborative
process, though they espoubis idea and suggest that it is frequently the case, asfowthis

project. Theygo on to enumerate the core characteristics of participatory action research which

include being collaborative, emancipatory, critical and reflexive, among others (pp3828

3.47 Delimitations

A major delimitation of this study asthe extent to which the researcher expected the students to
engage in activisideally, the researchevould haveliked to collaborate withhis students in an
action research project with as many egchs needdd fully extend their actism until their chosen
issues wee completely resolved. However, many campaigns take years to come to a full resolution,
some never géng there at alland he genuine conceptual change associated with becoming an
activist also takes significant tinfRicketts, 2012, pp.-2, 27) In addition, as indicated in the
literature review most undergraduate students are time paloe £xtent of feeling overwhelmed
(Mclnnis & Hartley, 2002, p. xi)Thus, for the purposes of this study the researchecarasntwith
simply trying to enablstudents to take the first step in becomiotive about their chosen issues, of
which Rickettsadvises most people vastly underestimate the signifiq@@de, p. 25Q)For those
who were already involvethe researcher simply encouraged thertake the next step inaahcing
the resolution of their chosen issieit he did not pressure or gttifip any of the students into doing

any more than they were willing to.

Also, therewas an inherent tension between the authenticity of allowing each individual the freedom
to choose which political, social or environmental iszlieut whichtheywere most concerneaid,

by extension, upowhich the researcher would to enable them to act, and the group practice which
is necessary not only in action resegsde3.3 1 Methodology, but in any effective activism

(Ricketts, 2012, pp. 26870; van Stekelenburg & Klandermans, 2013890) This tension was
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resolvedby allowing the students to choose the issues in which they were most interested, and then

suggesting existing groups mobilizing for change on their respectivesissue

A further delimitation of this projeatoncerned the sample chos¥fith one exception, all of the
studentsselected for this studyerefrom the HSIE and Englisttlasseshat the researcher taught
rather than from the wider population. This choi@s made fothe sakeof simplicity in adhering to
the collaborative nature of the participatory action research method chosen since the researcher
perceived his students as those being most available with whom to collaborate

A final delimitationwas as nted in the literature review; namely, that #lemens considered in
enabling student activisinfor both the teacher and the studéngse not exhaustive. The social
sciences are opeanded, nofdeterministic systems and many metemens couldhavebeen
exploredotherthan those for whighfor the purposes of this studihere wagime.

3.51 Data Collection and Sampling Methods

This projectookplace witht he r esear cher 6s undé¢akingeithedHSlEDre st ude
English Most of the stdentswerefemale, and ages rardjirom about 19 to those in their 40%hey

weresituated in a mediursized regional university in Australia which values, among other things,

advancing human rights, pursuing social, economic, and environmental sustgjraadtihg in a fair

and equitable manner, and engaging with the community through schol@shimcil of Soutkrn

Cross University, 2014, p. 3As such, the university gawvell positioned to support this kind stiidy.

In addition, this projectook place in smallto mediumscale urban Australia, which is a relatively

free and open democratic sociatydwhich allows, and in some cases encourages, its citizens to

participate in the democratic decisioraking proceséBarr et al., 2008, p. 9)

The daa collection for this study occurred in three sequential phases. Thesesvieieves:
1 Phase One: @estionnaire
i Phase Two:rterviews
1 Phase Three: &ion ResearchProject

Figure 1belowshows a schematic of the sampling procedures. used
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. . ] Interviews:
Questionnaire: Case Sampling | 7 students: Winona,
60 returned from students i Mandy, John, Elle

HSIE 1 & 2, English 3

Neil, Barbara & Brian

>] Action Research Action Research
Cycle One: Cycle Two:
7 students from 8 students
above

Opportunistic Sampling:
+ 1 external student:
Hayley

Figure 1: Sampling Schematic

These three phases of data collection allowed for ample opportomigta methodologicalnd time
triangulation(Coben et al., 2007, p. 142; Flick, 2010, p. 44@)is was important in ensuring that the
fidepth, richness and scapaf the datecollected optimized its qualitative validifCohen et al., 2007,
p. 133) while still allowing for some quantitative analygisthe form of simple statisticé

description of and justification for using each of these methods follows.

3.5.17 Phase One: Questionnaire
The questionnaire being described can be found by referrisgendix C.The questionnaires were

distributed in class and time given for their completion. In some cases students needed more time to

complete them and returned them in subsequent classes.

Part A of the questionnaiedressegart of questionhreeof this stug by considering how much

time the students spent each week for work, study and leisure. The idea was to probe how much time
students might have available for activism since the literature reviewed suggested they would not
have muchsee2.4.57 Time). This was also one of the few opportunities in this study for quantitative
data collectionPart Bof the questionnaire directly addresskee first two questionsf this study, as

well as the part of questidhreewhich considered previous activist experiencaraglement

determining further activist participation. Finalpart Cof the questionnaire was taken directly from

the study by Donniso(2009)for severareasons. Firsglthough it was used by Donnison to
investigate studentsd perceptions divismliti fel ong
directly addresses t u d e nt s ther feldfficaeylarsl respbnsibilityvhich weretwo of the

elemens reviewed in the litature in relation to question threethis study(see2.4.2i Self-efficacy

23



and2.4.41 Responsibility. Second, theritical realistunderpinning theory for this project places
great importance onuman agency anthusal efficacysee3.2 Theoretical Positignand thus
responses togst C in relation to other datauld provide for some thoretical analysis. Finallghe
Donnison studyvas based on a sample identical to that in thisi gme-service primary school
teachers in SoutBast Queenslan@nd thus theesults of prt Ccould improvethe external validity

of this study by makingmsne comparisons ib (see3.7 1 Trustworthinesdssues.

The questionnaire asused as a way a@lase sampling crosssection of different students to
interview and theengage irthe action research phaase shown in Figure 1 abow&.variety of
studentsvere soughbased orthe following criteria:

9 extent ofpreviousactivist experience

9 belief or disbeliefin ther self-efficacy

1 interest ina variety of social, political and environmentdues
The students that were eventually selected using these criteria are described in Ap&oidin,J.
Manion and Morrison warn us about the use of complicated contingency questions, the need to use
simple, straightforward language and on the other handaniberiance of not asking overly direct,
intrusive question§007, ch. 15)These points and othengere considered when tiggiestionnaire
was created in ordéo provide the most honest and insightful feedback from studemésieader is

invited to form their own judgement o' well this was daeved.

As noted in the section above on delimitations, all but one of the participants selected for this study
were taken from the classé researchdaught during the year in which this project was carried out.
Those classes wektuman Society and Its Environments (HSEh semester one and HSIE 1 and
English 3 in semester twdhis choicewas made fothe sakeof simplicity in adhering to the

collaborative nature of the participatory action research method c{see33 1 Methodology.

While students from outside this demographic may have beeorn@ayentually vasincluded, the
students whorthe researchewas either teaching or at least saw on canfimuns one semester to the
nextwere initially perceived as the easiest ones with whom to collaborate. The information sheet and
consent forms which accompanied the distribution of the questionnaire can bénféympendicesA

and B respdovely.

3.5.21 PhaseTwo: Interviews
The questions guiding the interviews being described can be found by referipgeiodix D All of

the interviews were audi@corded and later transcribdtheinterviews were conducted on campus
at a mutually agreed upon time outside of clasanscriptions of the interviews can be found

Appendix I.
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Punch(2006, p. 51suggests that in qualitative research the sampling size is normally related to the
purpose of the study and constrained by practical considerationsvdh@n important point and one
about whichthe researchewas initially quite worried. As much d&would haveloved to empower

all of his students to bring about a full resolution to each of their concerastically speaking this

was inpossible Consequently, case samplifigick, 2010, p. 115vas employed to winnowesen
interviewees from the sixty individuals who returned the questionnaires as shown inlFadpanee.

This was based on the criteria described in the preceding sectégree oprevious activist

experiene bel i e f-efficanyoraot,ardds vasietyloffcauses well as of course those who
gave their consent to participate.

As mentioned above, the reasons people have for acting or not acting a certain way are considered
essential data in critical realissince they aréeld to bethe basis of causal efficgoeasons as

causesis thesine qua nomno bear in mindhere(Collier, 1994, pp151-155; Shipway, 2011, pp. 81

82,165 Thus, most of the questions ashetdallavur i ng t he
students to expand on their answiarthe questionnaires and uncover the reasons for thieehope

was that the reasons thidents pvided would bear on question threfethis studyi thoseelemens

which erabled or limited their activis since this wasne ofthe main concesof the study.

I n additi on, the interview questions about the s
teacherds role in enabl i nghresandfodrefthisstadgt i vi sm addr
respectivelyThe operendedness of these interview quesioapitalized on the interviephase of

data collectiorsincesuch questionarenot advisable in questionnair@Sohen et al., 2007, p. 335)

Furthermore, the interview was a crucial phase in relation to the action research phase since it allowed

for some direct comparisons between tiigowhat they students said, and pracfiicghat they did.

This was important sinoghat students say they are willing to do in theory may not be what they

actually do in practicévan Stekelenburg & Klandermans, 2013, pp.-898). As discussed above,

this theory and practice dualityor praxis, is an important characteristic of action rese@ed8.3 i

Methodology.

It was expected thabéintervieweesvould give a greatvariety of possible reasons for their actions
and opinions. Hencen unstructured type of interviemas usedvhere the exact content, wording
and sequencef questionsvere left open tdhe interviewe(Cohen et al., 2007, p. 355)he
guestions askedaveinitially specific, butalowedfor openrended answers and the opportunity for
studentgo elaborate on their reasofisis allowedthe researchep eke out the nuances of all the
possible reasons thite students gve. Students werallowedto clarify the questions to clear up any
misunderstanding that méavearisen from their wording and in gt way heldensure thather

reasons and opiniomsostaccurately reflected responses to the intended questions.
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3.5.31 PhaseThree: Action ResearchJournal and Records of Communication
In this sectiomotes frontheaction research journ&dr thisstudycan be found by referring to

Appendix E Specific records of communication with each student participant can be found in
Appendix F

About one weelaftertheinterviews the action research phase effttoject beganin describing
gualitative dat a ¢ ethegaseaicHagseen Bsuhe primanaimstvumenefar t h a't
dat a c oanl de cstui esbmiadiiatéddhrofigh thisu ma n i n @06, p. B2 Thus0

during thisphasethis human instrument, thesearcheikept an action researgburnal as a means of
recording events and collecting dé@ohen et al., 2007, p. 3Q®ith particular emphasis on
guestionghreeand fourof the study (see pa@®. Mertler(2006, pp. 9985) recommendslividing

each page of the action research journal into two columns; one for observations, and one for
interpretations of those observations so as to retain as much objectivity as possible and to avoid
conflating the event with its meaning. Cohen, Manion and Mori(28087, pp. 469170)also espouse
separating primary data from their interpretations\ahite the researcher digse this techniguen

occasion, most often during the action research phase communication vgitickaés wasvia email,

phone and sometimes taressag. These forms of communication were rather impoverished means
for 6observingd and us u aihtdrpyetatioe of eventsready casdhese i t t | e
di gital and telephony forms of data collection
specific folder recording the date, form and content of communication withstaddmt In addition

to these digital recordsf communicatiorand a jounal kept on paper, a separate digital action

research journal was kept whenever the researcher was near a cpomipisteturned out to be most

of the time.

Finally, in the second cycle of the action research phase of the project opportunistic séPopiaing
2006, p. 51was usegdas shown in Figure 1 abowve,take advantage of toreseercircumstances.
First,the original sevelnterviewees were unable to participatach if at all, at that poinin the
projectdue to their workload and lack of timBecondthe unforeseen opportuniyoseof an

external studentontacting the researcheanting to get involveth activism.As such, this external
student was included to account for this unanticipatiegtion and make up for the paucity of activity

from the original seven interviewees.

3.61 Data Analysis Methods

An important principle of qualitative researahthat the data emerges and is analysed on an ongoing
basis rather than at the end of the st{lahydico, Spaulding, & Voegtle, 2010, p. 188his

characteristic of qualitative data analyisia central characteristic attion researchn general
(Schmuck, 2006, pp. 334; Whitelaw et al., 2003, p. 14nd participatory action researin
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particular(Kemmis & McTaggart, 2008, pp. 27&8). Consequently, da wasanalysed on an

ongoing basisvhich helpedto inform the nexphaseof research

Anotherbasic rule of qualitative data analysis is what Cohen, Marion and Morrison term "fithess for
purpose'(2007, p. 461)As the name suggests fitness for purpose says that there are manyg way
analyse and report qualitative data, but the one chosen showldhat the researcher wants the data
analysis to dpwhich in this study waseflect the nature of the object of knowledge as much as
possible Among other purposeas data analysis thauthors list: to describe, to summarize, to
interpret, to dicover patterns, and to explore, aticbf thesewere enployedin this study. The first

two research questior this studylent themselves to a more descriptive analysis, whereas the latter
two involved more interpretation, evaluation, exploration and sumr(eegl.37 Questions bout
Student Activism Guiding this Stujly

For the purpose of answeringetfirstquestion of this study, founoh page lthest udent sé i ssue
listedin question two of part B ahe questionnaire were first coded into fduroadcategorie$

economic, environmental, political and socR&sponses were then sabded as appropriateodico

et al., 2010, pp. 18291)and presented ifiable2 on page 33Some poirdg about the preparation of

Table2 should be mentioned herf@ome students listed less than three issues, but for those that listed

more than three, only the first three were considered. Also, a coustledeits listeghersonal issues

which had no appard socialdimension and ones whietould havebeenbetter solved by a medical

approach rather thaan activistone so these too were ignored. When it eatm totalling the results

oft he questionnaires, if an i ssue was | isted | ess
category to simplify the results. Also, the choice of categories is subjective to some degree since the

line separating a social issue from an environadesttpolitical one or politial from economic is

often unclear

For the purposes of answeripgrt ofquestion two of this studiyto what extent are @tlents acting
upon the issues which concern them bpdvhat meanscoding waspplied to the resulisf question
four of part B of the questionnaire along three basic categories:
i. Passive which meant no activist experience or only signing dipetivhether on paper or
online
ii.  Active, which meant the remaining forms of activist expearéeather than thiast four:
T writing to a local, state or federal politician
1 cdling a local, state or federal politician
T writing to a newspaper
T calling in to a radio show

T attending a public meeting
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I attending a rally or demonstration
T participatihg in a march
T joining a lobby or activist group
T participating in a protest or direct action
iii. Extreme, which meant the last four forms of activisisted:
T occupying a public space or building
T occupying a private space or building
T participating in a blockade
T vandalism
This specific gradient of activism wageated by the researctismm example®f activism giverby
Ricketts(2012, pp. 156L.79)

To answenguestions three and four of thisidy which weremore interpretivethe data from all three
phase$ the questionnaire, interviews and action reseprofecti were codedhnitially according to
thoseelemens surveyed in the literature review, but the analysis was kept open and thehersea

remained poised for any other emergaletmens.

3.71 Trustworthiness Issues

A number of considerations in this section, for example validity and reliability, are most useful in the
physical sciences where the process of gathering data is highly controlled, the data most easily
replicated and thus the claims made from them extefunirgbst to other researchdé&caife, 2004, p.

66). For this reason, great care needs to be taken when making claims of wal@kitsapolationin
thesocial sciences where few to no such control mechanisms exist, though with appropriate caution

such claims are not useless.

Two common characteristics of reliability are repetition and consistency oftattie, 2004, p. 65)

As mentioned above, the data gathered in this sugalg in response to the research questions shown
on page 1For the first two research questions which led to descriptive answers, another group who is
surveyed and asked the same questions could produce similar resporseshdinterviews in this

study showedhere a great numbef reasons which determine which issues students are most
concerned about so it is unlikely that these results could be considered reliable given the above
characteristicef repetition and consistendgjowever, he answers to questions three and four are
muchmore interpretive anf a particular student it is exceedingly unlikely that the exact confluence
of elemens which enablé or constrairdthem from being active about a specific issue, even more
circumscribedin theirr el ati on to the teacheroés influence,
student by another teacher. For example, suppose a studengfeat disbelief in human agency and

their own ability to effect change. From discussing this belief withttideat, the teacher might
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discover that the studentdlbow selfesteem due to some childhood trauma, but by sharing with them
some success stories of students overcoming adversity and mobilizing for change about a given issue
the teacher may inspire endugourage in the student to lift their sense of efficacy to the point where
they join a particular group rallying for changean issueaboutwhich the student isoncermed. That

the precise combinatioof the specificclemens inthis scenario might besplicateds highly unlikely,
However, this does not necessarily completely negate the idea that useful teaching decisions can be
made on the basis of this data, and ones which could be successful in other classrooms with other
students.

Other characteries and definitions of reliability exi$tf or i nst ance O fgHick,cedur al
2010, pp. 38887), whereby the researcher adheres to certain norms and procedures within their

chosen methodology. The participatory action research methodology described above and its specific
procedures thahe researcher upltemeart that this study héa significant degreef procedural
reliability. More can be sai disboosweednext. about t hi s

Validity is another common consideration of a research project in both the physical and social
sciencegCohenetal.,2007,p.133) |t can be def i namdethadsatéstohae degr e
research tool actual ly me a(8valingtos, asiched in Scaife, 2004, s up p C
p.68) The wuse of the verb 06 me asratmeghan theasceiahscierntest t er
but used broadly to include terms liescrib n,drderpret n,g@d d 6 s u mesavasintendad g 6

in thisstudy,this definition is appropriate. Howevélphen, Manion and Morrisai2007)report that

more recent conceptions of validity have expande
scope of the datao (p. 133), am@edtedinFlcky200er of ©
p. 389)reformulates theoncepwf validity as gprocessvh er eby t he researcher fie
trustworthiness of reported observatioms, interpl
applied tatheinterviews with the studentsat he met hod of (@ohennebaé, 2006 hec ki n
p.136)or what i s someti mes r ef er(Fliekd2010)drhisirsrolvédc o mmu n i c
transcribing the interviews and then allowing shedentgo checkthetranscriptionto ersurewhat

theyhadsaid ha been accurately recordeddto give them the opportunity to atlalor modify their
responsesThis wasan important sggin ensuring that the studydanternal validityi that is, that the

study ha drawn accurate conclusions from its particular coad&{Scaife, 2004, p. 70External

validity on the other hand greatly increases the interest and use of a study by its ability to extend its

results beynd its own particular conditions to those of others. Rather than being a binany, all

nothing characteristic, external validity grows by incremental gtegaife, 2004, p. 70and this can

be said about validity in gener@ohen et al., 2007, p. 133s far as the external validity of the

demographic of the participants is concerned, comparsersma de wi t h regard to th

opinions of theisseltefficacyand responsibilityvith a study by Donniso(2009) whose participants
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were also preervice primary school teachers from Sebtdst Queernand. In factthe part of the
guestionnaire for this st udsglfefidadyantrespandibdity\vsab out st
taken directly from the Donnison study. Numerous other conceptions of validity afsaenfbr

example Cohen et al., 20Q¥,,133) but investigatingll of them is beyond the scope of this study.

Attention will now be turned brieflyto h e  scredillity.6 s

The trustworthiness of a research project has been proposed by Lincoln and Guba to involve
credibility, transferability, dependability and confirmabil{gs cited in Scaife, 2004, p. 7Bcaife
(2004)focuses on the first of these descripforgedibility, listing a number of itsharacteristics
including, among others, explaining dai@hering procedures, acknowledging bias, clearly
expressing the relationship between claims made and supporting evidence and distinguishing
description from interpretation. Speakialgoutthese chiacteristics, this last oneasimplemented
sparingly in theauthe @dtion research journ&dr the reasondescribed abovésee3.5.37 Phase
Three Action Researcllournaland Records of Communicatijprilso, bias has beeacknowledged

to a significant degreby the researchatescribing hisvalues(see3.37 Methodology. Thisis

important since theguided and delimitedhis projectas required by the action research methodology
chosen(McNiff & Whitehead, 2006, p. 23Also includedin 3.3 7 Methodologyis an admission of

t he r e sowmafallibilityeas WWellas a fairly detailedescrption of howthe datafor this study
wasgatheredsee3.51 Data Collection and Sampling MethgdEinally, as a general comment
should be highlighted that the purpose of this study not to uncovethe elemens enabling student
activism, but simplysomeof thesignificantelemens, as identified by the students themsel\wghin

the bounds of the modest constructivism outlined eavlieile the results of this studyay not be
wholly or exactlytransferable to anothehis does not mean that the results would not be applicable

in any way toa study with the same or similar aima different context

3.8T1 Ethical Considerations

An expedited ethics application was applied for and approved on 27 Aprif, ZDirfhg the course
of the study two amendments to the approval were s@mghgantedin order to enlarge the number
of studentgarticipaing. The originalapprovaland the amendmenits it can be found by referring to

Appendix H Following is a summary of the ethical considerations in this project.

Therewsas a risk thathe studentsvould beemotionally distressed as they voluntarily enghgeh

their chosen political, social or environmental issuep#ds ofthe study dok place on campus

within normal hours, this risk asattenuated by access to the student union anvengity counselling
and support services. Thetas a very small risk thatgtudentmayhave as a result of being exposed

to various concepts of direct democracy, personally ddtaengage with illegal activities of civil

® SCUethics approval nungs ECN15-106
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disobedienceShould it haverisen, his risk would have beedirectly addressed in the cortef the
project and iwould have beemade clear tthe participants thathis project did not support or
encourageiolent or illegalforms of activism that are not part of the nornmadinstream tradition of

democratic protest.
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Chapter 41 Results & Discussions

As describedbove, this study proeeed inthreesequentiaphases: a questionnaire, interviews, and

an action research projedthough hedata was analysed on an ongoing basigme with qualitative
research in general and action research in particséaB.6 i Data Analysis Methodghe results and
associated discussion will be pretsetin respons¢o each of the research questidor sake of clarity

and brevity Generally speakinghe first two research questions were answered from the results of the
guestionnairewhereas the latter two were answered from the interviews and action research project
though there was some overl&pecific resultavhich are considered importaarte highlighted by

placing them irbold and italics

4.17 Results forResearch Questions One and Two

About 110questionnairesveredistributedand of thesesixty were returnedor a response rate of
about55% Of thosereturned many of them were either nameless, without an accompanying consent
form, with a consent form &t did not grant consent to participate any further in the study, or
incomplete in some other way. Neverthelesssiatly of those that came back had completed Part A,

the results of which are shown belowTable 1

Table 1: Results from QuestionnaireggrPA

Question 1i Gender Question 2i Age
Gender Number of Students Years Old Number of Students
Male 10 <20 10
Female 50 20-24 37
Total: 60 2529 6
30 or more 7
Total: 60

* Median is 22 years old

Question 3- Hours SpentWorking per Week  Question 4i Hours Spent Studying per Week

Hours Number of Students Hours Number of Students
0 5 0 0

1-4 2 1-4 1

5-9 9 59 9

10-14 9 10-14 20

1519 20 1519 12

20 or more 15 20 or more 18

Total: 60 Total: 60
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* Median is 17 hours per week * Median is 14.5 hours per week

Question 5i Leisure Hours per Week

Hours Number of Students
0 0

1-4 7

59 19

10-14 16

1519 7

20 or more 11

Total: 60

* Median is 12 hours per week

The fact that thenajority of the rticipants are female is be expected givethe current

demographics of thAustralianprimary preservice teacher cohort from which the participants were
drawn(McGrath & Sinclair, 2013)The number of hours the median student spemnking each week
sypportsthe findings reviewed in the literatufgee2.4.51 Time). What is most striking in thes

results howeveis thatthe median student spends more tinverking each week than studying

These students aearolledin full-time studyand yet they work only patime. That such descriptors

do not accurately reflect the relative amount of time spareach activity may belie a change in the
traditional nature of undergraduate student life. This has other important consedoetiisstudy

since little to no time was available during the action research phase for students to engage in activism.

More will be said abouhts below.

In response to question onepalrt B: Aréthere any environmental, economic, political or social

issues that you are concerned about todlay? ei ght een wofalmbshathird@dthgnpndent s,
t i ¢ k e Whether thié was due to apathy, insufficient time or genuine lack of concern feuany

issues is uncertaizor the fortyt wo st udent s whezontingestrespansgegito 6y es 6, t
guestiontwo of part B ranged, as one might expect, over a vast rugfissues. Some examples

which express this variety are animal rights, global warming, homelessness, ISIS, refugees, coal seam
gas, deforestation, the Yulin degting festival in China, gay marriage, Aboriginal rights, terrorism

and child abuse, amortgsany othersThe results t@uestiontwo are shown in Tabl2 below.

Table2: Resultsfrom Questionnaire, QestionTwo of Part B

ENVIRONMENTAL ISSUES TALLY
Miscellaneous (sustainability, littering, pollution, loss of biodiversity, 19
Great Barrier Reef dredging, deforestation, coal seam gas)
Animal rightsrelated 13
Climate change / global warming 8
Total 40
SOCIAL ISSUES TALLY
Miscellaneous (breadteding, smoking, bullying, inequality, refugees, human rights, 13
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social relationships fudeness, media, homelessness, women's rights)
Discrimination (racism, religious, sexism, homophobia, marriage inequality) 6
Poverty and hunger 6
Education 5
Aboriginal issues (land rights, equality) 4
Children's rights Abuse (adoption, surrogacy laws) 4
Total 38
POLITICAL ISSUES TALLY
Miscellaneous (majovernance, death penalty, terrorism, ISIS) 9
International issues (AIDs in Africa, lack of funding to third world countries, 5
USA gun laws, USA health and education)
Total 14
ECONOMIC ISSUES TALLY
Miscellaneous (interest rates, taxation, corporate greed, consumerism) 4
Total 4

As Table2 indicates given that albut one participanverepre-service teachestudentsthere was a

relative paucity obducatiorrelated issues only five, to be precise. These were as follows:

Geducation about the real wofjdeducationvorldwideq deregulation of university fe§scuts to
educatio®andd&ducatiorsystemin Australigd Whether this was due to selflessness on the part of the
students, ignorance of the recent attempts by the government to pass legislation to deregulate
university tuition and cut funding, complete satisfaction with the curyetém of schooling in

Australia, or some other reason, is unclgdowever, what is cleds thatthe student body iguite

fragmentedin its concerns and intessts The students are politically aware, socially conscious, and
environmentally concerned, yet they are not interestatbindo they behave gan integrated body

qguast udents. This fragmentation was per haps most
each otheré6és names. The t eachthisyeartkeasbytheenchokr obser
eachsemestrnot a single student knew the names of all the other students in their tutofihis is

all the moresurprisingsincethe teacheresearcher insisted on the students using name tags in class.

He noted the following exchange in his action research gwm?21 July, 2015:

JVT: How come you guys donét know each ot he

Student: Because we just come here to class and

go and nothing else going on.

This all hasadverse effects on the group walkmentreviewed in the literature above. This is not to
saythat the students may not be parbtifergroups which are mobilizing for change on the issues
about which the students are concer(s=2.3.21 Issues External to Universitlgdut it seems clear,

at least from thistudy, thatt h e 6 saspeatlcf th topic student activisngoes not constitute a
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cohesive group which mighte able tanobilize for somesollective interes it is far too disintegrated
as compared with the groups mobilizing for change on the edugatated issues reviewed in the

literature (se@.3.11 Issues Internal to Universities

In any caseby referringto Table2 atentativeanswer to the first question posed in this stoolyld be
thatstudents are most concerned abarvironmental issuesince it received the greatest total
number of concern#\ more detailecanswer might be thatudents are most concerned about

animal rights-related issuesandit should be noted thatithoughthis categoryncluded abuse or
hunting ofseveralparticula animals including whales, sharad dogsthe general concern of animal
rights and animal abuse was still listed eight tineegial toclimate changeBeyond such particulars
however, what stands out in Tallas theconcentratiorof concern. Environneal issues received
forty concerns spread across only nine issues, or an averagd obdcerns per issue. The next
highest was social $sies which received thirgightconcerns spread across fifteen issues, for an
average of B3 concerns per issueh€ results for political and economic issues were 1.75 and 1.00
concerns per issue respectively. This sort of argument adds weight to the conclusion that students are

most concerned about environmental issues.

For those fortytwo students who ligid at least one issue, twengix of themanswered imuestion

three of part B of the questionnatrattheywere doing something to help end the issues they chose.
These actions varieaimost asvidely asthe issue chosenand although nadll of themwould be
consideredtrictly activist accorthg tothe definitions listed abowviedirect, militant or vigorous
action,theywere appropriate to the issurdin somecase, for examplesigning a petitionyere

listed as a form of activism iquestionfour of part B Some instances of these actions inalude
regularly picking ugitter, fostering abused anis, sponsoring a child in a third world country
writing letters to departmental ministers to lobby for the welfare of animeadgcling and making

other lifestyle choices that are efriendly, attending a fundraiséo address thissue of rainforest
destruction in Borne@nd as the above example mentioned, signing petitiong&orgaof issues

including samesex marriage rights, poverty, and coal seam gas mining

Of the remaining forttwo students who listed an issueysnticked6 n,dodndicate they weraot

doing anythingo help end iand the other nine did not ticdkeorhod Fort hose who | i st ed
the reasons for not doing anything about their chosen issues@eren 6t know w@hoer e t o b
much | can déandd&ime poof with the remaining reasons beirimsar to one or a combination of

these Worth notinghereis tha some students may have misperceived, downplayed, or ignored their

activist experiencesince Briafi, who revealedhe extent of his activist experienicehis subsequent

®All studentsd names are pseudonyms to protect their
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interviewdiscussedbelow(see4.2.71 Previous Activist Experiengeneglected to name any of the

more extreme formef direct action that hhad taken inthe quesonnaire Thus some students may

be more actively involvedhisocial and political life than they indicatétbnethelessysing the

categories described above (8¢&i Data Analysis Methoddor questionfour of part B thirty-five

of the sixty respondentgere considered passivadicating that they had either not participated in

any form of activism, or only sigrda petition.Of the remaining twentjive respondentdwentyfour
were considered activand only one offtem extremeThus it may be concluded in response to the
second question of this stuthatstudents are acting to varyindegree on the issues that concern

them, but only very rarely in an extreme manner and usually in a rather paskiva if at all.

Finally, only fifty of the sixty respondentompleed part Cof the questionnaitd heresultsof those

fifty respondentareshownin Table 3belowalongside the results from the Donnig@009)study

from whichpart Cwas taken.

Table 3: Results fronQuestionnaire, Brt C

% Agree % Disagree % Unsure
Statement
This | ponnison| This | Donnison| This | Donnison
study | (2009) | study | (2009) | study | (2009)
lama change agent in 38 77 6 6 56 16
society.
| am an important
contributor to society and |
personally make a 50 84 6 6 a4 10
difference.
| am responsible for the
future and will take 84 42 2 35 14 22
responsibility in the future.
| should fix existing social 56 35 5 55 42 10
problems.
I am responsible for current 16 29 40 65 44 6
social problems.
The first statement seemed to confuse some stugemtgpb e cause of t he

agent 6 which

was

n @lanatianc andbegausedf thedrelabvely large diffeeemxce

in responses to the first two questions whichcariée similar. For tese reasos, in the ensuing

t er mi

nol

interviewsand data analysitie researchégnored the responses to the first question and focused on

thesecondoneor t he
factthatonl y hal f
6personally

purposes

of

t he

of

student s

i n v sel-dfficagyabBven sogthes t ud e nt

bel

eve

and a t

nihaskwerryiag consefjuerees éontloe prospectsfismsinceif they

do not believe they can make a differenaoe might expedhat they will not bother tryindlhis is

they

perhaps even more concerning since these students are studying to become teachers and might then,
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when they step into their occupation, be less inclined to think critically, struggle for dwiaje;

and more readily accept the status,qubichfrom some perspectives like that of the environmental

crisis, needa major transformatioi.his seems t@ccord with the results dfielast question inpart

B aboveinsofar aghe studentsnost frequetly act in the most passive manmarssible Yet, this does

not necessarily indicate that lack of beliegif-efficacyprohibits students from acting vigorously

sinceall threestudentg6%) whodisagreed with the second statemremgwered that they had

participated in some form of activism beyond simply signing a petition and conversely, the one

student who had participated in the most extreme form of activeml oc kade, answered
the second statement.

To contrast il other resultsone studenivho agreed with theecondstatemenabout hisself-
efficacydescribechisact i vi st experience as Ol have proteste
opinion and knowl edge with peosgekmestowldnonsiigate i nt er e
least in this case, a strong linket again,of the twentyfive students who agreed with the second

statement and thus in theielf-efficacy, fourteen indicated the most passive activist experience

signing petitions or nothing at all. Thus, lw&o many contrasting beliefs and actidris difficult to

conclude thatself-efficacyy, or mor e speci f i ceéfflcacy ivaseodgs bel i ef i

enablingelementof student activism

Whereas the first two questions investigated the studlents e | i e f selfFefflcazyuthe lasth e i r

three were aimed at their sense of responsibility. Here the vast majority of students (84%) agreed that

they arefesponsible for the futund wi | I take responsibility in tt
social change this looks optimistioyt less so whethe last two questions are considered. Here, only

a smallmajority (56%) agr eed t hadxitshteiyn @ sshowilal fpgrxobl emsd a
minority (16%)agre d t hat t hey aret 6sespahs pdrongninomys 6 c uwr et
(40%) disagreeingAlthough some students may grow iatedeventuallyenacttheir beliefs about
takingresponsibility in the futuréhere is no clear indicationhenthey will, nor given their lack of

current responsibilityhat they will. BVhen does future responsibility become present responsbiity

is the question that naturally arises h&erhaps other studies have investigatedginstion put for

the purposes of thigrojectthese results are concerning since, like the first two questionssdibut

efficacy, we might expect that students do not feel responsible tarrent social problemse might

conclude thathey are not likelyo take action to resolve them.

As noted above in the 1|iter at uiydighrbeliefinthensel-rDonni s o
efficacybutlow sense of responsibility. The students in this study on the other hand have a
comparablyjlow sense o$elf-efficacybut high(at leasfor the third and fourth statemejbelief in

their responsibility. Recall also that these cohorteatielysimilari pre-service primary school
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teachers studyinip SouthEast QueenslandVhether the differences between these studies are

random or da to some othezlementot considered heres uncertain

4.27 Results forResearch Question Three

Eight interviews in total were conducted in this studihe first seven were with Winona, Mandy,
John, Elle, Neil, Barbara and Briandone occurred latexith Hayley as an opportunistic sample
whichwas explainedabove(see3.5.37 PhaseThree Action Researcllournaland Records of
Communicatioh Theelemens reviewed in the literaturfer questiorthree of this study provide the
framewak of discussion which followdue to the labyrinthine nature of the reasons people have for
acting one way or another much more analysis could have been madarandhoreconclusions

drawn than what spa@nd time havallowed for within the limits of this study and thus only the

most salient resuli@re discussed.

4.2.17 Grievances

During the interviews the students were not asked directly if they helgreawances about thesues
they brought upAll of themdid expresgrievancesn relation to their respective issuessome
degree however there was no apparent gradient whereby the interviewees expressing stronger
grievances took or had taken moreedtractions. For instance, Barbara expressetk of the

strongest grievances apposition to formePrime Minister Tony Abbottsaying:

Barbara: écurrently we have problems with Tony

think heds a greedy bastardé

Shatly thereafter, up on aBeaue bfadiaopwtegsome ol b d totr 6 &4 f

programs which was mentioned in clae researcheeminded her of GetUp

Barbara Get Up, | 6d definitely sign to some of
JVT: Oh, OK. Didyou go there and check it out?
Barbara No, | totally forgot.

And then later again:

" Interview transcriptions are in Appendix I. A profile of each of the students is in Appendix J.
8 This was perhaps the only instance in this study of the teaesearcher joing politics and pedagogy, see
4371 Results forResearctQuestion Foubelow.
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JVT: If you were to getinvolved! et 6 s say it was for somet
campaign to depose Tony Abbott, or whatever it is that you felt really
passionate about and thought might make a difference, to what extent would

you be willing to go to act for that cause? | mean, would you then be willing

toéwrite into an MP, or bl ockade somet
position,ortakp art i n a protest where you mig
Barbara Uméprobably not, 16d probably go surfi

guessél 6m passi oguess K, ddomethingwerteto but é |l
happen, iféit wer e ashatissuganditwasadhere,v e nt
the school, or some localin the Gold Coast area, | would definitely show up

and have a big sign andé

Here Barbara refers to the group work which would be necessary for her to takdaadtam
grievances. But th fact that she haglich grievances alone wag and ha not been enough to
compel her to action since she was the only intervieweehatino previousactivist experience
whatsoever, including signing a petiti@ndshedid notparticipate at all in thaction research phase
which, according to the record of communication, das to lack of timeConverselyBrian, who
clearly emerged from thariginal severinterviews aghe most active of all the interviees asked

the researcher if he had ever skew circus animals are trained:

JVT: No.

Brian: Itds on the Internet. ltds horrific. A
pleasant. So it felt good to think that we were trying to do something, but at
the same time it did feel like a bit of an uphill battle because the law had been
takenawayand hen two and a half yeamos | ater

pl ace, s o inthe@veongjditestion. But | guess that happens.

JVT: Mm hm.

Brian: What civil rights movement was won over night and was constantly

victorious?It goes up and down | guess.

This suggess that althoughBrian certainly did express grievances during his interview and it was
clear that these often accoamped his activism, ultimatelyis broad understanding of thigissitudes

of social movementsendered him the most sanguine of the intervieweeslmded him to continue
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his activism and participation in this projemten while his grievances tempakarecededand his

time waslimited asshownin the action research phase through his emails:

Hi Jason, just contacting you because | would like to take part in the next stage of your
project. However | am behind in my studies at the moment and wadewng if | could
possibly share my experiences with other students over my holidays. Or would that be too

late?

With the exception of Hayley who was included in the second cycle of action research as an
opportunistic sample, none of the other studersessed such willingness to participate in the action
research phase, as the records of communicetidppendix F showAnd later during thsecond

cycle of action research Brian sent the following email:

If it helps with your research project | lealvecome a vegetarian since our meeting. | have
also not taken up any leadership roles but | have used a bit of social media to spread some

messages that | believe are important.

Thus,although grievancesppearto frequentlyaccompanys t u d activismg there is no clear

connection between the twehereby greater grievances relate to greater engagement in activism

4.2.21 Self-efficacy

As some of the results from the questionnaire indicated above, there was some doubt as to how
stronglyself-efficacymi ght enabl e or | ack thereof constrai
additional light on this element however was the interview with John. While some student profiles in

Appendix J show a fairly strong relationship between the statementsdieefficacy. | at an

important contributor to societyahd per sonal ly make a differencebo6,

activist experience as in Wi nona, Brian and Hayl

just as much previous activist experiermut was unsure about lself-efficacy. His interview showed
why. Note that although John did not name any issues about which he was concerned on his
guestionnaire, when given some time before the interview he did eventually name climate change, the

human rights of refuges, and human rights in general.

Throughout his interview John maintained again and again his belief that there is not much one person
can do, not only for the refugee issue about which he had done nothing, but for those issues in which
he hadengaged in various forms of activism, each connected to either a high school being built near
his home or a council és proposal to demolish a
years. These actions included writing to a newspapiingato a radio show, attending a public

meeting, participating in a march, as well as signing petitions online and on paper.
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JVT: Do you attribute thagt t h e ¢ o u n cto dnyaf thedwerk thas yiow n ]

were doing, | mean, attending a megtar writing into a newspaper?

John €l donét know whether it swayed the coc
because if they had made up their mind
then they were going to get rid of it

JVvT: So does that mean that the work that you did and the actions that you took,

andtheot her s who were also of the same pe
at all on the council és decision?
John |l 6d say it might have swayed them a |
uncils that i f theyove made up their

itds just having people there that

® O O O

o »u O

st r oy was endughpeaple there to stop it.

Thus, here, as well as in other parts of his interview, John is arguing that efficacy does not come from
an individual, but from a group, which reinforces the group veteknentreviewed in the literature.

When askedfione person could make a differenceshbgrtingsuch a group John replied:

John Trying to findéif | was to do somet hin
itdd be hard to
towardstha, and i tod6s also trying to find t

try and find people th

because a group thing, everyone must be involved and you have to have one
day at a certain time where everybody can get there and everyone can lobby,
everyone can press theiropiniog@ i t 6s hard to try and fi

the time between work and study and pe

Here John points out anoth@ementmentioned in the literature revigwtiime. Although it may be
hard work as John suggested, we might nonetheless derttlat what may be necessary to create
social change is for enough people with a similar experiémekis case playing cricket together and

wanting to preserve an ofplandstand, tdind the time tacome together and express their opposition.

Toals ser extent, Mandyds beliefs and experiences

revealed in her interview.
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JVT: Why are you not sure about the possibility of you making a difference or

your ability to make a difference?

Mandy: | 6vet jruever been a big believer of éone
l'i ke it definitely takes a | ot more th
personally make a big difference.

This casts doubt on the idea that a person needs to believe inalgi causal efficacy in order to
mobilize for social changdnstead, it emphasizes the importance of group work and the time

needed for it

4.2.31 Emotions

When students were asked how the issues they were conabmchade them feel, a wide array of
responses were given. As reviewed in the literature above anger and empathy were some of these
responses, but so were shock, frustration, burning up, sadness, worry, awkwardness, sympathy, as
well as horrible and unfair. Me importantly however is that the emotions that arose as students came
into contact with the issues about which they were concerned were not attributed to the reason they
became or said they would become active about those issues, but were rathed toiggetthus a

result of somethingeeper; namely, sonsignificantexperience they had in relation to them.
Furthermore, Barbara, who was one of the most impetuous interviewees and who did name anger as a
feeling in relation to the issues about which speke was the only interviewee with no activist
experience whatsoevand did not participate in the action research cyoleontrast, Hayley, who

along with Brian was the most active of the students interviewed, gave the following response when

askedhow she felt about human rights violations:

Hayley: Worried [laughing]. It makes me feel worried about, | guess our future and
thefutr e of mMangkuensdsé | f eel a | ot of symp
the violated.

JVT: OK. Why is that?

Hayley: Well | feel sympathetic for obvious reasons for the people being violated.
Probably for the violators, | f eel a b
understandél donét know i f sympathetic
sorry fortheminawa because | dondét know if the

theydébre doingéif they do, then thatés
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donot know, itds kind of hard to expl a

explain it.

Thus, while sympathy, which is similar to empateh
certainly does not appear to béence, the modélewman(2006, ch. 3descriledin the literature

review whereby anger can be channelledaimpelpeople to act for change may not be tnost

effective method for doing so. Instead, the following exchange with Neil hints at an alternative

method:
JVvT: So, when you learn about some social, politeal, cet era i ssueého\
thoseexperiences make you feel?
Neil: That étherebs something we can do. That

i tdg hjeudituman n agreedyel guess? Abésly it impriate
yourmindandnakes you think about and mor eéwh
experiences. So | feekk if everyone were to experience some of these
i ssues theydd tdriyf faemde nmeaek e bautbild dkeer |

a bubble so they donét really know wha

Thus the o6f i r sotwhich Nall is eefempigermay eemoce dikelyp to be a cause of

concern and potenti al action than onebs feelings
anger and empathy, do not often accompany the actions taken to resolve a given issue and in that
indirectsensecoll be argued to enable studentsdé activism
enablingelemens which give rise to student activism which are sometimes accompanied by a range

of emotions. In shorpeople do not just have emotions, they have ematadyout something for

some reason

4.2417 Responsibility
The studen@perspectives on their sense of responsibility which came out of the inteweras
conflicting, likely because of their differemiterpretations of the word. The following excermgseal

this conflict:
JVT: é[referring to part C of the questionn

current responsibility oré that you sh

you said that you agreeé
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Barbara:

Johnos

John

é[reading fron] tdleb ngureesstpgoomsniabdlree f or ¢
problems6él dondt Kknow, I donét fight
responsible for them because | try to keep everyone happy, | try to make

people happy. Agai n, I like to be fair

think 1 dm just reallyéa part of ité

statements were somewhat similar:

€6l am responsible for current social pr
afirm believer that, depending on what the problem is, and if it personally started
1 if it startedfrom me than yes | would click, er, tick sorhyam responsible, but

if it didnét start from me than | disagr

Wher eas Br i an 0 quite diferent:pr et ati on was
JVT: You agreed with this one too: o601 6&dm res
and you said 6agree.d Why do you feel
Brian: I think umél think that would come dow
sol utienparotubaf the problembé again. |If
for anything, say it was rights for other people in Amerithe black rights.
I f people had just gone, O6not my probl
where wedd bausedmpggoplbaatadtecal |y thoug
and had done something about ité.
Thus, part of Barbarand Joh s i nt er pr et ati on of responsibility
whereas Briands i nt e paptoféhe solion.&urthenirsight isagleaned/fmhy b e i n

oneofWi nonadss comment

JVT:

Winona

[referring to her answers from the questionnaire] Why do you have that

feeling of responsibility, like why do you care, basically?

I dondét know. | actwually dondét know, |
Australia we are so lucky to live here. Wesod uc k y . |l 6ve travel
and | 6ve seen a | ot of different cul tu
thinkthata | ot of people donét realize how

44



beauti ful place to Ilive andéwedre so |

after it.

Thus a sense of responsibility might be said to frequently accompany activism if the activist

percaves their actions, whether of commissioa s i n Bar bara andidsinhndés cas

Bri anods

case, to contribute t o howewerthasteiusense Wi non a

of responsibility arises out of sometlucativeexperiencewvhich demonstrates the muitial

consequences of inacticamd there was similar evidentd®t this is the caga the interviews with

Hayley, James and Neilh€&reforeit appears that those underlying educative experiesigeght

make greatercontributionsto enabings t u d e n t stidanaasensei olvrésgonsibility

4.2.57 Time

Theelement otime reviewed in the literatutgppearedtb e avi | y ¢ o n activismasn st uden

already posited above t1li Results folResearch Questions One and T®ome excerpts from the

interviewsproviding further evidence dhis are:

Winona;

Elle:

Neil:

€l need to want to do more but, at the
auni student, working two jobs, not really having any spare time as it is, but

wantingt o be able to help in some wayé

€l 6ve never really, or not recently, b
muché sat down and s oantksortoftmgmanage al ri g
to focus my energies on this [the issue of Aboriginal communities]? And |

guess when youbébve got a young family a
up with that process and | guess your world becomes a little bit mithnat

sense.

I currently have two | odéwamyplaccédsm wor ki ng
delivery driver. | usually do that between ten to twelve howsek. And

then, sometimes they call me in for an afiehool care job.

In the qustionnaire, Neil had written in part B that there was nothing he was doing about any of these

i ssues,

JVT:

the reason being 6Dondédt know where to be

[Referring to the questionnairédlh e next question was, 0I

youodr ebadwti nggnyw of these issues?6, and
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because you dondt know where to begin.

Neil: It feels |like these issues are suchéye
hard to know wheretoatr t wi t h t hese things. It 6s

PN

itdéds the complexityéand finding the ti
Thus, as the above exchangeggestlack oft i me adversely affects Neil s

activism.

Also, during the actio research phase of the project some records of communication show the
influence that time had on studentsdéd actual part
researcherod6s suggestion that Barbara poin some g
fiThank you Jason. | will look at those in the near future when | am not so busy with uni work. Sounds
greato However, this was the last and only bit of communication with Barbara during the action

research phas€urthermore, Winona sent the followihge xt i n response to the r

suggesting some groups to join related to her named issues:

Hi Jason, |l 6ve only just got home and | 6ve g«
check out the links in your emails with assignments due the last week. How about | get back

to you when | 6ve had a | ook?

However, the oly other reply which came from Winona during the action research cycle was in
response to t he cheekshe ganscripteof hérsntenviewg whicrswifdi Jason)
checked the first page, it should be fine! Struggling to get my assignment in so need to finish it but

I'msureits a | The dtord 6f communication with Mandy was similar:

Hi Jasonjud returning your phone call. | was in a tutorial when you called, so | was unable
to answerl've been struggling quite a bit with my work load at the moment. So am focusing
on trying to keep on top of all my uni and work commitments, which is proviitg difficult.

But I'm trying to bepositive and persistent.

The triangulation of results from each of the three phases of theistndyjuestionnaire, the

interviews, and the action research projestiggesthatstudents do not have the time to emgain
activismdue to their work and study commitments, with the former impinging on the latter. The only
evidence of any activism during the action research ¢yate the original seven interviewee®re

Neil and Ellgjoining GetUp andgigning some ofheir online petitionsand Brian becoming vegetarian.
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4.2.61 Group Work

As the record of communication in Appendix F showus,dction research phase began by sending out
an email to the entire group suggegthateveryonery and work together in ordéo support, learn

from and shargheir experiences with one another. None of the students responded to this group email,
though everyone eventually replied to the following emaiigch weresent tathem individually.This

fact appears to support the sagtion made above that the study body is very fragmented and loath to
work as a coherent group. Furthermore, both Neil and Elle who did participate in some form of
activism chose to join GetUp and sign some of their petitions rather than starting thgnooyn

which was left as a possibility in the initial group email. Nobody decided to work @odethough

as shown above Brian did decide to become vegetarian in support of animathight&s coupled

with posts on social media

Some other resulfsom the interviews which suggest that group work has a strong influence on
enabling studentsd activism follow. When asked
change, John replied:

John: | really donoét know Imesaidtd meybeaalisee c o mb at
youtrog doing anything, that itds your
hel p, in my way. W th climate change,
what you do will make a diff erietnbcse, ot
just the little things with stuff 1ike

JVT: OK. So, earlier you said oh well, you know, what can one person do, | mean,

not much, but for this issue anyway, it sounded like you were saying one

person camake a difference.

John: I't may not be a massive difference, bu
make as much difference as a group or an activist lobby or anything along

those |lines butéone panson wandtdobe onme
Winona also brought up the importance of group work
JVT: I just wonderéif you might guess at wh

help, for you as a teacher, to get them [the students] to do that [being active]?

Winona: Maybe, researching intolc al ét hey6re not projects |
that do do something about that and you could even maybe interpret that into

somet hing for your students and get th
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As did Mandy:

JVT: édid you feel t msrationfwas or coald maketsonfjea d e mo
kind of change or difference or exert some kind of political pressure or

something like that?

Mandy: Yeah, | definitely think big events do.

JVT: OK.

Mandy: Like a big gathering oféa whole group
theécommon good or whatever, that that

and | felt like | was part of something, | felt like | was really contributing to
something.

JVT: So, inthose contexts when you were with other people, you felt like you

could make a difference?

Mandy: [nodding head]

JvT: Soébut outside of those context s, you

you can or é?

Mandy: Yeah, | g uotthas corfidem in making that change, do you know

what | mean?. . .| donot feel l' i ke | 6m a

Here Mandy is reiterating the same idea discussed above in tsedidn on seléfficacyi that

alone, one person is ratherdotent, but when joined by many others is able to exert political pressure
and create social change. Perhaps this element for effective social change is obvious, but that does not
mean it should be overlooked or downplayetiseems to have the virtue loéing indispensable for

effective activism since nobody said one should or in fact did act alone when attempting to bring

about the rsolution of their chosen issues andssomay safely conclud&atgroup work is an

i mportant el ement in.enabling studentsdé activi sn

4.2771 Previous Activist Experience
Previous activist experience was mentioned in the literature reviemvedsraentwhich mayenable

A

student so6 act ifar evslance énnfsprojedt that igid sev Assshown in the student
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profiles in Appendix J as well as in the interview transcriptions in Appentiayley andBrian had
the most direct antbpeated previous activist experierBa i andés experience as an

activist emerged clearly in his interview

Brian: éWhenever web6d seen any ads for the ci
they had flyers for it, wedod taken the
And later:
Brian: €éThey had ai yowknowshe anessou san stickdrpicket

fence thing?

JvT: Yep.
Brian: We took them out and the other ones, we cut them down and we chucked
them away.

Brian also described attendimgriousprotests including one outside the local parliamanthe

session where theouncil votedo reintroduce animal circusesdoneatwhich he started a chant.

Brianbébs eagerness to participate in this study c
already noted aboysee4.2.1i Grievancesand Hayl eyds i s obvious from e
record of communicatioshown in Appendix FHHay | ey 6s partici pation cul mi
researcher doing some petitioning with Amndatgrnational on October 2, 2015 for the

6Community i s EwhichyrorhotesAbdrigimalyouth gustigehis isshown below

in Figure2:
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AMNESTY

INTERNATIONAL 4

WwWw.amnesty.og

Figure22 The researcher and Hayley on tfAe day of

Though the other seven students were invited to participate, none of them did.

On the other hand, Barbara had the least activist experience and participated the least in the action
research phase, with the other students falling somewhere betweerxtrese®

Hence, there was a fairly conspicuous gradient whereby the more previous activist experience a
student had, the more they participated in this project by engaging in activismTdgese. results
supportwhat Sahg2004)stated abovésee2.4.71 Previous ActivisExperiencg namely, that

previous activist experience is an important element in enabling activasih one whicmakesone
morelikely to engage again in future

4371 Results forResearchQuestion Four

Question four of this study askédw teacherganenableand remove limitationsfromt udent s o
activism.One unbrtunate result of this study was that, by chaatief theinitial seven students who

were interviewed angarticipated in the action research projegppened to be ie teacher
researcherds English classes rather fotthean hi s HSI
researcheto engage thosgtudentsas their teaterin an activistrelated issue since the HSIE classes

were ultimately what inspired this stu(beel.4i PersonalContextof the Study. Thus, this question

°Figure included with Hayl eyds peirseeiApperidiolh as per the
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was notable to be investigated in practice, thoughas posed to each of teudents in the

interviews and a variety of answers were giddowever for the economy of thistudya proper

exploration othoseanswers has not been made; for an Honours projettdlusionof this last
guestiormay have been a bit overzealous, and although the researcher hibkegesstion isf
greatimportarce for the field of educatiom proper treatment @fneeds grear time and spadban

was available in this studileverthelesssomeo f t h e st u dwhiohtmaypoint hesvapta s e s
a more complete answillow.

JVvT: Do you think thereds anything that tea
tobecomaacti ve in resolving an issue that

é
Hayley. Il guess, to me it would be just creat:.i
awarenesstomy | ectur er , what she does is if

Australia, she opertbe lecture with that, she talks about that and she relates

all our topic to that violation and then if something changes then the next

week she does it and relates it back to that, so that creates our awareness. But

then I guess,shealsosuggess t hi ngs, she al so suggesHt
been doing, | do this, this, this, and this. So then she says, if you want to do

that just head to this website or if you want to do this, come to this meeting or

come to this rallyé

With the pssible exceptionofcarBla y | e y @mouthreerp I lye ¢ t u rseem$ts inclugelb r o a ¢ h

of the elements reviewed in the literatirer a t eacher t o enpibinge t heir s
politics and pedagogy, praxigoining theory and practice, leading by example, and critical pedagogy

for emancipatory educatioiihe fact that Hayley then took the initiative to get involved with
Amnestyinternationalas shown in Figure 2abeys uggest s t hat hmayhaveect ur er 6

helped to enable her activism.

Some oherresponsegiven by the intervieweesere

Barbara: Incorporate activities which do question such things, yeah and just really
provide activities where they can be engaged in these kinds of things, and get
them knowing, get them talking, provide them with rich experiences, hands
on material that really gets a full spectrum of knowledge and

understanding
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Winona: Youknow you couldnét just sit there and

be more involved in maybe a |little pro

These responses suggest that joining theory and practice is something teachers should strive for.

John: We | When | was on prac, students like to mimic what their teachers are
enthusiastic about and what they show so if you show your students that this
is a key issue for you, and you might base a lesson around it where they have
toresearch it, theyformh ei r own point of viewé

And here John advises that teachers should lead by example. Other examples in which the students
described an actual event in their schooling which led to them taking action.follow

In the first interview with Mandy, when askedhy whaling laws and dolphin slaughter in Japan
concerned her she replied that she had watched t
described as fAthe most messed up thing | have ev
documerary shows the mass slaughter of whales and dolphins in Japan and after watching it she

chose to do an assignment on the topic. Later, when asked if any of the issues she listed affected her

directly the following exchange took place:

Mandy: | mainly really say the whaling and the dolphin one, in relation to food.

JVT: OK.

Mandy: Li ke, the dolphin that they someti mes
JVT: OK.

Mandy: éand stuff |like that, but you never re

restaua n t or whatever and youbre never a

ingredients and stuff they useéthat wa

vegetarian.
JVT: Oh, youbre vegetarian?
Mandy: Yeah.
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JVT: Oh, OK. I didnét k nmawas partoftheeeason?r i ght |,

Mandy: Yeah, déinitely. That had a big impact.

The fact that Mandy became vegetaimapart to avoid eating dolphins, all of which was initiated by
the documentary she watched in high school suggests that that expessriostrumental in her
decision to stop eating medhis might be considered an example of joining politics and pedagogy.
And whilevegetarianism magot normally be considered an activist measgiresn the definition
aboveit seemsthe aformob di r e ct a c tabsocial &d ¢naronanentalieedward in that

way could be described as a very broad boycott.

The following interview was with EIll e who stateoc
webdbre doing for ounn Wheingpmessedommunittty e on wh
she began recounting an elective she took in high school on Aboriginal studies. For that class several
Aboriginal elders visited to talk about their history which she debce d -@Eeningie yite |

later, the following exchange occurred:

JVT: Did they express, when they were telling these stories, or any time they came
inédid you ever feel anyépain that the
Elle: Yeah, definitely. You began to empathize with thaafinitely. You wanted
to know moreémore of the truth, rather

been given. So that waeally good. And right now, right from that time to
now, |l 6ve al ways kept that empathy

When asked if there was anythisige was doing about the issues she listed, she replied:

Elle: | signed petitions for both of them and for the Aboriginal communities one
there was an Internet letter that you could send to the politicians, which | sent,
but again, lyow dadfofnéddct kwewor how far it
that 6sl dasefgonas | Interoakosa, therawagddanne st y
fund-raising thing you could do for the Aboriginal communities huge big
wal k, which | 6d | o \tte kids flaughiog],yout | 6ve go

knoweé
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I n this case, ElI'l eds exper i enc e esouldatsolde eonsidarédg h
a way of joining politics and pedagogy and one witéchto some form of activism, albeit the most

passive fornof signing petitions.

As shown in Appendix I, each of the other students described similar practical experiences, though
not ones which occurred in school. Such experiences aroused their awareness of the issues they
named, and some of them led to quiteect action. For the purposes of answering question four of

this study, it would be interesting to investigate how such educative experiences can be replicated in
schools and universitieBurther indication of how this question might be addressed is beddwin

6.271 Suggestions for Future Research
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Chapter 51 Theoretical Development

What follows is a proposal within the framework of critical realism for wstdading theelemens

which seem tanost enable or constrain student activiSim the previous chaptethe most important

elemens which emergedh either enablingtudent activismvhen present, or constrainirtgvhen

absent wre time, group work, angrevious activisexperienceThe otherelemens considered in the

literature review: grievanceself-efficacy, responsibility and emotions were sometimes indicated in
enabling studentsd acti vi sm, anthhettausedhlgonrenpreesent , s
primaryelemens. These results will be interpreted usamg of the key tenets ofitical realisni the

concept of a stratified realit€Collier, 1994, pp. 425; Shipway, 2011, p. 59)

Critical realism, as the name suggests, argues for a realist ontology, and one which is stratified into
three nested domaiiighe empirical, actual and redlhis tripartite model of ontology sits in stark
contrast to the longtanding Western duglart oriology of subject and object, self and other, mind

and matterThe real domia is where mechanisms and structures reside. These mechanisms and
structures cause events in the domain of the actual. These events are then experienced by an
individual in the emirical domain. Thissiew of reality is neatly summagp by Bhaska1978, p. 13)

in Table 4below:

Table4: B h a s K3aatifiéddReality

Domain of Domain of Domain of
Real Actual Empirical
Mechanisms \%
Events \ V
Experiences Vv \% \%

Now, whatis importanto make clear is that thdementof experience, including previous activist
experiencewhich has been referred to throughout this study as enadiiidgnt activismvhen

present, or constrainiigwhen absentdoewtr e f er t o t he same thing as e
domain of the empirical. What Bhaskar is referring to when he talkg gimaxperiences which

inhabit the domain of the empirical are sepseceptios, or theGubjectivéin the traditional

Western modelandthose sensperceptions of an individuate clearly demarcated from the events

12 Note that much of the critical realist theory which is used here to interpret the results of this study was learned
after the data had been collected andlicg teason did not influence the original design of the study nor feature
in the above sectioB.2 i Theoretical Position
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which occur in the domain of thetaal. However, the experiences to which each of the students in

this study referred when they talked about why they had become interested in some cases

active aboutpne issue or another weaitt about to bring the discussion into critical realietms,

actual events rather than mer eWiththesdhdomasns udent sd
clarified, we can return tthe elemens considered in this study and summarize with a tentative

answer to the third question posed for this study.

Soci al change i s b yRickets 2012¢ep. 265 Bisosinpleastateraentdhedpga v o ur 0
to encapsulate the primacy of thatemens which emerged from this study as most enabling
student sé act i dimesnconstiaiaimg wipen absepflinése weee n
i. time

ii.  group work

iii.  previous activist experience
None of these threglemens$ exist solely in the domain of the empiridait instead inhabit the
domain of the actuajust as we might expect given the pithy quby Ricketts abovéHowever, keep
in mind that the three domains are eésio thatthe realdomaincontains the actual, which itself
contains the empirical, so theslemens dd impress themselgeon the senses of the studemtsich
is to say, the stuahts did have sengeerceptions of working with others, they did feel pressed for
time because of their workload, and they did have their own subjestipeziences gbrevious

activiam.

The otherelemens reviewed in the literaturgrievancesself-efficacy, responsibilityandemotions

are all denizens of the empirical domalihey are beliefer physiological states of an individual.

Critical real i sm hol dasoexistiathe dpneaio pf the dnpiricdanarslo n s, wh
sometimes dgause actual events which can and sometimes do transform real structures and

mechani sms. Thus, insofar a,sesppnsibiléyoramotioass, a bel i €
contribute to an intentional action, thedemens can have very important conseques for actual

events and real transformations of structures and mechanisms. However, this is not necessarily the

case, and the conditions which might help contribute to mahasimportantimplications foran

answer to the fourthesearchguestionposed in thigproject However, this is well beyond the scope of

this study but will be mentioned below as a suggestion for future research.

Finally howeverjt should be pointed out that most of the elements which did not appeamiasbe
enablingin this study(grievances, sekéfficacy and emotiongame from the field of social
psychology which may be due to epistemological and methodological differences between that field

and the critical realist theory underpinning this study.
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Chapter 61 Limitatio ns&
Recommendations

6.17 Limitations of the Project

Lack of ime wasmentioned throughouhis studyas a significant limitation on what the students

could achieve through activism. There was a supreme irony during the first cycle of the action

research project in that the researcheing a studertbo’ that is, he one completing this projeict

wasalso spendingnore time working than studying and thus too busy to engaaeiinsm In

addition to teaching twelve hours a week, the researcher spent a minimum of about ten hours a week
preparing to teach his classes, answering emails, and markingnasstg. The amount of time spent
6studyingé, or participating in this project dio

Should more time have been available to complete this project, much more could have been done.

One regrettable notédaut the interviews was that their transcription and the subsequent member
checking process did not happen immediately afterwardshaorg significantly prior to the action
research péise as planned (see AppendikoGthe proposed timeline). Insteade thlianscriptions and
member checking were not completed until the action researchywhasgmost finishedrhis

occurred due to a misjudgement of the time it would take tsdribe the interviews and the falcat

the university would not provide thegearcher with voiet-text software on his computer to speed

up the process. The unfortunate consequence of this was that many of the details which came out of
the interviews, but were forgotten until the member checking process was complete, didienténf

the action research phase.

Equally if not more egregious in its effects on the outcomes of this study was the means of

communication between the researcher and the students. Noted above was that thésemeehans

text messaging, and telephdnwere rather poor means for obsegthes t udent sd engageme
the project and resulted in little to no room for interipgethem.Moreover therichness ofn-person
communicain and the possible encouragemamjability, timeliness of response anthersuch

effectsof faceto-face communicatiowereentirelylacking.Fittingly, this was one of themainissues

that Barbaa spoke about in her interview.

Related to the last limitation was the fact that the teacs®archer was not able to engagdestis

in any activismrelated topicsn classsince all of thenitial seveninterviewees and participants the
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action research phakappened to bie the teacher e s ear ¢ her 6 sratlientphinlsish ¢l as s e
HSIE ones. Those HSIE classes werléimately the genesis of this project as describeskictionl.4

T PersonafContextof the Study

A result of the previoubmitation was that question four of this study about how a teacher can enable
studentsdé activism was n othe teadhdresearcher wasenotleltooper | vy €
engage the students in his capacity as their teaitioergh sme theoretidaanswers to this question

were provided by the studenisthe interview phas&ome suggestions faddressing thimitation

are made below.

Finally, the demographics of the sample of this study describ&&inData Collection and Sampling
Methods limits the degree to which the findings are able to be extrapolated to other university

contexts.

6.21 Suggestions for Future Research

In light of the results of this stugyts limitationsand the theoretical developmetgscribed above

some suggestiorfer future researcfollow.

As there was insufficient opportunity to address question four of this study in practice, it would be
interesting tqoursue some of the suggestions given by the students in a classroom setting and link
those taavenuedor the studentto get involved in activist work outside of the classroBming so
would also help to address the limitation noted above about the draxfb@ckcommunicating
remotely. Furthermore, this would provide time dedicated to the issues raised in class as well as
capitalize on the group work possibilities which arise natuially classroom environmeriuture

HSIE classes could be designed withge considerations in mind.

The characteristics of the experiences that students described which aroused their interest in an issue
enough for them to become active in pursuing its solutionbeayorthwhileinvestigaing. There

maybe some prevalent underlying characteristics of such arousing experiences which, once identified,
could be used to develop cl| assr ooHRuturamedearchimayi es t
want to draw on the elements reviewed in the literdturéeachersnterested in doing thiglso,

future studies with an aim similar to this one may benefit from examining other etantech may

enable or constraistudent activism within the critical realist framework developed above in Chapter

5 so thathe elements studied belong to the domain of the actual or real, rather than the empirical.
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Finally, it would be interesting to know if the results of this study have been affected by the sampling
limitations. This could beheckedy running a similastudy with a similar aim on drastically

different samples, for example high school students or university students in a different country.

59



Chapter 71 Conclusion

This study setout tpromotest udent sé democratic part nanispuat i on b
of their choiceThe questionnaire for this study indicated tihat issuesbout which thetudents

weremost frequenthconcernedvereenvironmental ones; in particular animal rights followed by

climate change. Students seemed much less cwtabout political and economic issues at least as

far as theywere categorized in this studyhe extent to which students were acting upon these issues

varied, but most of the students were quite passive in their aciivsggning petitions or doing

nothing at all.

The interviews and action research phases of this study sedtesttheelemens which most enable
studentsd activism when present, andpredounnstrain i
activistexperienceThese results weraterpreted through leasiccritical realist framework which

suggest thatall three of theselemens are events in the domain of the actual, with time arguably

being a mechanism residing in the domain of the real. The effraens reviewed: grievanceself

efficacy, responsibility and emotions a#iside in the empirical domain aatbse less regularly and

when they didseemed to accompany ratherthmao r Kk t o enabl eGigehthislént sé act
becomes possible to suggest that the reason whglahments of time, group work and previous

activist experience were the most significalt e ment s enabl ing studentsd ac
constraining it when abseistbecause they are working at a deeper strata of realityitbather

onesidentified in the literatureThese resultadheedto the questions poséa, and thus fulfiledthe

aim of this study. The fact that they also seem to be explained by theory was an emergent surprise

which may add some weight to the conclusions drawn.

Finally,t her e was no opportunity i n finbkradingstt wdleggntt 06 i n:
activism in practice. Howevemhe interviewsonductedsuggestedthdato enabl e st udent s
teachersnight tryjoining politics and pedagogy, joiningatry and practice, leading by example, and

developing aritical pedagogy for emaipatory education.
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Appendix AT Information Sheet

Student Activism:
A Better World through Moral Prax

Hel | o, Il 6m Jason van Tol , but you can call me Ja
this semester, | am doing a research project as part of my Honours degree in the School of Education
at SCU.

My research investigates a numbeissiued ones which will come from the studeiitthat is you.

Do you look at the world and see something that you think is wrong? Anything which you think is
unsustainable or unfair? Or are you living the good life in a world free from ills, and onenafrya

with yourself and your environment? Either way,

If there is an environmental, economic, social or political issue which you care about, | want to work

with you in trying to do something abouf ito change it for the better. What exactly you do will be

up to you, but | would like to help you explorars® options available to you, hear about what

youdbdbre | earning about your issue, and know about

The first stage of this research project involves taking a questionnaire which asks about the issues

you are mostinterst ed i n, what youbre doing about them ar
may have, as well as your views of human agency and social responsibility. Following this,
depending on each studentods interes®wwthgnod respon

and then some further contact to see how we can continue to develop your efficacy toward ending
the issue you have chosen.

My responsibilities to you will include offering some suggestions for ways you may begin to work
toward ending your ches issue, acting as a soundboard off of which you may critically reflect

upon your evolving thoughts and actions, and time permitting, joining you in your cause. You can
also expect that | will act with honesty and opeimdedness and that | will protedaiyr identity

with strict confidentiality. Benefits of this research to the broader community will be a furtherance
of the resolution of whatever environmental, social, or political problems you choose. Such benefits
cannot be anticipated in advance, batialent may choose, for example, climate change as the issue
they are most concerned about, another an Aboriginal rights issue, and another the proposal to
deregulate university tuition. Whatever it is, through your action, the comniuaitgl youi can

benefit, and the reward for doing a good job will be having done it.

Your responsibilities for this research as a participant will include participating voluntarily, and as
well as the possibility of ringing or meeting any people you may need to speakita {etters,

perhaps travelling somewhere or doing any other things which might be able to help your cause. The
study will run throughout most of semester tmwmr about ten weeks at most, but if for any reason

you wish to leave this research projgety should notify me.
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It is important for you to note that your participation in this small project is completely voluntary,
and you may withdraw your participation at any time if you wish. Your participation er non
participation in this projeds not rdated in any wayto your grade for thelUM1000YEDU10129

nor the EDU30004/EDU10513its.

If the results of this research are published, you should be aware that your name will be changed to
protect your identity (unless you permit me to use your real narhe data will be kept on my

personal computer and | will not share it with anyone but my supeiividorBrad Shipway. Note

that SCU protocol requires a retention period of 7 years of any university research material.

If this sounds like a project yomould like to participate in, please fill out the consent form attached
and return it to me in person, or by posting it in the-adtfressed envelope which has been included.

You can make inquiries about the research at any time by myiefaadn.vanta@scu.edu.au

phonei 02 6680 5719, or if it can be arranged at a mutually agreed time and place, in person. My
supetvisor for this research is Dr. Brad Shipway who can be contacted by email at
bradley.shipway@scu.edu.au.

You are entitled to feedback frofmig research project. If you would like a summary of the project
when | have completed it, simply leave your contact information on the Consent Form and indicate
you would like one. | will return one to you by email, or if that is not possible or prefdetabmail.

Also, if you would like to read the complete thesis, it will be available from the SCU library
services; if you would like to read the research in full, simply send me an email and | will guide you
to it.

This research has been approved byHbman Research Ethics Committee at Southern Cross
University. The approval number is EC€I¥-106

If you have concerns about ththical conductof this research or the researchers, the following
procedure should occur.

Write to the following:

The Ethie Complaints Officer
Southern Cross University
PO Box 157

Lismore NSW 2480
Email: ethics.lismore@scu.edu.au

All information is confidential and will be handled as soon as possible.
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Appendix BT Consent Form

CONSENT FORM

Title of research projtident Activism: étBr World through Moral Praxis

Name of researchkson van Tol

Tick the box that applies, sign and date and give to the researcher

| agree to take part in the Southern Cross University research project specified above.

| understand that my participation is valndthonderstand that | carecegsparticipation at any time.

| understarttie information about my participation in the researgrhjmtojeats been provided to me

by the researchers.

I understand that my participation in this research will be ste@tednfitbntiality.

| understand that any information that may identify medeiitifiedlatdtime of analysis of any data.

| understand that no identifying information will beatipeibkgited unless | give written permission

| agree to hiaterviewed by the researcher.

| agree to allohetinterview to be addjmed
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Yes[ ]

Yes[ ]

Yeq ]

Yes[ ]

Yes[ ]

Yes[ ]

Yeq ]

Yes[ ]

No[]

No[]

No[]

No[]

No[]

No[]

No[]

No[]



| agree to make myself availataduaher interview if required by including my name and contactririfeeivesfoh o[ ]

guestionnaire.

| agree to completguestionnaire asking me ahgyirevious activist experience and my thoughts aboutviesmarNo[ ]

agency

| understand that all information gathered in this research witfiderkegiydor 7 years at the University.Yes[ ] No[ ]

| am aware that | can contact thecksesaat any time with any queries. Their contact details are providéesto]nido[_]

I understand that this research project has been approved by the SCU HuEiaicR €&wanittee Yes[ ] No[]

Participaitname:

Participafitsignature:

Date:

[l Please tick this box and provide your email or mail address below if you feistittacieabivet the research.

Email:
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Appendix CT Questionnaire

Student Activism Questionnaire

All information obtained from this questionnaire will be kept in strict confidentiality.

Pl ease respond to the following questions by wri
writing clearly to elaborate on any of your answers.

Name:

Email;

Contact phone number:

PART A

Question 1:

| am:

A4

I Male
A\ 4
I Female

Question 2:

| am:

A 4

Less than 20 years old:
2071 24 years old:

2571 29 years old:

30 years or older:

Question 3:
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On average | WORK:

0 hours per week
1-4 hours per week
5-9 hours per week
10-14 hours per week
1519 hours per week
20 hours or more per week
Question 4:
9n average, inclling all lectures, tutorials, and individual study time, | STUDY:
0 hours per week
1-4 hours per week
5-9 hours per week
10-14 hours per week
1519 hours per week
20 hours or more per week

Question 5:

On average, the amount of LEISURE TIMEdve is:

0 hours per week

1-4 hours per week
5-9 hours per week
10-14 hours per week
1519 hours per week
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I 20 hours or more per week

PART B

Question 1:

Are there any environmental, economic, political or social issues that you are concerned about today?

Yes Please go to Question 2 of Part B

No I Please go to Question 4 of Part B

Question 2:

If possible, please list the three most important environmental, economic, political or social issues to
you below, beginning with the most important, then the next most important and finally the least
important of the three. Then go to Question 3:

1.
2.
3.
Question 3:

Is there anything you are doing to help end any of the issues you listed in Question 2? When finished,
proceed to Question 4.

A4

Yes I Please specify what you are doing below and why:
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No I Please specify whnot:

Question 4:

Have you ever been involved in activism before?
A4 A4
Signing a petition online Participating in a march
A4 A4
Signing a petition on paper Joining a lobby or activist group
Writing to a local, state or federal politician Participating in a protest or direct action
Calling a local, state or federal politician Occupying a public space or building
Writing to a nevspaper Occupyinga private space or building
A4 A4
Calling in to a radio show Participating in a blockade
A4 A4
Attending a public meeting Vandalism
A4 A4
Attending a rally or demonstration Other (please specify):
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PART C

Question 1:
I ndicate whether you agree, disagree or ar
Statement Agree Disagree Unsure

| am a change agent society.

| am an important contributor to
society and | personally make a
difference.

I am responsible for the future and
will take responsibility in the future.

I should fix existing social problems

| am responsible for current social

problems.
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Appendix D7 Interview Question Sheet

Student Interview Questions

Notes to the interviewee:

|l 6m going to ask you some (ueensdteido n san dmolsétd ol fi kweh i
respond as honestly and candidly as possilthere are no right or wrong answers. After some

guestiond may ask followup questions to clarify what you mean or to get you to elaborate on your

answers. In doing so, you should consider this exchange as an intellectual exploration rather than me
trying to nitpick and find fault with your answetsto reiterae, there are no right or wrong answers.

1. What social, political, economic or environmental issues are students most concerned about today?

1. [For those who answergdY etstlde first question of Part BYhy have
you chosen those issues (the ones listed) as the ones that are important to
you?

2. [Forthose whoanswerégdNo &6 t o the first questioc
it take for you to be concerned about an (social, pdliigta) issue?

2. To what extent are they acting upon those issues, by what means and why?

For those who answered 6Yesd, they a

3. Please elaborate on your answer to question 3 in Part B. What caused you
exactly to become involved in trying to resolve your chosen issue?

4. Furthermore, why have you chosen to engage in those particular actions
and how far would you be willing tacafor this cause? Would you, for
example, be willing to chain yourself to a target? Get arrested? Face or
commit acts of violence? Why (not)?

For those who answered 6Nod, they ar

3. Please elaborate on your answer to question 3 in P#hBt would it
take for you tdoecome active in trying to resolve your chosen i8sue
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4. How far would you be willing to act for this cause? Would you, for
example, be willing to chain yourself to a target? Get arrested? Face or
commit acts of violence? Why (not)?

**N.B. Probe any discrepancy between what the interviewee has listed as their
previous activist experience and what they would be willing to do and the
motivating factors for it. In other words, to what extreme must circumstances
come to in order to call the interviewee to act further than they have?

3. What are some of thdemens that enable students in or limit them from becoming active about those issues?

Issues covered in the literature review are:

Grievances - Time
Self-efficacy - Group work
Emotions (specifically anger and empathy) - Previous activist experience

Responsibility

| wonder if you ould elaborata little bit on your reasons for your views part
C of the questionnaire abt responsibility and efficacy:

5.Wh y d oyoudfeehablé to make a difference in society? Perhaps you
can provide some examples of each?

6Why do/ donét you feel responsi bl e f
future?
7.When you learn about an existing social, political, environmental problem,
how does it make you feel and why?

4. Asa teacher, how can | enable studentsd action to resolve

- Joining politics and pedagogy - Praxis
- Leading by example - Care
- Critical pedagogy for emancipatory education

8. Do youthink there is anything that teachers can do to encourage students to
become active in resolving an issue
why not?

9. How far, if at all, will you encourage your students to be responsible for and
take actiorto resolve an issue that concerns them? What will you do to achieve
that?
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Appendix ET Action Research Journal

**N. B. What is included below is from the resear
were some notes which were made on paper. These can be viewed by contacting the researcher.

DIGITAL ACTION RESEARCH JOURNAL

WednesdayJuly 29, 2015

I just spoke to Brad about initiating my action
With those words of encouragement, here is the beginning of what I plan to do with the students
participating. On that note, Carly sent en&ext yesterday saying that has been in hospital with what
appears to be Influenza B. The result was that v
have been only seven interviews and it is with those students that | will continue thetprthect

next phase. Those students are Winona, Mandy, John, Elle, Neil, Barbara, and Brian.

| think it is vital that the students find others to support them in their cause, however they go about it.

They can either try to find an existing group thatpsups their issue, or try and create one, either on
campus of off. | 6ve just now put those seven st
and previous activist experience. | ti Neilm@wks | i ke
John both are interested in refugees. Brian is definitely into animal rights, and though Mandy was

more particular, shebs interested in tihe dol phin
somet hing Brian said he was dwarbki rnd atto WA rmdsan.adsl 3
litter and sustainability, or keeping a clean environment, but she also was interested in global
education. 1tds not a huge similarity, but Bar bas
thoughherman gri evance i s about social relationships
sort of activist arena. Finally, Elle was mostly interested in Aboriginal Rights, but was also interested

in protecting the Great Barrier Reef, which might overlappwitWi nonaés concerns abo

environmental sustainability.
As for other resources which the students might drawtbere is COASTRs on campus which might

be willing to do a certain amount of advocacy work with them, especially if the students aretwilling

take some initiative. This was what Rene mentioned when | spoke to her at the end of last semester.
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Monday, August 10, 2015

Wel | | | have initiated the 6actiond part of the
blind carbon copymail (to protect each of their identities) to the seven students in the group with an
indication of what the next part of this project is, and some tips on how they can become active in
resolving their chosen causes. My main points in that email weres¢haged to be strategic with our
time and energy (rather than random and impetuous), reasonable about what we can hope to
accomplish with our given time and resources (rather than lofty aneemtesrding ourselves leading

to burnout), and get together wibther people to effect change. In line with this last point | invited

the students to repigll to the email giving their OK to communicate openly with the rest of the
students in the group to lend support and advice to one another, even if they Wweed\dag for

different causes (though there was some ovérfap example, John and Neil both spoke with

concern about the refugee issue). To date, none of them have replied in any capacity to that email.

My plan was to then email each of the studémdg/idually and based on their interviews and chosen

issues, send them some links to existing groups of people who are acting to promote their respective
causes. Barbaradés was a little bit difficult bec
relationships in general, was not really a sqmtitical one. But as she hinted at the way she and her

friends had sometimes been treated due to their gender, and also because of her writing on her
guestionnaire that she might like one day to be a spakmaw for such causes, when | emailed her, |
suggested she try and join some feminist groups
Al t hough the first oneds | email ed were Neil, JC
NeilorJohmt al |l yet. Al though | donét want to over wt
at their heels, | believe this has been sufficient time for them to at least have read the emails and | will
follow them up with a phone call soon, justto see howthe e goi ng. Given the qu¢
interviews, and plenty of anecdotal evidence from the classroom, | know many of the students are

very busy.

Elle however did reply fairly quickly and said that she had indeed followed through on one of my
suggestions about joining GetUp, and had filled out their surveys and signed the petitions relating to

the government é&s pr op o siaal communitiesr Queenstatddo aloWwthes ur e
mining company Adani to operate. She also replied to my suggestion to find out who had put up the
iStop the Forced Closure of Aboriginal Communi ti
Basically shesaid she would look into who had done that when she was on campus next time (this

was done over study week). | then, forwarded her a celebratory email | got from GetUp about the

progress being made on that very campaign. Her reply was that she had Hisd @mail from

GetUp and thanked me saying that working with GetUp was a really good way to see that we can
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make a difference. I could be wrong, but my infe

much, so | wondét pusiBhlkeedoasndor @een tobe biesanme t
student of the group who has respondedinanywaytomyémaild | ooks | i ke shebs
start.

My next plan is to call Neil and John (who were also in the first group to be emailed) andvsee ho
theydébre going. I think I need to be careful wh en
but rather just to know first, if they got my en
in the meantimé about them, if anything at albut also, all other aspects of their life, which cannot

stand alone from their activism.

ltés interesting to note that not a single stude
student tuition fees as oudhispdespiteltherederds Geuthis t hey or
year) bill, now twice rejected in the senate, to raise the costs of tuition even more. | wonder why?

Perhaps this is something | should ask each of t

enough about it?

Wednesday, August 12, 2015

Well, it looks like movement from the students in this project on the whole is slow. There has of
course been some mini mal activity from EIlIIl e and
moment. From the emailsando nver sati ons | 6ve had with these ar
theydébre quite busy already contending with schoc
activism. Ironically, | am in the exact same position as they are, and the vdhgniasat activist

work | 6d been doing has declined this semester.
going to the aged care centre in Mullumbimby where | had been volunteering basically every week

for well over a year. I guessthat means IimaGet been there si nagoodl ate Jun
month anyway. In addition, since Richard went overseas for a few months, there has been very little

activity for the Ngara group, and essentially no input to that mob froinwfech is fine really sine

|l 6ve been ridiculously busy this semester. The E
more time than | expected. In addition to the 8 hours | spend teaching the four tutorials this semester, |
spend a good 7 or 8 hours over the weekend (&atuo Monday), reading and preparing for those

cl asses. Luckily, many of the HSIE tutorials tak
timesalready. As for Amnesty International, | have done very little but talk to Andy once or twice,

andwih Kate also. We havendt had a single meeting

nor have we done any markets or events. On the other hand, a new girl named Hayley contacted me
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about getting involved with the group. She has a background matienal relations (or something

like that) and is now doing a Masters in human rights and is looking for ways to get more involved. |

spoke to her a few weeks ago and again this morning. | told her that Kate wants to step away from the
convenor role antdsuggested that this would be a great opportunity for her to progressively fill more

of that role and get the experience shebds | ookin
what happens with that after | speak with Kate abduititould be a great opportunity for me too

since Kate has been doing a lot and together, Hayley and | could learn to take on the convenor role
more fully by organizing events of our 1iking, i
a silver liningis that a couple of weeks ago | began regular, $5 per week contributions to GetUp

which feels really good. So all is not lost! | guess | need to just take a bit of a step back and a big
breath inéand then oooouuuuuttttt! Phew!

| just talked to Brad nown the phone about my project and the possibility of including Hayley in it
perhaps for cycle two. He said that could work well.

Thursday, August 20, 2015

Well, my initial plan with the students was to get them connected to others who are alstethtares

each of their chosen issues. While it looks like there was some modest success of this with Neil and

EIl | e, the others have been | aconic to silent i n
possible that the students are not more magivht t o j oin with others becaus
sent are for groups which are too remote from th
though | did mention to those students to whom |
someflyering for them in my neighbourhood), the reasons the students gave (which is important

given the Critical ihatislrdasons arp causasy wegermvariablgnthai they n g

are too busy with university and work right now. Perhapsfiasts e t o whom | di dndot s
links, | should ensure that | send them links to more local groups next time | contact them. But more
probable is that | should wait until the students have finished their uni work and have more free time

(as some ofttem suggested), and in the meantime, see if | can get Hayley involved in this project. In

that way, | can return to leading by example and doing some more activist work myself (which |
havendt been doing much ©0If 6beettbodlsywith wockdthes e f i t t i n
English class has been consuming the bulk of my work on the weekends, every weekend of this

semester perhaps 7 or 8 hours from Saturday to Monday), and the organizational aspects of this

research project (e.g. conducting the wiaws, transcribing the interviewsfor which | still have a
longwaytogd | 6ve mostly finished Winonads, but thatos
researching those links for them, keeping records among other things). Also, | reckon | wbuld ju

start to feel better that wayto lead by example.
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Also, another point which occurred to me for what | could do with the students in light of my
literature review, specifically the part about
the students attention to the conditions which are making them so busy in the first place. This is
something | did with my HSIE students this semester in week 2, and | reckon | could easily transfer
this lesson over to these students. Also, to highlighirmportant of doing this, is that not a single
student | isted O0rising costs of wuniversity tui
or anything like that not a single one! | feel like | should educate them about tike | havea

responsibility to do so. Yeah, that should form part of my next step for cycle 2 of this research project.
That, waiting for the students to have more free time to get back to me, and trying to involve Hayley

in the project. That sounds reasonable té me

LATEREé

| just tried calling Hayley, but there was no answer so | left a message.

Sunday, August 23, 2015

| tried calling Hayley again yesterday evening but got her voice mail again. Below is an email | just

sent her:

EMAIL
Hey Hayley,

It's Jay here from Amnesty Byron Bay. How're your studies going?

| talked to Kate about what we discussed last time on the phone - about you and | taking on the
organizational and leadership role of the group together and using Kate as a liaison should we need advice.
Kate said it's a great idea.

As a further proposition, do you remember that | mentioned that I'm doing an honour's thesis on student
activism? My project with my students at SCU has more or less run its course for now since most of the
students are swamped with work and study commitments and can't afford the time to do any activist work.
However, | was wondering if you would like to participate in my project too? What that would mean in
practice is actually nothing really different than what we do with Amnesty anyway, the only difference being
that | would make notes about what we do as part of my field notes and thus qualitative data for the project.
To give you a bit more detail about what I'm doing I've attached below the information sheet | made up for
my students to describe the project.

Let me know if this sounds like something you'd like to be a part of since, if you would, I'll have to jump
some minor administrative hoops and put in an ethics approval amendment application to include you.

OK Hayley, hope you're doing well and talk to you soon.

Jay
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So, |l etds see how she responds. I had a good | it
Gol d Coast. He spoke about him having a greater
representing themo. | feel just the same. This i

projecti isitsinherent applicability.

A couple of things: 1) 1'dm not sure if | menti on
onactivismlavi ng waned, I did start making regular we.
$5 a week, itds better than nothing, and wor ks o

UNHCR (the latter totalling $240 a year, GetUp about $260). Thitive amount of money also

aligns with my valuing local systems and movements more than larger scale ones. When | can find a

| ocal group | feel strongly in support of, 106d I
2) If thisthingwithHayly doesndét move in a weekOos time, | 06m
(since officially I am one), and get back to spe
held back waiting for everyone else to find the time and energy to get idvolve T h ey 6 | | have t
mostly on their own initiative,itmetddgetsomet han my n

exercise. Healthy body, healthy mind!

Tuesday, 22 September 2015

| just sent the following email from the Amnesty account:

Good evening all,

It's been a few months now since we've had a meeting and I'm proposing that we hold one on the first
Monday of the month at 6:30pm, as we were doing before, the next one being October 5. Dani could you
please confirm if we can use the Cancer Council space as we were doing?

We're also trying to see if we can have a stall at the next Byron Markets, so stand by for that.

Anything that anyone would like to discuss at the meeting, please make your suggestions.

I'm keen to see if we can get some air time on Bay FM, and | recall some people at the last meeting
discussing the possibility of screening a human rights doco at the Community Centre. We are also looking
for someone who can laminate A3 pages as we've got several A3 Amnesty posters that need it. Also to be

done are collecting some good photos which depict human rights issues which we can print, laminate, and
then hang on our cool new stall. OK, let's get this train rolling again!

Jay )
Tuesday, 29 September 2015
| just came back from Mul u m. | asked Andrew at Santobés if it

volunteering for Amnesty outside of Santods on F

the aged care centre for the first time in the last two or three months. | playedithridsss for a
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couple of hours. When | asked him if he remember
When we sat down to play crib | said jokingly that | had forgotten how to play the game, to which

Russ replied, | d o firét tew hardsleeally did have to jodptesrmemotyiof t h e
some of the rules of the game and help him count up his hand. By the end of the game however he

al most entirely back on track. I didnét see Lawr

It felt good to be back at thged care centre and to see Russ again and play cards. He shook my hand
warmly as | left congratulating me on getting married.

Oh, and I forgot to mention that the main reason | went into Mullum was to meet with Richard and we
talked about the Ngara Intsite, but mostly about my thesis and writing in general. So | guess without
even realizing it | did something for all three organizations | had been volunteering with prior to last
semester and all of which were on hold during it. It feels good to bedoaulx something again. |

just need to be careful to balance my home life with my volunteering and activism since my
relationship with Aurora is vitally important to me, and though an aspect of my life | never needed to

consider before we got togethermi®osw near the top of my |ist. I | ov

EMAIL
Hey all,

This week will be the last week | document any experiences for my research project on student activism. If
you could please email me with any comments or feedback you have as a result of it, things you liked or
didn't like, and anything you learned etc., that would be much appreciated and give me time to include it in
the final submission.

Also, on that note, | am going to be in Mullumbimby this Friday, 2 October from noon collecting signatures
and raising awareness for Amnesty International Australia's latest campaign, entitled 'Community is
Everything'. This campaign addresses the extraordinarily high rate of indigenous youth incarceration across
Australia, 26 times higher than their non-indigenous counterparts. Australia has a long history of bad
policies which disadvantage indigenous Australians and this is one that Amnesty is struggling to change
now. If you would like to join me on Friday | will be outside of Santo's, right in the middle of town, corner of
Stuart St. and Burringbar St. | will be there for at least a couple of hours. If you would like to read more
about this campaign and familiarize yourself with it before Friday, you can go

here: http://www.amnesty.org.au/activist/campaign/35616

or simply read the attachment to this email.

Thank you to all of you for your participation in my project. | hope you all have a safe and restful summer.

I sent follow up texts to every one of the SCU s

doing too. Hayl ey is happy to help and IDBm happy

Thursday, October 1, 2015

The followingwas an email Brad forwarded all the HSIE tutors as it was addressed to all of us:
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Hi Brad,

| have already replied to the feedback some time ago, but | would like to rave on if that's OK with you
and the HSIE gang!

HSIE has been an incredibly interestangd thought provoking experience for me. The subject matter
has pushed me beyond the obvious and into territory that | would have never attempted to explore. |
feel that this is important for you all to know because the work you are presenting to saidents
diverse, rich, challenging, relevant and critical to be discussing with students in our schools. Our
world is everchanging and as a parent and teacher | want to hear and see evidence of this kind of
subject matter in my daughter's school becausetiker kids, she needs to be discussing and
critiquing, engaging and planning with fellow students the relevancy and importance of these issues
(of which local history should be a high priority)!

So, thank you all so very much forepening my eyes to huan rights, history, democracy and the
interplay between all of these issues. Thank you for challemgingp THINK about the way |

already think about these issues, and how | can shift perspectives comfortably and with dignity. | will
continue to be engadend on the cutting edge of thinking beyond what we have always considered
obvious curriculum within our schools, and at the preschool that | currently work at, thanks to you

all.

In closing, it is always so rewarding to be consistently challengeddstigns and provocations that
others propose to you, and | thank you@llthat because it is never something that teachers should
be afraid of.

With many thanks again,
Sarah

This makes me feel good and reaffirimay!Jwhat weodr e
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Appendix Fi Records of Communication

**N.B. The followingarerecords of communication withe whole group and thexachindividual
student The latterare presented in the order in which the interviews were undertaken: Winona,
Mandy, JohnElle, Neil, Barbara, Brian and Hayley.

Whole Group Communication

Thursday, July 30, 2015

EMAIL
Good day to all of you, it's Jason your tutor.

If you're getting this email it is because you've volunteered to participate in my research project and
we had an interview together sometime over the last couple of weeks. The transcription of the
interviews is taking far longer than | anticipated, betr#&s no reason we cannot in the meantime
move on with the next stage of the projeathich is for you to all engage in some sort of activism

(you can just call it activity if activism sounds too extreme) in order to redress the issue(s) you have
chosen.

Having said that, a few practical words to bear in mind as we set out, as well as some tips in order to
move forward.

First, we need to be strategic in what we do. There's no sense in rushing head long with all our might
unless we have a clear idea of wha're trying to achieve and how. Some possible ideas to follow.

Also, we need to reasonable about what we hope to accomplish given the time, energy and other
resources we have available to us. No doubt as future teachers you have all heard of thexphenome

of 'teacher burnout', yes? Well, activists are also often known to burnout, and if we get to that stage of
depletion, we won't be able to help anyemeaybe not even ourselves. I've been reading Nelson
Mandela's autobiography and you're probably awethe spent just about his entire lifetime acting

to change the apartheid system in South Africa. So, don't fall under the illusion that you're going to
change the entire world order tonight before you go to bed, however that doesn't mean that we can't
enact small, significant and important changes.

Right, so what should we do to get started? First of all, some of you told me in our interview that you
are already involved in certain activities to help create solutions for your chosen political, sokial, a
environment issuesgreat! Research suggests (and you can read the references if you like in my final
thesis draft) that those who have engaged in some sort of activism are more likely to do so again in
future. If you are one of those students who hakeady begun acting to change our world for the

better as you see it, you are well poised to continue doing so, which brings me to the next point, and
one which is of extraordinary importance, so heed carefully:

It is essential that you get together watther people to enact change! Sorry if this sounds like I'm
yelling - I'm not, but | just can't emphasize this point enough. It's virtually impossible to make
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significant change by yourself, but in numbers, you can do it, and the more the betterhig For t

reason, | suggest that you either find an existing organization which addresses your cause, or go about
forming a new one, or both. At this point, because this email is getting long and | don't want to
overwhelm you, | will address the first option pit this stage in a personal follayp email, and if

need be, the following options later.

Lastly, to extend the importance of togetherness in addressing social change, with your permission, I'd
like to use this small group as a support network for ettedr. Although we might each be acting for
change about difference issues, our experiences can go a long way in teaching and learning from each
other. For example, for those of you who already have some experience in enacting change, you could
share thosexperiences and what you have learned from them with the others. If you're OK with us
communicating openly together as a small group (there are eight of us in total, including me), please
reply to me saying so. For those of you who would prefer not thigiathat's perfectly fine, just let

me know and | will communicate with you individually only, or include you as a 'blind carbon copy'
(bcc) for group emails as needed, just like I've done for this one. For this stage of this research project
I'll use ths email since it's easier and faster for me.

OK all, hope you're in good health and spirits, let's see what we can do to make the world a bit better
(besides all the other things we're all doing at the moment ;) ). I'll follow up with each of you in a
personal email soon and/or call. Talk soon!

Jay 1)

Tuesday, September 29, 2015

EMAIL
Hey all,

This week will be the last week | document any experiences for my research project on student
activism. If you could please email me with any comments or feedlmackave as a result of it,

things you liked or didn't like, and anything you learned etc., that would be much appreciated and give
me time to include it in the final submission.

Also, on that note, | am going to be in Mullumbimby this Friday, 2 Octisber noon collecting

signatures and raising awareness for Amnesty International Australia's latest campaign, entitled
'‘Community is Everything'. This campaign addresses the extraordinarily high rate of indigenous youth
incarceration across Australia, 2618s higher than their néndigenous counterparts. Australia has a
long history of bad policies which disadvantage indigenous Australians and this is one that Amnesty
is struggling to change now. If you would like to join me on Friday | will be outsi&anfo's, right

in the middle of town, corner of Stuart St. and Burringbar St. | will be there for at least a couple of
hours. If you would like to read more about this campaign and familiarize yourself with it before
Friday, you can go heréttp://www.amnesty.org.au/activist/campaign/35616

or simply read the attachment to this email.

Thank you to all of you for your participation in my project. | hope you all have a safe and restful
summer.

Jason

88


http://www.amnesty.org.au/activist/campaign/35616

Communication with Winona

Thursday, August 6, 2015
EMAIL
Hey Winona, Jason here, just following up on the group email | sent last week.

During our interview you spoke quite a bit about littering as well as sustainability. Littering, while no
doubt unattractive to look at, is not necessarily spoiitical issue. Furthermore, as | mentioned when we
first met at the end of last semesteBglena'’s class, | regard littering as a symptom of an unsustainable,
linear economic model. No matter how much litter we collect, we still have to then do something with it.
In this light, the more underlying and root problem is, in my opinion, mass cetisait is this raging
consumerism and our obsession with material wealth which is the core problem. This is not to say that
picking up litter and encouraging others to do the same is uséfegsot. We can all live in a more
beautiful looking enviroment then. But if that's all we do, then the Great Pacific Garbage Patch
(https://en.wikipedia.org/wiki/Great_Pacific_garbage_patch) will continue to grow, and in the long run,
these sorts of waste accumulation will not be something we can continug toutex sight. Can you see
what | mean?

For these reasons, | wonder if you might want to focus your efforts and activity on sustainability in
general? By doing this, you'll have a number of options available to you which I'll describe below. During
ourinterview | could really feel your seething sense of responsibility and desire to do something. Here are
a few avenues you might go down:

As | mentioned in the group email, joining with other likended people is essential for social change. In
this regad perhaps the easiest place to start is Getidp you familiar with GetUp? Their website can be
found here:

https://www.getup.org.au/

GetUp has been running several campaigns on the issue of environmental sustainability. You can find
these by going tthe following link and scrolling down those under tieadings'Protect The Great
Barrier Reef", "Climate", "Better Power", and "Coal Seam Gas":

https://www.getup.org.au/campaigns

I've already signed those petitions and in fact this weekend did som&dbmor flyering for GetUp on
the campaign to stop the TraRacific Partnership, which you can also read about there.

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading
through their website and wahey work. The website is simple, but the work GetUp is doing is fantastic.

You can also get involved with the Australia Youth Climate Coalition (AYCC), whose website can be
found here: http://www.aycc.org.au/

The AYCC also does a lot of work specdfily focussing, as you may have guessed, on the issue of climate
change. | work with another group in Mullumbimby called the Ngara Institute which hosted the AYCC
founder, Anna Rose, a couple of months ago and the talk she gave was quite inspiratiomateThe

numerous options for getting involved with them, and after this email I'll forward you an email | got from
them this morning celebrating one of their latest campaigns to stop the Adani mining project you may have
heard about.

Finally, for somethig centered on Gold Coast, you could check out thispmofit organization called
Gold Coast sustainability. Their website is here:
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| don't know much about this organisation, but it might be worth checking dwgesng what options
there are to get involved.

There are other options of course in addition to those above, and you're free to search them out for yourse
but I don't want you to feel overwhelmed. Baby steps are important.

Let me know if you havany questions at all about any of this and how you go with it all. I'm really
curious to know and want to help you in whatever way | can.

Talk to you soon Winona!
Jay )
Thursday, August 13, 2015
NOTE TO SELF
| just tried calling Winona to follow up amy email contact but | got a busy signal.
Sunday, August 16, 2015

NOTE TO SELF
| just called Winona and got her while she was driving. She said she would call me back and for that

purpose | texted her my home pbnone number. Hope
TEXT
Hi Jason, |l 6ve only just got home and | 6ve got

links in your emails with assignments due the last week. How aboutdgeth t o you when |
look? Winona

Monday, August 17, 2015
EMAIL
Hey Winona,

| got your text. Your suggestion sounds fiqdease let me know what you think about my email when

you get a chance and have had a look through the links. By thgowagion't necessarily need to follow
those links they're just a couple of ideas of mine. If you think you'd like to go in another direction, I'd be
happy to know about that too and help however | can. See you!

Jason
Wednesday, 16 September 2015

EMAIL
Hey Winona, Jason here.

Finally, after much anticipation I've completed the transcription of our interview which you can find
attached below.

You'll find that | did not transcribe every last word, but | placed time markers in [square brackets]
throughot to help wherever there were some substantial gaps. | also used ellipses within our speech to
show both where | skipped some speech which | felt was not so important, or where there was a hesitation
as is often the case in spoken language.
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Could you plase have a look through the transcription and check that it represents our interview, and
comment on anything that you think | have +nanscribed, or if there's something you feel was sorely
missing in what you said, please add it in a way which malsésnit out clearly perhaps by using
CAPITALS or highlighting it. If you read through it and you're happy with what's there, you needn't do
anything but let me know you've read through it.

Thanks Winona talk soon!

Jason )

EMAIL
Hi Jason,

| checked the first page, it should be fine! Struggling to get my assignment in so need to finish it but I'm
surei taf ak!

Thanks heaps!
Winona

Tuesday, September 29, 2015
TEXT

Hey Winona, | sent out a final email regarding my research project. If you could have a read through
before the end of the week that would be much appreciated. Thank you!

Communication with Mandy

Thursday, August 6, 2015
EMAIL
Hey Mandy, Jason here, just following up on the group email | sent last week.

As you spoke quite a bit about gay marriage and rights, there's a fair bit that is already being done about
this issue which doesn't mean that there's nothing left to do abegite the contrary. As you're no

doubt aware, the issue has recently made headlines across the country. Here's what Abbott said about the
issue recently:

http://www.smh.com.au/federgblitics/politicatnews/tonyabbottpointsway-for-samesexmarriage
reform20150527ghaz2r.html

Though other (and more recent) views are here:
http://www.abc.net.au/news/2005-03/cassidysamesexmarriageevenif-abbottwins-he-loses/6591030

So, what caiyou do and where might you start? As | mentioned in the group email, joining with other
like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp

are you familiar with GetUp? There website can be fcere:

https://www.getup.org.au/
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GetUp is running a campaign on the issue of marriage equality. You can find this by going to the following
link and scrolling down to the campaign called "A Bold Proposal" under "Marriage Equality":

https://www.getup.orgu/campaigns

I've already signed this petitions actually, and just did some flyering for GetUp last weekend on the
campaign to stop the Trafacific Partnership, which you can also read about there.

Anyway, if you're not familiar with GetUp, I'd encogrmyou to spend perhaps five or ten minutes reading
through their website and how they work. The website is simple, but the work GetUp is doing is fantastic.
Let me know if you have any questions at all about any of this and how you go with it all.llym rea

curious to know and want to help you in whatever way | can.

Talk to you soon Mandy!

Jay )

Thursday, August 13, 2015

NOTE TO SELF
| just tried calling Mandy, but going the message to text service. | did leave a message, but who knows
how that willget converted and read by Maridif at all.

Thursday, August 13, 2015

EMAIL

Hi Jason,

Just returning your phone call. | was in a tutorial when you called, so | was unable to answer.

I've been struggling quite a bit with my work load at the mon&mtam focusing on trying to keep on top
of all my uni and work commitments, which is proving quite difficult. But I'm trying to be positive and
persistent.

Am actually wondering if you could give me a bit of insight into a part of the English assigtmaielh
finding quite difficult. Within the English Teaching Content table, | am unsure what exactly needs to go in

the middle column Content to be taught (skills, knowledge, values et8g any ideas you could give me
about that would be much apprated.

Thanks for your time.
Mandy

Friday, August 14, 2015

NOTE TO SELF

I foll owed up with Mandy about her English concern
previous email at the time but s éreartidipatibnin thid | me she
research projecny furthet hen, nor given what shebds written do |

Tuesday, September 29, 2015
TEXT

Hey Mandy, | sent out a final email regarding my research project. If you could have a read through before
the end of the week that would be much appreciated. Thanklyou!
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Communication with John

Thursday, July 30, 2015
EMAIL
Hey John, Jason here, just following up ondgheup email | sent earlier today.

As you spoke quite a bit about refugees, there's a fair bit that is already being done about thidiskue
doesn't mean that there's nothing left to do aboewutte the contrary. As you're no doubt aware, theeiss

of the "boat people" continues to make headlines across the country. For the past few years this continues
to be the leading human rights abuse that Australia is guilty of. I've attached Amnesty International's
annual report on the state of the worldisnan rights for 2015. If you flick down to Australia, you'll see

the refugee issue features first. It's not long, but you might find it interesting to read.

So, what can you do and where might you start? As | mentioned in the group email, joiningp&vith ot
like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp
are you familiar with GetUp? There website can be found here:

https://www.getup.org.au/

GetUp has been running several campaigns onghe f refugees and asylum seekers. You can find
these by going to the following link and scrolling down to "Refugees and Asylum Seekers":

https://www.getup.org.au/campaigns

I've already signed those petitions actually, and am linking up with a frisndiélekend to deliver some
door hangers mailed to me by GetUp on the campaign to stop thePaaeifis Partnership, which you can
also read about there.

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten mindieg rea
through their website and how they work. The website is simple, but the work GetUp is doing is fantastic.
Let me know if you have any questions at all about any of this and how you go with it all. I'm really
curious to know and want to help you in wdnzer way | can.

A couple more points: another one of the students | interviewed is also interested in the refugee issue
would you mind if | put you two in contact with one another so you can exchange any ideas you have? I'll
have to get his OK with tbo of course, but in terms of working with others, | reckon it's a great
opportunity. Finally, if you want to start your own group, for example at the Gold Coast campus, to raise
awareness of the refugee issue, let me know and I'll give you a few pdingzieon this email is long

enough for now however. Talk to you soon John!

Jay )
Monday, August 10, 2015

NOTE TO SELF
| spoke to John briefly on the phone, b
if Imightbeablete al I him | ater he said he 6dwasn
but got no answer.

when |

ut
ot sur eo,

Wednesday, August 12, 2015

NOTE TO SELF
Il just tried John on the phone again but got no
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EMAIL
HeyJohn,

How was your Study Week? Did you get much rest? | hope so!
| wonder if you got the email | sent you? Did you manage to follow any of the links | included there?

There is another student participating in this project who is also interested in the refugemdssasked

him if he would like me to put you two in contact (with both your permission of course). He said he is
interested. Would you like to work together with this other student on the refugee issue? Let me know how
you're going with everythingschool, work, and activism. See ydahn!

Jay )

Thursday, August 27, 2015

NOTE TO SELF

I talked to John on campus |l ast Friday very briefl
emails from me other than the initial one. | told him | wamjdcalling him again to follow up. | did

manage to quickly ask him if he wanted me to put him in contact with the other student (Neil) who is also
interested in the refugee issue, and he said that would be fine.

| just tried to call John on the phonelgubt nNno answer . Il 6m going to emai/l
put them in touch.

EMAIL
Hey John and Neil,

| am contacting you together as you are both interested in the refugee issue and both indicated that you
would be willing to work together on Y.ou may wish to share some of your stories with one another
about why you're interested in this issue, and then strategize about what you can do to help resolve this
issue.

I'm curious to know how you go with all of this so please don't hesitate ta@uaoie in any of your
discussions or ask me for help with anything. John you mentioned last Friday when we spoke briefly on
campus that you hadn't received my last email. | will trganeding it after this, but barring that, you may
want to ask Neil for sme support as he has already taken an initial step in getting involved in this issue.

Talk to you soon!

Jay :)

NOTE TO SELF
| resent the email | sent John on July 30 and asked him to camlffietier or not he got it.

Thursday, September 3, 2015
NOTE TO SELF
| passed John on campus in the hall right before my class on Tuesday (September 1), and asked him if had
got the | ast emaill I sent hi m atedintohasy fusthern adtionfoy e p, al
his part toward the refugee issue is unknown.

Wednesday, September 16, 2015
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EMAIL
Hey John, Jason here.

Finally, after much anticipation I've completed the transcription of our interview which you can find
attachedelow.

You'll find that | did not transcribe every last word, but | placed time markers in [square brackets]
throughout to help wherever there were some substantial gaps. | also used ellipses within our speech to
show both where | skipped some speecttivhifelt was not so important, or where there was a hesitation
as is often the case in spoken language.

Could you please have a look through the transcription and check that it represents our interview, and
comment on anything that you think | have +nanscribed, or if there's something you feel was sorely
missing in what you said, please add it in a way which makes it stand out ef@atyaps by using
CAPITALS or highlighting it. If you read through it and you're happy with what's there, you néedn'
anything but let me know you've read through it.

Thanks John talk soon!

Friday, September 25, 2015

EMAIL
Hey John,

| added a few lines to the end of the last transcription | sent you of our interview. Would you mind
checking it and letting mienow if you think | missed something or something there wagepiesented?
Thanks John, talk soon!

EMAIL
Hi there Jason sorry for the late reply. Yeah that's all good. | hope it helps with your work
Saturday, September 26, 2015

EMAIL
HeyJohn,

Yep, sure does! Thank you!

Just curious if you and Neil ever got in contact with one another regarding the refugee issue? Thanks!

Tuesday, September 29, 2015
TEXT

Hey John, | sent out a final email regarding my research project. If you could have a read through before
the end of the week that would be much appreciated. Thanklyou!

TEXT
No problem
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NOTE TO SELF
Thi s was J o h mdemailffdiowed | reply

Communication with Elle

Thursday, July 30, 2015
EMAIL
Hey Elle, Jason here, just following up on the group email | sent earlier today.

As you spoke quite a bit about Aboriginal Rights, there's a fair bit that is already being done about this
issue- which doesn't mean that there's nothing left to daualh- quite the contrary. Disproportionate
indigenous incarceration is one of the main human rights abuses that Australia is guilty of. I've attached
Amnesty International's annual report on the state of the world's human rights for 2015. If yoowviiick d

to Australia, you'll see the Indigenous People's Rights issue and some specific examples and figures of
how Indigenous people are being affected. It's not long, but you might find it interesting to read.

So, what can you do and where might you st&st? mentioned in the group email, joining with other
like-minded people is essential for social change. In this regard perhaps the easiest place to start is GetUp
are you familiar with GetUp? Their website can be found here:

https://www.getup.org.au/

GetUp is running a campaign on the issue of helping the Wangan and Jagalingou people fight a proposed
mine on their land by Adani. You can find this by going to the following link and scrolling dd\srihe
second campaign from the top:

https://www.getip.org.au/campaigns

I've already signed that petition actually and am linking up with a friend this weekend to deliver some door
hangers mailed to me by GetUp on the campaign to stop the-Faaific Partnership, which you can also
read about there.

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes reading
through their website and how they work. The website is simple, but the work GetUp is doing is fantastic.
Let me know if you have any questions at athabany of this and how you go with it all. I'm really

curious to know and want to help you in whatever way | can. Amnesty International has also begun a new
five-year campaign on indigenous youth justice, so you could get involved with them.

One more pait: if you want to start your own group, for example at the Gold Coast campus, to raise
awareness of the indigenous rights but are not sure where to start, let me know and I'll give you a few
pointers. | reckon this email is long enough for now howevdk tdayou soon Elle!

Jay :)

Friday, July 31, 2015
EMAIL
Hey Elle,

One more point | remember as | arrived on campus today is with regard to all the Stop signs hanging from
the trees around the campus saying something to the effect of: "Stop Etoseck and Relocation of

Aboriginal Communities”. You could inquire into who put up these signs and try and liaise with them to

see how you can help in this campaign. This would directly help address the concerns you expressed in our
interview. Hope thahelps. Have a groovy study week Elle. See you!
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Jay )
Tuesday, August 4, 2015

EMAIL
Hi Jason,

Thanks for putting me onto GetUp, have now joined, filled in a survey and signepti@ns.
Will look into who put up the signs as soon as | am backaompus.
Have a good week.
Elle

Wednesday, August 5, 2015
EMAIL
Hey EI I e, that 6s gr e atilthey@b alot of gondiwork.d didnadittle@yeting/for hel pf
them yesterday for the Traf&cific Partnership campaign which felt gataing and gave me a little
exercise around town and was a good reason to meet
from GetUp about the Adani <coal mining project whi
starti talk soon!

Jay

EMAIL
Hey Elle,

Below is an email | just got from GetUp about their recent victory over the proposed mining project on
Aboriginal grounds. Our efforts really do make a difference! Have a read:

Thursday, August 6, 2015

EMAIL
Morning Jason,

| signedthat petition when | joined GetUp last week and got this same email.
It is a really good way to see that you can make a difference.
Thanks

Elle

Alright cool, you're on to it. Keep nmosted on anything you want to share or questions you have. Talk
soon!

J

Hi Elle,
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Below is an email | got from the Australian Youth Climate Coalition (AYCC) which is also working on

the fight agaist the Adani project. Though the AYCC is focussed on the climate impacts of the proposed
mine, this example just goes to show that by people working together, they can achieve a common goal. If
you read the little thank you note below you can see AYCk#as partner organizations, one of which

is GetUp. How's that for a little morning inspiration! :)

Jay
Wednesday, September 16, 2015

EMAIL
Hey Elle, Jason here.

Finally, after much anticipation I've completed the transcription of our intewlaeh you can find
attached below.

You'll find that | did not transcribe every last word, but | placed time markers in [square brackets]
throughout to help wherever there were some substantial gaps. | also used ellipses within our speech to
show both whee | skipped some speech which | felt was not so important, or where there was a hesitation
as is often the case in spoken language.

Could you please have a look through the transcription and check that it represents our interview, and
comment on anythgnthat you think | have misanscribed, or if there's something you feel was sorely
missing in what you said, please add it in a way which makes it stand out ef@atyaps by using

CAPITALS or highlighting it. If you read through it and you're happhwhat's there, you needn't do
anything but let me know you've read through it.

Thanks Elle- talk soon!

Thursday, 17 September 2015

EMAIL
Hi Jason,

Glad your work is coming along.
Went over the interview, seems well enough.

Just one minor miake which | crossed out and replaced with capitiklabo which had been written as
Marlborough.

Regards

Elle

Communication with Nell

Thursday, July 30, 2015

EMAIL
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Hey Neil, Jason here, just following up on the group email | sent earlier today.

As you spoke quite a bit about refugees, there's a fair bit that is already being done about this issue
which doesn't mean that there's nothing left to do abeugjiitethe contrary. As you're no doubt

aware, the issue of the "boat people" continues to make headlines across the country. For the past few
years this continues to be the leading human rights abuse that Australia is guilty of. I've attached
Amnesty Internatioal's annual report on the state of the world's human rights for 2015. If you flick

down to Australia, you'll see the refugee issue features first. It's not long, but you might find it
interesting to read.

So, what can you do and where might you startPrAentioned in the group email, joining with other
like-minded people is essential for social change. In this regard perhaps the easiest place to start is
GetUp- are you familiar with GetUp? There website can be found here:

https://www.getup.org.au/

GetUp has been running several campaigns on the issue of refugees and asylum seekers. You can find
these by going to the following link and scrolling down to "Refugees and Asylum Seekers":

https://www.getup.org.au/campaigns

I've already signed those petitions actually, and am linking up with a friend this weekend to deliver
some door hangers mailed to me by GetUp on the campaign to stoptis€acific Partnership,
which you can also read about there.

Anyway, if you're not familiar with GetUp, I'd encourage you to spend perhaps five or ten minutes
reading through their website and how they work. The website is simple, but the work Getiyg is d

is fantastic. Let me know if you have any questions at all about any of this and how you go with it all.
I'm really curious to know and want to help you in whatever way | can.

A couple more points: another one of the students | interviewed is tdsesied in the refugee issue
would you mind if | put you two in contact with one another so you can exchange any ideas you
have? I'll have to get his OK with it too of course, but in terms of working with others, | reckon it's a
great opportunity. Fingf, if you want to start your own group, for example at the Gold Coast campus,
to raise awareness of the refugee issue, let me know and I'll give you a few pointers. | reckon this
email is long enough for now however. Talk to you sNei!

Jay 1)

Monday, August 10, 2015

PHONE SUMMARY

| just spoke to Neil on the phone for about 10 or 15 minutes. He volunteered (that is, without me

prompting, other than me initiating the call of course), that he had joined GetUp, read through parts of

the website athsigned some of their petitions relating to the refugee cause he was interested in. He
also said | could connect him with the &bt her st
just need to get Johnds permission for this.

Importantly, Nelisaid he had never heard of GetUp before, much less participated in any of their
campaigns. In this way, | feel like as an initial stage, | have at least helped make Neil aware of an
organization which is mobilizing on the refugee issue (i.e. GetUp)haadgh them, got him to do
something small, as a first step, about that issue.

99


https://www.getup.org.au/
https://www.getup.org.au/campaigns

Neil also said that he would like to do something more on this issue in terms of starting a charity or
something like it to support refugees. He volunteered this suggestitis own, though | did ask him

if therebs anything else | can do to help him or

I also made it clear to Neil that my intent i
want to do, bt to find a way to help them with whatever they want to do. In this way, | want to keep
their motivation intrinsic, rather than making them feel guilty or something because they think they
need to do this for my own benefit, which in terms of democratitigipation would be counter
productive.

Monday, August 10, 2015
EMAIL
Hey Neil,

Below I've forwarded a recent email | for from GetUp about a major success they've had in their 'Save
the Reef Campaign'. This is an example of the numerous succegg8stlip has had. I'll send you
that article | mentioned about GetUp's success in the supreme court soon. Happy Reading!

Thursday, August 27, 2015
EMAIL

Hey John and Neil,

| am contacting you together as you are both interested in the refugee isbothandicated that

you would be willing to work together on it. You may wish to share some of your stories with one
another about why you're interested in this issue, and then strategize about what you can do to help
resolve this issue.

I'm curious toknow how you go with all of this so please don't hesitate to include me in any of your
discussions or ask me for help with anything. John you mentioned last Friday when we spoke briefly
on campus that you hadn't received my last email. | will agerediry it after this, but barring that,
you may want to ask Neil for some support as he has already taken an initial step in getting involved
in this issue.
Talk to you soon!
Jay :)

Tuesday, 29 September 2015
TEXT

Hey Neil, | sent out a final email regandi my research project. If you could have a read through
before the end of the week as well as pass this along to Alli, that would be much appreciated. Thank
you! J

S

Communcation with Barbara
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Thursday, August 6, 2015
EMAIL
to Barbara
Hey Barbara, Jason here, just following up on the group email | sent last week.

During our interview you spole quite a bit about manners and human relationships, which, while no
doubtimportant, are not necessarily sepidlitical issues. However, you did mention a few times the
particular challenges you have faced as a woman, as well as wrote about, in your questionnaire, about
becoming a spokeswoman. In this light, | wonder if youehaansidered taking up the cause of

feminism or women's equality? There's a fair bit that is already being done about thisvisgue

doesn't mean that there's nothing left to do aboewguite the contrary. If this is something you're

interested inthere are a number of ways to pursue it and get invelaaed as | mentioned in the

group email, joining together with others is essential for social change. | will recommend a few
organizations here.

You could try the National Council for Women in Awgta. It says on their website they want "your
intellectual input, ideas, and energy". You can read about this organization by going to their website
here: http://www.ncwa.org.au/

You can also link to the relevant State organizations. The Queenslafiddgira National Council

of Women in Queensland. Their website is here: http://ncwq.org.au/

and you can see by going to their "events" section they have a number of opportunities for your to join
in. That list of events is on their website here: httpwitporg.au/category/events

A couple others you may consider are the Queensland branch of the Country Women's Association of
Australia, which you can read about on their website: http://www.qcwa.org.au/ This one looks quite
varied with great potential fa& young passionate woman like yourself.

There is also the Women's Electoral Lobby, which you can read about on their website and the work
they do here, which also looks like it could offer you great opportunities to get involved:
http://wel.org.au/#

Therr are others too, but | don't want you to feel overwhelmed. Baby steps are important. Perhaps one
of the last two look like they might offer you the greatest opportunity to join other women in working
for women's rights and equality. This may give yoaadlin becoming a spokeswoman for such

issues.

OK, let me know what you think about these ideas and how you go with any of them. I'm really
curious to know how you fair and want to help in whatever way | can. Talk to you soon Barbara!

Jay )

TuesdayAugust 11, 2015
EMAIL
Thank you Jason. | will look at those in the near future when | am not so busy with uni work. Sounds
great.

Barbara

Communication with Brian
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Thursday, August 6, 2015
EMAIL
Hey Brian, Jason here, just following up on the group email | sent last week.

As you spoke quite a bit about animal rights, there's a fair bit that is already being done about this
issue- which doesn't mean that there'shing left to do about i quite the contrary. And as you

described in our interview, there's already quite a bit you've been doing-@oteta bit more than

many others in fact, and for that reason | reckon others may benefit from learning abordguwhat

have done. Do you think you might be willing to share some of those things with other students in this
project?

In the meantime, you're no doubt aware that you could also get involved with some existing
organizations which promote animal rights sash

- the RSPCA, their website being henép://www.rspca.org.au/

- the Australian Animal Welfare Strategy, which has an education and training group which may jive
with your becoming a teacher. Theiebsite is herehttp://www.australiananimalwelfare.com.au/

- and Animals Australia which gives a number of options on their website for ways to get involved in
their organizationTheir website is herdattp://www.animalsaustralia.org/

There are other organizations too, but one of these is probably a good start. Let me know how you go
with any of these leads or if theralseady something else you're involved in. I'm really curious to

know how you grow in the role of a promoter of animal rights, and let me know if you have any
guestions I'm really eager to help you!

Talk to you soorBrian!

Jay 1)

Monday. August 102015

EMAIL

Hi Jason, just contacting you because | would like to take part in the next stage of your project.
However | am behind in my studies at the moment and was wondering if | could possibly share my
experiences with other students over my holid®yswvould that be too late?

Thanks Brian

Wednesday, August 12, 2015
EMAIL
Hey Brian,

Sorry for my tardy reply as | mentioned in class yesterday, | totally empathize with your busy life
mine's rather full as well!

When you say over the holidays, &nght in assuming you mean when semester 2 is over? In that
case, for the purposes of this project, it will be too late, but in the grander scheme of things, it's never
too late!

| wonder if we might talk on the phone briefly about how you're goinigeattoment? It needn't be
long - perhaps five or ten minutes. I'm just curious to know what life is like for you in terms of, not
just any potential activity to promote animal rights, but also school and work.
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OK Brian, hope to talk to you soersee you!
Jay )
Friday, August 14, 2015

EMAIL
Sure I'm free to talk on the phone, what time would you like to do it?

Brian

Hi Brian,

How about | try you on the phone this weekendHn't get a hold of you I'll send a text
recommending a time | can call back. How's that work for you?

Jay

That works fine for me and thanks
Brian
Sunday, August 16, 2015
PHONE 3JJMMARY
I just spoke to Brian on the phone for about ten

right now trying to keep on top of all the assignments he has to do. One for our English class
tomorrow, another couple toward the end of the maaritl,another couple in early September. He did

say that part of the reason hebds behind is becadu
also asked him about his work lately and he said he works about 15 to 18 hours per week. Nonetheless,
he sail that after his assignments aretfi;eo, somet i me i n early Septembel

weeks free before he starts his prac when he could follow some of the links | sent him about animal
activism and also to talk to any other students about higierpe. As Brian described in the

interview, he has, especially in comparison to most of the other students, done a fair bit for the cause
of animal rights and | think it would be good for the students to support and learn from each other
about making soal change. Brian volunteered that he would keep me up to date through our classes
together and email, and we agreed that we would try again in September after his assignments have
been submitted to attempt some social action.

Saturday, September 5, 2015
EMAIL
é if it helps with your research project | have become a vegetarian since our meeting. | have also not
taken up any leadership roles but | have used a bit of social mexgisetml some messages that |
believe are important.
Thanks Brian

Monday,7 September 2015

EMAIL
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Hi Brian,

Thanks for your followup email. | was just transcribing one of the interviews (which is taking heaps
more time than | anticipated). | haven't got to yours yet, but will in the next week | expect. There's
another studenvho | interviewed who has became vegetarian for animal rights reasons. Would you
like me to put you two in contact? She may really benefit from some of the work you're doing. Good
on you for using whatever resources are available to you to spread yser Talk soon!

Jay 1)

Monday, September 7, 2015

EMAIL
I'm a bit too busy to meet her in person but would be available to have a conversation with her over
the phone if that suits you. Also what would you like me to discuss with her?

Brian
Thursday, 0 September 2015

EMAIL
Hey Brian,

OK that sounds fine. | can mention it to her. | don't have anything specific in mind about what you
would discuss, but just to connect you as you're both vegetarian and | recall you saying in the
interview that you haveaken some pretty active measures to promote the animal rights cause (e.qg.
removing signage etc.). What do you think?

Jay

Sunday, 20 September, 2015
EMAIL
Hey Brian, Jason here.

Finally, after much anticipation I've completed the transcription of denirew which you can find
attached below.

You'll find that I did not transcribe every last word, but | placed time markers in [square brackets]
throughout to help wherever there were some substantial gaps. | also used ellipses within our speech
to showboth where | skipped some speech which | felt was not so important, or where there was a
hesitation as is often the case in spoken language.

Could you please have a look through the transcription and check that it represents our interview, and
comment oranything that you think | have misanscribed, or if there's something you feel was
sorely missing in what you said, please add it in a way which makes it stand out-gbealgips by
using CAPITALS or highlighting it. If you read through it and yoliegpy with what's there, you
needn't do anything but let me know you've read through it.
Thanks Brian talk soon!
Tuesday, 29 September 2015

EMAIL
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Sorry for the late reply | haven't been checking my uni emails lately. I've read over this and it looks
fine J

TEXT

Hey Brian, | sent out a final email regarding my research project. If you could have a read through
before the end of the week that would be much appreciated. Thank you!

Communication with Hayley

Tuesday, July 21, 2015

EMAIL

Hi, my name ifHayleyHall, | live just north of Byron Bay and I'm currently studying my masters in
Human Rights.I've only participated in Human Rights Activism from afar through letters, donations
and study and, being a passion of mine, | feel it's time | get more involved. Please update me on any
meetings or events that you hold or anything else that | can litblpmbe apart of, | would love to

join the team! | check my emails regularly so please reply to this email and let me know if you have
any questions for me!

Thank you!
Wednesday, July 22, 2015

EMAIL
Hi Hayley,

Good to hear from you. We'd love to haai join and help out and are always looking for people
who are keen to promote human rights. It's probably easier and faster for me to give yod the low
down on Amnesty Byron Bay over the phone. You can call me at home on 026680 mobile
0423*** *** put try the home phone first. Alternatively, | have an unlimited home phone plan so |
can phone you if you likejust send your number. Talk to you soon. Thard&gley. Peace out.

Jay

Thursday, July 23, 2015
EMAIL
Hi Jay,

| called and introducenhyself to Kate. She's just asked me to write to the Byron Amnesty email with
all my details which i'll do today. She's keen to get a meeting going for August, before all the other
events and things take place, just as you mentioned. She said she'd reendesrzil soon for

August, but | am more than happy to help to any way so please don't hesitateMyg asmber is

0402 *kk kkk .

Really great to talk to you both today and i look forward to August!

Hi Hayley,
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OK cool, that all sunds good. I'm just not sure what you mean when you say "write to the Byron
Amnesty email with all my details". What exactly did Cate ask you to do? OK, I've got a pile of
assignments to markgotta go! Talk soon!

Jay

Sunday, August 23, 2015
EMAIL
HeyHayley,

It's Jay here from Amnesty Byron Baljow're your studies going?

| talked to Cate about what we discussed last time on the pladwoeit you and | taking on the
organizational and leadership role of the group together and using Cate amasliaisld we need
advice. Cate said it's a great idea.

As a further proposition, do you remember that | mentioned that I'm doing an honour's thesis on
student activism? My project with my students at SCU has more or less run its course for now since
mostof the students are swamped with work and study commitments and can't afford the time to do
any activist work. However, | was wondering if you would like to participate in my project too? What
that would mean in practice is actually nothing really diffetkan what we do with Amnesty

anyway, the only difference being that | would make notes about what we do as part of my field notes
and thus qualitative data for the project. To give you a bit more detail about what I'm doing I've
attached below the inforaion sheet | made up for my students to describe the project.

Let me know if this sounds like something you'd like to be a part of since, if you would, I'll have to
jump some minor administrative hoops and put in an ethics approval amendment appéication
include you.

OK Hayley, hope you're doing well and talk to you soon.

Jay

Hi jay!

I'm good, studies are starting to intensify but still good. Sorry it's taken me a few days to get back to
you, I've had a sort oiily reunion and haven't caught much of a break this weekend to call you
back. How are you and your studies?

I had a quick look at the attached proposal and it sounds great! I'd be happy to be involved. | can give
you a call this week sometime and havarenof a chat about it but it looks great to me!

Hope you're well and I'll talk to you soon,
Hayley.
Monday, August 24, 2015
EMAIL
Hi Hayley,
OK cool, that all sounds great!
I'll confer with my supervisor (who'se already basically told me the idea is sound) and write up and

submit the ethics amendment today. Tuesdays and Fridays I'm teaching for most of the day, but even

106



those days | can talk in the afternoon. Let's do so samehis week for sure as you suggested. Let
me know what works for you. Peace out!

Jay )

Tuesday, August 25, 2015
EMAIL
Hey Hayley,

Just to keep the ball rolling here, in order to include you in my project, I'll need to kowtow to
university bureauciky and have you sign a consent form. | know this might seem unnecessarily
formal, but all formal study undertaken at a university requires it. I've attached the consent form
below. Basically, I'll need you to tick 'yes' for each of the questions theyxau Hiave any questions

about it let me know. To highlight the confidentiality of the study, when | end up writing up the thesis,
all the names of the participants will be changed so your identity will be protected. The only person
who will come into contaaowith the 'raw' data aside from you and | will be my supervisor, Dr. Brad
Shipway. To make this process simple, if you just give me a verbal 'OK' to each 'yes', then | can print
out a copy of the consent form and you can just sign off on it when wemasatson. Let me know

what you think about all this. See yblayley!

Jay

Hey jay!

| just tried to give you a quick call but don't think you're home right now. | went over the consent
form and that sounds good to me! | gaimt and fill the consent form out but if it needs to be done in
person then we can organise that. I'll be at work tomorrow and Thursday finishing somewhere
betweerb and 6pm, but I'll try give you another call tomorrow evening or during my lunch break.
Have a good night Jay and I'll talk to you tomorrow hopefully,

Hayley.

Hey Hayley,

OK cool, I'm still at work now. Don't worry about printing out the consent folrigan do that here at
uni for free and I've got lag@s of spares at home. | should be at home most of tomorrow so let's see if
we can talk then. See you!

Jay 1)

Wednesday, August 26, 2015

NOTE TO SELF

| spoke to Hayley on the phone just now and proposed that her and | take over the Amnesty Byron

Bay mnvening roles together and liaise with Cate as need be (which Cate is more than happy to do),

and at the same ti me, I also asked Hayl ey if she
and | sent her the information sheet for it. Hayleynsimal pretty eager to do all this, which is

encouraging.

EMAIL
Hey Hayley,
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Pursuant to our conversation, attached below is the initial student questionnaire. If you can fill it out
and email it back to me that would be great.

After you talk to youtboss, let me know what works best for you for when we can meet for the
interview. After that we can pour our energy into Amnesty Byron Bay! Talk soon!

Jay )

Friday, August 28, 2015
EMAIL
Hey jay,
| spoke with my boss and as of next week a coupleople from my work will be on holidays and |
will be covering the extra work. | will be working every day next week but the following week
Monday and Thursday will be the only days I'm unavailable. Let me know if that's too long to wait for
the interview ad we can work something out. | also couldn't open the questionnaire, if you could
resend it | will be able to fill it out.

So just let me know what times are good for you for the interview and if it'll be too long to wait, I'm
not sure what your timelinfer the project is, but we'll be able to work a time out.

Thanks jay and Hope you have a great weekend and I'll speak with you soon :)

Hayley.

Sunday, August 30, 2015

EMAIL
Hey Hayley,

Sorry for my tardy reply these last couple days have béditulously busy!
Anyway, I've attached the Questionnaire below. Let me know if you're able to open it OK and fill it
out. It's a Word document. If you could email it back when you're done that'd be igsaduld only
take about five or ten minutes tomplete.
As for the interview, it sounds like Tuesday, September 8th is the first day you can do the interview
shall we aim for that day then? If that's OK, then we just need to decide on a place. It looks like
Crabbes Creek is about half way betwekdmnand Myocum so perhaps we could meet there? I've
never been there before so | don't know if there's a suitable venue, especially if it's raining. Let me
know what you think.
OK Hayley, hope you're having a groovy weekend and talk soon!
Jay 1)

Thurday, September 3, 2015

EMAIL
Hey Jay!

| also apologise for my late reply. Hope this weeks been kinder to you!
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I've filled out the questionnaire and attached it here. Let me know if there are any issues! Regarding
the interview,Tuesdaywill be my next &ailable day, does that suit you? If it doesn't | am available

later that week too. | am more then happy to drive further, to Brunswick or somewhere. | am the same
as you and am not too sure what Crabbes Creek has to offer.

Let me know your thoughts, haxa good week!

Hey Hayley,
OK, I got your questionnaire and everything looks fine.

As for the interview next week, Tuesday, 8 September is fine. Any particular time that works for you?
| can be pretty flexible sae | finish teaching this week.

As for the place, if you're OK to drive to Bruns that's certainly OK for me. If the weather is fine we

can just sit and talk outside somewhere. If it's rainy, maybe we can just sit in the covered BBQ area.
Let's see a bitloser to the day. OK Hayley, talk soon!

Jay )

Monday, 7 September 2015

EMAIL
Hey jay!

Hope you've had a nice weekend. I'm still gooddomorrowif you are? And yep I'm more then
happy to drive down to Brunswick, it'll assure us a place fointieeview.

Just let me know if there's a time that suits you and we'll go from there!

Talk soon,

Hey jay sorry but if you just disregard my last email, I've just been called intot@raderow. Is it
possible at all to move thieterviewFriday? If not let me know what day suits you and | can work
around it!

Sorry for the stuff around!!

Hayley

Hi Hayley,

| was just about to reply to your last email. Friday in eadymid-afternoon wouldvork well for me.
Say maybe, 2pm. How does that work for you?

Jay
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That'll be perfect!!! Thanks so much for rescheduling jay! I'll email you Thursday sometime to
confirm again buR:00sounds great!!

Thursday, Septembé0, 2015
EMAIL
OK cool...

Jay

Hey jay,

Tomorrow at2:00pmstill all good for you??

Yep, still good for me. | wonder if you might meet me in Mullum? Let me know if this is possible for
you, otherwise, I'm still OK to meet in Bruns. See you tomorrow! :)

Jay

Yea that should fine. Just let me know where abouts in mullum to meet you and I'll be there at two!

See you tomorrow

HeyHayley, OK cool thanks. That makes planning my day a little easier tomorrow. | guess where we
do the interview will depend on the weather. | checked the weather report and there's a chance of
showers tomorrowhut not high. Maybe what's easiest if we just meet in town in front of Santo's and
then go from there. What do you think about that?

Yep that sounds great!! I'll meet you there aroRrixdpm

See you tomaow!

Saturday, September 12, 2015

NOTE TO SELF

Hayl ey and | met and did the interview yesterday
going to do about Amnesty. | mentioned that it would bedgo start having monthly meetings and

markets again and that it would be good to get some pictures for the stall to laminate. Hayley

mentioned that one of the reasons she wanted to start doing something was because she saw Amnesty
Byron Bay at the Byromarkets. This made me feel encouraged that there is a purpose and need to

keep a regular community presence. We agreed to speak in the next week or so to agree on some
details about what wedd |i ke to do exactly.

Friday, September 18, 2015

NOTE TO SELF
lcall ed Hayl ey but she was driving and said shed
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Monday, September 21, 2015

TEXT
Hi jay itbds Hayley sorry fo
tomorrow to give youacallsojustet me know i
again!

r the very | ate reply
f youbre free at a cCe¢

EMAIL
Hey Hayley,

| got your text. | should be home most of tomorrow so why don't you call me at home: 02 6684 6354.
If | don't answer just leave a message and I'll call you baokaasas | get it. Talk soon!

Jay )

HeyHayley,

Finally, after much anticipation I've completed the transcription of our interview which you can find
attached below.

You'll find that I did not transcribe evelgst word, but | placed time markers in [square brackets]
throughout to help wherever there were some substantial gaps. | also used ellipses within our speech
to show both where | skipped some speech which | felt was not so important, or where there was a
hesitation, as is often the case in spoken language.

Could you please have a look through the transcription and check that it represents our interview, and
comment on anything that you think | have +menscribed, or if there's something you feel was

sarely missing in what you said, please add it in a way which makes it stand out ¢fethaps by

using CAPITALS or highlighting it. If you read through it and you're happy with what's there, you
needn't do anything but let me know you've read through it

ThanksHayley- talk soon!

Jay )

Tuesday, September 22, 2015

EMAIL
Hey jay

| tried calling a little earlier and | couldn't leave a message it just rang out and ended. But I'll try again
this afternoon. | had a quick look over the transcrilstaks good | might just add a couple of little
things just where | haven't really articulated myself clearly. But other then that it looks good :)

I'll speak you a bit later,
Hayley.

Hi Hayley, of alltiming, the power was out for several hours this morning and early argh! We

have a cordless phone and I replaced it with one with a cord but perhaps the ringer was sewéo 'off'
never really use it...ugh. Anyway, I'm just biking into town anbup a chisel and then coming

straight back. Might you ring in about an hour? We can talk then. Peace out!
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Jay )

Oh what timing!! Yea that's fine jay I'll give you a call late this afternoon so there's n&pgesk
then )

PHONE SUMMARY

|l just spoke with Hayley on the phone. Wedre goi
market a month and have a monthly meeting too. | suggested Hayley contactgetss stall at the

next Byron mar ket and sheds happy to do that. I
else is available, and | also said | would send out an email for the next monthly meeting on Monday
October 5, and then follow up withphione calls to the regulairCate, Dudley, Harsha, Dani, and

Gunela. Hannabh is sorely missed.

EMAIL

Hey jay I tried calling the markets a few times but got no answer. I'm wondering if maybe they treat it
like office hours. But anyway | left a message asking them to call me but if | don't hear from them
tonight I'll try again first thing tomorrow and let you know how | got on.

Have a good night!

Hayley

HeyHayley,
OK cool, no worries. Just let me know when you get a hold of them.

Also, one thing | forgot to mentionwhatever we do, we should try and have some fun. | realized

shortly after getting off the phone that what we were talking about probaibhded like lots of hard

work. | actually like doing the markets and am usually there anyway at the end for the drum circle, so

| don't mind doing them for that reason. Of course some work may be involved, but having fun is
important too! You may want tiink of something you enjoy doing and combining that with a

human rights event. Some months ago Cate and a couple others were talking about trying to screen a
documentary at the Byron community centre which focussed on a human rightsl isané

remeniber anything about it really and I'm not sure they made it happen, but | don't really watch
movies, so | was happy for them to try and organize all that. Anyway, just something to keep in mind.
Good night!

Jay

Wednesday, September 23, 2015
EMAIL
Hey Jay

I've only just been able to get a hold of Tess at the byron markets. She's just asked me to send her an
email requesting a spot and just generally about what our stall will be. She asked if we were
fundraising and if we would have a 'money buckesizid we'll mostly be informative with brochures,
information, petitions etc. Please let me know if this isn't entirely right or if i've méssghingand

i'll add it to the email i send her.
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| definitely agree with your last email and incorporating whataemjoy into thevork. It might seem
like more work just trying to start it up again but | definitely think we will have fun with it

I'll let you know about the markets as soon as i have a reply :)

Hey Hayley,

OK cool. Tell Tess we definitely will not be fundraising. The reason she has asked this is because if
we are, we'll have to pay a fee to have a stall. In the past, we've never had to pay because we don't
raise funds, and until we reckon have enotagbell to more than offset the cost of the stall, we should
keep it that way. Actually, there's a little more to talk about for fundraising, but let's save that until the
meeting or just next time we talk on the pherssentially, I'd rather not do afyndraising ever, and
Amnesty subcontracts other companies to do much of this.

| sent out the email last night about the next meetiatid you get it? | haven't had a chance yet to
contact Cate et. al. but hopefully will do that today.

Fun we willhave- talk soon!

Jay )

Monday, September 28, 2015

EMAIL
Hey Jay

just wanted to update you on the market situation (although there is not much to be updated on). |
wrote an email to byron markets as Tess requested last week just after | emabetbyguput |

haven't heard back from anyone as of yet. | emailed again today just to hopefully push this along as
the market is this weekend, and | also tried phoning again. But still no response. As soon as | hear
from someone | will let you know, andnill keep trying to get in contact with someone if they don't
with me.

I didn't get the email though that you sent out for the next meeting? So maybe if you could send that
again that would be awesome :)

hope you had a good weekend and we'll talk soon!

Hayley

Tuesday, September 29, 2015

EMAIL
HeyHayley,

Do you know about the current Community is Everything campaign? Basically it's about the
extraordinarily high rates of indigenous youth incarceration, which could be considered a continuation
of the stolen generation. You can read all about the campaign
here:http://www.amnesty.org.au/activist/campaign/35616

Or simply read the attachment I've included below.
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I just fourd out that this week is the week of action! It's a rathemtasute effort, but I'm going to try
and raise some awareness of this issue in Mullum later this week and collect some signatures for a
petition. If you'd like to help, please let me know. Tatlon. See yotiayley.

Jay

PHONE SUMMARY
| spoke to Hayley on the phone and relayed to her the email | just read from Andy Scott at the

Regional Amnesty Office in Brisbane.bsl woadkn bte chae

| 6d been so ridiculously busy, but this week is

campaign. Andy mentioned that if a group had not formally planned an event but still wanted to get
involved, he suggested just printing effime of the petitions that will go to our respective state
premiers [/ chief ministers and hit the streets
Hayley we just do that and not worry about the market this time round, nor the Monday reeetng

I didnét realize, but that Monday is a holiday
to drop the sign, a table, a couple of chairs, and the bag of documents to Aurora on Thursday so we
can have them ready for Fridayay! J

EMAIL
Hey Hayley,

Below I've attached some documents to print for Friday. For the first attachment if you can print out
perhaps 10 copies of the second page, which is the pledge, that would be great. A couple of colour
copies of the first page just to havetbe table would be cool too. The second attachment is the
petition to the premier. If you could print out about ten copies of it too that would be greht

colour ones if possible. Thanks Haylelpoking forward to promoting human rights with you on

Friday. See ya!

Thursday, 1 October 2015

EMAIL
Hey jay

So I've got everything printed and readytimmorrow | have just looked at my calendar and i have an
appointment at0:30amwhich can take up to an hour. If it does | won't get to Mullumbiontityl just
after12:00pm Hoping this won't be a problem? | realise it would have been better to get there early to
set up. And that's only if the appointment takes an hour. Let me know if this is a problem.

Thanks!! I'll see yodomorrow

No problem Hayley, I'll just print out a couple of black and white copies of the petition and bring
them with me to get us started. See you tomorrow!

Jay 1)

Tuesday, October 13, 2015
EMAIL
Hey Hayley,
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How's it going? How about your sties?

I'm now operating in ovedrive trying to get my thesis in on time and am just writing up the results
and discussion section on what we did together. Anyway, | just wanted to let you know | haven't
forgotten about you or the petitions we got sigiiduk day after we hit the streets in Mullum | got an
email from Andy saying that he is going on leave for a couple weeks or so. | wonder if in the
meantime you might just call the Amnesty regional office in Brisbane, introduce yourself to
whomever answelthe phone there and ask them where to send the petitions?

Let me know how it's all going when you get a chance. Peace!
Jay 1)
Wednesday, October 14, 2015

EMAIL
Hey jay!

Hope your thesis is going well, and not to worry | didn't think you'd forgotteadldd the amnesty
office the followingMondayafter we did the campaigning. Had a quick chat to a lady there and sent
off the petitions so they should be there by now!

| realise how busy you would be now so I'll just do bits of research when | havdrsertime in
what we can do and try think of a few ideas so that after your thesis when we regroup I'll hopefully
have some direction!

Good luck with your thesis :)
Hayley

Hey Hayley,

Ok cool. That's agsome you're taking the initiative to do those thinggsep it up! :) | had a missed

call from Tracy at the office in Brisbane who sent me a follow up email about the upcoming Write for
Rights campaign. I'll forward that to you after | send this emedickon we should get involved as

we did last year, especially given the increasing success of these campaigns over the last couple years.
Let me know what you think.

In terms of what else we can do, | really think it would be great to propose to B&yaFie do a
weekly radio show on the UDHR, and create, say, a 30 to 60 minute program each week, covering
one human right per week. It might be fun to do that together and a Bay FM host. Might you be
interested in that? If so, | can start looking intafter | submit my thesis.

One more note, in my thesis I'd like to include a photo of us carrying out the petitioning for
‘Community is Everything'. In order to protect your identity I've edited the photo to black out your
face, but | reckon it would lookeaps better with without it. Can | have your permission to include the
photo of you without blacking out your face? If not, please don't feel any pressure to say yes at all, |
just thought | would ask, and of course if you don't want to be identifiéddl keep the black out. Let

me know your preference.

Thanks Hayley. Hope your studies are going well!!

Jay )
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Friday, 16 October 2015

EMAIL
Hey jay!

All those ideas sound great!! We should definitely get onto them when time frees up more!

In regards to the photo, that's fine if you wish to use it, there's no need to sensor out my face. I'm
happy to be identified.

Hope the thesis is going well!

Talk soon,

Awesome. | remember this woman who was at a meetiagather group I'm a part ethe Ngara
Institute, and she worked at Bay FM and described the process for getting on air. | reckon we'll make
it happen just gotaget this thesis submittedn t he next dtakrstonli ght . OK,

Jay 1)
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Appendix G 1 Proposed Timeline

Stage Time (all dates are in 2015)
Administration of questionnaire May i end of June
Follow-up interview EarlyT mid-July

Member checking End of July

Data analysis and plan for first cycle of action | Early August

Liaise with students and implement first cycle

action

Mid T late August

Observation and reflection on cycle one

Late August early September

Planning for cycle two

Early September

Implementation of cycle two

MidT September

Reflection on cycle two

Late September

Final data analysis and write up of results and

discussion

Late Septembér early October

Final Submission

Midi October
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Appendix H i Ethics Approvals

HUMAN RESEARCH ETHICS COMMITTEE (HREC)

HUMAN RESEARCH ETHICSGMBMITTEE (HRESC)

NOTIFICATION

Ta Dr Bradley Shipway and Jason van Tol

From Professor Bill Boyd

Chair, Human Research Ethics Committee (HREC)

Date 2#April 2015

Project nameStudent Activism: A Better World through Moral Praxis

Approval Number EEII$-106

Dear Bradley and Jason,

Thank you for the expedited ethics application red®pieb. This was reviewed by Chair of the HREC Professor

Bill Boyd and is approved. Please note the ethics approval number above.

All ethics approvals are subject to mandatory conditions of approval. These must be noted by researchers as there is
compliace and monitoring advice included in these conditions.

The Southern Cross University Human Research Ethics Committee has established, in accordance with the National
Statement on Ethical Conduct in Human ReSeatin 5/Processes of Research Gmecamal Ethical Review, a

procedure for expedited review and ratification by a delegated authority of the HREC.

Please note that when this research is ratified, if there are further queries by the HREC or its reviewes, then the researc
are responsiltie address any queries before their research commences.

Kind Regards,

per

Prof. Bill Boyd

Chair,

Human Research Ethics Committee

SCU HUMAN RESEARCH ETHICSITOBBSCU HREC)
NOTIFICATION

Change of Protocol approval

To Dr Bradley Shipway and Jason van Tol

From Professor Bill Boyd

Chair, Human Research Ethics Committee (HREC)

Project nameStudent Activism: A Better World through Moral Praxis
Approval Bte 2% June 2015

Current

Approval NumbeECN15106

Dear Bradley and Jason,

The amendment to this project submitteddan€2015 was approved by the Chair of HREC Professor Bill Boyd.
The Changes approved are as follows:

1. Include students form EDU10513 in participant group.

Please note that all requirements of the original ethical approval for this project still apply.

Should you have any queries about the SCU HRECO&6s cons
ethicdismore@scu.edu.au . The SCU HREC Terms of Reference, membership and standard forms are available from
http://scu.edu.au/research/index.php/dds?cat_id=1225#cat1225.

SCU HREC wishes you every continued success in your research.

Kind Regards,

per

ProfBill Boyd

Chair, Human Research Ethics Committee
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SCU HUMAN RESEARCH ETHICS COMMITTEE (SCU HREC)

NOTIFICATION

Change of Protocol approval

Ta Dr Bradley Shipwisly,Jason van Tol

From Professor Bill Boyd

Chair, Human Research Ethics Committee (HREC)

Project nameStudent Activism: A Better World through Moral Praxis

Approval Date2#August 2015

Current

Approval NumbeECN15106

Dear Bradley and Jason,

The amendment to this project submittedhagu 2015 was approved by the Chair of HREC Professor Bill Boyd.
The Changes approved are as follows:

1. Expansion of participants in the study to include an externaléviagtbesiststtidying Human Rights.

Please note that all requirements of the original ethical approval for this project still apply.

Should you have any queries about the SCU HRECO6s cons
ethics.lismore@scu.edu.au . The SCU HREC Terms of Reference, membership and standard forms are available from
http://scu.edu.au/research/index.php/dds?catedt 225

SCU HREC wishes you every continued success in your research.

Kind Regards,

per

Prof. Bill Boyd

Chair, Human Research Ethics Committee
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Appendix | T Interview Transcriptions

**N.B. The interviews are presented in the ordawlmch they occurred: Winona, Mandy, John, Elle,
Neil, Barbara, Brian and Hayley.

Interview with Winona i 201507-14

[0:35]

JvT: Can you just el aborate a little on those i s
and why theyyoun?e i mportant to

Wi nona: Well, wum, | just think thereds not enoug
environment, and that children are nowhere near
a big thing that | hope to teach my future udt s because the earth is goil
know?

JvT: OKe

Winona: We need to look after it.

JvT: OK, any idea how you might do that?

Wi nona: Um, well, educating them. And | al so hopg
slums there, and | hope to one day go back and um, potentially either work over there or start my own

sort of, company up.

JVT: OK,yeah I sawthat[lookig t hr ough questionnaire] élcammaw t ha

you talk a little bit about that it sounds 1i ke
Wi nona: Yeah, t hat was um, my aunty actually wor
aconferencethr e t hat um, ended upébasically she went t
international students from Cambodia and oneds ¢

and the other died oféthe dad gave theyhadmaum AI DS
very hard upbringing and, blah blah biah

JvT: So these were two students at your é

Winona: Now at an international universitynternational school | should say, in Singapore.

JvT: OK.

Winona: And | think that um, just really touched myngy, and she heard about their home situations

and how they were brought up and decided to star
I should say, and we raised enough funds to go over, um, help out certain people, you know, whether

it was ababy that needed shoes because their legs, um, they were born with bent legs and needed

them to be straightened, and we built a library and filled it with resources foiferfprbfit and non
government, um, school o v &dy, ahdum,ryeah wehjuattwdrleed r un by
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over there and taught them and helped them with, ah, educating, not just on, um, not just on your

typical subjects, but also on things | ike aborti
JVT: Sure.
[3:25]

JVvT: So | just wonder um, prior to that, like, trip to Cambodia, because that sounds pretty big, um, do
you think you would have the same answers here [referring to Part B, Q2 in questionnaire], did you
have the same answers hereé

Winona: Ahwell, tobdronest , beforeémaybe not education wor
teacher aide work for about 6 months before | di
be ateacheryouknowbe a buil ding block of these kidsodé |iv
JvT: Mm Hm

Wi nona: I mean, |l 6ve al ways been pretty big into

JvT: OK. Can you think of um, or attribute that care to any particular um cause or event in your life? |
mean, were your parentsé

[4:18]
Winona: Yeah,Ithnk my parents just probably didndét dril
way showed me why we have to do things a certain way and | guess | was shaped by that and | think

within myself |1 6ve just always thought, why? Why
[5:13]
JvT:Doyu think that worl dwide part of it [ Wi nonabos

influenced by your trip to Cambodia?
Winona: Yeah, definitely. Definitely.

[7:52]

JvT: What do you think might be the furthest extent you might go to in order to proneote akh of

those causes?...Could you envision yourself under some circumstances perhaps participating in a
blockade or putting yourself in a situation where you might get arrested or even hurt or something like
that?

Winona: If | was there in the momeautd it was about to happen, a hundred per cent because | feel
|l i ke i f youdbre passionate about something, you |
amput at-adgéire that the word?

JvT: Premeditated?

Wi nona: Yeah, pr e nneahd findeatdiffedent way@fdyoing aboui iy dspegially if
Y

ités going to ut my career on the I|ine.
[10:15]
Wi nona: €l havendét even spoken to you about putt

|l i keéburning upé
JvT: What do vy o youmba are?you.refeiihgad? é d o

Wi nona: Like, a feeling of burning up, |ike as i
itds | i ke ailikewhee | thougla abouy doing agretest about littering and stuff.
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[14:27]
IVT:OK,somaybe thereds a |ineébeyond which you probe
[ onedbs nominated by Winona] causes?

Wi nona: I mean, you know what? I f | was in Japan
movie], | would have done exactlywha t he t wo Australian girls didé¢é
Wi nona: ¢é1 wouldndédt have thought about it if | w
JvT: OK.

Wi nona: | dondét know, | guess | canbd6t reallyé
[15:57]

[In reference to Part C questions]

Winona: | mean, | might notbe animpoant €éi mport ant as what other pe.
originally brought up the rubbish that surrounds Burleigh Headland which is obviously sacred land

and every time | go up there, I go up there to have a bit of peace and quiet, have a bit of meditation,

pick up rubbish if | see rubbish thargust pick it up, walk up through the bush and try and find areas

that wusually have quite a | ot of rubbish becausce
leave everywhere.

JvT: OK
Winona: Soitmightndbe a massi ve difference but | feel tha
JVT: Yeah sure, every little bit helps and makes a difference.

on soci al medi a anr

Wi nona: I do posts about this
nly helping

protesting but withtadaseneser t ai

[17:28]

[In reference to Part C question about making a difference]

JvT: Does that belief that you can make a difference apply just to those issues that you pointed

out éor do you feel l' i ke t hat 0 gtsd othpremays oréssuesb e | i e f
about which you can make a difference?

Winona: Yeah | think so, and | think a big part of making a difference for me is through educating
future students that | have.

JvT: OK. And how did you come to that belief yourséf?vas t hat t hrough your ow

whet her for mal or informalé

Wi nona: I think the more that | 6ve | earned since
actually have on a child in the early years made me realize that they feeetoift 6 s onl vy
incorporated in a fun way in kindergarten or wha

them from an early age, whether it be just growing a veggie patch or you know, teaching them about
the effects that rubbish has on the environgent

JvT: Mm, OK.
Winona: Sorry.
[20:01]
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[In reference to Part C questions about responsibility]
JvT: Why do you have that feeling of responsibility, like why do you care, basically?

Wi nona: I donét know. I act ualivihgyin Adistrali® we are s00 w , I
lucky to live here. We areol uc ky . |l 6ve travelled a | ot and 1 6ve
areas that people |live in and | just think that
such a beautifullpace to |ive andéwedre so lucky to have i
|l ook after everything really buté

JvT: Can you umé
Winona: With a focus on Australia, like, our country.

[20:47
JvT: OKéyou said youbve tcomparetdb. Cangougivelaocoupeyfou have
examples?

Wi nona: UméCambodia slumséum, Japan. No smoking
gone about it in a way thatéthe rules are foll ov
smoking on the streeth e whol e time | was there and | was th
certain things into place so theybdve got smoking
therebébs a place for the butts rityrowthemHthought | i ke
that was really greatéThailand, | mean that was
dondt remember much of what their cities were |
were really well looked afteand | guess that is the same here really.

JvT: You mentioned that we should really try ano

Winona: | think we should take care of everywhere, but | think people need to be able to relate it to

where they are. And for peoplewhalr en 6t travelled they need to sece
do in other areas of the world. You know, Bali, | swum [sic] amongst used sanitary pads and surfed
through storm seasonthére ver yt hi ng i s just swept tohuety idnotnod tt h

know any better.

JvT: Mm hm, OK.

Wi nona: Theyo6ére not educated on that. 1tds just
[23:06]

JvT: When you first learned, or maybe while you were learning about them, can you describe some of
theemotions you felt?

Wi nona: Il 6m feeling it right now. Um, just wish
kind of makes me feel sad in a way because | feel like | might not even see a change in my lifetime

like a big one [crying]. Butuny eah, | guess itdés kind of Ilike | g
I dm burning up and stuff that | want to do somet
[23:52]

JvT: So | guess it makeis you feel l' i ke someéfrus
Winona: Yeah. | guess o , and | i ke, | need to want to do mor
hard being a uni student, working two jobs, not really having any spare time as it is, but wanting to be
able to help in some wayé[sniffling].
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JvT: When you were in Cambodiabrh e tri p that you describedéwere
intense or different than 1i ke, say for exampl eé

Winona: | guess | felt sad about both but | think | was more angry in Burleigh because | felt like

people should know, should have a better [or fAbi
environment and whyijugtwalk, valk tvo rhirdutesdback down thetpatha n d
where you came, where the bin is on your way out and putitinghere know, [sni ffling
leaveittheré | i ke, youdre | ucky enough to | ook out at t
JvT: OK so a bit of angerémakes you angry?

Winona: Mmm, sad. | felt really sad in the slums because | felt sad that people omeljvead t

amongst that, and two that they didndét even real
I guesséthatés just how it is.
[25:51]

JvT: Do you think thereds anything that teacher s
in pursuing resolutions to the issues that they care about?

Wi nona: Yeah, definitely. I dondét completely unco
far enough in my degreeéor, have had enough expe
defint el y think that you can incorporate it into al
activities and the way that you went about it. )
They would need to be more involved in maybetalite pr oj ect éproject to help
understanding ofélike I 6m thinking of young, you

be speaking to middle to older primary kids, and just making sure that they have an understanding and
that they are educated on the effects and maybe even seeing what the earth looks like at the moment

and what it potentially could look Iike if we do
relate it back to the f uduce gendratians and potbndialyGceuld evera t - wi |
happen while theyor alive and that theyoll él doc
generation is that they dondét reallyéif theyore

[28:03]
JVT:How many of them [people who dondét care about
might have children?

Wi nona: I have no idea Il really have no idea bu
even think theyodére really thinking about the fac
it.

JvT: Mm hm.

Wi nona: | <coulsd justwrmarydéetéraant § de a.

[29:45]

JvT: How far would you be willing to encourage your students to take action, or to be responsible for
the issue that they care about?

Wi nona: I think they should go as fasthatatengt hey wa
feeling of wanting to go out there and protest,
think they should do it. But , | do understand th
their choice.

[30:39]
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JVT:ljust wonder éif you might guess at what some of
teacher, to get them [the students] to do that [being active]?

Wi nona: éMaybe, researching into | ocal étheyodre n
sometling about that and you could even maybe interpret that into something for your students and

get them involved in a wayébDifferent schools do
patch, teach the kids how to grow, how to harvest, make food W |, the food that the
enj oy it. ltds rewarding for them as well

JvT: OK.

[32:03]

Winona: What do you think?
JvT: What do | think [laughing]? Ah, thatés a wh

Winona: Watch out [laughing]. No, but | am interested to havectiratersation with you though,
because | would Ilikeélike | havenét really spoke

JvT: Oh really?

Winona: No, not at all.

JvT: Well, why not?

Wi nona: I donét really know,oppguttssi bectaaser ¢ alh
JvT: Well you can talk to your classmates any time.

Winona: Ahh [sighing], yeah, no one really speaks much [laughing].

JVvT: Really?
Wi nona: I donét think so.
JvT: Ah, maybe thatés why | thengagedmdigcussion. har d t i n

Winona: Ahh [laughing].

JVT: [laughing]

Winona: No one ever wants to tdlkn any class.

JvT: About?

Wi nona: Thereb6s about three of us that talk, and
JvT: About?

Winona: Anything.

JvT: So what are the othstudents doing?

Wi nona: I donét know, maybe just afraid to speak
talking. Maybe theydére shy. | dondt know.
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JvT: OK.

[33:12]

JVT: Is there anything else that you can think of on this topic that youtavaay, maybe something
that you want to add to any of your answers there, or anything on the topic?

Winona: No, but maybe you can send me in the way of a protest or something.

JvT: Sure, we can work on that.

Winona: Yeah. That sounds great.

Interview with Mandy 1 201507-14

[3:44]
JvT: How did you find out about all this [issues concerning laws of surrogacy anégeame
marriage]?

Mandy: When | was in high school wad to do an assignment for community and family studies and
we had to choose from a list of different things and surrogacy was one of them so | did my assignment
on that and found out so much stuff about it.

[4:05]
JvT: So since t heetr stoinmdd ydanywdw dkiynowh opdbs been af-
laws [that concerning surrogacy and that concerning Smxenarriage]?

Mandy: The gay marriage | do. | have family members that are in-saxlationships, that

haveéli ke, mya samesdxfredationship, they $iad tomo to New Zealand to get married,

but then itdés not counted at al/l in Australia so
have a few for the gay marri agealotdfidiferestur r ogacy,
peopleds stories.

JvT: So your godfather, did he, do you know i f |
Mandy: No, theydére not interested in childrenéth
[5:05]

JvT: Your awareness of that saisex relationship in your familly did that precede you studying that

in high school? Those surrogacy laws and those associated wittssammarriage? Like, did you
al ways know that your godfather wasé

Mandy: Mmm, yeah, | 6d al ways knownéuhh, t hat 6 s t
opposed to it, I dondét see a problem with it at
[5:35]

JvT: How about thisonet he t hird one? Whaling | aws and dol ph
theéwhy is that one i mportant to you?

Mandy: Have youeer seen the movie 6The Coved? The docun

JvT: | think I éve seen clips from it.
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Mandy: Yeah so | watched that in high school as well, and it was the most messed up thing | have

ever seen in my |I|ife. So | d i ode aswell, bhiad towrie | i ke | (o
aéli ke a reflection or something about itéso | ¢
understandél just candédt wrap my brain around why

slaughter that many whales. It just I$®eso unnecessatry.

JVT: OK, so you first became aware of this issue when you were in high school?
Mandy: Yeah.

JvT: This assignment that you did or reflection that you did?

Mandy: Yeah.
[7:59]
JVT: | just wonder, like, why that one assignment imhhigs c hool éwas so i mpact ful

just roughly how many years ago was that?
Mandy: When | saw thé
JVT: Yeah.

Mandy: Umm, | saw The Cove when | think | was i n
beenéfive years ago?

JvT: OK. fSo rt mehtidse aago, but it stildl stuck for
Mandy: Mmm
JvT: Whyél just wonder, why it made such an i mpr

when you watch the news there would be alsl ki nds
acts. Like, what was it about that, that really made an impact on you, and why you care about it so
much?

Mandy: I just thought it was so outrageouséthey
dolphin and whale slaughter].

[10:38]

JvT: So wlen you saw this for the first time, do you think you can describe how it made you feel?
Mandy: Horribleéitbs more of I ike a humanity thi
race that | am, you know? Andsémebbhil dgblti kenaigh at
just Ii ke a real élike itbdés a real hei nous act, &
[12:29]

JvT: I just wonder also about these ones [gay ma

related. When yolearned about these ones, how did they make you feel? Like was there something
in there that triggered a specific emotion for you at all?

Mandy: Well the gay marriage one, I definitely t
have theright o marry whoever they want, no matter what
well, with my godfather and | have a few other family members, and what not, so | saw how that

affected them.
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JvT: Mm hm, how did it affect them?

Mandy: Wel |tétbheetyt eero otkhan you could i magine so th
anything like that. They kind of just worked their way arouridtith ey 6 ve sai d for year.

years theyoébre married, even though theyodre | egal
JvT: Sure.
Mandy:Sot hey6éve kind of just taken it upon themselyv

them, but they dondét portray that as much as a |
their own sort of way.

[14:16]
JvT: What actually movegou to start, say for example signing a petition about it [gay marriage].

Mandy: Just when | researched them, | was just that in shock that some of those laws exist so | was

just like, wellwhatcahd o about i t? So | 6ve rieanegwhatevéreod how |
found petitions and all sorts of things to |ike,
JvT: So, this one here [referring to Mandyds que

demonstration, was that related to one ofehssues?
Mandy: It was a Sea Shepard one.

JvT: Ah OK.

Mandy: Yeah with the whaling.

[15:49]

JvT: What do you think would be the furthest length you would be willing to go to do something
about one of these issues?

Mandy: Well, | feel like ifitaffet ed me directl yéthen | would go to
difference.

JvT: OK

Mandy: But |1 édm not sureéitds hard to say.

[16:40]

JvT: OKébecause your godf at herihiesd,s ppraerstu noafb [yyo ubre
Mandy: Yep.

JvT: Do you think because, even though thatos nc
youéthat 6sét hat might cause you to, | dondt know

somehow, impacts ngbudirectly, but somebody close to you?

Mandy:Ye ahéyeah, definitely think I woul d. Li ke,
that and like, go to Mardi Grass and all sorts just to, you know, put myself in the situation and realize
like, what can | do about it.

JvT: OK
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Mandy: Yeahandkie i f it , | lhekakesitvergwel and deals withditsn his own way
and stuff, I feel l i ke thateékind of, makes me no
myself in there as much as | would if he was more concerned with it.

JvT: oK, yeah, so because it doesnot bot her him s
Mandy: Yeah, i ke it stil | it stild]l bot hers meé
[18:39]

JvT: So |ike, doéso noncty, dofhey? Ordosary of trese issuss affe€tf e c t

you directly?

Mandy: | mainly really say the whaling and the dolphin one, in relation to food.

JvT: OK.

Mandy: Li ke, the dolphin that they someti mes put
JvT: OK

Mandy: éand Isutyounéverlreally &e surb about it, or like, going to a restaurant or

whatever and youbre never a hundred per cent sur
of the reason why | became vegetarian.

JvT: Oh, youbre vegetarian?
Mandy: Yeah.
JvT: Oh, OK. I didnét know. Oh yeah right, and s

Mandy: Yeah, dinitely. That had a big impact.
JvT: OK

[21:19]
JvT: But | ike you said, this [surrogacy | aws] he

Ma n dy : mjNsbvery ihtérested in it.
[22:22]

JvT: [In reference to the second question in Part C of the questionnaire] Why are you not sure about
the possibility of you making a difference or your ability to make a difference?

Mandy: |1 6ve |julsdl inewenr dfeeoanea paeargson can changeé
takes a | ot more than just one, and | donot f eel
JvT: Why not?

Mandy: 1 6m not sureéldm not very goonmfrat getti ngd
JvT: OK.

[23:18]

JvT: [referring to the questionnaire] So youdve
you were part of t hos e, um, coll ective actions,
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that event was, aould make some kind of change or difference or exert some kind of political
pressure or something like that?

Mandy: Yeah, | definitely think big events do.

JvT: OK.

Mandy: Like a big gathering oféa wholeorgroup of
whatever, that that can definitely change something, and | felt like | was part of something, | felt like |

was really contributing to something.

JVvT: So, in those contexts when you were with other people, you felt like you could make a
difference?

Mandy: [nodding head]

JvT: Soébut outside of those contexts, you donodt
Mandy: Yeah, | guess | O6m just not that confident
donot feel likall madbblet oli ke person

[25:04]

JvT: I 6m just thinking about, again, just going
with other peopleéin many cases theydédre planned

would ever help to organize such event?

Mandy: Mmm, yeah 106d be very interested in doing
JvT: OKéfor what reasons, or | ike, what would yoc
Mandy: Any big important issue, |  seepapddwamté | | k e,
to help other people to understand why ités i mpoc
needéot her people to help me, to help them, do vy
JvT: Mm hm, OK.

[28:27]

JVvT: [Referringto Part Cofthequeso nnai re] Why do you feel that yo
and youdéll take responsibility for the future, &
problems?

Mandy: Well, with these exi st i nhpppenedsolbcbouldpr obl e ms
have played a part in that could have played a part in why it became a problem. So, when it gets to

the future generations or whatever, I donét feel
problems if | had somethingtbo wi t h it becoming a probl em. Li ke
responsibility.

JvT: OK. I s that why you ticked disagree for thi
Mandy: [ Laughi ng] I just contradicted myself, di

JvT:No, no. | thought what you said just substantiated it. | thought it was entirely in line with what
you just said.

[30:50]
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[When asked to repeat and summarize argument just given above]
Mandy: Big believer of cause and effect.

[32:45]
JvT: Whatwouldma&k s omebody sur e, do you think, t hat t he
society and personally contribute?

Mandy: | feel like it definitely has to affect them directly.

JvT: OK
Mandy: Like, if you have reason to believe that that is wrong, armléd n 6t go by your va
morals or whatever, then youbre going to take a
JvT: OK.
[33:51]

[Referring to Part C questions about responsibility]
JvT: Why would people feel responsible, or why do you feel responsial@ at

Mandy: Well, | personally feel responsi bl e becald
actually, that just kind of sums this whole thing up

JvT: Mm hmé

Mandy: AWe dondét inherit the earth b&r8m, our wante
make a better place for my children and for thei
responsibility to make them have a better experience, do you know what | mean?

JvT: Are you planning onpérrvomgl|l chdf |largeué&s tSioomé§
Mandy: No, | am.

JVvT: So, do you think that maybe people who would disagree with those statements might be people

who donét have children? Or maybe theyé

Mandy: Not necessarilyéthey couledsond.i sagree with
JvT: OK.

Mandy: Like, they might just notél dond6t know, h
future generations, or just notéreally care abou
[35:25]

JvT: How do you thinkéumépeopl e canpedpleeéuhébr ough
Mandy: I can definitely pinpoint mineé

JvT: OK.

Mandy: That was definitely to my upbringing. My
reiterated the fact thatétreat people how youdd
youthd you donodt | i ke, would you do that to someon
to them? Just all the thinking about how other ¢
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JvT: Mm h mé

Mandy: Thatoés how | was brought wupé
[39:13]
JvT: Would youfemythe beadeher toéencourage the s

need to do it themselves?

Mandy: Not necessarily. | just think that if you believe in something enough, and if you have an
explanation as to why you believe in that, then anythingealty happen.

JvT: So what might be some of the explanationséo
class to get the students to actually move beyond, just talking about or thinking about, whatever the
i ssues are t hat asytoécualy ddirgadmething about thdm?i n ¢ |

Mandy: Well when you were just saying thlat | was
work in a kindy / year one class, every other da
therown pr obl ems. So, if they have someone next to

they come straight to the itle akceh edrn,o,wenbhvaet baereen tthr
need to take before you get to that point?56

JvT: OK.

Mandy: jSuos,t éirteéssol ving their own conflicts. So |
you need to learn how to resolve your own conflicts before you can go on to thinking about someone
el sebs.

[42:37]
JvT: To what length would you, if at all, wouldy be willing to encourage your students to engage
in the resolution to some issue?

Mandy: Probably as far as theydre capable to.
JvT: OK.
Mandy: I feel l i ke ités definitely something tha

resolving ®mething on their own the first time then maybe you can model them through that and
guide them through it and help them to build it up and up and up.

[45:20]

JvT: Can you think of anything about some of the specific things that we might be able to do as
teachers to get other people to feel empathy, feel responsibility, feel that they can make a difference
and actually start doing something?

Mandy: I feel l' i ke thatdés definitely a case of t
class that e really interested in one thing and others that are really interested in another and you

mi ght find a kid whods not interested in anythin
you get one.

Interview with Johni 201507-17

[No issues were selected on the questionnaselected at the beginning of the interview were: climate
change, the human rights of refugees, human rights in general]
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[0:28]

JvT: On Question 2 hereéyou didnét select any i ssu
you werendt sure, because you didndédt have any ti me
John It was a bit of both really. | was mostly not sure which one and runnimgf time, just not having

the time to go through and write it down really.

JvT: OK.

[1:00]

JvT: éWhat are some i mportant issues to you, aside
environmental, economic, culturiasomething that you ca about.

John OK. Wel | climate change is really a big one. T
oneéah, probably human rights in general reallyéan
JvT: OK. So the first one you mentioned is climate change.lydsithat one important to you?

John Wel |l éif you donét | ook after the earth webre n
generations arendét going to have it soéwedre not g
continuesgasig at this rate, theyo6l.]l either have to cull
natur al resources that we have oréwithout those re
JvT: Mm hm. | actually dondt r e aylddyputhink.omhatisie aps abo
about climate change that might destroy the planet and our use of resources?

John Oh, itdés just the emissions, mostly the emissi
natural resources that, kindiof h anthéesr e | ki nd oféreally believe that
more, ahéwhatdés the word I édm lIlooking for? [l aughin
JvT: ltds OK, take your ti me.

John éSorry |1 6ve just gone bl ank.

JVT: OK, yeah take your time.

John Hméi t 6s more just the destruction of natural roe
energy and stuff |like that, |1 é&m more that way incl
those lines.

JvT: OK, alright. So the umé

John | probably didndét answer your question there r
JvT: No, no. I mean as | say, [ donot really know

I do know, but um, perhaps because onthdmmobrty know so
list. So | just wondered since it was the first one [for you], why that you said

John Yeah it was the just the first one that popped
mor eé

JvT: Oh, OK. So, you gave tlighe secondon@as about refugees in particul
one has been quite a hot topic in Australia, has been for a couple of years, why is it important to you?

And i f eddidgegt wer e n

John Well, theydébre human beings
l'ly sinking just to get

boat, full of water, parti
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because if they want to do itltheat ,6etmthem .| Nmtt ilceeki mer
into the country but ithey want to escape a war zone and they come over here where they see us, the

Western world and stuff | ike that where itods free
equal opportunityéthen, yeah¢

[5:13]

JvT: OK. Some peoplewouldargu t hat these refugees are not de fac
jumpers or coming here illegallyéor illegitimately
John Someone said that argument, well ,rstanditteyf qui t e h
I understand the reasons why they do want to do that. But then again, for legal purposes, if they want to

come in illegally then it goes into a completely d
seeking asylum, refuge@al al | t hat, then ités a bit of a differ
JvT: OK. And why is that?

John Pardon?

JVT: Why is that?

John Why is that? Just because, itds my belief that
and then they get treated liker ap, by our government, they might as
trying. Because they come over here, they see that and then thieytgate now the doctors are not even

all owed to specify if theyodre wryoncgan igio whoatjdasi |h.ap

JvT: So you just made reference to this doctor, for example, is not allowed to speak out against something
that they see in this detention centre. So, could
about exactly?

John | believe there was a law or something brought in where doctors and staff of a certain detention

centre arend6ét allowed to speak about what is happe
rights of the patients and their healthorgth 6r e getting enough food, if th
healthy, if theyodre secure, theydre not sleeping o
theyb6bre not all owed to speak ©0whichissadoonuof, redlljhat , whi ch

censorship, really.

JvT: OK.
John | f the doctors are there to help and some of t
not allowed to do their job, they®oratterqurpatiensslinl owed t
this detention centre, theydre suffering from thes
the Australian government, then it kind of defeats
help, iftheyandt speak out and say O6we need this, this,
saying 6oh no, theyére fine, you dondt need this,
JvT: OK.
[8:34]

JvT: Why is this particular topic so important tmuycompared to other ones? What is it about it that has
really caught your attention and care?

John | suppose just the media more so than really a
past couple of years arnavert:6ss gaisal bneedi a,o0 nmbeawsd,e da
and you kind of goéthe first time you see it, you
into it and realize whatdéds happening trihatitstarts st art
to get worse and worse and worse and worseéand t ha
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JvT: OK, so the refugee issue is really important
media.

John Yeah, and it always givesiii t 6 s nsoirdee do ntehanét hey dondét show you
li ke if you want toé

JvT: They do or they donodt?

John They donét show you both sides. And i f you wan
youdve got o omagnoy tdhirfofuegrhenst areas to try and find

JvT: So how did you, those different areas that you need to find the other side, have you checked any of
them?

John | 6ve checked a coupl e. |t ghdeaeboolbamdainews tepost, | i ke
popped up and | just said 6ah, I 61 1 have a quick |
Google, Australian refugees and then | went to one site that stated that this, from the Australian

government, thehwent to another site, and stated something completely different, and then | went to

another site that backed up the Australian government site, and then | went to another which backed up the
opposite point of view, and it was just, all over the pladegrio find a decent consistency between both,

and you can see one, where theyob6re trying to push
Trying to quietésoé

[10:57]
JvT: OK. Soéfor this particul aatigesuéraebdoingeahbge
particular issue?

John Well, therebésél donét know if therebds much tha
thaté[inaudible] one person can change.

JvT: Sorry, whatoés the clich®?

John One personcandonyt hi ng. But itds uméitds a bit hard on
thousands upon thousands of people that are arguing for it and arguing against it, and one person can
barely make a difference, so0é

JvT: OK.

John Theway Itryand lookatits i f | can show and infbeambébpebdbphkewa:
that 1 d&m hel ping.

JvT: OK, itds umésort of | ike about educating othe
John Yeah.

[13:24]

JvT: Whatédo you think is the furthest extent that

Jom: For me personally, the furthest extent would probably be getting in contact with the local MP, but |
dondt thinkéeven that wono6ét do much buté

JvT: Why not?
John Because one |l etter from one person uck a | ocal

JvT: Mm hm
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John Thatés just the way the world is.

JVvT: So, if you wanted to make a bigger difference, could you think of any ways that you could do it? |
mean, you said if you were just acting on your own

John  Wel | , I suppose the biggest difference that |
because soon, the more people understand about wha
they look into themselves and go, oh this is happegiigthis is happening, or they see the other side, the
Australian government side and see that theybére g
where the doctors are not all owed to s8gaeddhe on beh
conditions that theydére in and they go, oh OK s
friends go on and tell their friends and it just spirals and snowballs and snowballs and snowballs, until it
gets bigger and biggerandgbg er and t hat way youbve got a | arger
instead of having one person itbés nowé

(0]
e a
o t

JVT: So is this something you talk about regularly with anybody?

John Oh, | have a couple of friends and primarily family members thatdils¢art up
conversationséeigmpddigadlolnyd smya wncgl ¢ opi ¢ with hi mé

[16:15]

JvT: So is that something you do or you would do,
John | dondét Il ook for that, | d o onito hayethabondperson d s e e k
that just goeséthat will ramble on about politics,
as does a | ot of peopleésoéitds good, I just |ike
differentpointé vi ew, soé

[17:09]

JvT: Are there any circumstances where you would hesitate to do that, or is it something you feel quite

confident talking about?

John As |l ong as | have information and facts to bac
andémbling, then itdéds a bit hard, because theyol |l
your information? But if youbve got facts and info
that you know what youodroeh,t adedilndg ealbscau td, tean & tshoe Y
make sure itbdés righté

[18:05]

JvT: OKéso bec aasguanteywith theffasts, bs yougobinted out, you feel pretty confident
to bring it up in all sorts of circumstances?

John Dependomegend el se brings it up first, then |06l
el seéitds just about showing them a wider topicél
educationéitds just showing peoptésthahttt wededst mp
lot more in depth that people can look other than just looking at one side.

JvT: Mm hméso itdéds a I|ittle bit |ike a teacheros r
John Mm.

[19:21]

JvT: Could you talk a little about yoexperience [of various forms of activism] in this regard?

John OK, well, with signing the petitions and J[cal/l
they wanted to put in a high school aht yReatht, s viitldlde &
perfect because thereds Pottsville primary school,



and the closest high school is Kingscliffe. If they have a high school at Pottsville it just means all the kids
can go to that area, \dhn creates more jobs, and as [laughing] becoming a teacher | see it as a job where |

dondét have to travel far from homeé

JvT: Mm hm

John And | thought éwell, they come up online, signi
signatures fronthe local area, and then when | was voting they had a petition going around at the school

so | signed that because | thought that was great

topic on development in the local areas, and | thoughtnadit as well bring it to light, the Pottsville high

school, and, writing to a newspaper, | believe that was for a cricket club that | was at, and so was the
attending a public meeting, which they wainceed toéd
I think 1920s or something like that, and they wanted to get rid of it to put in a new one but there was so

much uhéthere was | i ke aéfrom the old players that
They wanted to get rid of it, aridere was me and a couple of others from the local team that went to the
Tweed cricket council and a | ot of older players t
keep it, so they come up with a compromise, so they have the old oneamdth hey have a new ¢

JvT: Oh OK.

[22:03]
JvT: Do you attribute that to any of the work that you were doing, | mean, attending a meeting or writing
into a newspaper?

John Um, I think attending the meet memperwiththet he news
mar ¢ h, |l dondt know if there was a march for it, b
the council were there, they seen it as just a development thing where they could build a new thing, build a

new stand snmortehenyonceoyulfdoér t he areaébecause we had

|l ot of money, and they thought well we can pay tha
know whether it swayed t he ¢ ouheylhatl desle up theirim;mdamch t o n
said 6we want to get rid of ité, then they were go

JvT: So does that mean that the work that you did and the actions that you took, and the others who were
al so of the sarevperanpe dtmpvae,t ditd radtl on the counci

John 1 6d say it might have swayed them a Ilittle bit
up their mind theyo6ll go through wit hnsitte anyway, s
council s decision to destroy itéthere was enough
[25:02]

JVT: So, can you imagine any issue that you might act further than that, or further than any of these that
youbve done so far? Something that you might be so

Jom: Passionate towards?

JVT: Yeah.

John Umél donét know reallyéprobably notésee, the t
you could go, would be, either a march or, actually, trying to get into the detention centre itself, which,

both couldpossibly end in a disaster for yourself and the group, but um, stuff withillbcaelc aus e | 6 m
really passionate about cricket andéstuff that wan

many year$ the past, twelve or fifteen years notwat | would be probably quite passionate towards
stopping anything along those lines.

JvT: So what might that involve? Would you chain vy
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John [l aughi ng] I probably woul udbétryinggtwstop ihby eithef a r |, bu
forming a blockade or a group or something to try and combat it.

JvT: Mmm.
John But ités just finding other people that are as

JVT: Yeah, | agree that is an important pafinding those other people. What would you do if you
couldnét find any other people?

John See, thatodés the hard part because, as a single
government or a council or anything like that, but as a grehpre you can kind of match their numbers
or youbve got enough people or you can kind of <cre

JvT: So | wonder, in either of the cases, |like the
really passioat e about. | f you couldéif part of your appr
understand your point of view, and that maybe comes back to what you were saying about educating

peopl eé

John Yeah, yes.

JvT: But | wonder, if it were a topic that you really cared about, where you would, maybe take the

approachéli ke a more active approach about educati
vocal about something, rather than just like a casillabt a barbeque, where you would be like, you know,

theybre going to destroy this cricket ground, I re
ités important and so | 6m going to st derpeoglessmvassin

that wecanform large numbers and stand there together to keep the council or the authorities from coming
in andeée

John See, itdés a bit hard, beegprsak eyrsu wahlewma Wwso ugpete
down the streetorifyduv e got people handing out pamphlets, bu
youol I kind of shun them off, or you wondt make ey
casual conversation itds a | otnéelpeoplew kakerthe pamphletc an g e
read it, then throw it away, or theyodl]ll l'isten to
snippet, but they wondt get the full picture, wher
get your point of view across and they can get yours and you can have a bit of 4 Inextteanter, but
conversat i ehredlrittetdl e« olnivelrtsat i on, and then then go |
and theyo6ll get theibs posht aébnviaed amé thatéi

JvT: OK.

John Because | b6bve been guilty of it too, where peop
reall vy, really strong ideaé, and then | just go th
[31:47]

[in reference to Part C of the questioimeh

JvT: So could you just talk a Ilittle about why you

society] and personally can make a difference?

John A well, as | said, the one person mentality thing for me, well, what can one person reallyTdb at 6 s
what | think. But uméwith the 61l am a change agent
ticked O6unsured, but for the 61 6m an i mportant con
ti cked O0unsurlendthdselioes of the oneé persow thiag, krecause | answered that as if, if it

was just me, not as in a group oOreésubject matter o
[33:33]

[Referring to the last three questions in part C about responsibility]

138



JvT: Can you juselaborate on your answers a little bit here?
John OK, just from 61 am responsibled?
JvT: Sure, yeah.

John Oh OK. | read that question, as if um, just maybe little things like, what can | do to help, like, stop

landfill s, recycle moreéless electricity use and t
was more in |indixoexansdimgt sdolci ahoplrdbl emsd | was
I didndét know what | could do to help fix those pr
problemsd, | ticked &édi sagreebd bec apwblanis, ahaifita f i r m
personally started if it startedfrom me than yes | would click, er, tick sorhyam responsible, but if it

didndét start from me than | di sagree.

[35:33]

JvT: Letds say for example, youy brighght whp chl magbe
begin with you, but because you didndét do somet hin
would you respond to that line of argument?

[36:08]

John é1 really dondt know hotwo | mev,o ud elc awosb aytqu G rf e s
anything, that ités your fault. See | try and do w
more along the I|lines that um, what you do wil/l ma k
justthelitt e t hings with stuff | ike that, it just helps,

JVT: OK. So, earlier you said oh well, you know, what can one person do, | mean, not much, but for this
issue anyway, it sounded like you were saying one person can make a difference.

Johnltmay not be a massive difference, but itdés a |it
as a group or an activist | obby or anything along
wonot be much.

JvT: So a group can have a greaterdotghan

John i one person. But along those lines, you can have one person that started the group and that builds
onto that.

[38:00]

JvT: So just to elaborate on the |l ast comment that
adiffermce than one person, but one person could al so
John éstart the group, yeah.

JvT: Soél wonder iif thatodés something that youéif i
mean would you try t oé gskddyoa thigeadiar putjusbtg@mmeback®it| t hi n
again nowél wonderéif the issue were pressing, you
actually a |l ot of people for climate change say th

or can you imagine any such circumstances compel you to be one of those people who starts a group by
doing something more than just casual conversation or being more direct about the actions that you take to
that end?

John Trying to fsometibFi ng waiskea ot deot [ start an acti vi
people that were as passionate as you to help towa
work and study, because a group thing, everyone must be involved anavgoio Ihave one day at a

certain time where everybody can get there and everyone can lobby, everyone can press their
opinionséités hard to try and find the right peopl
try andé
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[40:09]
JvT: So wheryou learned about these issues [refugees and the new cricket ground] how did it make you
feel?

John | was feelingémoreénot angry as suchémore, I ¢
foréangry, but not passionately angryé
[40:58]

JvT: For each of thoséoth of those issues made you feel like that, about the refugee issue and the cricket
issue?

John More so the cricket one because that was closer to me and | could actually see that | would have an
impact, because it would impact me and it would impdot of people that | know. Where, with the

refugee one, itdéds a bit hard, because | know peopl
JvT: Oh?

John And theyéve finallyéand | 6ve |Iistened to themé
it wascloser to me, where | could actually see, where 1 go to that field pretty much every week, and if they

got rid of it youdd know something wasndt righté

JvT: So who are these refugees? Theyob6re friends of
John Oh, theyodre nrod merad |ayc dudiemtdesnc @ sh etyltbat | see
been working there for three years now and theyodve
the back of work. I candt remember their names to
NT: Thatédés OK. So where is your work, or what doé

John North Star Holiday Resort at Hastings Point.
JvT: And they live in the back you said?

John Yeah. ltds a caravan par k-tehredbedrdorey éand t her eds
apartmentsédown the back

JvT: And so how did you meet them exactly?

John Oh wel | , because | work as a what they classif
guard, run kiddés club, run movie nightséfwas the ki
a week, and the next week | was there they come back, and the next week there they come back, and | kind

of went, oK, theybébre either a month | ong vacation
parents come to pick them up and thenpemson | overheard talking about refugees while | was at work

and | couldnét really just snap turn around and go
around at work | kind of hovered around that area [laughing], and they were talking@tioln ey wer e
froméPakistan | believe?éafter the massive fi
their village got destroyed so they, kind of shot over herehn ey wer e i n, ah, | d
said, fivetosixyearsorsomnéhi ng t hey were there and they fi
just | ike, straight at them, aniyoudgobkeginatentweth c
barely any resources thatoés fal]laonf@i bbéeepsuhfhd
come here.

S
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JvT: So, somebody was belittling them as refugees

John Yeah, snapping at them. Lik
r

, theydd say somet
ot her people, why didndt you t d get

e
y an in here |
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a visa that states that we could live herebgcau t he government over there dic

were trying to get in and ités quite hard for peop
without permanent work and theydve | uisdtworkam me her e,
study or anything |Iike that so they can continue t

booted back over.
JvT: Mm hm. So how i mportant do you think that exp

John é Over hearfroomtgen, awchtauta Itlhyey went t hrough, and what
they couldnét do, thatdés kind of when | went, O6ah

JVT: OK, so was it after that conversation that you started reading more about it?
John Yes, yes.
JvT: And was that justaomef f or was it a couple times you heard

JohnOhitwastheonef f circumstanceél see the two kids that
because they come into the litHetivities area that we have and they always like to join in, and | thought,
yeah, why not | et them run around so0oé But that was
better go find out some information on it, soé

JvT: OK, so that sounded lik@ important experience in raising its importance in your mind.

John Yeah, actually hearing it from someone that went through it, kind of made me want to research it a
little bit more.

[47:08]
JvT: So, as a teacher édoucandoastalteachdsto énboaraige stddentswmbé s an
become active citizens or to pursue the resolution of anything that they care about?

John Wel |l éwhen | was on prac, students | ike to mimi
what they show so ifgu show your students that this is a key issue for you, and you might base a lesson
around it where they have to research it, they for
your students both sides of the story and back it up with informatidriacts and then they go and

research it by themselveséteachers have a |l ot of i
their moral compasses and stuff like that, but if you provide students with information and the facts of both
sidesofhe story and then go and get them to find outé
teachingé

[50:33]
Joon | f | was to come across a topic |ike that [ war
show it, becaluaste lidwes gyt bted iseHow both sides so th

understanding so that they can make up their own mind. Because if you show one side and then completely
neglect the other sidelike | had a couple of teachers through school that didlleaguse | went to a very

religious school, and I 6m not religious myself, bu
el se and | used to question why they didndét show t
[51:50]

JvT: So could you show both sidmd then in the end still lean towards one?

John Not reall vy, I wouldndét do that. I would show b
to let my personal opinion into it.

JvT: Why is that?
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John Because youdre ndygetg themduc amak e htelmei m own d
bring in your opinions and your own side to it and
and then they might go to a different class next year and a teacher says this, whidle rogjter factual

i nformation and might actually br theygnightgo, ch,butew f act
Mr. Smithsaid this and we followed him but if you gave them both sides with the information, then they

can make up their own mind.

[63:17]
JvT: How far would you go in encouraging them [the students] to take action and responsibility?
John Oh, I would encourage them to do anything that
l' i ke you might writ e é&Udase ofthal, thely tae write thairrown lettdr ®,rsaythb ey c a
localcounciloiand once theyo6éve got that, they can then ta
can take it to the government, b u tmuchés pdasdibeeyf want t o
theybreéif theybdbre passionate about that area.
JvT: OK.
John Without bringing my personal opinion into it.
JvT: Right, so if a student was so passionate that they wanted to chain themselves onto something, then
you would qrusitt 83.ay 6go f
John No, not in that sense. Because then thatés put
woul dnoét allow that to happen. I f a kid was that p
possibly contactothechiarénts,pasnsdi cagtepyis it pos
is passionate about that, they want to chain themselves to a tree to stop this from happening, what would
you think?6, because what woul d &aslaredycaar ywmnhawat hi nk
right to protect the child as well as educate then
going on a hunger strike for weeks on end, where i
JvT: OK.

Interview with Elle T 201507-17
[0:57]
JvT: Why are those ones [the issues listed on the questionnaire] the most important to you?
Elle: Well, | guess at the time when | wrote about these they were on my mind, particularly so for the
Aboriginal communities because that was just all, sort of, in the public eye.
JvT: OK.
EIl e: |l 6ve al so al ways b e dongforouriedigensus eocnmunity. f ol | ow
JvT: OK.

Elle: Also, the night before 1 6d been talking wi
that Tony Abbott would choose to speak on behalf of taxpayers, saying how we would like our money

proportioned and wedbve never had polls come to our hol
this, or do you want that? And we were just like, sort of debating about it, like, oh, are we upset about
it? And we werendt so, a ntgofAustralgrs wauld nof be apset u me d t

about their tax money being funded to Aboriginal
decent lifestyle, or the lifestyle that they choose to live in.
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JvT: OK

ElI'l e: The r el oc atgoimghak imtiné to tisgushng thérmi tondo whatove think

they should rather than what they shoul déli ke, N
Great Barrier Reef is that ités such a ceatur al b
thatds gone, what happens then?

JvT: Mm hm.

[5:05]

JvT: Do you know any Aboriginal people yourself,
Elle: By this? No, | donodot.

JvT: OK

EI | e: | m probably interest edingiliamsott of ihterestedirh at éf or
eventually going into rural communities, not to push anything on, but to learn from them. Yeah, so |
guess thatoés where my focal interest comes fr om.

JvT: Mm hm, and why are you interested in that?

Elle: Um, well, Ilwent o hi gh school hereéand |ike | said, tt
in high school, an elective was Aboriginal studies, so | did that and that sort of sparked an interest
right from that point in time. Back then we were just starting to realidenatice about the invasion

and stuff I|ike that soéwhich now is becoming mor
[6:32]

JvT: And so at that time is wasndét aseée

El | e: Accepted. Yeah, it wasnot , definitely wasr
el ders come in and talk about -opehirgigueshii st ory and
[7:16]

JvT: Can you expand a little bit more on that class?dbicagtually had these people come in, | mean,

can you remember any of the particular things that they said?

Elle: | guess they spoke about Maboéhe took, | &n

about the fact that white people had said thaetheas nobody that it was Terra Nullius.
JvT: Oh yeah, yep.

Elle: And at that point, when | was in high school, because it was so long ago, it was just the
beginning processes of it.

JvT: OK

Elle: So it hadndét e v e ncceptedtthatdorigina pebplesaverphere nt wher
before white people came.

JvT: Mm hm.

Elle: Yeah, so stuff like that which was really interesting.
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JvT: And do you remember about ééwhen you were tol
learned aboutings like that, how did it make you feel?

El'le: At firstéawkward? | guessémaybe even a | it
JvT: You were unaccepting, a little bit?

El'l e: Yeah probably. Just because wedd al ways be
being confronted ortoldln ot t ol d, they were just giving us th
it on us, they were just giving their perspective. i,aawas a bit like, oh, really? But then, actually |
remember one of the projects to do was to | ook i
l'inked it, and you sort of became a bit more acc
JVvT: You felt a bit confromtd by it.

Elle: Yeah, definitely. And especially because we were younger.

JvT: What year was that in, just out of curiosity?

Elle: Um, | think | was sixteen or seventeen.

JvT: OK.

[10:04]

JvT: Did they express, when they were telling these staries, any ti me t hey came ir
feel anyépain that they felt or injustice?

Elle: Yeah, definitely. You began to empathize with them definitely. You wanted to know
moreémore of the truth, rather thahmtwpsuenlly t he per
good. And right now, right from that time to now
JvT: OK.

[11:07]

JvT: The Great Barrier Reef issudave you ever been to the reef?

Elle: | lived near it.

JvT: Right now?

EIl | e: Oh , not énowé

JvT: Oh,youlived near it.

Elle: Yeah, when | was umégrowing up | moved all
stufféso yeah, |1 6ve never actually been to itée

JvT: OK.
Elle: Lived near it.
[12:30]

JvT: One of the things that you said also about the reef, was just about how it supports thisi ecology
why do you care about that?
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El | e: Wel | , this was another thing that we were
bri ng up s ecausdthenlsve theemovie€Tbe Lorax, which is about all the trees being

chopped down, and they were like, well, if all the trees are chopped down, what would happen? So, |
guess in that sense it relates back to, OK, when we start depleting our nasysiean@nd marine
system, what will Jlor;agifqrt® ReRausd/therd hdissto bie h lenockffaco ¢ k
eventually or there already is | guess in some instances.

[13:54]
JvT: | s there anything that youdre doing about e

Elle: | signed petitions for both of them and for the Aboriginal communities one there was an Internet

|l etter that you could send to the politicians, v
how far itds gettiln@@ve Sporwyeahl Itdhakedéd as Amme atsy
fund-raising thing you could do for the Aboriginal communities huge bi g wal k, whi c
do but I 6ve got three Ilittle kids [l aughing], Vyo

JVT: For either of those two issues, whawoul d be the furthest extentéo
to do something more radical than that or to take further action?

ElI'le: 1 dondt knowéyoubdbd think that would be enc
what s happenisegwaltrheddhy. ABocawi nal communi ties,
beings itbs pretty socially unjust. Li ke, I woul
sorry, turning the electricity offgoigmg,t@ sdiipn y

sense, | feel that | should be doing something more, but | guess, in the sense of not knowing where to
go from thereéif that makes sense?

JvT: Soéwhatés holding you back iséyoudre not s
Elle:Yeah yeah. Yeah, not sureéand also how to go al
JvT: Soéif somebody sort of pointed you the way
is there anything that woul dél dm just wondering
and a family and so on, and youbre studyingéis t
compromise where you might say, OK, maybe | could stop putting so much energy or time there and
actuall yé

Elle: Put it here?

JvT: Yeah.

EI | e: Uméykanbw. ||l doaedhever real ly, or not recent
muchésat down and sort of gone, alright, wher e
this? And | guess when youodve got takenypovihtmgat f ami | y

process and | guess your world becomes a little bit micro in that sense.

[19:06]

JvT: é[ Referring to Part C of the questionnairel]
personally make a diff er endoyubeleevedhaty ou sai d, yeah
EIl e: | feel, as a parentéal so, |l 6ve al ways wor K
primary school industry, thateitod al most my dut

and that | do make a difference.

[19:56]
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JvT: Do you think that that sentiment is strengthened by you working in child care and by you having
children yourself?

EI | e: Definitely. I think when | worked in childd
that much energy into.it definitely feel once | had children | became more aware and more
interested andécaring about what was actwually go

I think because you think of how you want your children to turn out and how sodgdming and
how they can also contribute later on in life if you instil the right values and beliefs.

[23:36]
[Referring to Part C of the questionnaire]
JvT: So for each of these three you al so agreedEé€

Elle: Wdl, | think as any person in society, that we all have a social responsibility to fix and be
influenti al in some way, shape or form that does
have occurred to have that happen againé

JvT: What sorts of dizies are you talking about?

Elle: Well, | etds just say the White Australia F
JVT: Yeah OK.

El | e: | f somet hing | ike that came back i n, when
person to start espousing these thoughtsandpeopd on 6t question it. Well,

guestioning everything. And we should be socially attempting, just even in the way that we live, to fix
society.

[25:26]
[Referring still to Part C of the questionnaire]
JvT: Why do youydwedEanwltd jfuisx tthem but youbre ac

EIl e: Maybe not so much responsi bl e, but maybeé.
should be doing more. That |1 &d&m responsi ble becadl
[26:35]

JvT: How about the reef issue. When you learned about that, how did it make you feel and why?

EIIl e: Um, sad | guess. Sad that wedbre not more r
that everythingbs her e on améalbdsalevelihataffectsitheds al |
next level.

[27:39]

JvT: Do you think thereds anything that teacher s
active in addressing any issues that ingsthe?y 6r e con
EIIl e: I guess, i f theybéve got something that the
JvT: OK.

Elle: Looking atésay if theydbve seen it in one n
relation to a | oc alwkéamemnlpeess theyfcoufu avnitd ailettemer pou coold
encourage them to write a |letter. Maybe it coul d
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JvT: How far, iif at all, would you encourage you
about?

EI | e: I definitely wouldndt push them where they
would only take it so far as they wanted to. And
stuff | ike thatél prendedbsomethmg likd tithn utif theyrsmokedor a ge t T
their parents about that and their parents wanted to do that, well then, | would definitely.

[30:00]
JvT: What would be the furthest extent that you would be willing to go to address either of those two
issues [mentioned above]?

Elle: | would definitely do marchesél 6d definite
definitely protest.

JvT: OK.
El | e: Yeah, | &m not too sur e. I guess itds anoth
know until I guess it happened, whether | would
do that.
[39:09]

JvT: Do you think you codl ever conceive of the circumstances under which you might put yourself

in the situation where might be doing something
| and or vy o u éayee nat oncyoupoyvin, bugwith a group of people on milaatd, or

maybe even chaining yourself somewhere or lying in front of a bulldozer, or something like that?

Elle: Um, see, before | started studying | would quite easily have done that [laughing], but now that

|l &m going intoéand ¢t¢ake, adddel wookled havehddmne i
moving into teaching, | donét know, maybeél woul
peaceful ésort of protest éLthelgeythatwentupimthstrealbusé r e t h
and stayed uthere for weeks and weeks. It might have been, or maybe | was still in high school, or it

was just after high school. Heébuilt a tree hous
forest and stuff and they were huge, massive old trees, and he spatyere for weeks and weeks

and they couldnét do anything, and they couldnot
Il é[ | aughi ng]

JvT: OK.

EIIl e: I was only young then, but obviousiy again
in the vicinity of something like that happening. But | always feel or have thought that, yeah | would.

JvT: But why since starting to study to be a tes
Elle: That | 6ve become?

JVT: Yeah.

EI | e: I dondét know.

JvT: | s it | utdngoldereocisituetated ty teaching itselfg) e

El'l e: Yeah | guessémaybe it is that 1 6ém getting
arrested for something [l aughing]. Whereas, when

mat t e éma rke é

147



JVT: Yeah, yeah.

Interview with Neil i 201507-21

[0:27]
JvT: Did you say you have more than one job?

Neil: Um, yeah. | cur r en Chingse taleaway placevas aflebvbrg . | 0 m w
driver. | usually do that between ten to twelve hours a week. And then, sometimes they call me in for
an afterschool care job.

JvT: OK.

Neil: At Ashmore, so | help out with that a little bit. Just depending onvayadbilities | just call up

and tell them if 1 6dm available that afternoon.
[0:56]

[ Referring to Neil ds questionnaire]

JvT: Youdre | ust Tlougpendholrspemeakwakng than yod @orstudying.

Neil: Yeah [Laughing]. Yeah, | finthat.
JVvT: So, do you find that working kind of impacts your study?
Neil: Definitely.

JvT: I f you werendt working so much do you do yo
study more?

Neil: | would definitely study more yes, because afterkibe last thing you want to be doing is
studying and before work you want to try to have
finding that time to study is the issue really.

[1:50]

[Referring to Part B of the questionnaire]

JvT: So | wasvondering if you could tell me why these particular ones, famine in unstable countries,
global warming and ISIS are most important to you?

Neil: On a recent holiday to Jordan, in the Middle East, | saw firsthand a lot of refugees coming from

Syria and hownany kids and refugee camps there were and it really like, hit home sort of, just to see

it firsthand. So | guess that whole region of the Middle East, like all of Egypt and Syria and Saudi is

just sort oféit doesno6t becausell heyer sgeeittonthemewsimt t ent i on

Australia unless itdéds on the world news or somet
JvT: So the refugee issue is a l|little bit differ
Neil: Yeah.

JvT: I mean, thato6s OK-pftherhomentthirajreferingtoe been j ust

guestionnaire responses].

Neil: That was just a spwof-themo ment t hi ng, but é
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[2:52]
JvT: | remember during one of the classes that vy
a few different places.

Neil: Right.

JvT: Like Pakisa n , and there was another one you saidé
Neil: Kuwait, Phillipines, Pakistan yeahté

JvT: So when you were growing up did you see, ir

or refugee issues?

Neil: Pakistan for sure there was a lot of um, pgveBecause we lived in a complex and whenever

youdd | eave the complex there would just be begog
actually. There was a lot of poor regions where there was a lot of beggars and it really hits you and,

just paor living conditions.

JvT: So um, but you said this one where it hit home about the refugees was on a recent trip to Jordan.
Neil: Yep.

JvT: So what was it about that particular time or circumstances where you really realized it, compared
to say when gu were younger and you saw some of that?

e mat u

| guess r
f soé

il itods ust el
ds andéplay foot 1 [

- O

j é m just a bit mo
b a w h them and stuf

JvT: Mm, could you talk a little about that? Just playing football with whom exactly?

Neil: Oh just some kids from this little refugee camp. | just went over and they were playing soccer so
| just started playing with them and trying to talk withthemtb t hey coul dndét really
that well, buté

JvT: Where was that?

Neil: This was in Jordan.

[6:10]

JvT: I f you hadndot spent the time growing up in

in the Middle East and having a recenlidhmy there, do you think you would have been as concerned
about them as you are now?

Neil: Yeah | definitely wouldndét have been as <ca
the real feel of it unti/l ylow®s &y thecle ,alonudt t mlkea
on outside of Australia, unless you have cabl e o
scroll through Facebook and dondét really get muc
JvT: Mm hm.

Neil: | wish people were more interestedibiut , yeah, | don6ét think 16d |
JvT: OK.

[7:09]
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JvT: OK, and how about this one [referring to questionnaire], global warming is a little bit different
because itdéds not | ike aéwell , i ntieddreotytothasgs it i S
sorts of things. Il s there a reasonésome reason t

Neil: Well, | go surfing quite a bit, and go to Indonesia and certain times of the year during rainy

season ther eds | upsliutiorin tleioceanlamd uhe beaches arenjusscoveréd with
plastic and just those sort of things. And even
because of the pollution and stuff so itbsé

JvT: OK

Nei l It 6s | ugdtkedlniek eoft tenoswet ddhamgsand it sucks
itds hard to explain.

JvT: So, is that the only reason why? éLike, hov
you saw all that rubbish in the ocean while you
Neil: Yeahwe | | é

JvT: Which is not directly tied to global war min
Nei | : Wel | , my dadébés an environment al science te€
how greenhouse gasses and stuff affectélri ke how
conditions and that sort of thing So, t hat def i
global warming as one of the most important political issues.

JvT: OK. So is that how you managed to travel so much when you were a kid? Was yourtdag teac

in international schools?

Neil: Yep. Both my parents are international school teachers.

JvT: Oh OK. What does your mum teach?

Nei |l : Pri mary school, between year four and thre
JvT: So yoihedadpas s ag uod fation ferqgan en eavironrnental scierce?u c

Neil: Yep. Mm hm.

JvT: OK.

Neil: And heds al ways taught me to recycle, and§é
have on it.

[10:23]

JvT: Therebs a myriad i ssuehmvejustheenwivadwasreally car e at
present for you when you wrote that [the questio
l' i ke, another thing that reallyéconcerns you?
Nei |l : Mméitbédséwe sort of | ive i ns agdoiurbg |lcen .h eTrheats

what | feel like.

JvT: OK.
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Nei | : | me an, if you research it, |l 6m sure you c
seemséli ke around first world countriesésort of
[11:12]

[Referring to the questionnaire]

JVT:Thenext question was, O6ls there anything that vy
said that therebs not because you dondt Kknow whe
you just feel overwhelmed by the complexity or scaleofthke i ssues or you just do
oréwhy is it that you dondét know where to begin?
Nei | : It feels |Iike these issues are suchéyeah,
start with these things.hel tcosmpd cerxti toyfé alnidk & d yneda m,
obviouslyébusy schedul eé

JvT: Mm hm.

Neil: 1 6m definitely all for charities and that
actually going to the charitfy Idrkei ft hiattd ss og ditrog ét

some charities to be done differently.

JvT: What do you mean? How?

Neil: Advertised differently and that sort of thing.

JvT: How would you like them to advertise?

Nei |l : [ Laughi ng] Just atwugli questioent | vy. [ Laughing] TH&
JvT: 1 think the sentiment is noit uncommon, that
Neil: Yeah, distrust.

JvT: where their money is going. So why is that for you, that you have that distrust?

Neil: Because people are so corrupt.

JvT: OK

Neil: [Laughing]

[13:40]
JvT: What would it take for you to do something ny t hi ng, in relation to an
Nei l: Well, if | éknew more about t hem, I guess t
JvT: OK.

Neil: And if | had more opportunities to make a diffezerthese sort of issues.
JvT: Mm hm.

Nei |l : [ Wondering aloud to himself] The circumst a
Australia.

JvT: Why is that?
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Neil: Because itos sort of I|ike a Iittle bubbl e
JvT: OK.
Neil: Everythingjust sort of goes how the government wants it to go.

JvT: Mm hm.

7

Neil: So itdos notéa realistic depiction on how t

[15:39]
JvT: What might be some of the opportunities whi

Neil: Volunteering. For sure volunteering overseas would be very cool, in an orphanage or something

|l i ke thatéln regards to gl obal warming maybe, cl
awareness through social media or however you need to prdirjost {0 make sure everyone knows

what s going on.

[16:33]

JvT: Letds suppose that thoseésome or all those
you think would be the furthest extent that you would be willing to go to do somethingtiadm® |

mean, can you imagine for example any situation where you would be willing to really forgo some
comfort of yours, or perhaps money or time oré p
maybe that you would gétyou know, for example ifqu were participating in a blockade, maybe

you could get arrested or even hurt, or in the most extreme circumstances even killed. Like, what

might be the furthest extent you would go to act on one of these issues?

Neil: At the stage | am now with thesaiigs, probably not as far as being arrested. That would

probably be the furthest. But 16d definitely put
i ssues [l aughing]. Like | said beforemakingabs har c
di fference then itdéd be a | ot easier to put mor e

JVvT: OK, so results would be a motivator for you?
Neil: Results, right. Results for sure.

[18:34]
JvT: So you said you wouldédéonate timeéspend tin

Neil: Yeah, even money probably, yeah.

[19:36]

[Referring to Part C of the questionnaire]

JvT: Why do you believe that youbre an i mportant
difference?

Neil: Well | believe anyone can make a differeocb vi ousl y, i tdéds just puttin
do it.

JvT: OK.
Nei | : Wedre all here foréwe can al l make a di ff e
JvT: Mm hm.
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Neil: Everyone means something to someone soél b
a positivecontribution to society and make a difference, have a bit of a legacy.

JvT: OK.

Neil: Sounds a bit corny, but yeah.

JvT: Why do you care about that?

Nei | : ltdés a tough question. Why woul dndt you wa
JvT: Well, dJudonddsormemomeod|!l e would justésort of
Neil: I just find that boring | guess.

JvT: OK.

[21:05]

Neil: Yeah | thinkmakangssarki ¢ mhkegafdi ffmer enc
like for the positive, yeah.

JvT: And whyis that important?

Neil: Um, just makes you feel better about yourself.

JvT: OK.

Neil: And it makes other people happy which is always good.

JvT: Mm hm.

[21:49]

JvT: éyou mentioned thiséa | ittl e bthatyowkhewa | egac
and the people who were affected by your actions knew that you had really helped them and you had
really made a difference in their |livesébut you
do it?

Neil: Yeah, definitely yeah.

JvT: K.

Neil: 1 6&dm not a religious person but | do believ
JvT: OK.

[22:46]

[Referring to the Part C of the questionnaire]

Neil: 1 6d probably agree with this one, 186d proh
currents oci al probl emsaé, I agree that | am probably
[23:16]

JvT: Can you talk a little about that? About your sense of responsibility either for the future or for
now?
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Neil: Sometimes you ¢owondt emeamut @i madlse jaassodihal v
umél 6m not sure what problem | 6d be contributing
JvT: OK. In saying that, do you feel guilty?

Nei |l : I dondét know what |1 6m dghnggyetbsd | fguedté
probably change what 1 6édm doing. | 6m sure someone
contributing to.

JvT: OK. So, the one above it where it says 61l s
with tha?

Nei |l : Becauseéitbdbs the right thing to do.

JvT: OK.

[25:47]

JvT: So, when you | earn about some soci al, pol it
you feel?

Neil: Thatétherebdbs something we can do. That the
nature to be |ikeé.greedy, I guess? Obviously it
mor eéwhen you have fir stiheaenydne wexegoeekperenceserse.of So | f
these issues theydd try and make a bigger differ
donét really know whatdéds going on outside.

JVvT: You said it makes you feel like you can do something abauthite n you | earn about
Neil: Yeah.

JVvT: So, you feel empowered when you learn about these issues?
Neil: Yeah, you could say that. Empowered.
JvT: But you said also that human nature is kind of greedy.

Neil: Yeah, and t he buil i rakds i toughafyr you to mdke ssddfereneet y 6 s
unl ess youdre some sort of somebody. Thatds what

JVT: OK, why is that? Can you elaborate on that a little bit?

Neil: It just feels |ike therevskka cthatdol dleways
|l i keésomeone who dictates what happens. And | f e
changeéin some of these issues, not obviously al

JVT: You can get in trouble? What kind of trouble?

Neil: Oh, just on the ews recently, a guy went over to fight ISIS and he was killed, like, he was just
trying to do right for his country and he died o
China and stuff i f you try t oépfisogpdforopnigrsandst t he
that sort of stufi public speaking is outlawed in a lot of places.

JvT: Mm hm.

Neil: 1tbés justé
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JvT: OK so, sorry?

Nei | : ltds just tough to make a difference. That

JvT: So do ypaeatialtpunishmé&néis a datractor for you? Because you feel like you

coul d get in troubl e, i s that one of theéis that
Nei | Wel | , at this stage in my |ife igt,kt oyéelah, 0
dondot really have the time to be honest, but may
deterrent and | could make more of a difference,
JvT: OK

Neil: So | guess the answer to yenur question is

JvT: The potential punishment?

Neil: The potential punishments.

[32:33]

JVT: As a teacher is there anything that you think you can do to encourage your students to become

active citizens in creating the sort of world they wiamth e t h e r titah sotiaf, snvirpronknital?

Neil: Yep. I think thatés part of being a teache
difference to your children. Make them more environmentally aware, make them more aware of the
issues going on.

JvT: And how do ya think you could do that?

Neil: Teaching | essons thatéinform students on t
JvT: So mightthatbe alectuset yl e t hi ng, where you just tell th
Nei |l : For primary school students |1 6d rather <cre

JvT: What sort of activity? What do you think woa

Nei | : Il 6m sure thereds pl e alernscaleénvirmmnentalvissuestieas y o u
you can show students how they can make a differ
too manyél guess you could teach kids to grow pl
which water works the bgs, and show them t hat you canot pol | u
it.

Jv T: So those sound | i ke environment al t hings, h
issues?

Neil: Thatés a | ot tougher widbnpti maidgpsdlbhoadl hk
even understand exactly how it ends up happening

JvT: Is there anything you could do to get them on that social responsibility pathway?

d al way s abonthhow thede doet of pafiticahigsaeg i ng vi de

Nei | : You <coul
l i ke | sai d, | donot even understand i

occur ébut
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JVT: So that goes back to the part that you said before about part of your ability to make a difference
is about knowing moroarselffssa it 6s about educating Yy

Neil: Exactly, yeah. Just the complexity of it, like you said also.
JvT: OK.
[36:41]

JvT: How far, if at all, would you be willing to encourage your students to become active citizens in
whatever i ssues it i syoubeancourdingthemdaoaiftiey veabtedtot ? é Wo U

l ock themselves onto a tree, or maybe to make po
Neil : Oh, no. I donét think youdre allowed to pr
goéfor my students?
JVT: Yeah.
Nei |l : Probably making posters around the school
JvT: OK.
Neil: Without getting fired [laughing].
JvT: So you definitely wouldndédt be willing to | c
Nei |l : No, no. I  me a wt,of trbublenfor sliscussing goona of theapoliticglet i n a
i ssues whereéli ke, my parents used to |ive in Du
JvT: Mm hm.
Nei | : And, i ke | sai d, they used to |live in Kuv
and religiousé$or Eebhgmpudadeasohdndédt teach evo
coul dndét talk about, Ilike they would censor stuf
JvT: OK.

Interview with Barbara i 201507-21
[2:13]

[Referring to the Part B of the questionnaire]
JvT: Can you just elaborate a little on these and why you chose them?

Barbara: €él guess | c¢ ho 9 sociable pessonbl éke mteracengwitham a v e
peopleéand | think itds a big part of who we ar e
another, we feed off one another.

JvT: Mm hm.

Barbara: And | guess with my first, number one &
noeyecont act , no pl ease, no thanks©éo, [ guess this
people are so used to talking oniyohgeoupomsonid, t hey
occasions and you see a whole table of friends of abcut@igix of them are on their phones and

itds just people Il osing the common ground of int
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JvT: Mm hm.

Barbara: Such as eye contact and using body | ang
screenthes days, so itbés justétheydre scared of some
dondét know why but | get drawn to faces so | alw
smile but you see people anttatlbesy wrool, away easdt
underl ying issues which cause that effect but |1
have a really Dbig problem otherwise edd be in a
JvT: OKéso why is thatecaosempoutantdtotgealPsl bsti
itdséby nature wedre meant to be soci al and peop
| ooking at you oré

Bar bar a: Itds notéthat theydre not | oopkopleg at me
are supposed to interact and useétheir mouth, noc
something. Therebds noépeople donbdét call peopl e a
t hey dondt have ennoouwg,h It ignuee sasn dpéelo pdloen 6dtonkdét have
another to stop and interact with one another an
JvT: Mm hm. So in a way you feel |l i ke peopl e are

Barbara: Touch

JvT: Touch, and maybe their natural way of communicating?

Barbara: Yeab, hat 6s pretty much it.

[5:45]

Barbara: |1 6ve worked in hospitality my whole [|if
becoming more of an issue, with the no please no
appreciation ofone anothess i gnoring the work that theyoére do
all gimme this, gimme that, thereds no 6hi, how
none of that and ités veryédiffi eucbmeintompat 6s why
store and | always say O6hi, how are you?6, and i
they realize and theydére |ike, 6oh ok, hi, how &

JvT: Do you think that trend that you just described isimpacng on peopl eds sense ¢
the way that we relate to one another generally?

Barbara: Yeahél feel ébecause of technologyéis is
happened in nature too but, itbsomerenashéhéagté
no blend, itdés all/l |l i ke people cut into sections
theéwhatever é

JvT: And um, when you say that people are gettir
anot her éthel @mpeting fer or about?

Barbara: Status.

JvT: OK, so theyodre just trying to make themsel v
Barbar a: I guess, yeahéSee itods different becaus
where they have a hierarchical él dondét know, wha
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nds a
[

rie d they bel i eveseryene equay. Winerdsshe ethprugeolips and t h
hey wou r é

n
d tread on someoneds toes to get thei

[9:22]
JvT: So you would prefer the more egalitarian group than the hierarchical group?

Barbara: Yeah, yeah goadcanbeiydurself.yyou cdn st beuwboeyéulwang u e s s

to be, who youdre supposed to be. Everyoneds equ
have | ove, you have everything you need, you hayv
anyonewher eas theyore | ess involved in their phone
l ook at this person, |l ook how hot they are, or |
di fferent and itdés not only just girls, 1tds boy
NT: Mm hm.

[16:46]

JvT: You said that home | ife has a big impact onr

of your values or attitudes or manners that you just described, does that come from your home life? |
mean, were your parents alwampsistent on those sorts of things?

Barbara: Yeah, definitely. Definitely, yeah. There was very, very, very strong family values. It was

al ways please, always thank you. I f | didndt use

dinner or beforeli nner one cookie, 1f | asked for another

had your one, appreciate thateo.

JvT: OK.

[20:31]

[Referring to Part B of questionnaire]

JvT: So this point is entirely adspyouhéavgfoundr e sayi

have not prepared students for intimate relati on

done that because it would have saved you a | ot

Barbara: Yeah, definitely. twouldhhae b een good. You had a couple of

seven year seé

JVT: Seven years of high school?

Barbara: Of high school, yeah, sorry. And | gues

really know what 6s wh attvould havepeaally hetpedyout and letashe | é 1 g u e s

i ndividual know and identify these thingsél have

god, make them feel bad, or guilty about somet hi

obvi oustlhye trhaaniépul ati ve behaviour, and for them

how it is6, and then take charge in their own 1|

just gone on, | wonder if | would still be the same personifl@itin do everything the |

I 6d stildl be strong, b abte to oot wf idendifyrdiffarent thingd ahdyl , It hi

just go, O6no, thatés not rightoé, and justéhel p n

JvT: OK.

[22:55]

JvT: OK, this next part, is there anything youbor

mentioned her and then you wrot el cculdydutalke bunch
a ittl e I

about this b rovide adW¢k ® peoplepinwhat aoptexyiothed® r e  a
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happening? Justonapersonaltme ne context or have you been invc
what kind of thing?

Barbar a: [ Laughing] Oh, nothing likelb&hatmett 66k
used to go out quite a bit and | | ove to chat so
only talk with for five minutes and at tihe end o
oh sorry, not fixing solutions, fixapproblems and finding solutions. Yeah, and really just talking to

them. A | ot of people | dve never even seen agaisnr
[25:59]

JvT: So how far would you be willing to go in order to promote this cause of helping people to relate

more humanely and nicelytone anot her ? é1 just wonder what mig

would go to do this kind of thing?

Bar bar a: ltds something that | 6ve actually been
to start, where t he bérealylgoot todosvbrishops, go bround diffatemta | | y é i
schools, do workshops, have a | ot oférole play,
and empathize and understand realitiiedesepaaeet t her
do female and a male oneéand even do some stuff
coupled situations, how to act, how not to act,
not accepted. And just how to deal with differenntigis é f or exampl e, your partn
on ti me, theydédre half an hour | at e, dondét just S
JvT: Mm hm.

Barbara: €éAlso, touch on | guessécommunication s
to face talking with differentpgnl e who t hey havenét tal ked with be

guess move around the classr oomé. Provide inforn
disadvantages are of using technology, so how you can lose your skills, your fundamental skills.

[29:44]

Barbara: The home |ife does impact a | ot on the
all owable to the students that they donét actual
that they want to be, they can gain confidesc&,i | | s , |l i fe skills andéaltho
past stil!]l exists because it is a big part of th

the better you.
JvT: Mm hm.

[30:36]

JVT: This is all really interesting because | thinkthanswer s t hat youdve given
to the sorts of issues and means of acting upon those issues that other students wrote, so basically, as
you stated right from the beginning, whmatds firs
peopl eé

Barbara: Yeah, thatodos the key.

JvT: And thatdéds the natural way. And whether t hec
intimate thatés basically how people relate to a
Barbara: Yeah, yeah teéhat pretty well sums it upé

JvT: And do you think that in taking that approach in helping people to relate more humanely and
civilly to one another and with themselves, their authentic self, do you think that would bleed over
and i mpact on | arger s o @n,likéforiexampleechantaanglos igsuesort i ¢ a l
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social justice or environmental sustainability or other things? Do you think that that approach
couldédirectly or indirectly impact on those sor

Barbara: Yeah, definitely. | guess if people ardimglto accept this notion, definitely. It could have a

huge impact, not only on an individual level, but on a national level as well. It could potentially

spread | i ke a diseaseéyoudd hsahodsrighoup® tearnwelveo f f vy C
and have more information soétheybdbre being soake

JvT: Soaked in what?

Barbara: Soaked i n, I guess these relationshi psé
it coul déy e aitely goithtougb theugereratisres brijust spread through the groups of
people into a national l evel and it could change
me personally because | think hebés thisgpntadedy bast
skills, it was sort of life skills, appreciation of one another, and | guess helping one another as well,

but do you think the government would be in this

with the choices they have gone with?

T: Mm hm.

Bar bar a: | believe that it could. Obviously ther
new beginning, but | guess if a | ot of time was
friendship circles, dependingonwifioo u 6 r e wi t h, i f youdre with the ¢
demonstrate lots of love and caring and sharing and that spreads on to people. You see these people
and you feel that | ove and youél guess,andct t hat

it rubs off on people.

JvT: OK. Itédd have a sort of domino effect.
Barbara: Yeah.

[37:33]

[Referring to Part B, question 4 of the questionnaifer which Barbara wrote she has not
participated in any sort of activism]

JvT: Can you envision argircumstances where you would do one of those things [listed in question
4]?

Barbara: Tony Abbott gets off leadership, hundred per cent [laughing]. But what was it that class, |
think it was | ast weekéthere was that website?

JvT: Which website?

BarbaraRed dot, no, extract, no | dondét know [flipp
JVT: In our class?

Barbara: Yeahéit was in the | ater class [flippir
JvT: Ah, youbre talking about Get Up?

Barbara: GetUp! Thatés the one!

JVT: Ah, OK, yeah.
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Barbara: Get Up, | 6d definitely sign to some of t
teaching rather than HSIE]

JvT: Oh, OK. Did you go there and check it out?
Barbara: No, | totally forgot.
JvT: OK.

Bar bar a: But tnhyd&st abthings to dogusthoi sigrgup  that because they could
have some valuabl eémovements in the nation.

JVvT: Yeah, yeah they certainly do.

[39:21]

JVT: If you were to getinvolvetll et 6 s say it was for something toé
Abbott, or whatever it is that you felt really passionate about and thought might make a difference, to

what extent would you be willing to go to act for that cause? | mean, would you then be willing
toéwrite into an MP, or selfinanakestabke positiom ertakeipartgn, or p
a protest where you might get hurt or é

Bar bar a: Uméprobably not, | 6d probably go surfin
passionate about iit, butél gues ®£anof@&izedieients o met hi
and it was that issue and it was at here, the school, or somé Inadak Gold Coast area, | would
definitely show up and have a big sign andé

JvT: OK.
Bar bar a: | 6d do t hatidli&&nr ,n oto nrédva dahggaoudlyylddeasgieer a¢ ws
um, I donét knowf i f makessmemetbahgl dondt know,

JvT: OK, and what would it take for something to really tick you off?

Bar bar a: Wel | , | j ust heard on the news that t he
cent éto provide money to health and educationél
system but étheydre just bBeuepdsd, roheydbreatn dbuachr
dondét even need it, you see money getting spent
Theydve got t wo or t hr ee, probably mdkeaowenew bui
realyneed that? We coul déassist poverty in, I dono
much but you could do things that actually matter. With that you can provide funding for the

educational skill sélike, juptebegaubetttden&ol dh €

that therebs other things that need more addr ess
JvT: Mm hm. So there are some political issues which do really light your fire, so to speak?
Barbara: [Laughing]

JvT: But those onésare they sort of less importethan the ones that you wrote there, about human
relationships?

Barbara: Well, I guess they intertwine. I f money
buildings, you could put that money into the education system and provide opportonitisgs

|l i ke this to happenéprovide opportunities for th
to help more aboutéhave students more knowl edgeas
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[44:50]
[Referring to the second question of Partf@he questionnaire]
JvT: You saiidvhyisathat? r e unsur e

Barbara: Actually, I guess | might change that t
guess | i ke to reason why, so | <canobtevaluade say, ¢
reasoning behind things when | interact with one
| am fair. | |l i ke to see both sides, obviously t
or not personal sorry, isindividul , | i ke your own individual <choi ceE€
do come into the place where | work | guess | eo
simple things, please and thank you. thatlguess | d
donate, 1 6m a | ord pleaser or something |ike thes
individual level. I try and just really help my friends and those around me and my loved ones, just try

and make a difference, try and make a changeé

[48:02]

[Referring to questions about responsibility of Part C of the questionnaire]

JvT: So why is that? Why is that you disagree wi
something, but for the future you said that you agree.

Barbara:lgues ri ght now | do
problemsél find that t
fulfil those needs.

0
e

-~ -

eel like I'd6m in the i
s

n f
h e b a | ot of social pr c

JvT: Mm hm.

Barbara: And yeah, | figure attheo me nt t her e are peopl leeybhreeect aére
who are educated so they should do their job properly, | guess, or otherwise go more into depth with

their usual <c¢class arrangementsé. [ r eumeahtisocigl fr om t
problemsdé6él dondét know, | donét fight with peopl
| try to keep everyone happy, | try to make people happy. Again, | like to be fair and see both sides of

the story. | dad n éyté at hpiamrk lo&mijtuwesntayrbee when |  was
part of the social problemsé.|l dondét know, | try

to have time for people and things like that.

JvT: OK.

[51:53]

JvT: Whenyoudolearabout a social, political, environment
you mention there or some of the examples that | just gave, how does it make you feel?
Barbara: What wastheoind he Abori ginal é°7?

JVvT: Oh, just about this proposal to deduliboriginal communities and relocate them.

Barbara: What doil how do | feel about those?

JvT: Not about that particular oneéor | etds just
you gave' the lack of education about intimate relatiapstand how to stand up for yourself and

keep respect for yourself and how to treat other people nicely. How do those make you feel?
Barbara: Umél donét knowéin a way it kind of mak

wake up. D o n 6 yourseld frod a thimd éye peyspective? Do you not compare yourself
with others? Do you not acknowledgeéDo you not s
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from [drawing on paper] this angle, this angle, this angle, this angle, this angle glkisthis angle,

this angle, itds | i ke everywhere.

JvT: OK.

Barbara: And itds |i ke, putting yourself in the
your day, um, have you called your mumyoddst 8Ot

talking to the person in front of you? You know, your heads deep in your phone.

[54:31]

JvT: Do you think thereds anything that we as t e
active in creating the sort of world that they wantesolving any social or political issues that

theydébre interested in?

Bar bar a: |l guess itds more trial and error. Il nco

and just really provide activities where they can be engaged in these kindgsf &émid get them
knowing, get them talking, provide them with rich experiences, hands on material that really gets a
full spectrum of knowledge and understanding so then, therefore they find their interest and further
extend theirédepetetheyargg on how passiona

JvT: OKé. To what extent do you think you wil!/| €
way that you described or to get their hands on the situation?
Bar bar a: I guess you can do anyt hiasmming@rimagyv e t he
school age, that, with their parents6é consent ége
under st and. Maybe get the class to write |letters
about information, and supporting righings, knowing right from wrong. Like, say if a student was
into | SI Sél él éno, I woul dnot sort of go there, a
in such a way, | would have to dig up hard evidence about the negative impacts of IS18fdike st
that and obviously if the parents were concerned, yeah look at my evidence and everything.
JvT: OK.

Interview with Brian i 201507-21
[0:31]
[Referring to theguestionnaire]
JvT: I was wondering if you could just say why t
concerned about?
Brian: I guess for me | 6ve just grown up in a Ve
webve al waepsonmeaten pr o
JvT: Mm hm. OK. Can you describe a little bit about that?
Brian: About my concerns?
JvT: Well, just about growing up in a family thea
Brian: Well um, both my older sistersare h s or r vy, oneds v egaaéandbothan, t h
of them are quite activeéthe second onebds partic
got about nine rescue chickens now | think, and
until theydédre able to be rehabilitated.

163



JvT: Mm hm.

Brian: And | do a lot of work with her. She was just in Europe for a month so everyday | was going

over and looking after the chickens. The lorikdetsh ey 6r e t oo hard so we get
a month.

JvT: OK.

Brian: Andtheolde si ster, her thing is dogs. So because
rescue dogs, another sister has two rescue dogs, athifdlei st er has a rescue dog
different houses.

JvT: OK. So your sisters are allé

Brian: Veryinfluential, yeah.

JvT: And how about your parents?

Brian: Yeah, theyo6r e t hsehodiathed thinkihptewardlstee a | i tt | e
environment.

JvT: How so?

Brian: Well, when we were getting pets as little kids, mum and dad wentpettlsbop because they
di dndét really know.

JvT: OK.

Brian: Because Jessica knows howél guess, the pe
rescue dogs, and if my parents had known that back in the day they would have done the same, they
justddndét know yet so itdd be a bit of a | ack of e
JvT: OK.

Brian: But still, they raised Jessica and Andrea with enough love of animals to go that step further and
become educated.

JvT: OK. So just to clariéyareheogyouhatyhaveshbe
not dogs that are rescuing people.

Brian: Oh yeah yeah. Theybéve been rescued so the
be rehabilitated.

JvT: OK, yeahé. How ab o udnnaite]? Elsnate dhamge arjd defofestationj ng t
why did youé?

Bri an: With those two, my girlfriend who | &dve be
bachel or of environment al science, andensake 6s i nf
about it so | guess thatés where that one comes
JvT: OK. Can you elaborate on that a little but
in particular? Where youbre |Iike dbdwow! 6. ?
Brian: With t he cquicklpniacareaffecttange, 1t oés how
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JvT: OK.

Brian: | always thought it was important to look after the planet, but she was telling me how much of

the planet wedVke Bhrekhkdyhdesarodoywddve destroyed
forestsinthewdrd, and she was saying that instead of af
webre already starting to feel some of the conse
was saying, you know, how one or two degrees difference, can make.

JvT: And sorry, what did you say? The media does
Brian: Yeah, she was walygiong nhtoow itthéet hneeydbirae dao ebsinté
what cel ebrityds pregnant, what celebrityés gett
JvT: Mm hm.

[4:45]

JvT: When you first learned about any of these issues, how did it make you feel?

Brian: Um, shockedél wouldndét call myself as act
have done a little bit.

JvT: OK. For example?

Brian: Well, with thechickens, | do help with them quite a bit. | probably go about once to three times

a week and feed them, change their straw, change the water, | give them a run. With the climate

changg i t 6s mostly my girlfriend, $itha@palmohfteg ht abou
mostly junk food stuff.

JvT: OK, yeah.

Brian: Like, what chocolates are using registered stuff and what are using uncertified palm oil.

JvT: OK.

Brian: Just a little bit with the climate change, mostly the animal ones [issues]

JvT: OK. And did you sayéthat one or some of you
Brian: Yeah. Well , wevianinmkightsrallies. a f ew protests

JvT: Mm hm. Can you talk a little about one of them.

Brian: Yeah sure. The first one | went to would have been about two and a half years ago. That was
when the Gold Coast mayor wanted to bring back animal circuses.

JvT: OK.

Brian: Which had previously been banned on council land.

JvT: OK

Brian: And wejust thought it was a step in the wrong direction so went and protested outside the local

parliament | think itdéds called, up at uméSout hpo
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JvT: Mm hm.

Brian: We were unsuccessful with that one but we went once to rally and the second timallyp act
watch theéwhatodés it called? éWatch our politicia

JvT: OK.

Brian: Yeah and the next one was about a year, year and a half ago. They were doing the shark culling
in Western Australia. We went to a rally and signed a few petitions.

JVT: OK, vyeah. And the one of theméyou said it wa
Brian: That was the circus rally.

JVT: So they passed legislation, they can have animal circuses?

Brian: Yeah they passed legislation, yeah.

JvT: So how did you deal with that or what wasir response or your feeling when that happened?

Brian: Oh we were pretty angry about that one. V
and stolen them.

JvT: OK.
Brian: Yeah [chuckling]. Like at éd,ifthaybhaiflyers pl ac e s
for it, webd take them down, which wasé

JvT: OK [chuckling].

Brian: Yeah | know, that exaggerated pretty quickly. They had a few signgasoknow the ones
you can stick in a picket fence thing?

JvT: Yep.
Brian: We took themwt and the other ones, we cut them down and we chucked them away, so yeah.
JvT: OKéaoeunds abitat

Brian: A bit extreme?

Jv T: Oh no, not necessarily. | woul dnot necessar
be willing to do forsomethng t hey care about thatoés pretty dir
you feel doing that?

Brian: Um, a bit frustrated. It feels |Iike a bit
educated when it comes to things like this, likeéral rights.

JvT: OK.

Brian: Because | think people would just think o

howi have you seen how the animals are trained?

JvT: No.
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Brian: Itdéds on the Internet. ltés horrific. And
felt good to think that we were trying to do something, but at the same time it did feel like a bit of an

uphill battle because the law had been tak®ay and then two and a half years later, new mayor and

itdéds back into place, so itds just a step in the

JvT: Mm hm.

Brian: What civil rights movement was won over night and was constantly victorious? ligaad
down | guess.

JvT: Sure, OK.

[10:29]

JvT: What would it take for you to do something more for the climate change issue?

Brian: Um, to be honest, education. Il 0m not real
JvT: OK.

Brian: Becausg whagthtl dromwdo s al | l Om really awar ¢
said to me, O6if you wuse this product,d or Oif yo

will end this or this | guess | would try and do it.
JvT: OK.

[11:28
JvT: What then would be the furthest extent you

Brian: | was saying in class today to some of the girls that | believe we are limited to what we can do

by what we have. I g u e srice farbilg, goaalasiee uniyniceljob kimd @fyv , | 6V
t hat I 61 1 do what | can, but if for some reason
really have a family or | didndét have a future,
JvT: OK.

Brian: Like, if | didndédt have anything | would p
or try something with Sea Shepherd or 16d try an

JvT: OK. So the extent to which you might act for one or artiede issues would not be such that
they jeopardize any of those things |ike theé

Brian: Yeah, |l guess thatés a good way of puttin
JvT: OK. What might it take for you, if anything, to change on that position?
Brian: | guess a fwaymaweb edéol Itihvienka ilnittl e bit beh

reall yéwe might see the product of something but
that product.

JvT: OK.
Brian: So | guess if 1 6d s eewntoacbLlke withithadgrcusii rect |y
my sisters had shown me a couple of videos and |

JvT: OK.
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Brian: And | was thinking, one example would have been, Christmas holidays. | go to the beach about
onceortwicceaveek i n summer é

JvT: Mm hm.

Brian: One of my best friends and | were at the beach and we saw a guy abusing his dog.

JvT: OK.

Brian: Yeah. So he picked it up and he chucked it on the floor and started kicking it so | got active.

We di dn 6t thihgi bjustttolddiim tokeey his hands off the dog and told him | was going to
report him and took a photo of him. So because |
involved.

JvT: Mm hm. OK.

Brian: So, being confronted with something, maybe.

JvT: OK.

[15:51]

Brian: The climate change and deforestation, | think are kind of connected, and | feel as though
therebés the | east | can do about those two.

JvT: Why is that?

Brian: | duess aybe lour sowiety isldepgndent on those things. We all need electricity,
we all need goods from the supermarket, the car | drive is petrol.

JvT: So you wouldndt be willing to give up any g
getint he super mar ket, or é

Brian: I would to an extentésay we had a politic
ourselves of these cars and weol | bring in more
expensive, 6 thewowfyey, pbiuttei rangewas outst coul dn¢

there.

JvT: OK.
Brian: Li ke, with energy efficient I|ight bul bs,
but say instead of three or four dollars it was fiteehneve nt vy dol | ar s, t hat woul d

coul dnot afford that.

[17:34]
JvT: Can you envision any circumstances where you would just give up driving your car completely,
or maybe make do without or wit hlgingweurlyestylePt t | e el €

Brian: I guess | 6ve been pretty comfortable. Li k
same city my entire 1ife. |l 6ve moved out, but |8
Soiflhadto,lguessd o ul d, and by had to | me an, wedbre in

collapse of society.

JvT: OK.
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Brian: If | had to | guess it wouldndét be the en
see myself giving up those things.

JVT:Sur e. Not until it gets to the reallyé

Brian: Catastrophic, yeah.

[19:21]

[Referring to the first two questions of Part C of the questionnaire]

JvT: Why did you agree to those?

Brian: I think we make a dif f er ecmofpeodeypétheor ki ng t
Gold Coast, even if they didndét drive completely
converted over to slightly more energy efficient cars, | think it would make a difference. And | guess
difference starts with you.

JvT: OK.

Brian: We also influence our family, or friends, peers.

JvT: Could you ever see yourself organizing a kind of protest of the sort that you went to that you

described earlier, |l i ke an ani mal ri ght sé?2

Brian: | guess with regards to these thinggsles mysel f as a |l ittle bit more
an issue and | 611 hear that thereds a way that v
than discovering an issue, seeing whatos wrong Vv
JVT:OK.Doyout hi nk you could everélike, an issue might

more of a leadership role?

Brian: I guess one of the reasons | 6ve never t ak
If a situation calls on it | think | mighbe able to. With the most previous circus protest, | think it was

the second one, they needed people with a |l oud v
mostly no, Il will just do what | hear about and
JvT: OK.

[21:52]

[Referring to the last three questions of Part C on the questionnaire]
JvT: Can you just talk a little about those ones?

Brian: Yeah sureéld6m just trying to think of a w
With political parties they # majority to be successful or they can have a strong minority who can at

|l east voice it. So if one person voted for a pol
enough people to do something, be part of the solution rather than tenprothink it does or can

make a difference. It doesndt always, but | thin

JvT: Are there any means, like roanventional political means by which you can make a
difference?

Brian: Oh sorry when | was talking about that |
theél 6l go with the shark one: by going to a ra
than myself. We needed people to do it.

JvT: OK.
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Brian: Because if everyone had just said, O6you Kk
going to matter, 10l1 just stay at home and watc
by saying, 6éoh wow, tnimakesomesi fafner ennqpoeag.t@ nAnd sls uteqo
friends down and | took my girlfriend down with me, because my sister was the one who told me

about it, so | went down, took two people down with me.

JvT: Mm hm. OK yeah, so you made a difference in that way.

Brian: Yeah, so working as a part of something.

JvT: OK, right.

[23:54]

[Referring to Part C of the questionnaire]

JvT: You agreed with this one too: O610&dm responsi

Why do you feel like that?

Brian: | think umél think that would come down to
of the problemé again. | f the first people to tFh
people in America the black rights. If people had§u  gone, &énot my probl em, 6
who knows where webd be today, but because peopl
somet hing about ité. Not everyone can be as influ
Abraham Lincoh , but I still just, standing with them,

you want to see.
JvT: Mm hm, OK.

Brian: Like superman sayséodall that i s necessary
not hing. 6

JvT: OK.

Brian: Yeah,thd a | a i Lama says the same thing pretty muc
the worl d. 6

[25:49]
JvT: As teachers, do you think thereds anything
to become more active in resolving theé

Brian: A lot. Thatoés one of the ways | think | ¢
little bit. When | 6éve been on prac if my teacher
order to pass and i f Iluencal Buhldemember snsmy seconchprad, tve ma k e  a
were doing a new book every week and one of them was on the circus. And that was, coincidentally,

about a month, give or take of the protest and the new law being passed amot ixgidt to do that

butlwaslappy to compromi se because | knew | had to
I would pick a bookéthat would, maybe depict the
animals as important andéas things that have to
[27:01]

Brian: My mum was a fewehgeaferaatdothat @entwhat s
to alwaysénot brainwash, just try and influence
in her class.

[28:39]
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Brian: I f someaneés hgot wai mbr ak wrong, I know pe
wrong, 6 but, some things are just wrong. | 1like
donodot wuntdleatsGsanwhere the educati on coomgeelyi nt o it
OK i lsdund like a bit of a broken record going backtothecifadus o go t o the <circu
obviously they donét understand whatds happening

around certain concepts. So, myolderssstsne6s a vegan, oneds a vego,
vegetariant hat di dnét happen overnight. They had to |
around t he coeatngipwrégngghy meat

[29:40]

JVvT: Are you vegan or vegetarian?

Brian:No,bm not, but | think I dm in the teansi tiloddr
be that person whoéd go to a restaurant, order s

else there because | thought it was gross.

JvT: OK.

BriannMy gi rl friendéhas been a vegetarian for two vy
started going to vegetarian restaur ainledvegooget her
when | 6m with her. It wasetdblag 1d6é vae fgriatsab Ibye cawts ed
amount of meat now by threpu ar t er s . | eat a | ot of vegetabl es
a yearods ti me, probably just give it wup all toge
[30:33]

Brian: I n saying thabhstwpedphééwhavdoaegthimagt agdg
embedded in our culture and ités something theybdod
t heméwedre not militant in that perspective.

[31:21]
JvT: To what extent would you or will you be wilingtoencaye®a your students toébe
citizens and do somet hingé

Brian: I think it depends what grade |1 6m wor king
JvT: OK, so |l etbés say year five or year si xé

Bri an: See, thatdéds a bit of a difficulldt one becas
still is important to respect other peopleds bel
JvT: OK.

Brian: So | guess with etsheaéicfl alsswad 6tde pachibrmd | g d
them indirectly. If 1 was with a high school «cl &

the videos that | saw which showed me why the circus is wrong because this is the way they treat their
animals, this is how they are trained, this is what they are fed, and these are their living conditions.
This is not right.od With the younger Kkids, wi
purposely pick a unit twoudshowimaged ofthemin theirtnaturad b | e
habitat, so they can seeéwhat a |ion should
them develop a love of animals.

t h
t o,
e al

JvT: OK.

Interview with Hayleyi 201509-11
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[1:15]
[Referring to Part B of the questionnairehosen issueishuman rights of all sorts]
JvT: Can you just talk a little bit about why that one is so important to you?

Hayley: Well, Iguessformm i t 6s really just my kind of percept
and wrong. So my idea of right is definitely not what they are dowiglations of human rights,
because | am an advocate for universal human rights.

JvT: OK.

Hayley: And alsdecause | think that a lot of the countries that advocate human rights so openly can

be their biggest violators. So there is not really a protection adgdinstk e i n Australi aéwe
all these treaties and al | egohadl hese rheaharasmsimaurg ht s ¢ o
|l aw to protect them but the minority is getting

JvT: OK.

Hayley: So |I think t-hdttdedtsh¢ ubitggest reandegr many

andé

JvT: So when you say you have these ideas of right and wrong, can you elaborate on that a little bit?
What do you consider right and wrong?

Hayl ey: Yeah, alright, I 61 1 try and think of an
refugeecs i s at the moment, I think the detention cel
suchéitds a form of torture to me. So depriving
JvT: So just wonder éar e yabandilleggl® Roesithatgortrofi ght and

|
define the morality behind it? Or do you think s
could be right?

Hayl ey: Yeah. | definitely donét think tlat what
badlawst hat 6s actually onéGanthhieds theorydorébabya
ci vil di sobedience for wrong | aws, but yeah | de
illegal.
JvT: OK.

Hayley: Because, well, the biggexppressor can be the government and the people enforcing the laws.

[4:06]

JVT: So, these human rights violations, many of them are enshrined in law, but is there something
about that beyond the fact that the violations are, in many cases, illegal ssegriavyou and that
makes it feel important to you?

Hayley: Yeah.

JvT: So can you talk a little bit about that?

[5:30]

Hayley: | guess in a way it just comes down to my understanding of morality, like my personal morals.
So if | see a person beingbgected to a certain treatment, | guess in a way it just goes against my

morality. | understand that certain cultures, and their traditional understandings and teatingygs
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would conflict with my morality. oferformtofirceltare i n a w
onto them just because of what | believe is righ
JvT: Mm hm.

[6:36]

JvT: Your masters is in human rights so you have that interest, but | just wonder why is that so
interesting, what is about thaté

Hayley: What drew méhere?

JvT: Yeah, | mean why did you study that rather than climate science or something like that? [Hayley
listed climate change as the third most important issue to her on the questionnaire]

Hayl ey: I al ways t hi nkrealbhave sométhing that dfaveensettoivards, b u't
that éwhen | was in school I did all these differ
then | wanted to be a writer and | did a few legal subjects and | was interested in that and then when it

came to choosing something | c¢chose a fairly broa

differentii t was more Asian val uesé@é

JvT: This was your undergrad?

Hayl ey: Yeah, so it was a whole mix odlthnkhi ngs, s
from studying that and getting involved thatds v
going through a whole range of subjects that | w

finished school and | went into my undergtad was ndt so concernedilabout h
wasnodot so aware. So it was just going through al
just picked out which ones that | was more interested in.

JVvT: It was a little bit of a proces$ trial and error?

Hayley: Yeah.

JvT: And was there something during your undergr
Hayley: There was one particular subject and it was to do with leaders.

JvT: Leaders?

Hayley: Yeah. So we looked at all forms ofdeas. We looked at political leaders, spiritual leaders

and from all through history to nowé. So we | ooke
at political | eaders so George Bush, he was in t
al forms of | eadearsd bdcaideamditt jwasds d okl ittoi c al

concentrate on that. So for me | got a comparison of different approaches and different understandings
and so that started to lead me more towards the htamnaniside.

JvT: OK. Were there any leaders in there that you really were enamoured with or that you were really
repul sed byé?

Hayley: Well, Che Guevara was definitely a good one for me [laughing].

JvT: Why was that?

Hayley: Well, for starters,igess it was his form of morality as
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JvT: OK. Where was he from?

Hayley: He was Argentinian.

JvT: OK.

Hayley: And it was just from his morality of how Cuba was being lead and his voice for the minorities,
and just the way he took on that responsibility and the way he went about it, well, not so much the

way he went about it because it was all guerrillafwarr e but he st ood out for n
candét remember exact | lyitwaslafirst gearrsdbjedt, but wedrsughhyp f i r st

Hitl eréand because | guess to me you al ways just
and howbad it was, but we got into a lot of his leading styles, techniques, because obviously he was a
good | eader because he convinced so many peopl e

all about good and bad for me, it was all about the leadittniques.

[10:45]

JvT: Do you think that has inspired you in some way? Like, is that something that you would like to

try to emul ateébeing a |l eader?

Hayley: A |little bit. I think | stil]l hhreiv e a | ot
|l eading groups or things |like that. But | defini
You can take bits from all of them and learn and create your own kind of leading style.

[13:54]

JvT: How about your family life and your upbgii ng? Was t hat influence at

Hayley: Yeah. Yeah it was definitely influential. My mum and dad were never really forceful about

anything. They were always quite encouraging for me, my brother and sister to explore different
thingsinlifeanddevelopur own understanding, so they never
al ways big on education and things, butte t hey nev
wor ked for the UNéand we had a fair bilvedt o do wi
overseas but through email he was always quite a big part of our life. So things that he would always
kind of talk about é

JvT: For example?

Hayl ey: Well he wasél think he was in Bur ma when
arrest.

JvT: Aung Sun Suu Kyi?

Hayley: Yeah. He was telling us stories of her and just the authoritarian rule. He said she was making

an appearance one day and she came out onto her é
the electricity just wentoutihhe street, because it was virtuall\
l ight and all these vans pulled up and someone |
they just went off because he said if they had have stayed they would have beppédtior killed

for supporting her.

JvT: OK.

Hayley: So just things |i ke that for me opened n
because when youdre young | guesséyoudre in this
JVT: Sothatwasaamai | that you gotéthis story?
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Hayley: He told us that one.

JvT: Ohin person?

Hayley: Yeah. So he used to visit Australia every three or four years.
JvT: How old were you when that happened? Approximately.

Hayl ey: Probably fndteehetgenah,sixtbeéené&wakrbyuy mayhb
and seventeen.

[17:01]
[Referring to Part B of the questionnaire]
JvT: What caused you to actually begin to act? £

start writing letters, or donatythings or attending rallies? How did that happen?

Hayl ey: Wel |, I guesséeach rallyél attended a f e
ones about | ocal issues, not necessarily human r
of a hospital and things like that. So I just attended rallies with my mum and dad, they were a part of

that one. So there was that influence. But then | think, towards the human rights and getting more into
activism, |ike the dnepgartiomlartopain nyium, qéy undefgiadudte i t wa s
degree. So it wasépolitical policies and one of
perspective so we had to pretend that we were representative. We had to investigate a country

violating hunan rights and we had to draw up a big report influencing the World Bank or whoever

was affiliated with this government to pressure them into changing their policies.

JvT: OK.

Hayley: So, I think doing the actual research on a real topic really gotvwiged and opened my

eyes up to a | ot of what you dondt hear, actual/l
then that encouraged me more so | got involved with reading Amnesty International reports and

Human Rights Watch reports and dpimy own investigation.

JvT: And, sorry, did you say that was part of a class that you took?

Hayl ey: Yeahé. So that was a major influence for
saw Amnesty at a couple of markets.

JvT: Oh, was that @

Hayley: Yeah.
JvT: Yeah OK.
Hayley: So | got some | etter writingél candét ren
writingéa few pamphlets and things so | got thos

JvT: Maybe that was the Write for Rights campaign.

Hayley: Yeah.
[19:43]
JvT: So that also waséa I|ittle inspiring for you
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Hayl ey: Yeah. So that wasél guess the start of n
JvT: Oh cool!

Hayl ey: éand getting informati on. y3dtdethingsdike ki nd o©
that that made me start doing more activism.

JvT: OK.

Hayley: Then | guess the rallies and things were just local issues that were available so | went to those,
like the coal seam gas out at Bentley.

[20:40]
JvT: What do you thinkvould be the furthest extent you would be willing to go to act on any human
rights violation?

Hayley: Well, when | finish this and when | hope
pictured myself to go t o d¢jprawidedntetnational aia, becanser v t hat
there6és a Red Cross course down in Sydney that I
combine the two, because | would physically work
even volunteering.

[22:42]

[After giving many examples of activism, including locking on at a blockade site etc.]

JvT: What do you think would be the furthest you would be willing to act for some issue?

Hayley: | think to knowsittheatfiuondkresatawda ihfavie dea
it enough | would chain myself to those things and | would be willing to get arrested. To give my life

if I believed in it enough and | was in the sitau
woul dnét know completely if 16d go to that exten
think | believe in it enough and | &dm passionate

dangerous situations, but when it comes down tollitonr human instinct kick in and then | run
oré? [laughing]

[24:59]

[Referring to Part C of the questionnaire]

JvT: So why do you think so? Why do you think yoc
personally make a difference?

Hayley: Well,I think you make a difference in many different ways in society. It might be on a small

scale or a | arge scaleébut | thinkéif you do son
in a protest, every one of those people there is contributingt@ c hange. So, i f youbd
things, if youdre donating twenty dollars to son

being a part of the whole motion of changing that. So | think everyone is.
JvT: OK.

[26:09]
[Referring b question 4 of Part B]
JvT: Did any of these contribute or influence directly this belief [that you can make a difference]?

Hayley: Yeah definitely.

one of these particular exper

JvT: And was ther
there a period or experience wher e

befor é1 i k e, was
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maybe before you didnodt e

r I
yeah, |1 really can make a [

ally believe that and
di fference. 0

Hayley: | thinkso. Because | think when | was younger there was probably things that | was
interested i n, but thought, 60h, what am | goi ng
rallies that my parents took me to, the amount of people that turned oueasftettis that it had on

the town, to me was a massive @mener. And then after that, just little things, if | signed a petition

and then the petition got put through, I thought
been one persontoolite 7?6 or o6i f this person hadnét have si
growébecause | definitely think when | was young
not much | can do, what difference am | going to
[27:36]

JvT: Was there one [evert] particular that stood out, or was it sort of a gradual process over time?

Hayley: | think it wasél think probably the one
getting shut down, | think it was the maternity ward, and there was a massiveinpheatown so |

went to that and that was massive. At that age that was the biggest demonstration that | had been to

and experienced so for me that was a massiveqgyee ner and then | guess, Ber
yeah.

JVvT: So this one that you saitiethospital ward, they were going to close it dévwow old were you
roughly when that happened? ¢

Hayl evy: Maybe twelve? Twelve or fourteen, | 6d sa
JvT: OK, and the result of that protest was that
Hayley: No,it stayed open. They continued the maternity ward.

[29:49]

[Referring to the last three questions of Part C on the questionnaire]
JvT: Can you just talk a little about your answers to these ones?

Hayl ey: Yeah. Well |t h inerdtions drearé¢sgohsible reéhe futbra.t t he vy
think that the ol der generations are as wel/l i n
younger generations to step up, otherwise therebot
agreewi t h t hat oneébecause | thinkéwe are all defi

al so have the per cepaderamdydutgargendratiagnst astnohei hei S
problem. Maybe the older generations sometimes have theideh at t hey wondét be he
that point butéyour grandchildren, or your granda
we are responsible for the future, or | am.

JvT: OK.

[33:30]

[Referring to the last question in Part C of theestionnaire]

Hayl ey: I guess | could sit here and say | 6dm not
responsibility, ités not my issue, but if | say

not really taking the respaibdity to help fix it.
[34:25]

JVvT: Is there anything else that you can think of that maybe contributed to why you care about human
rights issues and actually doing something about them?
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Hayl ey: I think probabl y t rwaentdoThailandjandeafewot é When |
different countries and | think that opened my eyes because you can hear about it and you can learn

about it, but when you see it, ités a bit moreéc
helped, goingto ThirlVor | d countri es when | was younger. It
cul tures, but | had a | ot of influence from my f

Buddhist, Hare Krishna community.
JVT: Your friends?

Hayley: Yeah, and all their fisilies, so growing up with them | had a lot of influence from their
cultures and their understandings. So | was influenced by their teachings and their understandings of

moralityébut | candét really think atforejug event o
made me think, 6éalright, this is my responsibild]i
growing up.

JvT: OK. When you |l earn about a human rights vioc

Hayley: Worried [laughing]. It makes me feel worried about, | guess our future and the future of
mankind.

JvT: OK.
Hayl ey: I guess | feel a |l ot of sympathyéfor the
JvT: OK. Why is that?

Hayley: Well | feel sympathetic favbvious reasons for the people being violated. Probably for the

vi ol ator s, I feel a bit sympatheticéfor them to
t he word, but | do feel sorry for thapwhatn a way
theydére doingéif they do, then thatodés worse. Anoc
hard to explainéyeah | dondédt really know how to
[38:43]

JvT: Do you think thereds anyt studentgto beeame active ac her s
in resolving an issue that theydre concerned abo
Hayl ey: 1 né?

JvT: In the context of a school.

Hayl ey: OKéas in just |ike a nor mal high school

degree?
JVvT: Yeah | was thinkingt a university level, but perhaps it could apply at a high school level too.

Hayl ey: I guess, to me it would be justicreating
my | ecturer, what she does i s heébpensitheleceréwitha vi ol a
that, she talks about that and she relates all our topic to that violation and then if something changes

then the next week she does it and relates it back to that, so that creates our awareness. But then |

guess, she alsosuggestt hi ngs, she also suggests, well this
and this. So then she says, if you want to do that just head to this website or if you want to do this,
come to this meeting or come to this rally oré
JvT: OK.
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